
Psychology 
and Educational Methods

(Selected Papers)

DHARM VIR Ph.D. 
Specialist in Educational Methods

fS M -*. 3 7

i n t e

ICA Library 
334:37 DHA-P 

ICA 00917

RNATIONAL COOPERATIVE ALLIANCE
Regional Office & Education Centre for South-East Asia 

43, Friends Colony, New Delhi-14



PSYCHOLOGY API, ELUCATIONaL PPHHP: o 
(Selected Pe.p3rs)

ty

HLffiM Vffi, Ph.P.
Specialist in -Educational Method

19 7 P

I N I  E P N A T I O N  a L P f'-O P E P . P I P E ___ ;
PerionaP Ofxic-i & Education Centre-: Per SoiP.n-Ea^t 

43> Friends ' Golonj. -<PP -PPPP-IE.

i  p:pip

.. L P I A P 0 E 
Asia



VJl

1. Some facts About adult Personality

2. Human Interest and iiiucation

3. Interest" of Rural People

.•+. Covolopnent of Cooperative 3 _lj yS. o. &rsilip

Some Simple Techniques of Group i. evelopnont

Part - II

1. Farm Guidance Through agricultural Cocperetives

2. Methods of Farmers'' education.

3. Participative; Methods cf kjofo-.r education.

U* 'the Study Circle Method - A Tool cl’ Aural .extension

5. Evaluation in Cooperative draining



gs/23.9.71

INTliKN.VTIONAL COOPERATIVE ,-iLLIANCE 
Regional Office oc Education Centre 
for South-East ;.sia,
4-33 Eriends' Colony, New Delhi--14-.

ijOiiE .ilxCTS ABOUT .ujULT PSRSCK.J.ITY 
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Dr, Dharrn Vir
Joint Director (Education)
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/m adult education worker knows that his job is to organise such 

educational programmes which suit the needs and interests of a aature

or r maturing person, with a view to bring about such changes in his

personality, that enable him to carry out his duties as a member of 

his society. Worthwhile changes in a personality can be brought only 

if the adult personality is first understood, a more basic question 

is: What is meant by the term personality? Does it mean the total 

appearance of a man or does it mean for more than that? Theologists, 

philosphers, jurists, sociologists, psychologists and others have defined 

personality in their own ways. To us as an adult education worker, 

the psychological definition will be more relevant.

Psychologists also define personality in many ways. Allport G.W. 

one of the psychologists, defines it as follows

Personality is the dynamic organisation within the individual 

of those psycho-physical systems that determine his unique a d j u s t m e n t  

to his environment (1937 a, p.4.8 ),
The phrase, 'dynamic organisation' emphasizes the fact that

personality of an individual is constantly developing and changing, but

remaining a systematic entity. Changes in personality may not 

be so quick that we can always see them. There are psychological tests, 

which can measure the changes occurred in a personality. Through 

systematic observation we can also see some of the changes, -The term 

'psycho-physical' denotes that personality is not exclusively'mental nor
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physiological. With the phras..‘‘adjust to his environm ent', Allport 

indicates his conviction that it is personality that mediates between 

tho individual and his p sychophysical environm ent, sometimes submitting 

to it, sometimes mastering it.

Personality Trait is a word 'frequently used in the field of psychology and 

education. Its meaning generally remains vague to a'layman. Allport 

defines trait as a generalised and localized neuro-psychic system 

(peculiar to individual), with the capacity to render many stinuli 

functionally equivalent and to initiate and guide consistent forms of 

adaptive and expressive behaviour. It is important to note that 

'trait'’ has been defined as a generalized tendency. It moans that traits 

are not found only in relation to specific situations. However, they 

can be located in the individual personality.

Traits and Habits:

Some people may think that traits and habits are synonim ous terms. 

Actually the trait to a considerable extent represents the outcome of 

two or more numbers of habits intcgrated. There is no doubt that 

trait and habits are tendencies which to some extent determine the 

behaviour of the individuals. But a trait is more general, whereas, 

a habit is very specific phenomenon. For example, honesty may be a 

personality trait, applicable to many social and psychological conditions. 

But honesty in playing cards only is a specific habit which can be 

developed by an individual.

Classification of Traits:

It may be added here that traits and habits are determined both 

by hereditary and environmental factors. The same trait cannot develop 

in many individuals in the some way, as it takes an unique shape within 

the personality of an individual.

Some traits may be called hereditory, Thoir tentative list is 

given below :~

1. Sex (behavioral or otherwise)
2. Self-assertion (ego-defence)
3. • Escape (fear, anxiety)
/+, Protectiveness (parental behaviour)
5. Gregariousness (tendency to live in groups)
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6 . Rust-socking (sleeping)
7. Exploration (curiosity)
8 . No.rcisstic s^x (excessive pro-occupation with oneself in

sex natters)
9 . Appeal (sympath/)
10. Construction (creativity)

There aro son;.; traits, the origin of -which can be attributed, 

to environaent.nl factors. Some of those traits are

1 . Interest in career
2 . Interest in sports and games
n f J • Interest in religion

4. Mechanical interests
5. Patriotism
6 . Super-age structure (a structure in the unconscious built-

by experiences and functioning as a kind of conscience).
7. Self-sentiment (in its developed form self-respect)

Surface versus Basic. Traits:

Psychologists have also tried to determine what they call, 

traits. Stale of these traits as discussed by Cattell are given below :

1 . Integrity-altruisn versus dishonesty, undopendability;
2. Infantile, demanding, self-centredness versus emotional 

.maturity
3 . Gentlemanly disciplined thoughtfulness versus foolish, lack of 

will.
4 . Crude social assertion, exhibitionism, versus obedience to 

authority, modesty.

There are underlying basic traits which are lesser in number

than surface traits. Those basic traits aro more important determinants

of human personality. It is difficult to name source or basic traits,

but most of them can be measured with tho help of personality tests.

Another wav of classifying traits:

1. Car'inai trait: ' It is so dominant that most of tho activities are 

influenced by it directly or indirectly. Such a master quality in an 

individual has sometimes been called the ruling passion or master 

sentiment. It can be said that 'love- for truth' was the cardinal trait 

in the personality of Mahatma Gandhi.



2. Central Trait: It represents the tendency which is highly

characteristic in an individual. According to Allport, Central Traits 

are very fow in number - botv.oon five and ton. But, they are easily 

traceable in tho personality of the individual.

3. Tho Secondary Trait : It is traceable with some difficulty,

because they have limited occurrences, and are less important

in describing a personality.

Wo have discussed three types of traits. These types do not 

show that traits are independent iron one another. Tho traits are 

inter-dependent and the behaviour is the outcome of interplay of many 

traits. The interplay of various traits make the personality of an 

individual unique. The uniqueness in personality may, sometimes, appear 

to be inconsistent, when conpared with social standards. A Gandhi cap, 

with the western suit may appear to be slightly inconsistent to, an average 

Indian, But, to an individual, wearing then, it may give satisfaction 

due to tho unique organisation of his personality traits, Sometimes, 

there may be a real inconsistency in the behaviour of an individual. 

Suppose, one gentleman wearing the western suit and a Gandhi cap knows 

Hindi, but he uses English wcrds nore frequently, whenever.ho talks to 

less educated people. Such inconsistency in individual behaviour 

may bo due to lack of proper organisation of different traits.

Personality an^ Character :

It is very difficult to make any clear-cut distinction between 

personality and character. Character may be taken as one's Integrated 

system of behaviour tendencies with respect to moral and ethical issues. 

When we are concerned with situations involving moral values, when we are 

dealing with right or wrong or good or bad, we speak of character rather 

than of personality traits or characteristics. On the other hand 

when we deal -with person's social behaviour in terras of dominance and 

submission, introversion•and extro-version, and similar traits, we shall 

consider them within the larger categories of personality traits.

(196-4, Sawrey and Telford p.3'8).



Development of personality traits such <js interests and character 

should be the main ain of an educational programmes :
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HUMAN INTEREST AND EDUCATION 

b7

, Dr.Dham Vir
■ .Joint Director (Education)'

One of the main aims of education is to create new interests among 

educants, and to develop them. If relevant interests are developed ’> 

it nay be said that half of the purpose of an educator is achieved; well 

begun is half done. Soon after necessary interest is created, the educants 

will themselves make efforts to loarn more and more. The result is 

'where is the will,-there is the way'.

In human psychology, interest may refer to those activities or things 

which give happiness and satisfaction. Even thoughts of interesting activities 

or things invokes pleasure and worthwhileness in pursuits. Interests are such 

personality traits as are influenced by environmental factors. However, 

excessive interest in oneself especially in sex matter may be attributed 

to hereditary factors. Interests are considered expression's of self-concept, 

individual's motives and indicate the mode of individual adjustment.

There is intimate relationship between interests and human experience.

The process of development in interest begins right at birth and continues 

till death. Different configurations of human experiences are formed in 

the inner psychic set up and those which are pleasant and worthwhile 

develop into'patterns of Interests. Whatever interests one acquires-, 

during childhood end adolescence arc carried by him throughout his life. 

Interests mature between 15 and 18 years of age. The stock of interests 

accumulated upto 20 years of age can be sufficient for one's whole life. 
According to psychologists, there is very limited change in human 

interest after 25 years of ago. The rate of change in interests decreases with 

advancing age. One's circumstances and vocation may change - but not interests. 

However, there is no change in the 'volume' of one's interests with 

advancing age. It is likely that the number of interesting activities
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may lessen: as many interests may be satisfied by one selected activity. 

One artistic activity may be capable of satisfying several human interests. 

For- example,, interest in the art of dancing can help in maintaining good 

health'and respect in society as well as in achieving asthetic ideals.

■Such interests nature with age. With advanced age, human strength and 

energy decreases. Consequently, one may take less interest in active 

games and sports and more in reading, etc. According to Thorndike (E.L,) 

there is little change in the volume of one's interest because of this 

reshuffling.

It has also been found that different types of people have different

interests. Psychologists have arrived at the conclusion that similarity

in -human interests ie more than variance. It is possible that there is

a difference in degrees in one's interest. Because of common interests

human beings have adjusted themselves to each other. Even interests of

men and women there is more similarity than variety which is enough

for living together. It is also natural that the father and his children

have common interests. Children and adults may also show interest in

activities according to their abilities but not vice versa. Relevant

abilities and interests can be developed in a rich and permissible

environment. The environment-physical or social has more influence on

human interests than what ageing has. Once the interest is aroused in

a subject or activity the learner will himself make efforts to know the

subject and master relevant skills. He may fail in his initial efforts.

The role of the teacher is to avoid unnecessary mistakes, encourage the

learner and arrange an atmosphere in which others do not make fun of

the learner. It is correct to say 'Well begun is h&lf done'. The teachers 
and learners together should identify the objectives of learning and make a
plan of education accordingly. Learning should bo a pleasure, a worthwhile
challenge and a useful pursuit.'

There is wrong notion prevalent among adults especially older people 

that they cannot learn new things. Psychologists have discovered that 

in certain respects their learning may be slow but in other respects it 

may be faster and richer. For instance, because of slackness in general 

energy level, an adult may be slow in learning activities which involve 

strength and speed. On the other hand, elderly people learn lessons of
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language and social studios "* because of increased vacabulary and 

.pxperiance. ■ However, in ..order to learn something new, it is necessary to 
forget something old.'So is the case with cooperative education. Human 

cooperation is not an inmate phenomenon. Socio-economic cooperation is 

certainly to be learned from the environment. By the time an adult 

achieves maturity he should have the right experience with cooperation. 

Generally, individuals acquire wrong image, attitudes and experience about 

cooperative activities. Self assertive attitudes and egoistic tendencies 

are found dominant among them. In such cases interest in 'cooperation 

does -not find proper place. To create new interest in socio-economic 

cooperation is to be based on the existing interests attitudes - and experience.

One may be able to change tho attitude and provide useful experience.

But it has. been found difficult to change interests in mature adults. It is 

therefore necessary to find out the existing interests of adults and 

relate the educational activities to them.

In India, some efforts have been made to find out occupational reading 

and other spare-time interests of adults. Such studies should be conducted 

increasingly, efforts should be made to use them in curriculum planning 

and development of adult education programmes.

Studies on human interests conducted in India by the author indicate 

that rural people know little about cooperative societies. However, 

their interest in social activities such as cooperatives slightly go up 

with increase in their age. Older adults also show increasing interest 

in reading simple books on social subjects such as village cooperatives.

They would also like to go in the local libraries and read books and other 

material provided they have an access to such facilities. The adult and 

adolescent population of villages havo shown interest in several other 

spare-time activities, A brief account of these interests is given 

separately in the paper entitled, ’’Interest of Rural People",

The cooperative educators and other extension workers are expected to 

have knowledge of such interests. They should take into account the 

educational needs and interests of their clicnts at the time of developing 

educational activities for them.
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STUDY OF LEISURE-TIME IWI£RSSTS OF KINDI-Si-HIKING VILUGSS

j3STRa oT

Introduction

Tho nystomtic study of huiia.ii interests began in the latter 
half of tho Nineteenth century with studies on reading interests of 
pupils. During the Twentieth century, outstanding work in this field 
has boon done by psychologists like Douglas Fryer, Donald E.Super,
E.K.Strong Jr., 2.L. Thorndike and L.L.Thurstone. In the recent past, 
a largo number of studios on interests of mor. and women have boon 
conducted, particularly in the United States, with a view to develop 
curriculum of studios or to guide pupils in their personal, educational 
or vocational life. In India, some studies especially in the field of 
vocational interests, have been conducted. However, no serious attempt 
has been mads so far to study the leisure-tine interests of Indian 
people.

Aims of present study

The author, therefore, undertook the task of studying tho spared time 
interests of a dominant segment of Indian society, viz, Hindi-speaking 
villagers. This is the first study of its kind in this country, so far 
as wo know, an attenpt has also been made tc find out the relationship 
between interest scores and the factors of ago and belongingness %o a 
State.

The t o m  'interest' has been defined in several ’-ays. Donald E,Super 
distinguishes between Expressed interests, Manifest interests, Inventoried 
interests and Tested interests according to the methods onpJoyed in 
measuring then. Following hin we can say that the present study is 
concerned with Inventoried interests.

Spare-time interests aro manifest or inferred 'likos-dislikos'’, or 
preferences of individuals or groups for various objects, activities and 
idL.as which are related explicitly or implicitly, and arise fron the need 
of human resource planning : nd adult education. By volunc of interest is 
meant the average score for all the items of the chock-list for an 
individual er a group of respondents.



The Tool

To find out tho spare-time interests of Hindi-speaking villagers, 
a check-list consisting of items of probable interest to them was developed. 
The final check-list consists of 38 items arranged in alphabetical order.
These items could be classified into various categories. However, the main 
categories of interests used in the study are Intelloctural, Social,
Religious, Economic, Health and Recreational.

The check-list was administered individually to the villagers by 
trained investigators. To check the validity of data collected, opinions 
of local teachers or village-level workers on the interests of respondents 
were collected in Delhi and Uttar Pradesh, In addition, the author travelled 
widely in the Hindi-speaking area and observed the spare-time activities 
of local villagers.

The Sample

The villagers studied were between 12 and 50 years of age. They belonged 
to'five States, viz. Delhi, Uttar Pradesh, Bihar, Madhya Pradesh and Rajasthan. 
All the villagers selected for the study were associated with the social 
education programmes conducted in their villages mainly by Community 
Development agencies. In tho study, children below the age of 12 years and 
adults above 50 years have not been included. It also does not include 
women. As the field investigation were mainly conducted in 1956-57, it 
could not include in the sample, the newly formed Hindi-speaking States 
of Haryana and Himachal Pradesh. However, the present study may be 
considered as one of the important psychological studios of the 'heartland' 
of India,

In all, 18 districts from the five Hindi-speaking States and about 
150 villages therein have boon covered in tho present study, Fron these 
villages, 500 villagers were chosen with tho help of mixed (systematic- 
random) sampling technique,

analysis of Data

The number of check-lists duly filled up and selected for statistical 
treatment are as follows :

States . Number

■Hadhya Pradesh 76
Raj asthan 72
Uttar Pradesh _ 22.6
Bihar 4-9
Delhi 64.

.111 the States ZB7

Tool ana Sample
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Some check-lists had to bo excluded further from the statistical 
treatment for want of full background information about the respondents.
The data have been tabulated according to age groups and belongingness to 
States. The age-groups used to classify data arc :

12-18 years (adoluscents)
19-30 years (young adults)
31-50 years (older adults)

The items of the check-lists have been checked on a three point 
scale - Like, Indifferent, and Dislike. Tho three categories of responses 
thus collected have been converted into two categories of Like and Dislike. 
Interest scoros for each item and for different groups of respondents have 
been worked out.

The Chi-square test was mainly used to determine the significance 
of different between scroes. It was also used to determine the validity of
data. The results showed a close relationship between interest responses

ov villagers and opinions of the local teachers or village level workers 
in Delhi and Uttar Pradesh.

Various Types of Interests

The main findings of the study have been discussed under different 
categories of interests. These categories, in order of popularity, are 
Intellectual, Social, Religious, Economic, Health and Recreational. Items 
under each category are as follows :

INTELLECTUAL INTERESTS

1. Reading 94.0
2 . Writing 94.0
3. To think over ones own problems 90.0
4. Reading in Library * 88.0
5. Teaching 83.0
6 . To learn 'y o g a o r  “'mantras' 43.0
?. To learn astrology 43.0

SOCIAL INTERESTS

1. To do social service 91.0
2 . To look after children 90.0
3. To engage in social conversation 86.0
4. To settle mutual disputes 85.0
5. To attend meetings 81.0
6 . To participate in 'shramdan' 8u . 0
7. To do political work 61.0

RELIGIOUS INTERESTS

1. To attend 'katha' or 'milad' 85.0
2 . To worship or perform 'nanaa' 81.0
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ECONOMIC INTERESTS

1 . To look after animals 92.0
2. To look after house-hold 86.0
Q ^ • Gardening 75.0
4. To have a small-scale business 71.0
5. Handicraft work 69.0
6 . To have a petty job 63.0
7. Hand-spinning 58.0
8 . To repair machines 53.0

HEALTH INTERESTS

1 . To do physical exercise 70.0
2 . To go for a walk or sight-seeing 66.0
3. To relax or sleep 56.0

RECREATIONAL INTERESTS

• Radio listening 93.0
2 . Listening to 'Alha' or songs 76.0
3. Witnessing nau-tanki or drama 76.0
4. To see films 63.0
5. To witness nusic-dance performance 63.0
6 . Embroidery work 62.0
7. To play outdoor games 61.0
8 . To prepare eatables 50.0
9. To play sedentary games 4V .0

10. Smoking or other indulgences 40.0
11. Tailoring work 37.0

Age Group3 and Interest

Age does not seem to affect extensively villagers' interests. Out 
of 38 items only 9 have shown significant differences bocauso of change 
in age-groups. Most of the items showing differences represent Recreational 
and Health categories. It is understandable that interest in strenuous 
activities decreases with increase in age. The older adults show the least 
interest in physical activities (66,5%)and highest interest in non-physical 
activities (8 J+f). The interest in social activities has been found 
almost constant in all the ago groups. More interest in activities such as 
hand-spinning, reading In libraries and smoking or other indulgences is 
shown by older adults.

A stu^y of the relationship between tho age-groups and the 'volume 
of interest' ■»'shows that tho volume decreases to 11.5% in the young adult 
age-group (19-30 years), whereas it. remains 74.1 and 74.9 per cent in the 
adolescent and older adult ago groups respectively. It nay be noted that

By 'volume of interest' is meant the average interest score for all the 
items of the check-list. It can bo calculated for any group of respondents. 
For details, the book 'Adult Interests' by E.L.Thorndike nay be consulted.
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there is no significant difference between above scores for adolescents 
and older adults. Overall differences, however, occur in a few items such 
as :

writing
to do physical exercise
to go for a walk or sight seeing
to play outdoor games
hand-spinning
reading in library
sacking or other indulgences
to prepare eatables
to witness dance-music performances.

The first four activities involve physical skills or ongorgy.
Hencc interest in them fall3 with increase in age. The older adults have 
shown more interest in preparing eatables and witnessing dance-mueic 
performances than the interest shown by young adults. However, adolescents 
have secured the highest score in recreational activities.

The most popular

ADOLESCENTS

Reading
Writing
Radio listening

To look after animals 
To think over one's 
own problems 
To do social service

ictivities in different age-groups are given below

YOUNG ADULTS

Reading
Wilting
Radio listening

To look after animals 
Child care

To engage in social 
conversation

OLDER ADULTS 

Reading
To look after animals 
To think over -one's 
own problems 
To do social service 
Radio listening

To look after 
children

Although activities such as learning'yoga or mantras' and learning 
astrology have been disliked by all the age groups, these have been found 
comparatively more popular among older adults. Tho latter have, however, 
shown least interest in some of the recreational activities, e.g. indoor 
games, outdoor games and tailoring work. It may be noted that with increase 

interest in reading increases but it seems to decrease in writing.m  age th

Interest and Belongingness to a State

A glance at the interest scores secured by villagers in different 
States loads to the conclusion that sub-cultural factors - unique to 
Hindi-speaking States - seem to have affected considerably the villagers' 
interests. It may be noted that 78.9$ items have shown significant 
differences in their Statewise scroes. These differences have been found 
in items of all the categories, particularly in all tho items of Social and
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Health categories. However, no significant differences exist in the 
following items :

Categories Items

1 Social Writing, reading in the library 

To pray or perform 'namaz1.2. Religious

3. Economic Handicraft work, embroidery work

4. Recreational Radio listening, seeing films

In all these items except to pray or perform ‘'namaz' , manual or 
mechanical element is involved. It may be concluded that most of the Hindi- 
speaking villagers like to do some light manual work in theij? spare time.
For recreation, they seem to like mechanical aids such as radio and films.
It is interesting to note that common interest in the above activities except 
that in writing and reading in a library does not seem to be effected 
even by difference in age.

The 'volume of interest' varies from State to State as follows

No significant differences exist between Madhya Pradesh and Rajasthan, 
and Bihar and Uttar Pradesh, However, there exists a significant 
difference between Madhya Pradesh and Rajasthan on the one hand, and Bihar 
and Uttar Pradesh on the other. T'olhi holds the lowest position in the" 
■'volume of interest' , On the whole, Madhya Pradesh has secured the highest 
interest score followed in order of popularity by Rajasthan, Bihar, Uttar 
Pradesh and Delhi. As mentioned above, the interest scores of Madhya Pradesh 
and Rajasthan have been found to be very close. The scores of Bihar and 
Uttar Pradesh are, however, very close to each other. The scores of Delhi 
indicate a peculiar trend perhaps because of urban effects or because 
ot its geographical contiguity with Uttar Pradesh as well as Haryana,
It is also very near to Rajasthan,'The affinity between Rajasthan and 
Madhya Pradesh may be partly due to the historical fact of their having 
been largely under the rule of native princes, and that between Bihar 
and Uttar Pradesh as due to their being under the British Rule,

State Volume of interest Density of Population
(1961)

1, Madhya Pradesh
2, Rajasthan
3, Bihar
4, Uttar Pradesh
5, Delhi

All the States

79.8
79.1 
70,5
69.1 
63.7 4,640
71.5
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In Madhya Pradesh, Rajasthan and Uttar Pradesh, tho Social category 
seems to be most popular, whereas in Uttar Pradesh, Delhi and Bihar the. 
Recreational category has been found to bo tho least popular.

The most popular activities in different Hindi-speaking States ar,; :

MADHYA PRADESH Ra j a s t h a n UTTAR PRADESH BIHAR DELHI

Listening to To look after Reading Reading Radio
'Alha' or songs. animals Writing Writing listening
To do physical To do volun­ Social service Social servic o Reading
exercises. tary labour Child care Child care Writing
To attend To look after To look after To look after Reaaing in
meetings household animals animals Library
To think over Social conver­ Radio listen­ Radio Off ering
one's own sation ing listening prayers
probl mrio Social service Reading in the To think To listen
To look after Radio listening Library over one's to 'Alha'
animals Reading To think over own problems or songs.
Radio listening Child care one's own
Child care Teaching problems.
Social conver­
sation, Kitchen 
gardening, Reading 
To witness 'nau-tanki' 
or drama, Social 
service, Writing.

Most of tho activities mentioned above have secured more-than 90% 
s c o t o b . However, in Delhi only 'radio listening' has received 92 %  scroes; 
the rest of tho activities have secured between 80 and 90% scores. In all the 
States, radio listening, 'to look after animals', 'Reading' and'Writing' 
have received similar attention. Except in Delhi, villager* of all tho 
States have also shown equal interest in 'child care' and 'social service . 
The villagers in Madhya Pradesh, Uttar Pradesh and Bihar have shown keen 
interest in thinking about their problems. Besides, Madhya Pradesh and 
Rajasthan have shown interest in social conversation, and U.P. and Delhi 
have indicated deep interest in reading in libraries.

It may also be noted that thirteen activities in Madhya Pradesh as 
against only one in Delhi have secured more than 90% scores. It may moan 
that M.p. is most ruralised and Delhi is the least ruralised or more 
urbanised State, with other States lying in between.
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Inverse relations between the density of population and volumes 
of interests have been foun|. in different Hindi-Speaking States. The 
co-efficient of correlation (p) between them comes to -,82. The 
categorywiso co-efficient of /correlations are as follows

In te r e s t  and P o p u la tion  D ensity ;

Categories: (p)

1 . Intellectual -.7
2 . Social - . 8
3. Religious - . 8
4. Economic - . 8
5. Health -.5
6 . Recreational - . 5

It may bo concluded that there is inverse relation between density 
of population and rural interests. In Social, Intellectual and Religious 
items the (p) is more than -.7. In case of volumes of interest and 
population density in different States it has been found to be -.82, 
which is quite significant.

Value of the Study

The main aim of the author was to study interests of rural people, 
particularly in relation to their age and environment. The human interests 
have been extensively studied in western countries specially in the U.S.A. 
whereas little serious attention has boon paid in the developing countries. 
Thorndike E.L. had studied adult interests in the USA about 30 years ago 
and found out tho limited effect of ageing on interests. In the present 
an effort has been made to validate the Thorndike's findings. It has 
been also determined, that environmental factors have mere extensive 
effect on human interests.

2. The author aimed at developing a simple tool of research to find out 
the pupil's interests. H e  is of the view that the check-list can be adapted 
to local conditions and used by the adult education teachers to screen the 
interests of pupils or probable pupils. Data on interests collected on a 
standard check-list will be useful to community development agencies and 
economic planners. Therefore, the present check-list may further be 
developed and used in other areas of the country.

3. The study provides additional data on some of the most popular spare­
time activities of villagers such as reading and radio listening. Hindi- 
speaking villagers have shown keen interest in reading agricultural subjects, 
e.g. modern methods of cultivation, diseases of plants, horticulture and 
animal husbandry. This shows that their main interest is economic i.e.

s t \The co-etficieni of correlation (p) have worked out by the rank difference 
method. See Garrett H.3. "Statistics in Psychology & Education”, Bombay 
allied Pacific Pvt. Ltd. pp 371, 1962.



9

agriculture. Data collected on broadcast preferences in India show that 
Hindi-spooking villagers give third preference to "'Weather and market reports'; 
the first preference being news bulletins and Indian film music. But this 
lower ranking of the economic interest (agriculture) may be due to the nature 
of the medium of coimaunication viz., Radio, The above finding should prove 
useful to publishers of reading material, broadcasting institutions, 
educationists and planners for rural people.

4. The study has revealed sub-cultural differences in Hindi-speaking 
area. However, these differences are not significant on some items such as 
reading in libraries, writing, embroidery work, handicraft work, repairing 
machines, radio listening, seeing films and offering prayers. It may be noted 
that common interests havo been shewn in the activities (except in offering 
prayers) which wore popularised by the Community Development agencies. This 
shows that religion was the only common Interest among the Hindi-speaking 
villagers before the introduction of Community Development programmes, and 
with the introduction of latter, some more common interests havo developed
in the villagers. It is needless to emphasize that the possession of common 
interests provides a solid foundation for national integration programmes.

5, It may be noted that young adults have shown the least interest in 
smoking or other indulgences, hand.-spinning, preparing eatables and in 
witnessing dance-music performances. Most of those activities are ,of a 
recreational type, and lack of interest in them has considerably decreased 
the volume of interest of young adults. This finding may be of some use to 
family planning workers and adult education teachers. The lack of interests 
in some of tho recreational activities on the part of young adults seem
to be due to family responsibilities and comparatively more indulgence in sex. 
It has been noted that young adults showed more interest in reading about

'hushand-wife' relations' as compared to other age groups, when they were asked 
to articulate their reading interests on a specially designed check-list.

6, The study contributes to our knowledge of the spare-tim^ interests of 
Hindi-speaking villagers. It succeeds in collecting useful data in the field 
of adult psychology apart from making some theoretical contribution to the 
field of adult interests. The study makes substantial contribution to a 
general understanding of male adolescents and adults and especially to the 
knoweldge of the interests of Hindi-speaking adults living in different 
States and belonging to different age groups. It also shows indirectly the 
impact of the Community Development programmes on the mines of rural people 
living in this country.

7. Plans for economic development should 'bake into account the development 
of human resources. Adult education programmes are generally geared to the 
development of human resources, ^n understanding of adult psychology is 
essential for any educational programme. Abilities ana interests of learners 
in a particular cultural million must be found out to plan and implement any 
educational programme. It is. however, regretted that no serious effort has 
so far been made in this country to measure interests of adult pupils. The 
present study is the first effort of its kind in the field of measurement of 
adult interests. It may also be taken as a contribution to what may be called
'Rural Psychology',
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Eleanor Roosevelt, when asked to mention the leadership qualities of 

her husband-President Roosevelt, said: "It is very often the opportunities 

which bring out the leadership qualities".

Cooperative movement throws a challenge before the,society and provides 

opportunities to social minded citizens for self-development and social and 

economic development.

Leadership may be defined as an arrangement of the social situation 

so that the group results may be achieved, a leader is a person who arranges 

the situation in a group, that its objectives are achieved to the maximum 

possible extent. If objectives of cooperatives may be well achieved, the 

qualities of imagination, initiative and courage are to be brought forth in 

leaders and potential leaders. The trained leaders by their example and 

action can change and improve situation in cooperative movement, xi novenent 

needs different types of leaders at different stages of its development: 

inspirators, innovators, interpreters, educators, coordinators and -evaluators. 

For example, Swedish cooperative lender Albin Johansson and Danish cooperative 

leader Severin Jorgenson may be considered as inspirators and innovators wko 

initiated and pioneered, cooperative novcr/sont in their own countries.

A distinction is often made between traditional leadership based on 

factors like caste, kinship, economic status and modern leadership based 

on education and functional efficiency. A study on cooperative leadership 

in two districts of India conducted by Vaikunth Mehta National Institute 

of Cooperative M an a g e m e n t ,  Poona shows that traditional factors are still 

predominant in determining the position of leaders. The training and education 

may encourage modern leadership. However, in the absence of ..inner transformation 

of tho society in general, it is very difficult to accelerate this change, 

through education alone.

Importance of Cooperative Leadership; Prof.Gadgil in his paper on 

"An Integrated Cooperative System” hopes that such a system can be achieved and 

used to the advantage of weaker section in the society. According to him,
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it can mainly be achieved through honest and dedicated cooperative leadership.

In absence of such a development in cooperative leadership, the movement will

completely tarnish its image among the public. He very aptly states:

"There is today a crisis. Something has to be done about it. Existing

cooperative organisation and thought cannot serve our purpose. We must put

forth the type of leadership, the typu of thinking and also determine the

direction which we really want in tho future. I an afraid that unless we do

this the blind faith in the cooperatives' which is still persisting in the Indian

public opinion may not be retained some years after".

Psychology of Leadership: Basic to sound leadership is an understanding

of human social needs. They are :

(i) Activity and Variety

(ii) Basic achievement needs
security of status and desire for power 

■’ - sene of personal worth 
sense of participation 
group membership.

(iii) Secondary achievement need>s 
personal development 
release fror emotional tension 
service to community.

Characteristics of successful leaders: Surveys of studies on leadership

conducted in tho U.S.A. showed the following personal factors which may be

attributed to the succoss in leadership function:

Capacity : (social intelligence, alertness, verbal facility,
originality and judgement.)

Achievement: (scholarship, knowledge, perseverance and accomplishment.)
Responsiveness: (activity, pociability, cooperation, adaptability,humor, 

sympathy and empathy). *•••'• »
Status: .(social-economic position,.popularity)„ . , ,
Situation: (mental level* staXus, skill's, needs una interests of

followers, objectives to bo achieved.)

The vision of the loader must be broader and constantly broadening.

He has to have a courage, judgement, sympathy for his fellows and 

faith in cooperation. '

Methods of Leadership : According to the types of leaders there

are throe main methods of leadership as given below

1. Autocratic Leadership : The leader mainly seeks obedience

from his group. He. determines policy and considers decision 

making a one man operation.
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2. Democratic Leadership: The leader draws ideas and suggestions

from the group by discussion and consultation. The group members 

are encouraged to take part in setting policy. The-leader's job 

is largely that of moderator.

3. Freo-reign Leadership: The leader is more or less an information

booth. He plays down his role in the group's activity. He has

a hand mainly tc provide materials and information. He exercises, 

a minimum of control,-'

Usually the autocratic leader workers on groups* the laissez-faire 

leader works for groups and the democratic leader thinks of himself as 

working with and within groups, Tho democratic loader p^efars atmosphere and 

persona1 to organisational structure,

It is generally said that democratic leadership is the best. Hut 

the experience, -empecially in developing societies, shows that somb times 

autocratic or free-reign leadership may function under exceptional 

circumstances. However, for the .cooperative movement the democratic type 

of leadership has been found most suitable.

Leadership functions are : *.

1*. Defining and clarifying goals.

2. Determining progress in relation to the goals.

3. Selecting the appropriate procedures.

4. Maintaining the group,

5. Helping members to participate effectively..

Techniques of Leadership:

Stimulate People to Right Action by (l) Managing the People You Director.

(2) Making your Advice Got Results.

(3) Presenting Effective Training.

(4.) Correcting People's Mistakes.



(5) Inducing People to Try Harder,

(6) Encouraging People tc Think,

(7) Giving Instructions and. Orders.

(3) Improving Confidence- and Morale,

ffteaBKMasB ood laggftaa Xs’-g VwsteRi
By

(1) Recognizing your Responsibilities.

(2) Adjusting Your Personal Outlook.

’ (3 ) Developing Estimates of People,

(4 ) Securing Active Cooperation.

'..(5) Getting Along with Your Boss,

(6) Gaining Recognition and Credit.

(7). Creating a Favourable Reputation. . ;

LEADING AND BOSSING .

•t
In order to ce a democratic leader, it is important to know the 

difference between a 'boss' and 'leader', It can be said that a boss 

; can also have some characteristics of democratic leadership. On the 

other hand a leader can behave like a boss. However, there is a distinct 

difference between behaviour patterns of the two types of persons, which 

is given below ;~

Bgflg Loadej
+ Drives his men + Coaches his men.,

+ Counts on authority. + Gets their good will.

t  Keeps-them guessing fearful, ■ + Arouses their enthusiasm,

+ Talks about "I", + Makes it. "We”

+ Says "get here on time", + Gets there ahead of time,

+ Finds blame for breakdowns + Fixes the breakdown,

+ Knows how it is done + Shows how it is done,

+ Makes work a drudgery. + Makes work a game,

+ Says, "Go". + Says, "Let's go".



Evaluate your Loadersld-P

It will be better for leaders to test their effectiveness and 

development. Some simple tests are available to measure leadership 

qualities. Some of the testing devices have been constructed by 

psychologists and these are used in laboratories conducted on -Human 

Relations and Group Development.

The Role of Cooperative Unions in Leadership Development

1. The unions which are promotional leaders should attract

talented people towards Cooperative Movement and train them in 

various tasks.

2*. They should study local situations and encourage right type leaders.

Especially young leaders should get adequate attention and 

publicity. The question of specifying some qualifications for leaders 

of cooperative institutions may be given due consideration.

3. The Unions should conduct educational and training programmer,

for existing leaders and executives. They should also encourage 

member societies to have planned educational and leadership 

development programmes.

4. The Unions should also have information and consultancy servicesA
in cooperative education, management and related matters, for member 

societies and other educational insitutions.
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Definition of a Group:

According to Taylor, a group is defined as a unit possessing the 

following basic characteristics

(a) It consists of two or more people;

(b) there is interaction and communication between the members;

(c) there aro one or more symbolic objects present; e.g. the 
objects and principles of cooperation; the motto of 
l5all for each & each for all",

(d) each person has some kind of relation with other 
members and one or more symbolic objects, e.g. in the 
executive of a club or association, and

(e) they have unit awareness, viz. among the board members of 
a well run cooperative society.

Why Groups Fail:

Most failures in groups are due to one or more of the following 

reasons :

(1) The atmosphere inhibits group action, e.g. in a 
teacher-oriented class.

(2) The group is not composed of the right combination of persons. 
Their objects and interests differ too much .

(3) The members lack skills in playing their respective roles.

(4) The organisation js not suitable for accomplishing desired 
purpose. For example, cooperatives being mainly business 
organisations are less suitable for political or charitable 
purposes*



Diagnosis of a Group ;

Sociability of individual members and social climate of a group 

can be raeasured ’.dth the help of psychological tests and socioiaetric 

techniques, for example tho beachor of a class may ask his students to 

name three most popular classmate17 in order of thoir preference. He may 

ask each individual students to note down these names on a slip of 

plain paper arid hand it over to him. The students pay write confidentially 

three names in order of popularity and they need not put thoir names on 

the slips to avoid identification and consequent unpleasantness„ These 

slips duly completed should immediately be collected by the teacher in 

the class itself. The results of clata collected from students may be 

analysed and if necessary results announced in tho class, Use of such a 

technique vjiil arouse much interest in th' class end wiJl lead to 

improvement in the social perception of students<>

There aro oth'r boohniqi.es in which smr:., social indicators are listed 

to show characteristics democratic leaders or integrative Vs, 

Disintegrative tendencies an a group r '..'he indicators ejd.tbon en separate 

cards ~rc mixed up at random an." then the students ate asmod be classify 

them according to given instraoaions. Such gauoo nave been bound highly 

interesting and useiul for group .work ie the olaas. The specialists in 

business management nee several typos of busme,,,:' games'' an their 

training progaammes .and linveb.'-e thoir students a? +h:; educational process.

Ob.ipctivos of lrou£ J'eYolopmo. it;

Some of the ohjectiree wnich can he achieved through group 

development techniques are c.o fellov’S *-

(1) . To ;aako the moiaoers of a group interact and participate in
an educational activity,

(2) ‘to make the mon.bors undersband that each, ol bhon can be more 
effective when +hey belong t'- group,

(.3) lo doveJop in them ability to express bhoir ideas and 
communicate of :'ec bave.!:y in .a. smajJ. or largo group,

(4 ; I't develop interest-in'group workt and social outlook,

(5) o develop damncr ..b?.e values and ooeiai attitudes among 
r:U;.f-)ors and thus pionotc ooopoTut::' -'e leadership,.

(6,! To develop ability to think quickly,, clearly and critically.
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Techniques of Group Development:

Some of the important techniques of group development are discussed 

briefly in the followng account. These techniques are

"Problem Census", "circular response", "agenda building", and 

"brain storming", "Bo-Hive" or "Buzz Groups", "Problem Solving", and 

"Role Playing". Tho evaluation has also been discussed as one of the 

techniques which can help in the assessment of group activity and 

ultimately in group development.

I. Problem Census

(i) A teacher may ask specific questions in order to know the exact 

problems, e.g. what are your difficulties in getting loans 

from the local cooperative?

''^C^(ii) For collection of problems, the technique of 'circular response'

Vj m y  bo used. According to it, the group members are asked to

\ sit in a circle, facing each other. The teacher then asfc students

one by one to give answer. He may start clockwise or

v anticlockwise, and coraploto the circle. However, he does not 
o 'A

/.)' f o r c e  any o f  h i s  s tu d e n t to  g iv e  a r e p ly .  He shou ld  w r ite  down

in bri'of the problems enumerated on the blackboard, without 

much discussion,

(iii) Classification, of problems; The problems collected should*'be 

clarified and classified according to tho purpose. For 

example, problems which can be solved by students can bo put 

in one group.

(iv) Giving priority to problems (agenda building): Out of the

problems classified, important ones should bo selected and put 

in shape of agenda for further discussion.

II. The technique of Problem Solving should ensure the following steps :

(1) Identification of the real problem e.g. farmers pay more when they 

are not organised,

(2) Collection of facts and relevant figures for solving problems, 

e.g. the rate of interest charged by private traders, and by the 

cooperative societies, etc.



(3 ) Analysis & Projection: Finding out suitable solutions 
(through brain-storming., buzz groups, etc., to be discussed 
later).

(4 ) Decision leaking: Selection of suitable means out of the
alternative vrsys to solve the problems e.g. organization of a 
thrift and credit society, and education of members fo** th«t 
purpose. The technique of 'role playing' may help in .-focussing on 
problems in implementing a decision.

(5) Action e.g. calling a meeting of active farmers with the help 
of the local cooperative educators, nna deciding to have 
study circle on by e-lav/s of a thrift and credit society.

(6) Evaluation of results: whether members participate in the 
meetings of study circle and are ready to organize a thrift and 
credit society.

III. Brain Storming:

Members of the group are asked to suggest solutions to the problems 

identified. They should be encouraged to give their solutions spontaneously, 

without much reference to their limitations, 'ifs' and 'buts'. No body 

should be allowed to judge or laugh at any one for giving impractical 

suggestions. The teacher rosy say 'wilder the better" , It is better to • 

rccord all the suggestions on black-board as fast as possible, possibly 

with the assistance of one of tho members of tho a,roup. In this v.Tay a list 

of solutions can be collcctcd by storming the brains of students. There 

should bo a time-limit fixed for each session (4-5 minutes).

IV. Jm example of "Hole Playing" : (time allowed: 10 minutes)

There has been serious ff.is&anagoMQnt in the local thrift and

loan society. This has been reversed partly In the regular process 

of supervising the activities of the society, partly by a series of 

complaints by different members.to the Cooperative Department. Some of tho 

complaints are :

(l) The chairman uses the cash of the society for his own purpose. 
(Sxaqplo: when the auditor asked the society's cash to be 
produced (395.75) he produced four notes of ICO each and said 
the society's money was included in tho 400).

I
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(2) Tho a c c o u n ts  ci' th e  s o c ie ty  a rc  n o t w r i t t e n  r c g a i a r ly ,
(a  Kicr-iber o f  tu o  managing ooussjittoo asked  f o r  th e  c a sh -book 
to be shown to  him and i t  was found tn a t  th o  book was not 
w r i t t e n  f o r  3 roonths)«

(3) The g e n e ra l body n e e ta n g  o f  th o  s o c ie ty  was n o t 'c a l le d  in  
tim e as p e r  u s u a l  p r a c t i c e ,

(4.) T here a re  80% a r r e a r s  o f  lo a n s  due f r o n  members. No a c t io n  
h as  been  ta k e n  a g a in s t  such members who have n o t r e p a id  l a s t  
y e a r 's  loans,. New lo a n s  have been  g iv en  o n ly  to  a few
members known to  tn e  chairm an even though  th e y  had n o t p a id
l a s t  y e a r 's  a r r e a r s .

(5) The s o c ie ty  h as  n o t been able t o  c o n p le ie  th e  building, th e  
amount f o r  which was sa n c tio n e d  l a s t  y e a r .  Government su b sid y  
f o r  th o  p u rp o se  has n o t been  drawn so f a r  a lth o u g h  i t  was 
sa n c tio n e d  a y e a r  ago,

ji C o o p era tiv e  O f f ic e r  v i s i t s  th e  s o c ie ty  and th e  m eeting  o f  th e  

e x e c u tiv e  com m ittee i s  held ,. One com pla in ing  nomoer has  been  c a l le d  to

e x p la in  h i s  g r ie v a n c e s  a t  th e  m eeting,, One o f  th o  members i s  a ss ig n e d

th e  r o le  o f  th e  c o o p e ra tiv e  o f f i c e r ,  2 o th e r s  am ongst them a re  chairm an 

and s e c r e ta r y  o f  th e  so c ie ty ., and some o f  th e  p a r t i c i p a n t s  a c t  as 

com m ittee members. W hatever happens a t  th o  m ee tin g  i s  o bserved  by 

r e s t  o f  th e  members,. Soon a f t e r  th e  r o le  p la y in g  s e s s io n ,  th e  

o b se rv in g  p a r t i c i p a n t s  a re  asked  to  g iv e  t h o i r  comments abou t th o  *• 

b e h a v io u r  o f  r o le  p la y e r s  and le s s o n  d e r iv e d  from  th o  s e s s io n .

The p u rp o se  o f  t h i s  i l l u s t r a t i o n  i s  to  shew a  method whereby i t  
i s  p o s s ib le  to  e f f e c t iv e l y  te a c h  th e  members th e  im p o rtan ce  o f  a c t iv e  

member c o n t ro l  and make them u n d e rs ta n d  some o f  th e  is s u e s  in v o lv e d  in  

th e  e f f e c t iv e  o p e ra t io n  o f  th e  s o c ie ty ,  The m ost in p o r ta n t  r e s u l t  i s  

t h a t  th e  members p e rc e iv e  s o c ia l  r e l a t i o n s h ip  b e t t e r  by p la y in g  d i f f e r e n t  

r o le s  and th u s  e x p e r ie n c in g  th e  f e e l in g s  e f  o th e r s  and a o p re c ia t in g  t h o i r  

p o in t s  o f  v iew . One ov owo members o f  th e  p a rx i.e f .p a tin g  group may be 

ap p o in te d  by th o  te a c h e r  as  s p e c ia l  o b s e rv e rs  bo w atch th e  fu n c t io n in g  
o f  th o  g roup .



"Be-H ivo” (approx im ate tim e a llo w e d ;5 -6  m in u tes) An Example:
A cooperative.' s o c ie ty  i s  fa c e d  w ith  th o  problem s o f i n s u f f i c i e n t  

u t i l i z a t i o n  o f i t s  m ark e tin g  f a c i l i t i e s . The members do n o t send t h e i r  

p roduce  r e g u la r ly  b u t  o f te n  s e l l  i t  th rough o th o r  channols* Tho 

g e n e ra l body has on i t s  agenda, a d is c u s s io n  o f t h i s  problem . The managing 

com m ittee i s  anx ious to  know more a d e q u a te ly  th o  members'” own re a so n s  

f o r  n o t u t i l i s i n g  th e  s e rv ic e s  o f  th e  s o c ie ty  to  th o  d o s i r a b le  e x te n t ,

An E d u ca tio n  O f f ic e r  from  th e  d i s t r i c t  c o o p e ra tiv e  un ion  has  cone 

to  th e  g e n e ra l  body m ee tin g  to  he lp  d is c u s s  th o  problem  w ith  th o  members.

He d e c id e s  'bo d iv id e ,  a t  random, th e  members p r e s e n t  in  th e  m eeting  in to  

5 g ro u p s . The groups a re  asked  to  e l e c t  t h e i r  ov/n 'thairm en and 

s e c r e t a r i e s  end f in d  o u t th e  main re a so n s  o f  t h e i r  n o n -p a tro n ag e  to  

c o o p e ra tiv e  so c ie ty ,. The groups a r e  exp ec ted  to  work s e p a r a te ly  b u t 

in  p ro x im ity  w ith  each o th e r  so t h a t  t h e i r  'b u s s in g ' sound may a c c e le r a te  

th e  work o f  d i f f e r e n t  g ro u p s. A f te r  5 -6  m inu tes th e  groups assem ble 

a g a in  i n  th e  g e n e ra l se ss io n ,. Each group h a s  to  g ivo  w ith in  10 m inu tes 

th e  main re a so n s  f o r  th e  n o n -p a tro n a g e  o f  members to  th e  c o o p e ra tiv e  s o c ie ty ,  

Or.o o f  th e  p u rp o ses  o f  t h i s  dem onstra tion , i s  to  siioxv how a 
c o o p e ra tiv e  e d u c a to r  can evoke a l i v e l y  re sp o n se  f r o n  h i s  aud ien ce  in  

a  g e n e ra l body m ooting  whore c o n v e n tio n a l m ethods, such as  l e c t u r e s ,  
o f te n  f a i l  to  p roduce  member p a r t i c i p a t i o n .

asse ssm en t o f  e d u c a tio n a l programme can be e i t h e r  i n t e r n a l  o r  

e x te r n a l .  I t  can bo a com bination  o f  b o th . Ey i n t e r n a l  e v a lu a tio n  we 

moan t h a t  th e  p a r t i c ip a n t s  arid o rgani;-orr, in  th o  programme to g e th e r  a s s e s s  

t h e i r  ach ievem en ts  and f a i l u r e s  so t h a t  perfo rm ance o f  b o th  p a r t i e s  co u ld  

bo im proved by g a in in g  in s ig h t  in to  p roblem s and th ro u g h  re f r e s h e d  approach  

f o r  s o lv in g  tn e so  p ro b lem s. T h is  ty p o  o f  e v a lu a tio n  shou ld  bo encouraged 
in  c o o p e ra tiv e  e d u c a tio n  program m es0 I n te r n a l  e v a lu a t io n  shou ld  be 
p e r io d ic  and f i n a l „

I t  i s  .accessary  to  d e f in e  In  advance th e  im m ediate o b je c t iv e s 

in to rm e d ia to ry  g o a ls  and f i n a l  aims o f  any e d u c a tio n a l  programme, 

b e fo re  th e  e d u c a tio n a l  prograrm ie i s  e v a lu a te d  w ith  th e  h e lp  o f  s e v e ra l



methods* I n t e r n a l  e v a lu a t io n  i f  conducted p ro p e rly *  aakos th e  group 

in c r e a s in g ly  a c t iv e  and r e s p o n s ib le ,

Som etim es, groups o f  s tu d e n ts  can  be g iv en  group ta s k s  such a s ,  

d is c u s s io n  on a q u e s tio n  o f  com on co n ce rn , enac tm en t o f  a p lay ., group 

s in g in g ,  p ic n ic  study forum  o tc .  The ta s k  shou ld  be common to  a l l  th e  

g ro u p s , so t h a t  th e  perfo rm ance o f  one group nay be compared w ith  o th e r  

groups w ith  th e  h e lp  o f  common c r i t e r i a .  I f  a group ac h ie v e s  a sc o re  

i n  assessm en t, say 15  out of 2 0 , th en  each member of t h a t  group shou ld  

re c e iv e  15 s c o re s .  The in te r -g ro u p  com parison v i l l  g e n e ra te  c o m p e tit iv e n e ss  

and u l t im a te ly  co h es iv e n ess  w ith in  each g roup„

R e fe re n c e s

I), V ir ’ Manua l  F o r Study C irc le  h e a d e rs  (R ev ised ) 1969,
Nev D e lh i,  ICA R eg io n a l O ff ic e  & E d u ca tio n  C en tre

D, V ir : P a r t i c ip a t iv e  Meth o d s o f  kjzib er New D e lh i,
ICA k e g io n a l O ffjce S. E d u ca tio n  C en tro  (mimeographed)

M„ ihmed (Ed) ; nC0CPERATI0N 11 Jan-Juie-.19o4- (H alf y e a r ly )  D acca,
,:S?:nob"ya ’, S/'O., M o tijh e e l Comorciol iirea„ *'

Methods ana Tcohniqu.'S  c f  W orkors ' E duca tion  (R eport 
o f  th e  Workshop on W orkers'’ E duca tion  h e ld  in  New D elh i 
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T a y lo r , H„F, : B alance  i n Sm all G roups. New Y ork, Van N ostrand
Reinhold Company, 1970- pp, 321





FARM GUIDANCE THROUGH AGRICULTURAL COOPERATIVES

Dhara Vir & 
Shiro Futagami

1 , A Regional Seminar on Farm Guidance Activities of .Agricultural 

Cooperatives was held from 29th September to 17th October, 1969 at 

Seoul in collaboration with the National Agricultural Cooperative 

Federation of the Republic of Korea and (for study visits in Japan) 

with the Central Union of Agricultural Cooperatives of japan. The 

Seminar started with the study visits in Japan, The seminar was attended 

by 28 delegates and observers from Ceylon, India, Iran, Japan,

Republic of Korea, Nepal, Philippines, Thailand, F.A.O, and I.L.O,

One of the features of the seminar was the use of three case studies 

on approaches used in farm guidance work in Japan, Republic of Korea 

and India. These case studies were prepared and presented by the 

experts from the countries concerned. During their study visits 

in Japan and Korea, the two agricultural cooperatives on which case 

studies were prepared and circulated were visited by the seminar 

participants for■first-hand knowledge and detailed discussions,

2, Farm Guidance is agricultural advisory services through 

cooperatives integrated with credit, supply, marketing and other 

activities of cooperatives. The concept of farm guidance was 

conceived from the experiences of Japanese agricultural cooperatives* 

Parra guidance is indispensable to an integrated approach of 

multi-purpQso cooperatives.

3 , In most of the countries, agricultural advisory services are 

undertaken by tho government through its agricultural extension 

offices and the contents of such government agricultural extension 

programmes may vaiy from country to country. However, it may be 

mentioned that most of these governmental extension works are rather 

confined to the technical aspect of agricultural production such as
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improved production techniques, use of improved inputs, etc, with a view 

to inora&elng agricultural prodvnti^n. However, it was often found 

that such extension work had not made desired impact on the improvement 

of agriculture or farmers' economy. The important thing is that there 

will be no positive response from the farmers who are the persons to 

decide on the practical application of new production techniques 

unlQ-SS sore attention la .Paid*, along, with extension, work lor_sugh 

techniques,to the economic aspects of such application with proper 

provision of facilities such as credit, supply, marketing etc, so that 

the farmers may be ensured of better economic return out of their 

increased produce,

4. In pre-war Japan agricultural advisory service was undertaken 

by separate organisation supported financially by ths government. But 

after the World War II, agricultural cooperatives re-started under

the new Agricultural Cooperative Act with an objective of increasing 

agricultural productivity as well as economic and social standard of 

farmers. Hence, the guidance service was newly added to the traditional 

activities of agricultural cooperatives, ouch services are to give 

advices to the farmers in order to raise the economic and social 

conditions of farm households, which may include both production and 

living aspects of farmers, Therefore, guidance services of agricultural 

cooperatives in Japan are divided into two : guidance on farm management

improvement and guidance on home-life improvement, and the former is called 

as farm guidance. In multipurpose cooperatives in Japan, agricultural services 

are- well integrated with their economic activit^e^ through f a m  guidance service. 

This has enabled the cooperatives to formulate and implement their 

business programmes. Thus the farm guidance is based in the context 

of cooperative agricultural advisory service for the improvement of 

farm management of individual farmers with an emphasis on its economic 

aspects while the agricultural extension service is referred to governmental 

agricultural advisory service on production techniques.

5, The main objective of fain guidance activities of agricultural 

cooperatives is to create an interest and willingness among farmers to 

improve their farm management and for this purpose the society lias to
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extend assistance to farmers in an integrated way in the field of finance, 

supply of production material, marketing tefifiluqrueg and farm'management 

guidance. Farm guidance activities may include various aspects of agricultural 

management. Agricultural cooperatives should decide the priority areas and 

establish closer collaboration and coordination with all other institutions 

concerned. An important pre-requisite for successful farm guidance is the 

existence of a common policy on farm management improvement. On the ba3is 
of such a common policy, better integration and coordination will be 

established.

6 . The important task of agricultural cooperatives is to change tho 

simple reproduction process of agriculture into one of dynamic and 

expansive production. Therefore farn guidance activities of such cooperatives 

must be a process of implementation of programmes for agricultural 

modernisation and education.

7. The ma.ior elements of farm guidance through cooperatives 

concerned in tho seminar were :

the agricultural policy of the government j land iiaprovement 

schemes; research and socio-economic surveys; the selection 

of Crops to be produced and the question of bulk produotion; 

the production and management programme of the \vhole village 

and that of individual farmers; the standardisation of the 

quality of agricultural produce and agricultural inputs;

"the formation o£ commodity groups: joint utilisation of

machinery ana labour; planned production and protection, and 

joint marketing techniques; tho improvement of production 

techniques of farmers and the reduction of production costs: 

joint cost production, grading and checking facilities; a plan 

for farm management and life improvement; cooperative member 

education and information; and trained personnel,

8 . It was agreed that for the formulation of a guidance programme and 

its successful implementation cooperatives should obtain information and 

data at appropriate levels and preferably in joint collaboration with 

national organisations. As a beginning m o d e m  calculating machines and
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office equipment should be used by well-trained staff to expedite the 

task of collecting relevant information and data.

9. The semonar was of the opinion that the following steps should 

be taken by a society for formulating regional production plans in a 

country. The farm.guidance activities should be based on such plans

as well as the business plans of local coopers.tives:

(1) Survey the capability of the society, etc.

(2) Convey the results of such survey to the members.

(3) Select crops, which could be grown with best benefit 

to the farmers,

(4 ) Assist in the implementation of the farm production 

plans of the farmers.

(5) Arrange for credit, supply of agricultural inputs, 

provision of other services, storage, etc.

(6 ) Arrange for the installation of processing plants.

(7) Arrange for proper communications to facilitate supply

and marketing,

(8 ) Arrange for trained farm guidance advisers.

(9) Educate the farmers,

(10) Form commodity groups and select leaders of such groups.

(11) Arrange for coordination amongst the Extension Officers
of the government and of tho society,

10, The seminar discussed the organisational, structure, funds 

required, methods and techniques for farm guidance through cooperatives 

and recommended several measures in this behalf. The seminar also discussed 

the setting up of commodity groups in the cooperative societies. An 

outline for the Experimental Project on Farm Guidance developed

during the Seminar is enclosed.
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11, It was considered that the commodity group . mentioned above

is an answer to the perpetual conflict of single-purpose vis,multipurpose 

cooperatives and avoids the necessity of a fanner joining several societies, 

A commodity group encourages member involvement interest- maintained 

throughout the year. It polarizes leadership and at the same time 

disperses leadership tasks among many. It facilitates the propagation 

of new ideas and the adoption of new practices. It simplifies record 

keeping by the farmers themselves. A commodity group can lead to joint 

action at farm level, and also to the development of specialized services 

which aid production, e.g. raising of chicks up to a certain period.

It facilitates specialization by the cooperative farm guidance staff 

and rationalizes the use of credit (supervised credit) and facilitates 

the recovery of loans, concentrates capital in profitable lines of 

production rather than dispersing limited resources. It -makes possible 

price stabilization over several years of the production cycle* In Japan 

this is achieved through the monthly salary or long-term average 

payment system. It facilitates the work of Cooperative Federations,

12, The seminar felt that only an agency which can integrate 

agricultural research, education of personnel and extension for rural 

areas in shape of farm guidance will success in solving farmers' 

problems and making effective contribution to agricultural development. 

Cooperatives can be an organisation which nay integrate and coordinate 

efforts in this field and. effectively contribute to agricultural 

development. It is only through art efficient combination of research 

and f.r.rm guidance especially through agricultural cooperatives that 

possible plateaus and'declines in agricultural development could be 

foreseen and the upward trend made to last longer.

13, The seminar discussed the role of different agencies in planning 

and implementation of farm guidance activities in an integrated manner 

through agricultural cooperatives. It was suggested that coordination 

committees, consisting of representatives from relevant agencies should 

be formed at different levels.



6

14. The seminar also considered the role of various international 

organisations. It was felt that there is a need for closer 

coordination among these agencies in the field of financial and technical 

assistance for cooperative development. In addition, all the agencies 

implementing agricultural or rural development should have departments 

for research and evaluation to assist planning, implementation and 

constant evaluation of their programmes. Assistance (technical or 

financial) needed from international organisations in planning and 

implementing projeots on Farm Guidance was indicated. Technical 

Assistance from international organisations may concentrate in the 

areas like supply of equipment, grant of fellowships, assistance 

in research and preparation of case studies on the systems of farm 

guidance through' cooperatives in selected countries, and securing of 

experts. The participants strongly felt that international organisations 

concerned should coordinate their activities in the field of cooperative 

farm guidance and management improvement through the ICA so that they 

may be more effective in implementation of field projects,

15. The international agencies should pool their funds and other 

resources to conduct experimental projects and research and 

evaluation programmes of common interest. Recently the F.A',0,, I.L.O.,

I.C.a ., and IFAP have agreed to have a Liaison Committee arid a. Joint 

Programme in the field of technical assistance to agriculture. It may 

also promote some projects in the field of agricultural education

and consultancy work, particularly in the management of cooperative 

enterprises. It. was recommended by the Seminar that after assessing 

the work of the above Liaison Committee at international level, a 

similar committee should be formed by the organizations concerned for 

the South-East Asian Region.

16, The seminar also noted that quite a few research studies of an 

applied type have been made of farmers' problems. Some pilot pro.iects 

on farm guidance activities through agricultural cooperatives should 

be undertaken in different coantries of South-East Asia, Research ana' 

evaluation must be made an integral part of such projects.



INTERNATIONAL COOPERATIVE ALLIANCE gs/17.8.1971
Regional Office & Education Centre
for South-East Asia, P.O.Box
43j Friends* Colony, Nev Delhi-14,
India,

An Outline for the Experimental Project on FARM GUIDANCE

through Agricultural Cooperatives in South-East Asia based on the 

recommendations of the I.C.A, Regional Seminar held in Seoul, in 

October 1969, is indicated below :

A . Objectives;

1. General objectives:

(a) Improve the performance of the agricultural 
cooperatives,

(b) Promote improvement of the standard of living 
of the farming community.

(c.) Contribute to the growth of the national ecenemy,

2, Specific Objectives:

(a) Increase efficiency of the farm 'units by involving the 

members of the community in farm planning and,' for the 

purpose, provide inputs and services through cooperatives and 

other agencies.

This would include (i) conducting survey to assess the actual 

and potential resources i.e. physical, human and financial, 

and assessment of production capacity as related is the price 

structure and market demand, (ii)- estimate of additional 

requirements and facilities which can be provided through 

cooperatives and other agencies; and (iii) relating to the 

commodity interest of farmers, formulate a farm plan and a 

budget based on the repaying capacity of the farm unit.

(b) Improve the performance of individual farmers in terms of 

increased knowledge, new skills find changed attitudes,

(c) To provide essential leadership training at different levels.



B. Organisation (indicated in Appendix - A)

A suitable number oi primary cooperatives may be involved,-in the 

experimental projects. The sample of these cooperatives should be drawn 

from a compact area or economic region,

C. Functions of the Cooperatives

1, Survey and business planning and evaluation,

2, Credit-Loaning saving and recovery,

3, Supply: Production material and consumer goods.

4., Marketing; Cereals, live stock etc.

5. Education and farm guidance - guidance on farm management 

and home life improvement as well as member education,

6. Formation of servicing to commodity groups.

7. Coordination with relevant agencies.

D. Personnel:

1. Manager of an agricultural cooperative:

He should possess fair degree of cooperative knowledge and 

business administration with a view to implement successfully 

the day-to-day programme of the society under tho general 

guidance of the Board of Directors.

2. Experts on specialised subjects: The Manager shall be

assisted by a team of experts who should be well qualified 

preferably graduates and trained in their various branches of 

work i,e, production, marketing, supply including farm guidance. 

The number of experts will vary according to the siso and 

viability of each society. Each multip’irpose society to be 

involved in the experiment should appoint atleast one

farm advisor.

The Seminar on Farm Guidance Activities of Agricultural 

Cooperatives was of the view that training of the personnel of the society 

should be given due importance, A cadre of cooperative personnel should 

be formed, wherever it does not exist, so that the farm guidance programme 

with its allied activities is implemented by the personnel of the movement 

itself. The practice of taking persons from the government department,

2



wherever in vogue should progressively be restricted. Legislation, if 

any, in the matter requires to be libei'alised,

E.

The funds should be raised from the following sources :

1« Share capital and other funds of the cooperatives.
(The societies should have their Education Funds),

2. Contribution of members for farm guidance activity,

3* Raising of rural deposits.

4-, Loans from financing agencies,

5, Financial assistance in form of grants or subsidies from the
government, cooperative unions and federations till such time
that the agricultural cooperative societies become 
financially self-reliant,

F. Evaluation:

Evaluation should form an integral part of the pilot project 

with a view to assess the achievement and failures of the objectives 

set forth in advance. The lessons learned should be brought -into the 

planning process of action programmes at an early stage.
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ORGANISATIONAL STRUCTURE FOR FiiBM GUIDANCE .
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METHODS OF FARMERS''EDUCATION

Dharm Vir, Ph.D.

INTRODUCTION;

1. Farm guidance is advanced type of farmers' education. 

Education is a planned process of human teaching and learning.

It aims et a systematic and desirable change in individuals and 

their relation with others. Teaching is tho process of arranging 

situations that stimulat3 and guide tho learning activity towards 
the goals that specified desired changes in tho behaviour of' people. 

Essentially, teaching consists of providing opportunities to 

learners to pay attention to important aspects of the things to

be learned, develop their interest, arouse their desire and 

take suitable action to solve their problems. Teaching methods 

are tho devices used to create such situations which are conducive 

to effective communication between the teacher arid the learner. j

2. It is usually said that if 1earners have not learned the 

teacher has not taught. It means, teaching to be successful, 

should result into effective learning experience. From the 

psychological angle, a learning jxperience is the mental or 

physical reaction one makes through his behaviour (e.g. seeing, 

hearing or doing things) and thus develops understanding of

and proficiency in the things learned. According to the process 

of diffusion in learning, people normally have to go through the 

following.stages of mental development before a new idea is ' 

accepted and put into practice.
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1* Awareness -  to  know th a t the id ea  e x i s t s .
2 . I n te r e s t  -  to  become in te r e s te d  in  i t .

3 . A ssessm ent- to  d ec id e  whether or not the new id ea  i s  u s e fu l
v.nd p r a c t ic a b le .

4 . T r ia l -  to  tr y  out the id ea , u su a lly  in  a sm all way

and se e  the r e s u l t s ,

5. Adoption -  tc  change to  th e  new p r a c tic e  or z.

se t  o f  p r a c t ic e s ,

3 . An e f f e c t iv e  learn in g  can take p lace  in  s u ita b le  s i tu a t io n

which i s  c o n s t itu te d  o f  the fo llo w in g  fa c to r s  :

(a )  tra in ed  te a c h e r s , w ith  c le a r  o b je c t iv e s ;

(b ) in te r e s te d  le a rn ers  in  a conducive environment;

(c )  u p to -d a te  su b jec t m atter;
(ci) teach in g  m ater ia l and equipment; &.

(e )  p h y sica l f a c i l i t i e s .

As th e  farm guidance mainly aims a t  economic education  o f  

farm ers and members o f  t h e ir  house-io lds, th e guidance workers have 

to  ensure th a t a l l  re levan t elem ents o f  te a ch in g -lea rn in g  s itu a t io n  

a re  p resen t in  t h e ir  programmes and supporting f a c i l i t i e s  are made 

a v a ila b le  to  le a r n e r s .  They have to  be p r o f ic ie n t  in  te c h n ic a l  

knowledge, ed u ca tion a l p ro cess , approach to  farmers and u se o f  

ed u ca tion a l methods and tech n iq u es, l a s t  but not the l e a s t  they are  

supposed to  be e f f e c t i v e  co -o rd in a to rs  fc r  v a r io u s  s e r v ic e s  to  be 

provided to  farm ers.

SCM3 APPROACHES TO FARMERS* EDUCATION;

D if fe r e n t  approach to  farm guidance have been adopted, in  

d if f e r e n t  p a rts  of the w orld . Some of these approaches are mentioned  

below :
4 . An id e a l  approach toward farm ers! education  has been

s u c c e s s fu l ly  tr ie d  out by th e  St.F ran cis X avier U n iv ers ity  in  the  

Maritime Province o f  Canada. The approach known as A ntigon ish  

Movement i s  based on th e fo llo w in g  p r in c ip le s
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(1 ) The s o c ia l  o rg a n isa tio n s  must accept primacy o f  

in d iv id u a ls  and e q u a lity  among them o.i a dem ocratic 

b a s is .

(2 ) S o c ia l reforms must come through education .
(3 ) Education must b eg in  w ith  ec -nomic purposes

and co n ten ts .
(4 ) Education should be through group a c t io n .

(5 ) E ffe c t iv e  s o c ia l  reforms in v o lv e s  fundamental changes
in  s o c ia l  and economic in s t i t u t io n s .

(6 ) There should be f u l l  and abundant l i f e  for  every  

one in  th e community.

Economic coop eration  i s  th e f i r s t  s tep  towards a ju s t  

s o c ie ty  which w i l l  permit every in d iv id u a l to  develop  

to  the utm ost c a p a c it ie s  w ith in  th e  frame work o f.g o o d  

s o c ia l  o r d e r . . C ooperative o r g a n isa t io a  i s  th e  

in ev itab le- r e s u lt  o f a dem ocratic peop le m ob ilised  fo r  

economic betterm ent.

5 . In U nited S ta te s ,  th e  C ooperative E xtension S erv ice  i s  provided
to  the farmers j o in t ly  by the Land Grant. C o lle g e s , U n iv e r s it ie s  and 

Government a g r ic u ltu r a l E xtension  A g en cies . I t  i s  a co o p era tiv e  

approach in  the broadest sen se , co o p era tiv es  as such are  not 

n e c e s s a r ily  co-sponsors- o f farmers* education  programmes, which
•«*S

are mainly a g r ic u ltu r a l in  c o n ten t. However, farmers may be 

taught advantages and d isadvantages o f  co o p era tiv e  a s s o c ia t io n s .

These tea ch in g s sometimes lead  to  form ation o f  co o p era tiv es  or 

p r o fe s s io n a l a s s o c ia t io n s  o f  farmers and such as a r t i f i c i a l  

breed ing a s s o c ia t io n ,  s o i l  co n serv a tio n  d i s t r i c t s ,  e t c .

Some K xtension .Agencies have a ca u tio u s a t t i tu d e  toward 

teach in g  about c o o p era tiv es .

The form ation o f an a s s o c ia t io n  or o r g a n isa tio n  would not 

be d e s ir a b le  o b je c t iv e  fo r  ad u lt farmer education  in  th e  p u b lic  

sc h o o ls . I t  I s ,  however, le g it im a te  to  teach  in  th e  p u b lic  

sc h o o ls  th e  advantages and d isad vantages o f  co o p era tiv e  

a s s o c ia t io n s .  H elping farmers d ec id e  whether to have an



4

a s s o c ia t io n  i s  as le g it im a te  as h e lp in g  farmers d ecide v a r i e t i e s  o f  

hybrid corn to  buy.

0- According to  Sanders, th e  C ooperative E xtension  Education

in  the U nited S ta te s ,  la r g e ly  con trib u ted  to  th ree elem ents b a s ic a l ly  

e s s e n t ia l  to  the a g r ic u ltu r e  and c u ltu r e  o f  th a t country . These are:

(a )  abundance o f  food and f ib r e ;

(b ) a fam ily system  that in v o lv e s  th e home as an e f f e c t iv e  

s o c ia l  and economic u n it ,  and

(c )  a sy stem a tic  p rocess o f  lea d ersh ip  developm ent.

7 . I t  has been reported  th a t th e a g r ic u ltu r a l co o p era tiv e  movement 
in  Poland has s tru ck  deep ro o ts  in  th e  l i f e  o f  P o lish  farm ers. The 

p r o g r e ss iv e  co o p era tiv es  a re  not on ly  supplying a r t i c l e s  o f every

day u se , but are a ls o  propagators o f  new work m ethods, based o n  

achievem ent o f  s c ie n c e  a n d  tech n o logy . F a r m i n g  in  Poland demands 

a modern te c h n ic a l b ia s  and h ig h ly  q u a lif ie d  w orkers. The 

co o p era tiv es  provide competent a s s is ta n c e  and guidance in  farming 

a s  w e ll as in  ru ra l reco n stru ctio n  work. Some co o p era tiv es  have 

become patrons o f  P o lish  fo lk  a r t by propapating ed u cation  and 

eviltar© among th e  ru ra l p op u la tio n , p a tro n is in g  g i f t e d  a r t i s t s .

8 . In  Tanzania (East A fr ic a ) a new approach to  a d u lt education  

(in c lu d in g  farm gu idance) i s  being t r ie d .  The approach i s  based  

on r e v o lu tio n iz in g  the c u r r ic u la  o f  s c h o o ls , c o l le g e s ,  rad io  and 

o th er  ad u lt ed u cation  a g e n c ie s . The elem ent o f  s e l f - h e lp  and 

v o c a t io n a l competence has been in je c te d  in  th e new approach.

The I .C .A . o f f i c e  in  East, A fr ic a  a n d  C ooperative E d u c a t i o n  C entre  

Moshi have been c o n tr ib u tin g  towards i t  by o rg a n is in g  correspondence  

and o th er  tr a in in g  cou rses and s p e c ia l  r a d i o  b road casts fo r  

farmers and co o p era tiv e  em ployees. The r e s u l t s  o f  Tanzania*!
experim ent in d ic a te s  th a t a d u lt  ed u cation  in  develop ing  c o u n tr ie s£
raust bo concerned w ith  the p ro cesses  by which p easants in c r e a se  

t h e ir  standard o f  l iv in g  and d ecrease  th e ir  heavy burden o f  

h ard sh ip s. I t  must a ls o  be concerned w ith  n a tio n a l or reg io n a l
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development on a cooperative basis, and prepare the peasantry 

for more effective participation in country's political and 

economic life.

9. Another good example of farming guidance activities by 

cooperative's to its members can be cited from Australia. The '

Westralian Farmers' Cooperative Ltd. (Wesfarmers) of Western 

Australia offers a wide, range of services through a chain of 

country branches and agents, many of which are district cooperative 

organisations. The important adjuncts to this business is 

property sales, finance facilities, insurance and farming 

guidance. In serving the farmers, tho cooperative has built up

a specialist knowledge of areas and locations suited to varying 

types of farm operations. Expert advice from the cooperatives'' 

agronomists, animal husbandry and grain-handling specialists 

help, thousands of farmers, increase their production and develop 

new land.

10. A successful approach to farmers' education has been b™ 

agricultural cooperatives in Japan. Ac all of us know that 

educational activities for improvement of farm management form 

the corner stone of the activities of agricultural cooperatives.

They do not only deal with supply of credit or other requisites for 

farm production or sale of farm produce, but also play an active *■

and sustained role in agricultural and household improvement programmes. 

The educational activities 'of agricultural cooperatives are popularly 

known as a Fana Management Guidance, As this approach is, most 

relevant to cooperative development in the South-East Asian region, 

we may give it the name of "Cooperative Farm Guidance". This 

cooperative approach to the' adult education has been discussed in 

detail elsewhere, '

11. In developing countries of South-East Asian region,, particularly 

in India and Pakistan there are several good ■ examples o f  ...-.farm, guidance 

under agricultural crop loan schemes. IJhilc India is noted for its 

intensive agricultural development areas (I.^.D.P,), Pakistan has its own
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p r o je c ts  based on ’Cam illa Approach’ to  Rural Development. Although 

th e se  co u n tr ie s  are on th e verge o f  ’ /;reen r e v o lu tio n ’ , much i s  to  

be done in  th e  f i e l d  o f  farmers* education . Such an ex ten sio n  
ed u cation  should have th e  fo llo w in g  c h a r a c te r is t ic s  :

(a )  i t  must be la r g e ly  in form al and designed to  bring  

understanding o f  problems to  be so lved ;

(b ) i t  must, in  most s i t u a t io n s ,  co n tr ib u te  to  improvement 

in  rural l iv in g  w ith  w h i c h  m ajority  o f  people are  

concerned. To beg in  w ith  i t  may emphasize a g r ic u ltu r a l  

p r o d u c t iv ity ;

( c )  i t  must bring immediate s a t i s f a c t io n  to  in d iv id u a ls  as  

w e ll as co n tr ib u te  to  long term g o a ls ;

(d ) i t  must in s p ir e  and a s s i s t  in d iv id u a ls  and groups to  

develop  and carry out programmes to  a ch ieve  g o a ls  they  

s e t  fo r  th em selves.

I t  i s  hardly to  be over-em phasized th a t co o p era tiv es  can g ive , 

a yeo -m an -serv ice  in  provid ing and coord in atin g  such an ex ten sio n  

ed u cation  for  t h e ir  member farmers and o th e r s .

METHODS AND TECHNIQUES:

12. The s e le c t io n  o f  methods o f  education  depends on se v e r a l  

fa c to r s ,  such as th e o b je c t iv e s  o f  th e programme, qu antity  and 

q u a lity  o f  p a r t ic ip a n ts ,  co n ten ts  to  be conveyed and resou rces  

a v a ila b le .  As we already know the teach er i s  most im portant 

fa c to r  i n  th e  e f f e c t i v e  u se  o f  methods. I t  i s  im p o ss ib le  to  

p r e sc r ib e  in  g en era l a s e t  o f  methods fo r  farm guidance work 

or farmer^’ ed u ca tion . N e v e r th e le ss , im portant methods have been 

c l a s s i f i e d  according to  th e  s i z e  o f  aud ience and are l i s t e d  

below under tho Mass Teaching Methods, Groun Teaching Methods and 

In d iv id u a l Teaching Methods. Emphasis has been la id  on the  

,methods which are e f f e c t i v e  w ith  sm all groups o f  a d u lt p a r t ic ip a n ts  

which emphasise se lf-h e lp .
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MASS EDUQiTIONitL METHODS:

13. These are mainly for th e  purpose o f g e t t in g  awareness and 

in t e r e s t  o f  peop le in  some new id e a s .  They in c lu d e  the fo llow in g  

mass media o f  communication :

(a ) Radio,
(b ) T e le v is io n  (to  be supported by s a te ll it e  communication 

system ).
(c )  W ire-coranunication system ,
(d) V is u a l-a id s ,  such--as p o s te r s , c h a r ts , f ilm  shows, 

s lid e -sh o w s e t c .
(e )  Press & p u b lic ity  m a ter ia l such a s ,

News -S tories,
Feature S to r ie s ,
Newspaper columns,
S p ec ia l news pa.ges,
B u l le t in s ,  L e a f le ts  and c ir c u la r s ,
Reaching peop le by d ir e c t  m a il, correspondence cou rses , 
Campaigns.

GROUP SDUCnTIOii/J, MgTTHODS

14.. Group methods a s s i s t  p eop le from awareness s ta g e  to  the, 

in t e r e s t  and som e-tim es to  the t r i a l  s ta g e s  o f  -accepting new J 

p r a c t ic e s .  They in c lu d e  the fo llo w in g  m ethods. I t  i s  p o s s ib le  

fo r  th e p a r t ic ip a n ts  to  ask  q u e stio n s , exchange id e a s  and 

s tim u la te  each other to  a c t io n , whenever a new id ea  i s  presented  

to  them as a group.

Large Group Methods:
(a ) Method D em onstration .

(b ) R esu lt Dem onstration.

Cc) M eetings o f  farm ers, combined v.-ith Method
dem onstration or R esult D em onstrations, le c tu r e s ,  
panel d is c u s s io n , symposium, co lloq u y , e tc .

(d) E x h ib it io n s , m odels, f a ir s  and f e s t i v a l s .

( e )  Study tou rs and F ie ld  Days

( f )  Seminars and Workshops

(g ) T raining co u rses , fu n c tio n a l l i t e r a c y  c la s s e s ,
R e s id e n tia l co u rses , e .g .  fo lk  h igh sc h o o ls , V idyapeetha.

(h ) C on tests  and achievem ent days.

( i )  Dramas, r o le  p la y in g » c r e a t iv e  dram atics, c t c .



GROUP EDUCATIONAL METHODS (S m all G rou ps).

15 . It....has been, found e f f e c t iv e  to  serve in  lo c a l  co o p era tiv es ,
through : A dvisory Groups,

* cca l lea d ersh ip  (model farm ers) 

c l i n i c s ,

Short cou rses,

Study Groups,
Group d is c u s s io n s ,
Commodity groups in  Japan,

T e le -c lu b s  & lladio  Farm Forums a s  in  India and eth er  

c o u n tr ie s .
V oluntary and lo c a l  le a d e r sh ip .
4—H and YMW clubs  

Home D em onstration.

INDIVIDUAL EDUCATIONAL METHODS:

16 . Although much o f  ex ten sio n  tea ch in g  i s  done in  groups, 
lea rn in g  i s  an in d iv id u a l p r o c e ss . In many in s ta n c e s  in d iv id u a l  

c o n ta c ts  w ith  farmers are necessary  to  study th e  lo c a l  s i tu a t io n  

and to  g e t a farmer to  adopt a new p r a c t ic e .

In d iv id u a l Methods in c lu d e  th efo llo w in g

(a ) V is i t  o f  Guidance Workers to  farms and homes;
( ’o) A ss is ta n c e  in  p rep aration  o f  in d iv id u a l production  

. p la n s ;

(c )  Supervised  c r e d it  programmes;

(d) Correspondence cou rses:
(e )  Farmers’ c a l l s ,  t o  the o f f i c e s  o f guidance a g e n c ie s .  

LOCAL LEADERSHIP METHOD:

17 . This method i s  th e use o f  leader~follo<ver p a ttern  e x is te n t  

in  any community. Local lea d ersh ip  i s  u t i l i s e d  to  reach a la r g e  

number o f  farm ers. The method in v o lv e s  lo c a t in g ,  d eveloping and 

u t i l i s i n g  th e  lo c a l ,  fu n c tio n a l and voluntary  le a d e r sh ip .

T his method i s  employed :
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(1 ) To put across a new id ea  in  such a manner as to  be 

accepted  w ith  le a s t  r e s is ta n c e .

(2 ) To have lo c a l  people w ith  in form ation  or know-how 

who can carry on w ithout the ex ten sio n  w orkers.

(3 ) To develop  lo c a l  lea d ers  who take on in crea sin g  

r e s p o n s ib i l i t ie s  in  conducting th e ir  own a f f a ir s  
and community work.

18. The fo llo w in g  p o in ts  are to  be taken in to  co n sid era tio n  

w h ile  employing t h is  method :

(1 ) D ecide on s p e c i f i c  d u tie s  to  be performed by lo c a l  
le a d e r s .

(2 ) S e le c t  or e le c t  lo c a l  le a d e r s . This oould foe achieved 
in  th e  fo llo w in g  v/ays:

(a ) By in d iv id u a l co n ta cts  w ith  th e  lo c a l p eop le
(b) By a s s i s t in g  the lo c a l  group to  make in t e l l ig e n t  

s e le c t io n ,  by exp la in in g  th e  fu n ctio n  o f  t h e ‘ 
lea d er  in  r e la t io n  to  th e  job .

(c )  By a s so c ia t in g  le a d e r s  su ggested  by panchayats, 

s o c i e t i e s ,  Farmers* Forum, c lu b s , and other  

in s t i t u t io n s  and groups.
(d ) By reco g n isin g  th e t r a d it io n a l ,  fu n c tio n a l and

■•h

p o te n t ia l le a d e r s .

(3 ) Give t r i a l  assignm ents to  the lea d ers  lo c a te d  b efore  

en tru stin g  fu rth er  r e s p o n s ib i l i t y .

(4 )  T raining th e lea d ers  in  jobs by :

(a ) running le a d e r -tr a in in g  canps;

( b )  acq u ain tin g  them w ith  d e t a i l s  o f  le a d e rsh ip  jobs  

and o r g a n isa tio n a l procedures}
(c )  teach in g  subject-sinattorj

(d) acq u a in tin g  them w ith  th e  sou rces o f  dem onstration  

and study m a ter ia l;
(e )  provid ing  them w ith  teach in g  a id s ;
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( f )  in v o lv in g  them in  p lanning and organ isin g  th e v i l l a g e  

a c t i v i t i e s ,  such as study c i r c l e s ,  farm ers' m eetings;
(g ) a s s i s t in g  them in  conducting dem onstrations, assem bling  

m a ter ia ls  and oth er preparatory work.

19 , Follow up should be considered  an in te g r a l part o f  lea d er  

tr a in in g . Some su g g estio n s  for  i t  are g iv en  below

(1 )  R ecognise le a d e rs  and honour them in  p u b lic  m eetings.

(2 )  Take th e a d v ice  o f  th e  le a d e r s  on im portant i s s u e s .

(3 )  Encourage th e  le a d e r s  to  develop  th e ir  own id ea s  and 
to  s ta r t  th e ir  own programmes.

(4 )  G ive them more and more r e s p o n s ib i l i t i e s ,

(5 )  I n v ite  them to  p a r t ic ip a te  in  to u rs and m eetings,
(6 ) Let them lea d  v i s i t o r s  to  a v i l l a g e .

(7) .  V is i t  th e ir  v i l l a g e  and a p p rec ia te  th e ir  work,

20 , R xrposps: The ex ten s io n  a c t i v i t i e s  th a t could be promoted
by t h is  method are

(1 ) Teaching lo c a l  peop le th e  knowledge acquired  from 

ex ten sio n  w orkers, su b je c t  -  m atter tr a in in g  camps 

or oth er r e l ia b le  so u rces ,

( 2 ) M ob ilis in g  lo c a l  i n i t i a t i v e  and resou rces and s e t t in g  

d e s ir a b le  and a t ta in a b le  o b je c t iv e s  for the community.

(3 ) DeveiopiAg and m aintain ing lo c a l  community 

o r g a n isa t io n s , such as c o o p e r a tiv e s , fsn c h a y a ts , e tc .  

through programme planning and i t s  e f f e c t iv e  

im plem entation .

2 1 , A dvantages:
(1 ) I t  m u lt ip lie s  or extends th e e f f o r t s  o f  an ex ten sio n  

worker, i . e . ,  roaches more p eo p le .
A

(2 )  ■ S in ce  I ocl.1 le a d e rs  are tr u ste d  and fo llo w ed , th is

method i s  e f f e c t i v e  in  con vin cing  ru ra l p eop le ,

(3 )  The id ea s cou ld  be conveycd in  th e lo c a l  language  

more ap p rop ria te ly  by th is  n et hoc’.



(4 ) Saves th e  tinit- o f  an ex ten sio n  worker.

(5 ) Develops lo c a l leadersh ip  and s e l f - h e lp  in  th e  
community.

(6 ) B u ild s up coh esivon ess  ir>. th e  conm m ity.

(7 ) B u ild s up con fid a iics an;l p r e s t ig e  o f th e  community.

(8 ) This i s  com paratively econom ical and c r e a te s  a 

conducive atmosphere fo r  o th er  methods.
(@) A good lea d er  a c ts  as a shock-absorber between the

peop le and the ex ten sio n  agency when th in g s  go wrong,

22. L im ita t io n s :

(1) F unctional lea d ers  are lim ite d  and th e ir  tr a in in g  . 
i s  a ted io u s  p ro cess .

(2 ) F a lse  lea d ersh ip  and jea lo u sy  comes in  th e way o f
e f f e c t iv e n e s s  o f  t h is  m-ythed.

(3 ) Leadership may be wanting 'in m atters o i  l i t e r a c y  and 

competence,

(4 )  I t  i s  a slow process u n t i l  an e f f e c t iv e  group i s
developed.

(5 )  Local le a d ers  ra;.ght u se  t h e ir  p r e s t ig e  fo r  personal 
g a in .

(6 ) S xten sion  workers* personal co n ta c t w ith  th e  people
might become lim ite d .

In s p i t e  o f  i t s  l im it a t io n s ,  i t  i s  advantageous to  u se  

lo c a l  lea d ersh ip  method in  farm ersf ed u cation  or farm guidance  

a c t i v i t i e s .

CONCLUSIONS:

23 . I t  i s  obvious th a t no s in g le  method or technique can
reach a l l  peop le nor i t  can in f lu e n c e  a l l  if  i t  d oes. Farm guidance  

workers must be p r o f ic ie n t  in  the u se  o f  va r io u s nethods o f  

e x te n s io n  ed u cation . To a ch iev e  d es ired  o b je c t iv e s  they should be 

a b le  to  s e l e c t ,  adapt and u se  a s u ita b le  com bination o f methods

11
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and techniques. In general,, people are influenced to make changes 

on their farms,, in their homes and in their community in proportion 

to the number of exposures they experience in extension education. 

Howeverj some people may respond quickly and while others may 

react slowly. This is because .their background is different,* so 

they are in the different stages of adoption. This calls for a 

continuous and practical type of extension education using a variety 

of methodsj suitaolo to most, the educational objectives and contents 

set for different groups. The resources locally available should 

also be kept in mind while selecting educational methods.

24. The whole proccss of diffusion in relation to different 

methods of farm guidance mentioned in the paper can be Illustrated 

in the diagram given below :

Paper presented by Dr Dharai Vir, at the Regional Seminar on "Farm 
Guidance Activities of Agricultural Cooperatives" held in Seoul* 
Republic of Korea* 1969.

gs.
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P:fxTICIPATIV3 METHODS OF MrMBIJR. EDUCATION

The scope of adult education Is as wide as adult life itself and 

therefore methods employed by adult- educators are varied. Cooperative 

Member Education is n type of adult education mainly orienting the members 

towards cooperative ideology and making them effective members of their 

cooperatives. As the effectiveness of any educational programme mostly 

lies in the methods we will try to locate suitable methods for member 

education in the following account.

The selection of a method of education depends or* many factors, 

mainly the specific objective of education, the content to be conveyed 

and then nature of audience. One of the objectives of c. mender education 

programme may be the fostering of principles of economic democracy in the 

minds of members, -he content may be the description of organisation and 

functioning of a successful cooperative organ: sation and tin; audience 

may be the members of a consumer cooperative society in. a big tox/n.

If there are 50' to 60 members to be served a iocturo followed by questions 

and answers may be arranged for them. They m y  be taker: on a visit' to 

the cooperative organisation as well. It may thus be seen that different 

methods can be employed in order to achieve any of the objectives of 

member education. Some of the methods may have more .advantages than*, 

others. There may be more element of participation on tho part of teachers 

and taught in some of the methods than others., It has been experienced 

that the educational method involving participants into their activities 

are definitely of superior, from tho locrning and interest stand point, 

to those methods in which participants remain mostly passive, Lot us, 

therefore, examine the involving capacity of different methods which 

can bo oriployed in the member education work.. Wo may .classify these



9

methods as participative and non-participativo ones. Generally speaking, 

the following methods nay be pat in the category of participative 

methods :

1. Questions -- answers (directly or through correspondence)

2. Group discussion, study circles, panel discussion, 
discussion forum. v/'s Debate,

3. Seminar, conference and workshop,

U. Drama, skits, role ploying, group songs, etc.

1. The Question-answer ncthod is a veiy coairan nethod of education,

Mich depends on framing the questions. A good question nay provoke thinking 

and a bad question nay lead to confusion or nisundere^anding. The recent 

trend is to ask a short question in such a way that a short and definite 

answer cones out. Such an answer can be checked by a laynan with the

help of a key to the questions. The questions nay be posed by a teacher or 

speaker to the audience and ’dee versa. They nay be conveyed orally, 

transmitted through Radio or TV or communicated in black and white.

The question answers are generally combine.' with lectures, talks, 

discussions and other methods of adult education. It ray well be used in 

member education work, because the adult members are expected to have 

capacity to frame and understand good qucstiors,

2. Group discussion is a very popular ok tiiod of adult education. .Just

as a good question loads to a clear understanding of an issue, in the 

same way a good discussion not only contributes to a clear understanding 

but also to a democratic and logical decision. In group discussions even 

questions are discussed and sometimes challenged each number having a 

chance to express his opinion and to take part In decision-making. The 

method also helps in un-earthing potential leaders arm developing 

personality of the participants, dn effective group discussion mostly 

depends on a trained and popular leader and rapporteur.

Since an average adult member is expected to havo some ability to

reason and express himself in a small group, the group discussion has been

gainfully employed In r/.oribor education. It has been seen that the quality 

of discussion is higher in the groups having higher standard of education 

end higher level of information
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Panel discussion is another for!., ol* group discussion in which a 

group ii' exports attend to an audience. and discuss with than th-"- pros 

and cons of any complicated topic. Tho exports first road out their 

papers or make statements. The lender nay conclude the discussion.

Through this nothod the ordinary members nay neet a number of experts at 

the sane time and have their opinions on different aspects of any 

complicated issue relating to cooperatives. But it is difficult to 

collect m n y  experts at a place and at the same time. Secondly, there 

should not bo much gap between the understanding level of the experts and 

the audience. „

In spite of the fact that debate lias many weak points* it is used for 

cooperative education purposes. The debate mny rive rise to discussions 

for discussion sake and exaggerate the feeling of individual competition 

at the cost of cooperative group life. At the Game ti_ae* do onto croates 

enthusiasm among tho participants and audience, but a debate may turn 

our to be a non-participative method of education* if the audience has 

simply to hear and admire arguments and burning speeches.

Semn&rs
Historically* Seminars p r o v i d e d  opportunities for a group of 

top people in a particular subject to get together and discuss the,, 

statements made by these selected persons to present triedr papers, They 

were called seminaries and only those who had the privilege of a very 

high degree of education could only droan of participation in such seminars. 

However* recently' the word has acquired c wider waning and tho seminar 

method can now be useci for member education* provided the membership are 

educated enough to u’̂derstand the contents of the working paper.

Generally seminar involves tho fcllowing processes;

i. The organisers select a particular subject of interest to 
participants*

ii. The workiig papers in the subject are carefully prepare'1 
bringing out the different issues under the subject*

iii. The participants are divided into a nuiaeor of smn.ll manageable 
groups for discussion on tho working papers.



4

After tho xrorking paper has been discussed in the groups a report 

is made on behalf of each group to tho general session (plenary session) 

of tho seminar where another opportunity to discuss the issues raised 

in the working paper is given. At the end of discussions in the open 

session there is sunning up by the director of the seminar. The sunning 

up also renains open to discussion. In this way the participants 

get several opportunities to discuss tho sane Issue.

When the uuniber of members, say 50 to 60, seninar method can be 

used effectively. In this way seminar can serve as a tool of education 

and decision-making in a large group gathered at the district, state, 

national- or even at international level. At the local level several 

cooperative societies together may organise a seraimr for their members.

Drama

Drama is a veil-known nodiun of cultural expression and means of 

recreation. It can be used very well for the educational purposes provided 

the participants are given different roles in the drama. In a traditional 

form of drama heavy preparations and more coney are required. Ihe staging 

is also too prolonged. These defects can Le removed and the method is 

adaptable to the conditions of neriber education. The theme of drama may 

be related to tho local conditions. It has been found net impossible that 

ordinary members write their own script for drama after training and then 

stage -j-t.

Skit is a sort of one act play in which some idea or recreation is 

passed on the audiencu in an interesting wiy. Skit does not involve 

elaborate arrangements but needs Interesting ideas from the organisers 

or members.

There are some modern foins of group techniques e.g. role playing, 

problem census, circular response, agenda building, brainstorming, buzz 

groups etc. They help in mole ing tho education processes more involving 

an̂ i participative. Seme of the group work becomes problem centered.

hole playing ie the technique of group work in which the members 

decide the theme of the play vith the help of their loader. They do not 

write tho manuscripts Tor the play but do assign role to bo ployed by 

different members, booh player has to decide nis eiaic ;ut an.; action



and then rehersal nay take place under the supervision of the loader, 

dfter one or two rehersals the play is staged.

Since tho theme is related to the social conditions of participants 

there is no need to have spocia], drosses or dialogues crannod up. This 

type of role playing is also called creative dramatics because it not 

only gives the participants an opportunity to play different types of 

social roles but to express their creative talents and feeling as well.

When the members play different types of social roles they cannot 

only understand but also experience the social conditions better.

They also develop a feeling of cooperation.

It will be in the fitness of things to mention here some of the 

so-called non-participative methods of adult education. The following 

methods nay be considered as non-participative ones because mostly they 

keep the audience as passive,

1, Lecture,

2, Radio talk

3, Film or TV shows,

4., Demonstration,

Individual reading may also he called a non-participative activity

because nostly the reader is expected to read and grasp the ideas given.

He does not get an opportunity to discuss these ideas with tho author or 

others. The effectiveness of tho methods ncntionod. above nay be increased if 

they are combined with more participative-; methods already described. Such 

combinations havo been worked out. Study circle method is the outcome of 

one of such combinations.

Generally, in study circle method we combine individual reading, 

group discussion, question-answer and correspondence coursc methods. 

Sometimes audio-visual aids like radio, demonstration, records etc. are also 

used, diver: lectures can occasionally be arranged for the members of several 

study circles together. Due to this varying combination, the nethod has 

high educational value and. the members havo opportunity to learn from each 

other in a group and enjoy the advantage of face to face group life. It 

may not be over-enphasized that effective group life is the basis of 

democracy - economic or otherwise, iinlightenod leadership emerging out of 

it helps in formation of healthy public opinion and logical decision-making.





THE STUDY CIRCLE METHOD - A TOOL OF RURAL EXTENSION

by

Dharrn Vir, Ph.D.

Some of the main methods of adult education are training 

courses, individual study* group discussion, seminars and correspondence 

courses. All these methods, together with audio-visual aids, can be 

combined in such a way as to give a continuous, satisfactory and 

inexpensive educational programme. Often these methods are used 

separately for adult education purposes but have not been very 

successful in attracting large groups of adults and sustaining their 

interest. The study- circle method is a fine combination of several 

methods of adult education. It creates a continuity in the educational 

programmes and ensures tho active participation of the nenbers. Since • 

the method is being used successfully in advanced cooperative movements, 

let us examine its applicability to the conditions in developing 

countries,

What is a study circle?

A study circle usually consists of ten to fifteen members, 

meeting at weekly, fortnightly or monthly intervals over a specified 

period, in order to study a chosen topic and to discuss conuaon 

problems. A topic is usually studied with tho help of a booklet 

and/or a study guide especially prepared for circle studies.

The study guide is divided into a number of lessons, each 

dealing with a different aspect of the topic under study. Sometimes 

special study material or discussion sheet j.r.; prepared to deal with a 

topic, containing readable and well-illustrated text and also some 

questions to be answered. The study material m y  be accompanied by 

some visual aids. In this connection you. might like to o::imine some 

study material prepared by tho ICA Education Coutre, Thu Delhi State 

Cooperative Union has also developed some study material for study 

circles and correspondence courses.
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The members of the circlo road tho study material in their 

leisure time and assemble at a particular place and time for discussion 

on one of the lessons, under tho guidance of a trained leader. They 

try to answer the questions given at the end of the lesson. The group 

answers are written in the answer book by the leader or the secretary 

of the group, after consultation with all the members. Sorautines 

individual members correspond with the teachers. The answer book is sent 

for checking to the toachors working in the central organisation. The 

teachers chock the group answers and return the book. Thus, tho 

study circle work forms a cycle which nay be seen in the diagram 

(page 5 .).

INSTITUTIONAL FRAMEWORK 

Central Organisation

A s .shown in the diagram, the central organisation for study 

circle is the national or state cooperative union, in. which the study 

circle section is located. The teachers employed at this section 

prepare study material and visual aide on various topics, help in training 

the leaders and guide study circles through correspondence. • Sometimes 

they visit the local socioties to acquaint thensolvcs with their 

problems. Such visits help the teachers in producing more effective 

material and cncourage the local societies in organising study circles.

It is responsibility of the central organisation to take the 

help of external agencies such as radio and television stations in 

conducting the member education programmes. The lessons of the study 

material may bo broadcast on these mass media. The members of' the study 

circles would then listen to the broadcasting programme and a group 

discussion would follow on the topics under stuiy. After completing 

a study course, the meiribors may bo awarded certificates by the 

Central Organisation, The district Cooperative Unions anl "the 

Business Federation should have their ov/n educational personnel to 

look after study circles and other educational activities. They will 

secure the cooperation of cooperative pr- so in ventilating tho problems 

being faced by members and their societies.



District Cooperative Union

As tho leader ol a study circle is essential for its efficient 

functioning, he needs training, in conducting discussions and keeping 
the group together. Although the leader does not need to be an expert 

he should be fairly knowledgeable about the topic to be studied. Therefore, 

special training programmes m y  be organised by the district cooperative 

unions or to other corresponding bodies for such leaders, before a 

study circle course is introduced in the field. These leaders working

in a town or district should meet frequently and discuss .common problems. 

Special seminars on important subjects may be organised by them from 

time to time. The Union may also sometimes arrange meetings of 

members from several study circles at convenient places. Their study 

circle leaders m y  be given some honour in such meetings.

The District level organisations and bigger cooperative societies 

having resources and personnel for extension and guidance work should 

depute their employees to act as resource persons for tho study circles. 

They should also seek cooperation of other extension and service agencies.

Local Cooperative Societies

The local cooperative society should give publicity to vhe 

study circle courses and may decide to start one or several circles 

after consulting the members. The members may suggest loaders for 

conducting the circles. Such leaders are sent to the district 

cooperative union for training.

The societies may pay for the study material and miscellaneous 

expenses on study circles and supervise the vrork of the circles at*- 

the local level, They should, however, appoint an Education Secretary 

to coordinate study circle activities and look after other educational 

activities at the local level. The local society should also follow-up 

some of the common problems and assist the members in getting then 

solved.

3



There may be several specialised study circles in a local 

cooperative to cater common needs and interests of different groups 

of members, such as, vegetable growers, women, youth etc. Each 

study circle consits of a leader, a Secretary and a number of members.

The leader vill organise the study circle on tho chosen topic, 

lead the discussion and encourage active participation by tho members. 

The Secretary should assist the loader in his work by arranging tho 

group meetings and writing the group reports. The Secretary should 

also help in keeping contact with the teacher of the course. The 

group may choose its own leader and Cl OcJ crotary.

The study circle mootings take place weekly or fotnightly for 

group study, discussions and quo stion-an swer work on th , lesson under 

study. If some of the members have not rua; tho lesson, it may be 

read aloud in the meeting, Reading aloud in  particularly required 

for the illiterate members to whom t h o  contents of t h o  Lesson may 

be further explained.

Members

The members of a study circle study the lesson in their free time 

and try to answer the given questions on their own. In addition to his 

individual study, a member nay be requested to rec’d out the lesson to 

an illiterate member of the circle, 'Die members should also bo 

encouraged to discuss their common problems* take necessary decisions 

and action and assess the results of the efforts made. In case of 

problem solving by a group emphasis should remain on self-help and mutual 

help among members and development of local leadership.

Study Circles
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Limitations;

It has been found that :;iany study circles could not be run oik 

a continuous basis'in the count ri .33 of South-East Asia. The raain 
reasons for these failures are: lack of trained leaders and educational

personnel, absence of organisational structure for organising servicing 

and publicising study circles. There also exists general apathy and 

low levels of education among members. Finally, too nueh has been 

expected from this method alone,, whereas vested interests in many 

cooperatives have discouraged or sabotaged educational activities 

through study circles and other means.
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S U M M A R Y

Study circle is a democratic method of adult education, jfrom

the organisational point of view, it is an intimate group of

members organised by the numbers for the benefit of r.ioi;ibers and

their cooperatives. In brief, a study circle is a snail group of

10-15 persons,

who meet regularly in their spare--tine, to discuss 
conrion problems or study a subject .of coraiacn interest, 
under tho guidance of democratic loader, and with the 
help of study material and resource, persons.

Sometimes, content for group study and discussion is also conveyed

through nass media of cornnunication, such as radio, T.V. press etc.

A TOOL OF RURAL EiCTENSlOH

1, At present the study circle riethod is used mainly for 

aera.ber education of activc members including.the office bearers 
of local cooperative societies, done of the problems related to 

their business are also discussed and solutions found. However, 

the method has the potentiality of covering the main socio-economic 

questions of the village as a whole. It can nlco conveniently be 

conbined with other nethods of rural extension,

2, In order to cover the wholo adult population in. a village,

we will have to find out the coiaraon needs and interests of different 

groups and cater then accordingly. For oxanple, the villagers can 

be grouped into the following categories :

(a) farriers growing food crops, cash crops, fruits, 
vegetables, etc.

(b) wonen;

(c) children and youth;

(d) artizans;

(e) landless labourers, unemployed or semi-employed persons.
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3. In countries of South-East ^sia, uultipurposo cooperatives in 

villages should, be able to cator well the nain needs of the first 

category of population. However, special organisations would bo 

needed to serve other categories such as women, landless labourers 

and unonployod people* Close coordination among different extension 

agencies is essential for service of rural faailies as units of 

production.

4. Experience in India shows that it is very difficult to achieve 

coordination among different agencies particularly at the local level. 

Efforts were, therefore, made to integrate then in the government 

sponsored connunity development blocks and Intensive Agricultural 

Development Programmes (I.A.D.P.) areas.

5. Another approach to integration can be undur the auspices 

of local multi-purpose cooperatives ••/hich should develop thoir 

business plans on tho basis of the common needs an I interests of 

their members. These cooperatives should also provide for member 

education including agricultural extension, duch an integration 

will be more purposeful, economical and democratic. As a matter 

of their basic principles, these cooperatives arc expected to make 

provisions for education of their nonib or s ay well as of employees 

and general public. Of course, cooperatives are selective in thoir 

approach and they vill take some time in providing comprehensive services 

to rural population.

6. A good example of cooperative rural extension work can be taken 

from Japan, where most of the local cooperatives are multi-purpose .

They provide farmer members with all types of services, such as 

production credit, banking and insurance facilities. Even social 

facilities e,g. for cooperative marriages are also provided in the 

premises of local cooperatives.
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7, In thoir business functions thaso•cooperatives include education

of member's and their families. Agricultural specialists are employed 

by then to provide members with faming guidance services. They also 

employ youth and woman workers on a part-time or full-time basis, to 

serve young .farmers and housewives. Mass media of communication e.g. 

press films, radio, televisions, two-way wire communication facilities 

are available to these cooperatives for publicity, education and faming 

guidance work,

S# The Central Union of Agricultural Cooperatives in Japan are

Prefectural (State) Level federations of agricultural cooperatives 

actively assist their member cooperatives in conducting comprehensive 

extension programss in an integrated manner. The government 

extension agencies and adult education associations channelise 

most of their efforts through the local cooperatives. It may be noted 

that this integration in rural extension work has been achieved in Japan 

after expo lamentation with other approaches.

Conclusion;

There are several things to loarn from the Japanese experience 

in the field of agriculture. First, the rural cooperatives must 

diversify their business and make themselves more popular in rural areas. 

Second, they should increasingly undertake farm guidance and other 

educational programmes for thoir farmer members and their families.

Third, the government can channelise most of its■extension activities 

through cooperatives. Finally, local population can bo classified in 

snail interest groups and served by thoir own organisations such as 

cooperatives in an integrated manner. These groups can effectively be 

served through study circles combiner with other suitable: methods and 

techniques.

(The paper presented at the National Seminar on Intugrated .Rural
Extension held at the RamakrisAna Vidyalaya, Aural Institute,
Coimbatore (India) fro:.; 27th to 29th I.ovonbe.’, i960).
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EVALUATION III COOPERATIVE TRAINING

BY
Dharn Vir, Ph.D.

I. In the field of education, evaluation is a systematic and 

objective assessment of activities and programmes as a whole. The 

evaluation can bo both qualitative and quantitative. It can be continuous 

periodic and final. If properly used, it is an important tool of education 

and the very process of evaluation can bo node educational. It is this 

process of educational evaluation which will be emphasised in this paper.

Evaluation as a part of the educational process is the professional 

affair of teachers and educationists. However, evaluation is also 

conducted by planners, administrators, and external agencies such as 

Government departments and special corjnittoos constituted for the purpose.

A comprehensive plan of evaluation takes into -account educational as well 

as administrative aspects. The main purpose of evaluation should always 

be self-improvement and improvement in the effectiveness of an educational 

programme.

II. The Process;

An evaluation Is conducted in t o m e  of objectives laid* down for 

tho programme, and it measures tho effectiveness of the programme 

against- a set of criteria. It means that criteria should be defined “"in 

measurable tonas. The scientific measurement tends to be quantitative 

and objective. However, tho element of subjectivity remains, especially 

in judging qualitative aspects of any programme. Finally, the psychological 

process what is called objective judgement is tho most important part of 

an evaluation programme. The process of evaluation involves the following 

steps.

i. Determination of objectives of the progra:
ii. Setting of criteria
iii. Collection of data (facte and figures;
iv. Analysis of data,
v. Interpretation of data

vi. Reporting of results,
vii. Application of results and recommendation

viii. Further research and evaluation.



HI .  gya.luatipn_at, dif fcrent Novels;

Educational evaluation programmes arc generally conducted at

different levels, sone of these are :

i. Trainees'* and Teachers' level,
ii. Training course as a whole,
iii. Training institution as a whole
iv. Training programmes at the national, regional and 

international levels.

The evaluation of trainees will be dealt with in detail in

tho succeeding account.

IV. E^aluationj^ .T r a J j i^
Evaluation In a training situation is a term somewhat different 

from nere measurement or examination. Tho latter implies only a rather 

precise quantitative assessment of the outcome of training whereas 

evaluation relates to a wider, more comprehensive and sustained process 

of assessing trainees' progress. According to this approach evaluation 

is integrated with the whole task of training, and its main purpose 

hecomes to improve training and not merely to measure its achievement.

In its highest sense, evaluation brings out tho- factors that are inherent 

in trainee's growth such as proper attitudes and habits, manipulative 

skills, interests, appreciations and understandings, in addition to the 

conventional acquisition of knowledge,

V, Defining., ,0b.i ective s :

Educational objectives are the changes and improvements a teacher

wishes to produce in his trainees. The changes that are expected to

take place through training can be in tho following areas ;

Knowledge and undorstandings 
d-kills and abilities 
Interests and appreciations 
attitudes '

The boaru objectives can be further specifier in terms of class­

room touching or lessen planning. For example, the specific objective 

of a training lesson may be to make trainees understand ehe revised 

principles of Cooperation, er . to enable.trainees to handle stock-taking 

of a cooperative store, Tc nehi n o  an objecti“ro, relevant experiences 

are given to trainees, Tc illustrate, a train =e may be askel tn discuss



the difference between the, old set of principles of Cooperation and tho 

ones recently approved by the International Cooperative Congress. In 

other ease, toachers way arrange for their trainees to handlo practical 

stock-taking of a local consumer store. Learning by experience is designed 

to bring about pre-planned. chances in trainees, the prograrxio proceeds 

teachers have to make frequent checks to find out the extent, or degree, 

to which changes arc taking place. Unless desirable changes are seen 

occurring in trainees, tho- training programme cannot be called successful. 

Thus, it can be seen that evaluation is not an extension of the usual 

written examination in a subj act, nor it is a means for judging the 

competence of individual teachers. One cannot pass judgement on trainees 

or their teachers by just testing then at the end of a course of

instruction. The changes occur over a period of tine, and therefore,

no single appraisal can tell us adequately of the result. It is, therefore, 

necessary to determine the status ox a trainee at the starting point.

Then, at periodical intervals, evaluations have to be made,

VI, Evaluation In Cooperative Training:

As regards the examination s ysWi prevailing in cooperative

training centres, the draft report of Principals'* Conference organised

by tho IĈ i at Dacca (East Pakistan) in 196*4 roads as do H o w s  :

11. ”The end of the Course examination is only one method of assessing
the trainees. But it will not be possible to judge the trainee, 
correctly by such examination results. It is absolutely necessary 
for the members of the staff of training centre to develop free
and*, close relations with the trainees by giving continuous
assignments, examining their vork from tine to time and giving 
constructive criticism of the work done by them so that the 
trainee has a chance to improve his approach and technique from 
time to time,"

Keeping the above remarks in view let us think of methods and 

techniques of evaluation relevant to cooperative training programmes,

VII. Methods ana Techniques

i) Written examinationst These are generally conducted with the 

help of ossa-'■-type tests. Efforts are being .made in a few training 

centres to supplement osscy-typc question-papers vdth objective types



of tests. The written tests are useful in measuring achievements in 

knowledge ability to analyse a problem critically, or to 

recall and organise relatively largo amounts of material. The written 

examinations are conducted periodically in many cooperative training 

institutions. However, some sort of written examination should bo conducted 

before the course begins, so that the progress because of training may 

be measured accurately.

In some institutions the case method is used to train employees 

in tho process of making objective judgements and evaluate their 

abilities to handle life-size problems. This method should be tried 

in South-East Asia,

The essay-typo written examinations give a fairly good indication 

of the abilities to express oneself through -writing, but they do not 

objectively and adequately measure knowledge. It is also difficult and 

more expensive to -judge tho essay-type answers. The objective typo of . 

tests should be developed for use ia cooperative training programmes.

ii) Ora l

Oral examinations are used to t-_.st knowledge and.to supplement 

written examinations. They also give an indication about the trainee's 

ability to express himself in face to face situation.

iii) Practical Examinations

Practical examinations are used to test manipulative skills. For 

example, a trainee or a group nay be asked to prepare a Lianagement 

development programme for a large-size marketing society. Alternatively, 

they may be asked, in the examination situation, to prepare a duty 

chart for their employees. Evaluation- of practical work can also be 

made through study circles or workshops during the training course.

Through such a group work, skills to do a job as well as leadership 

qualities of trainees can be judged,•

.ai examination of trainee's productions e.g. a visual aid or 

book-reviow prepared by him also gives an idea of his abilities, 

aptitudes and achievements. Some tine the ;material produced 

by a group is judged and compared with that of other groups in the 

training situation. It would be worth-while to encourage evaluation of
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such croup activities aud develop suitable devices for measurement. It will 

encourage group activities and team spirit among tao participants.

iv) Observation:

Systematic observe.tion provides evidence on the trainee's level 

of intellectual and emotional maturity and cl so on his social 

adjustment. This device is also useful in chocking the growth of habits 

and raanupulative skills. Careful observations and recording of evidence 

are invaluable in foroing judgements about trainees.

v) Interviews

Interviews with trainees, individually or in group, can help the 

teachers, in securing evidence concerning growth of interests aspirations 

and problems of trainees. In a cooperative training programne, it is 

important for a teacher to know about the motivation level and problems 

of trainees. Hence, individual interviews with them may be conducted.

It may be mentioned that in the West Pakistan cooperative College- 

individual interviews with trainees arc conducted as a part of tho 

training programme.

vi) Que stionnaire s;

Questionnaires, check-lists and sometimes standardised tests can 

be used to collect evidence about abilities, growth of interests and 

attitudes.

Mailed questionnaires are usod to follow up the trainees activities 

in this field, after completion of the training programmes.

vii) Records;

Cumulative records maintained by teachers is a device which assists 

the teacher to discover tho growth of trainees' in different directions. 

Such a record for each trainee is being maintained by some of the 

Cooperative Colleges in tho Region.

Library record.::; and anecdotal records of individual trainees are 

additional indicators of their interests atwl personality development. 

i'-n anecdotal record is the teechcrs' description of xccin u

trainee's behaviour in an incident or critical



A t r a i n in g  p ro f:ra m o  e f f e c t s  t r a i n e e s  in  s e v e r a l  ways, and 

th e re fo re *  d i f f e r e n t  ;o thods and to c h n io u :.s  a re  a so t to  a s s e s s  t h o i r  

ach iev em en ts . I t  w i l l  bo v e ry  u s e fu l  to  re c o rd  in  a  s y s te m a tic  way 

th e s e  a c h ie v  .n o n ts j  a lo n g  vdth  o b s e rv a t io n s  o f  te a c h e r s ,  T ack iov . • t h i s  

end, o. c u a u la t iv o  rc c o rd  card  cca: bo a a in ta in o d  by a t r a i n in g  i n s t i t u t i o n  
f o r  each  t r a i n e e .

viii) Follo w  up %

E v a lu a tio n  o f  t r a i n e e s  is n o t c o i ip lo t j  unlw ss i t  i s  peon how they 

can a p p ly  t h o i r  know ledge and s k i l l s  to  t h e i r  vo rk . They shou ld  a ls o  show 

more fa v o u ra b le  a t t i t u d e  towards t h e i r  c o o p e ra tiv e s  ane ta k e  i n t e r e s t  

in  further t r a i n i n g .  F in a l ly  th e y  should bo a b le  to  judge  o b je c t iv e ly  

t h e i r  own p ro g re s s  b e fo re  it is a s s e s s e d  by o th e r s ,  do a c h ie v e  t h i s  

one, th e  t r a i n e e s  shou ld  bo in v o lv e d  in  th e  ev alua tion ' p ro c e s s  'u r in g  

th e  t r a i n in g  programme i t s e l f .  n a i le d  questionnaire wae iso u eo  by 

th e  ICA Education C entre  to  fo llo w  up th o  a c t i v i t i e s  o f p a r t i c ip a n t s  

o f  s e v e r a l  o f  i t s  s o i in a r s  h o le  in  th o  R egion . 'rbo re sp o n se  to  q u e s t io n n a ir e  

was v e ry  U n i t e d .

Tho ICgi R eg iona l O f f ic e  a n :  E duca tion  d^ntrc  hoi", f o l i o  e-up 

n c e t i n g s  on a l i n i t e d  s c a l e .  In  1968, a fo l lo w -u p  .Meeting o f  the  

f o n e r  ICA F ellow s was n e ld  a t  Penang d d n la y s i r  + t d  :  . o i t  t h o i r  

ao h iev  ,aon ts  an  1 a l s o  th e  e f f e c t i v e n e s s  o f  th e  f. .l lo w s h ip  . d rogra je ie .  

done o f  t h e  F e l l ,  vs a lso  a t t e n d . : '  th e  E xports ' '  d. n fe re n c e  on Mentor- 

E d u ca tio n  proposoe to  bo h e ld  i n  M alays ia  i n  1968, an th u s  r e f r e s h e d  

t h e i r  knowledge1 g a lo o t  lu r in g  t h o i r  p a r t i o i p a t  ..lOT:. j .: '.lie . ej-lo iShlp 

P ro c rau n o .

Such fo llo w -u p  ..loo tings nay aaso  bo used to  prc ..cn: th e  a c t i v i t i e s  

o f  o th e r  t r a i n e e s  who n ig h t  have na.:e o u ts ta n d in g  contribubions in  th e  

f i e l e .



V II I . a Syston  o f  E v a lu a tio n :

Q u a li ta t iv e  romrks and q u a n t i t a t iv e  n a rk s  aro used to  a s s e s s  th e  

s t a tu s  of traincj in  his c la s s  o r  t r a i n in g  institution. I t  w il l  bo 

co n v en ien t if the f o l i o wing re c o rd s  a re  maintained for each t r a in in g  

co u rsc .

i )  T c.ach .jrs ' d i a r i e s  abou t t r a i n e e s  work.

i i )  a tte n d a n c e  R e g is te r

i i i )  R e s u lts -S h o o ts  o f  f o m a l  o x a n in a tio n s  
(W ritte n , O ra l, P r a c t i c a l ,  e t c . )

iv )  R e s u lts - s h ->o t o f  Group P r o je c t s .

A fte r  tho  r d d - to r o  o r  f i n a l  e v a lu a t io n  p ro g raan o  i s  o v er th e  
q u a l i t a t i v e  raoarks m y  be tu rn e d  in to  q u a n t i t a t iv e  n a rk s  and en te red  

in to  - in d iv i :ua l c u iiu la t iv e  re c o rd  c a r  '.s a lo n g  w ith  o th e r  q u a n t i t a t iv e  

m arks. Thu t o t a l  n a rk s  nay g iv e  an  i '. e a  ab o u t th e  p o s i t io n s  o f  

t r a i n e e s  in  th o  c l a s s .  Those p o s i t i o n s  nay be g ra te d  and f i n a l  

r e s u l t s  p re p a re d . I t  nay bo no ted  t h a t  a l l  th e  a s p e c ts  o f  a t r a i n e e 's  

p e r s o n a l i ty  cannot be q u a n t i f ie d  and weigho obj actively. Hcncwj, the 

c u u u la tiv c  ca rd  can h e lp  u s  in  g iv in g  an  e s t i n a t e  o n ly . These n£.rks 

a ro  to be su p p lc n o n tc 1 by q u a l i t a t i v e  ro n a rk s  and r e s u l t s  o f  fo llo w -u p  

a c t i v i t i e s .

On th e  b a s i s  o f e v a lu a t io n ,  c e r t i f i c a t e s  nay be issue..: to  th e  

s u c c e s s fu l  c a n d id a te s .  N e v e r th e le s s ,  s p e c ia l  t r a i n in g  progrcir.ii.ro shou ld  

be p re p a re d  f o r  th o se  who cou ld  n o t c o n p le te  th e  t r a i n in g  course  

s u c c e s s f u l ly ,  (c a n d id a te s  s e c u r in g  l e s s  th a n  4.O/0 ag g ro g a to  n a rk s ) ,

IX. Sono P o in ts  f o r  C o n s id e ra tio n s

The s y s to n  of e v a lu a tio n  '.iscussod above nay soon to be too 

e la b o ra te  for o r i e n t a t i o n ,  short-t^iri, and r e f r e s h e r  c o u rs e s . I t  nay a lso  

n o t work e f f e c t iv e ly  in  correspond ..nco  courses, how ever, th e  u t i l i t y  of 

th e  sy s to n  nay bo judged in  to m s  o f  b a s ic  an a. vanco 1 c o u rse s  conducted 

by d i f f e r e n t  c o o p e ra tiv e  t r a i n in g  i n s t i t u t i o n s .  I t  nay do n o ted  t h a t  

th e  I .C .  F e llo w sh ip  Programme was a oourso  of a-dnnced  t r a i n i n g .



Second c e r t i f i c a t e s  a rc  g e n e ra l ly  is s u e d  by t r a i n in g  i n s t i t u t i o n s  

to  t h o i r  s u c c e s s fu l  t r a i n e e s ,  Howcvor, t h i s  approach  has  n o t been  found . 

v e ry  e f f e c t i v e .  To se c u re  c e r t i f i c a t e s ,  t r a i n e e s  work h ard  and a f te rw a rd s  

th e y  g m a ,ra l ly  f a i l  to  ap p ly  t h e i r  knowledge and s k i l l s  in  t h e i r  work. 

T h e re fo re ,  i s s u e  o f  fo rm al c e r t i f i c a t e s  a re  so: - . t in e s  n o t encou raged .

T h ird * th e  cgn s t io n  o f  g iv in g  in d .iv i :u a l and group rew ards L'O Xrrrj,iiijuc 

may bo d is c u s s e d .  On-., way of en cou rag ing  e;roup a c t i v i t i e s  nay bo to  

d iv id e  t r a i n e e s  in to  s n a i l  groups and a s s ig n  th e n  w ith  a group p r o j e c t .

F o r exam ple, th e y  nay be ask ed  to  have group (d isc u ss io n s , d e b a te s ,  p i c n i c s ,  

o u t in g s ,  s o c i a l s ,  e t c .  I n  id e a te s  i t  h as  b een  found; d i f f i c u l t  to  a ro u se  

group f e e l in g s  and. dev .flop to a u  s p i r i t .

Each group nay be g iv e n  n a rk s  a c c o rd in g  to  i t s  perfo rm ance on th e  

group p r o j e c t .  Then, one group can be compared; w ith  a n o th e r . Through 

group p r o je c t s  i t  i s  p o s s ib le  to  o rg a n is e  c o m p e tit io n s  a t  h ig h e r  l e v e l s .

The in d iv id u a l  t r a i n e e s  sh o u ld  g e t th e  sane n a rk s  a s  h i s  group has g o t.

T h is  system  o f n a rk in g  c h o u l ' cncouxage ' in d iv id u a l  t r a i n e e  to  p a r t i c i p a t e  
e f f e c t iv e l y  i n  group a c t i v i t i e s ,  Tho l a s t  b u t  n o t l e a s t  th e  q u e s tio n  o f  

f o l lo w  up o f  th e  o x - t r a in e e s  should  be d isc u sse d  in  th e  Sem inar.
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