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I
Cooperative Teachers .You -cannot teach
Field experience a man anything., .
1

. You can only help
- A New approach -

him to discover it

within himself,

Preface ’ oo

The ideas given in this btook have been developedfat{é%g

an experiment done by the Cooperative Teachers Training

project in Sri Lanka, This document is an attefmpt to share

the experiences with others who are interested in such a
programme, However this book does not cantain all the
documents used in the field test as they cannot be generalised
to suit some other situation, However these documents hdééﬁ
been developed or extracted form several sources on the basis

of the ideas expressed here,

It has bteen a rewarding experience to the people
who associated with the programme from the beginning. The
me thod followed%kas é&fferent from the traditional training
point of view. .The Cooperative teachers were asked to
select their own choice of societies and do any modifications
in the model programme even depending on the requirements,
The visit to the societies or members groups werg not
formallsed and they had a freedom to make a choice there even,
The material showing how to maintain a personal record, how
to communicate-with people effectively and how to understand
others to better etc, were distributed, discussed and

experienced as and when the teachers needed them,

The facilitators of the programme saw to practical
arrangemdnts, introducing the people etc. at the beginning,
The direction and the control of the programme was in the hand

of the teachers,



II

[t is difficult to assess this ultimate result of
2 term programme without going through the whole
However the participants re-action or response to

mme shows their interest in self-developmwent,

The total programme was developed by taking bumanist
1 education, It is our sincere hope that this would
use to the people who are interested in new ideas
re efforts in the development of facilitators,

W.U, Hexrath,
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CHAPTER I

ON_FIELD EXPERIENCE AS A LEARNING METHOD

In the primitive human society man gdqpte& a system
of self education to transfer knowledge and skills for the
human existance, ' People lived in societies or isolated’
communi ties, They had to team up and hunt togbther of work

togethker for food as well as security purposes,

People developed rudimentary tools for work. Social
values and mode of btehaviour was déveloped an absérted, The
envioronment provided a permanent framework for learning,’

The adults functioned as teachers., The children learned from
them and from their own experience by doing soriething, - The
knowledge, life and work are inseparahle, ° 4

A radical change 'in the learning arraungements. was
introduced with the development:.of -eivilization and urtan
societies, The: cuiture and eivilization developed during:the
process of developing-sec¢luded mounarchy and ruling class,

They tecame ideals to be followed, The arts and philosophiés
which got cut off from societies were confind to elite class of
cheiftains and high priests, Thus developsd a distinction.
between the learmed class and working class., The working

class makes its living by manual labour and children weré
destined to 1earn their mode of living oaly, The other class
who lived on the income from its properties or product of
certain functions which require mantal work predowminated over
physical labour. They devéloped and nurtured various
philosopnies, arts and sciences. Some of them were - detachsd

from- rcaligy and. found happiness in an- utopla.

Historically teaching belonged to an elite class of

teachers or phelosophets who paught abstract seicences, arts or
philosophies to students who came fro#''afluent families,
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Training of people from childhood to perform daily cores was a

responsibility of the parents or adults,

Later many schools of thought developed bridging the
gap tetween reality and pedagogy with the change of political
aud economic thought, The learned class or elite could no
longer alienate themselves from the darkside of the society
aund they had to find ways and means of meeting the
contraditions created aid matcbing class.room teaching to
rgality in life, . Various types of strategies were sought to
arrange daily-life experences in order ,tp make them easy to -
%éqch and easy to learn., There were two approaches adopted,
Real 1llfe situations were brought to class room in form of
role play, drama,dialogue and debate. The other alteruative
was sead the students tb gain knowledge of real life situations
in the field, Sometimmes the teachors prefered this type of
actual observations as they. thought that they will not e alle
to bave many situations simulated in the class room during
restricted hours and the field situations could creats the -
real atmosphere with all complexities of daily life, This
vltimately developed into field tours field studies aund,,
project work, . . . .

RN

Observation visits took many forms. .Students take
around the premises of the very institution they study and try
to understand various aspects of training as well as various
apparatus connected to their learning. This is normally a

short study consuming little time.

Sometimeés they go. around the vicinity of the
institution.and obseree: varioys things with, a purpose
predecided, The teacher -decide on the subject area and uhat
to observe in the field., The community and the naturg is -

complex but ha;moﬁised to exist each other.
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+The teacher decides what soruce to single out and
study in depth. Normally whole enviormment is not takeun as a
tatality which is interdependent, This type of am obtservation
tour takes couple of days. The b351c fault remalns that the
student oets ais exoerlence in the field 1n actual environment
rut not in the class room, However, normally the teachers
decides where to go for fields studié;I&epending on the
subject, For an example a teacher in}history na;urg}ly
selects a ruined city for study on éhe his§3§1§§1 areé
relevant to their particular city.m The study téur may take

nany days.

Sowmetimes, the ‘studerts are encouraged to take up
some project work in the field in certain subject areas, Some
Cooperativ? colleges adopt this method to give an opportunity
for studé:its to get practical experence. They are given a
topic to do a field study and are attached to an organization
or several organizatioﬁé depending on the comparative nature
of study. Some times this aspect of Iearnihg 1éwiﬁ builf‘fo
the curriculum of regﬁlai'courses and the studehts dre tdsted -
or assessed on the report or“desertation, This oas become
very popular among univeréities.ana'vocafloﬁal traiaing
institutions recently; This experience provides insighf'iﬁﬁo
a subject aréa at the micro level, - The curfitulﬂm”ﬁormally
stipulates time limlt for ‘scuh a study. However the students
are not expected to give more than in depth study report with’
his observations on this type of training. Scientific data
collection, analysis and computing conclusiona wita original
ideas are not so strictly observed in this fgim‘of study,

Students are Yegulated and- rcatricted to. that. partlcular

toplc only.

Post graduate students genetally undertake research
work in form of desk, researdh, laboratory research and field
research as’ major part of their studies. They follow thv

accepted prin ples ‘of academxc research scientific terms

ezda
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They collect data, analyse and draw general conclusions after
computations They are expected to do a thirough study, draw

new conclusions or find new iandvations.

According to Keeth Jackson the common objectives of

outside class room activities are :

a) The reinforcement of class.room learning.

"b)  Assesments and evaluation both by the student

himself and teacher.

c) Feed btack to the teacher, so thaf his own teaching

may improve.
d) Learning of new; information and skills,

e) Increased attention to the needs of "seperate

individuals and groups within the class,

The field studies have advantage over the class room
learning process to a greater extent. The students are able
to discover and appropriate something by actively responding
to the situation., The learning experience btecome rich by

responding to. it,

Normally the students gain insight under the
teachers guidance on a particular area of subject, The
responses to stimulus situations influence the image or ideas
heé.has an particular of obtjectoor subject. Again he becomes

cufious in learning further,

The teachers and the students have to plan what to
learn from the field study as the field situations natwrally
are complex and results of many causes and reasons, Otherwise
the learning cannot be related to a: partisula;. SUquedfhrea
but a_self approurlatlon of a total 31tuat10n.

i ; :\'.' P 4
1. K I N ’ e
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However field studies changes trainees' attitudes
even within these limitations. This experience at least
marginally influences ones emotion and values., It can influence

ones non intellectual level understapding of a.situation,

There i5 another form of field experience by under-
Ltekingilivi“gluith M2t ~rdeommunities in order to uplift their
civic life in tho areas of education, health,- housin,
recreation and vocational guidance, On the¢ “er hadd ths village
provides the traineas %o learn from their euperience in the
life., This has been a conceptually advanced process than a
field study, excursion or an observation tour, The promotors
of this idea normally come out with an ideal in life which
sometimes cannot be rerceived by the trainees, The young
educated youth who are psrcuing higher studies or vacational
studies becorme adventurcus and enthuciastic ower this type

of the ventures, Tn recant times th’: becam2 more popular.

&

This form of fizld exnerience has led into many
controversies in the past, Immat:re studonts with different
cultural and social background tryinz to influence on social
valués and the contemporary civic life of a coymmunity face only
with that particuler cormunity but with the society at large

e Ao

in which the comm-.ity vepresent an part, However
this kind of field programmes have shown the eTergence of a
leadership class more than any other programme connected wi th
theeducational institutions. That itself has shown the influence
influence of such a programme over someone's personality as a
tatality, ‘ ' .
However in order to carry out such a programme with
inexperienced and immature trainses group, a leader with vision
and forsight is essential, He shculd,have philosophy of his
own to be advocated among trainces and the villageré and
nourish them with ideals and values, This kind of groups

brind field experience to the class room and class room

\
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knowledge to the field, Type of field work cannot be confined
to one particular subject or few subjects, btut deals with all
aspects of community life with emphasis on spec¢ific areas,
Therefore, this programme cannot be called a field study in a
strict pedagogical sense, This concept has shown that the life
should be learned through living and school and life eannot be

seperated but integrated to a permanent learning experience,

Many nationalities have developed intercultural
intercommunity and international students exchange programmes
recently, Orientation of studeunts to gain broad outlook into
civic life of different communities has been the focus of this
programme, Evalution reports are not available to assess the

students change in their emotional and intellectual;life,

-E¥cursions, field studies and observation tours have
been increasingly used over a period of time in the public
schools as well as in adult education programnesS, Many
advocates have tried to systematize the method by trying to -
evolve general principles of using the method effectively,

According to these norms the purpose of visit has to be decided

and agreed upon by all concerned including teachers and trainees €% '~

as this could be used for many purposes, They should plan the
visit relating it to goals of the programme, subject or
corecurriculum, Planing should give thought to the capacity
of students cost, overall field programme etc, They also have
to dicide on the number of visits giving ergugh time for . '

. t"v . .
students to digest and conceptualize the experiences,

Evoluation procedures are also drawn up to assess
whether it would give a truthful picture worth the time
expenditure and efforts involved and to assess whether the
resulting community relations become constructive to the

student as well ag "o the community,
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CHAPTER 2

ASSUMPTIONS ON THE GENERAL CHARACTERISTICS OF

A CONTEMPORARY COOPERATIVE TEACHER

The cooperative teacher in Sri Lanka, may bte even in
some other developing countries which gained independence from
centuries of colonial rule-has emerged from.a tackground of a
social system under tramsition., These social systems have not
teen keeping phase of development with developed countfies,
Some have tried to skip mid phase of development experienced;
by developed countries and tried to enter into miodern age of
industrial development which resulted in defused social“systems
with in built social contradictions., The peopie who got
entangled in between have to bear all the tensions of radical

change.

Coopetrative systems which have to existe with the
changing situations economically and socially have to face this
inevitable contradiction. The Cooperative systems which cannot
keep phase with same rate of developmeht or rather the change
get defeated and go into dissolution in the long rum, Some
countries which did not have Cooperative traditions are unable
to give birth to any cooperative system in the face of capitalist

economic development, g

Not oqu this, some cooperative system I have to
face the competi'tion with the multi national companies who are
raising head in the third world V?g gradually gain control over
consumer as well as industrial sector, Sri Lanka has not faced
this sitsation in the agriculture field which is a temporary

satisfaction for the cooperatives,

!

Midern management systems have been introduced in

those fields where multi-national companies influences, Even
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private sector in the domestic scene gets inspired from this

and draw technical know how in s.me way. Some are radicalising o

the management systems to cope up with the change by entering
into computer era form antique or traditional systems;
Competition among themselves if such they have- to keep phase
with this struypgle everyday or perish. Coopsratives have become
non-entities in the big competition and continue to play a very
weak role in the economy, Some attempts have made to integrate
the concept into socialist economic reforms which failed
miserably due to mishandling of voluntary parficipation and
democratic control by membership, What is the situation of our
cooperative: trainer in this struggle? Basically be has played
an unimportant role in helping the cooperatives to face the
struggle, No successful manager has converted himself to

tecome a trainer due to péor salary structure and the weak
social status a'cooperative teacher enjoys. Even the menagement
of cooperatives have underrated the achievements of cooperative
education in bringing about management efficiency resulted in
more surplus into the cooperative business., In some instances
it is due to the monopolistic privileges they have enjoyed for

a long time ingdistributing essential consumer commodities and
channeling agricultural inpﬁts including credit and other inputs.
Sometimes the visible results cannot be achieved due to
traditional theoretical education system and the capacity of

the teacher himself,

The cooperative system in a country where there is a
colonial rule emerges either as some form of resistance to the
oppression or as a tool of avoiding uprising when it is
imployed and nartured by the oppressor, Sri Lanka had
experienced two major uprising.ssrupted form rural masses as a
resistance to the  opression and developing into another one *
during late nineteenth century, The colonial government got
the idea of cooperative as a social weapon from the Indian
experience and was too willing to introduce it and develop it

]

Q
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under the tlessings of the govermment itself., This guardian
role by the government continued even upto now.after independence
leaving some allowances for changes in the political leadership

but without change in the.-basic 2pproach.

When we match this situation into the field of
cooperative education, same attitude influences the education
structure and the system, Government authorities not only
decide the training policy, educational structure and focus
and standard of the regular training courses., but also conduct
examinations and issue certificates for promotions in the staff
which in turn is embodred in the qualifications stipulated by
the Cooperative Employees Commission., By this means the
cooperative employees on one hand are subjected to control hy
the authorities in functions and on the hand influence by the

authoratarian training system,

With this organizational background we have to

consider the background of the cooperative teacher,

There is no history of development for the
professional cooperative, teacher in the cooperative movement
in Sri Lanka until recent times, The national level training
institution~school of cooperation was created in 1943 for
many purposes including training of government officers,
cooperative employees and leaders and even for undertaking
extension and propaganda work, It had a cadre of field level
cooperative 'officers coopted as teachers although they were
not teachers by profession. Very few permanent lecutusr posts were
created but had a marginal effect in business management
training in the absence of teachers development programme,
'To a greater extent, the -cooperative officers who were attached:
to the school were in a better position with their practical
experience in ‘the field by undertaking supervision and auditgqg

of cooperative organizations. Most of the permenant teachers
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were graduates without any practical expefiences in the

cooperative organizations. They did not have any orientation

of the cooperative ideology either,

The non-government cooperative teacher was a concept
of very recent ~=iGinS. Although there ware honorary workers
existed fo¥ some time, Fuwower these offers of the national
cooperative ccuncil who 2re nared staff officers district
secrataries or education assistants do not represent a category
of professional tesachers but work as ;art time teachers, They
undertake variocus other functions such as extention work,

administraticn and coopera’iveo pgromnotional activities at the

district level,

When wa t:oke o c.oser look at this category of
teachers thivy hare rad acsooling'for 12 years average and
about 50% of th> gucup are non-grad~aties, Almost all the
graduates z-c directly recruited from the open market of
unepploypd gradnates, Fractical experience in the cooperative

+

sector is not a compalsory requirement for recruitment,

Vot

is ancther category of cooperative

o

However, ther

frin

teachers one g1 now with the recruitment of education

fficers in *he cooporativa societies, These offers are
R - P ey H 1
normally operative cr cupsrvisioning level employees of the

cooperative society. They do not conform to any particular

required skills or forme! qualifications other than vague

descriptions without giving analysig of gualifications to suit

< 1 ]

the job Basically most of the sducation officers have only

n

ten yaars education in a public school. Sometimes they have

o

undergone a- regular programre of cooperative education which

[} . hd

is examination or ted and T .

They have various types of btackground occupationally,

Very rargly the societies spare an experienced middle level

manager,’for this job.
| ML
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However, all these teachers, whether they are
university graduates or college students, they have heen
subjected to authoratarian public school system from their
childhood, The education systems in the country is narrative
and banking type which is deviated from reallty by foll®Wing a
curriculum disconnected from life, .The students have to be
either coaxedor coerced to such & system and enforte téacher
centred rigid discipline in the iclass. room, The creative
potential in a child is not explored other than forcing to them
to cram for public examinations, On the other hand, traditional
social system in which the victewian values have been forced
by the colonialists,Lo not permit the ¢hildren to enjoy freedom,
This has become worst with the educated middle class working
families in the cities rather than in the rural areas. The
children tecome neurotic at least in some respects with the

troubtled family énvironment in the urban life.

"Aim of the existing education system is different
from the objectives of preparation of an individual for life
tecame a fully functioning person. A.S. Neil the famotis head
master says “Education should produce children who are at once
individuals and community persons,and self government without
doubt does this, In an ordinary school obediance is a virtue,
so much so that few in later life can challenge anything,
Thousands of studemts in teachers training are full of
enthuciasm about their coming vacation, A year after leaving -«
college they.sit in staff rooms and think that education means
subject and discipline. True they have not challenged or they
will get the sack but few challenge if only in their minds.,

A lifetime mollding is hard to break. Another gneration grows up
and it impose4 on the new generation the old taboos' and doral
and pedagogica& insanities the dear old viscious circle. One
sad fact is that the indroctrinated masses come to accept for
eVils for granted.

(Summerhilt)
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The social systems of the .above character produce :
people with imbalances and neurotiq hehaviour. Such.arsociety:
has in builtnagative characteristics of violence,-grimgs
delenquency and disorganizeq personalities,

The society has gliepted the same system of cooperative
education for the cooperative movement although the concept of ’
cooperation struggled all the time to explore the possibilities
of developing people to develop their potentialities in
economic ventures as wgll as integrating their ¢reativeialility
with a voluntary oréaniza;ion to achieve highest ideals of
equity and social justice‘in the society, So many cooperative
leaders and the adv¢sates of cooperative ideals have emphasised
the social justice through cooperative way of econemic and social
development, However, any attempts ha¥s not been made to
change the system of education.io suit such idels of equity,
freedom and development of human. potentiality- to bring about
happiness and,cohesion in thg society. Instead, the cooperative °
authorities sponsered and muttured a cooperative education:
system in par with the authoratartion public School system,
Therefore one could see a contradiction of.ideals with the ¢r

process of development of cooperative executive and leaders.,

In tﬁis'backgroung any -facilitator who tries to designi
a development programme for coop “ative teachers has-to face the
problem in depth taking into consideration many factors, °
Teachers level of deve}ppment of persomality and problems;
the learniné éystems and process they have been sybjected to;
the existing cooperative training arrangements; role of teachers
in the cooperéfive tiovement; teachers working envirorzent;
training dem;ﬁds created by.the social economic policies and
consequent changé, future demands of wevelopment: inm the
teacher to meet his challenge in the movement and ;existing

emotional life to a teacher and his value orentations, .
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The response of the teachers on a field experience
programme has been conceptually traditional, TheStratagey was
limited to observation visits to cooperative socleties on random: <i-;
tasis without undertaking%in depth studies, Sometimes they.w. -y =
gerve as guest lecturers in training programees arranged by the
societies or training organizations, The employees on operative
and supervisory grades normally come to the regular cooperative
certificate courses conducted at the centre or the school of -

cooperation by the teachers.

Therefore, the status of the teachers has been
traditionally above the societies with all their deficiencies,
Teachers became resistant to the ideas of becoming a learner in
the soeiéty by sitting with their<owh trainees or members to
whome they provide their édvises. It has been a difficult -..~", L
exercise 4o change them to become open to receive new ideas and
experiences due to vregidity created by the whole social system,
On the other hand 'it will not be possible for any teacher to
sppropriate experience by merely visiting the society with
different objectives other than leérning. They are unable.to
unlearn their naive learining experiences:during their student
day. |

It is evident, that any programme of practical
experience should be intergrated into a comprehensive teacher
development programme. The field programme should bed; .
complementory to the achievement of total objective of, such
a programme. Another conglusion we could derive is that’.the
facilitator has to deal with the personality development of the
teachers to epable them to get optimum use of the programme
with societie§., This deals with the area of .human relations
too, In addition, the teachers should be given experiential
training in andragogy and participative way0f learning. They
should develop the &ommitment towards advocating freedom to

learn and learners domination over the learning process, When
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these pre-requisities are fulfilled maaningful experiences will
be gained by the teachérs by association with cooperative

societies,

However, some one cbuld argue that the best way of
providing field experience for coopeérative teacher is to allow
them to work as staff members in the coop€ratives, This kind
of arrangeMcat will work better in some'%espectsg They will.
be able to gain experiences in the job by pérforming it, He
will also experience the environment and the problems of the
organization from his point of view, The difficulty of looking
at a problem“eé a person who is mot involved in it will arise.
On the other hand he will not te able ‘to take a clear view
of the various issues connected to one issue, He will ke able
to 'critically anaiyse when hé is not inyolved in the situation .
personally, In a way he will loose broad perspéctive of the

total orgéniéetion which will Pindér correct judgements

1 .
- {

Any planner of a field experties programme for teacherq
has to consider other aspects from the cooperative 30c1et1es§. MW--
point of view. Unless the” society has an udderstanding with
promotors of ¢iiich a programme and unless they are assured of
at least indirect benefits of the society.tpey will not be
prepared to give theif cooperatidn and spend“their resources,
On the other hand,:Eﬁe-sdcietiés'suffer‘fo%'want‘of training
for their staff’ahd members,"lf the ‘teacher attached is in a
position. to render at least a marglna‘ service in that respect
the results 1n termo of contribution towards teacher
development would be very valuable.” ‘This also provides an - -
opportunity to develop unders?andlng bé tween the. cooperaé&ve
teacher and the soc1ety. Uitlmately the teacher will
experiment an hlS new expetrience and approprlate the learning

by merging w1th the soc1ety énvirorient,

.
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CHAPTER 3

A NEW STRATEGY FOR

' FIELD EXPERIENCE OF COOPERATIVE TEACHERS

The analysis of the problem of teacher development ,
reflacts the training needs of the cooperatlve teacher in the
field, Based on the abtove analysis one coyld filter those need
into programme objectives which will gerve their personality
development as well as development of social skills ég tecome an
afficitive resource person to the cocperative sector. While
Jev@loping technical skills and improving their.knowledge in
various connected fields by the institutiopal training programﬁe§,
field experience programme should supplement and reinforce the

Jevelopment for application and préc.tice,,

E
..

What shdéuld t& the ohbjectives of such a field
/
experience programme? We could widely break down these "irnito

three catogeries .of otjectives.

COGNITIVE-OBJECTIVES:

To enable cooperative teachers

(a) Explain the objectives, funciibns and structure of the
Cooperative societiés interms of economic and social,
development. EE . '

(r) Analyse the working arrangements of the societiés and
their problems of management, bu51ness and member
relations, .

(dfﬁ “Rclate the pedagogical learning to the sodlefy arran- -

gements. andassess the relevance of such 1earn1ngs.
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AFFECTIVE OBJECTIVES:

To enable cooperative teachers to:

(a) Assesthis own behaviour in the process of interaction
with various personalities apd groups at various

levels,
(t) Analyse the personality problems of himself/ herself

(c) Assessthe required behavioral change necessary to
become a successful facilitator and develop the

willirngness to the change.

PSYCHOMOTOR OBJECTIVES:

To enatle cooperative teachers to:

(a) Test new methods techniques and new ideas in the

society for self-approprfation.

(t) Prepare training materials based on the experiences
in the society to be adopted in the institutiomal

training programmes,

(c) Assist cooperative societies to develop an internal.

cooperative education and training sydyem.

(d) Assist cooperative societies to develop a positive

education envi¥onment for staff, leaders and members,

f . 4o

(e) Conduct on the job training programmes.

P .

2
The organizer of the field experience . ;

programme has to take stock of the target group and decide on
the grouping of_fhe entire target group. It is always advisable
to selectto grougs work togetﬁéf and meet together like in a
proviﬁé%gi;COOpg;ative geducation centre. It would become easy
to work with such a group as the interaction process is

sponteneous and progressing every day. The facilitator will
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find easy to tuild up such a group in the whole exercise. This
kind of grouping.facilitates even pragtical arrangemént and
feadback., The facilitator would be in a position to évaluate
occasionally the behavioral chagige in the individuals in a °

'3ggup as well as @ehaviour as a group.

This does not mean the facilitator has to deal with
cnly the centre group. He should certainly deal with teachers

individually when it is found.relevant to solve problems.

RS

The organizer who attempts to implement such a
programme should not function as a manager of the programme
in the strict sense, but should be a facilitator for the
progra&me. The programme hased on the obtjectives should bhe
flexitle and represent the fulfilment of need.of the teachers,
The_ﬁriorities and emphasis of the objectives differ depending-
on the level of the teachers and the cooperative system in
which they éxist,

The programme or the design of the pragra—mme should
be drawn up taking into consideration the need of the
participants., He has also to consider the situation of the
socleties, However, I would like to sketch a gemeral format
of such a programme based on the experiences in Sri Lanka,

The cooperative teacher sbould get himself introduced
to the various types of groups in the society. First
breakthrough is the board of managgment and the chief executive
Oflthe society, The experiences has shown that many
Cooperative teachers have not visited societies, formally
other than attending some seminars, They have never heen
interestdd in paying visits to the society to maintain good

relations, They went on attending .to formal btusiness only,
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Some times they have visited the cooperative society
for collection of datas., Lack of knowledge of practical aspects
of the society has reflected in the class room, Therefore, the
teachers have the tendency to discourage discussions or raising
a question in the classroom. They have to be satisfied with
lecturing and dfégézﬁggnotes whe ther théy’like it or not.‘ The
situation btecomes a really agony when the class consists of
cooperative employees who have put in several years of service

in a cooperative society,

Sometimes it would become necessary for the facilitator
to visit the cooperative society early and make arrangement with
the management convince them on the mutual benefits of such a

programme,

The facilitator has to sit with. the teacher concerned
and map out a detailed programme to suit him of her. Through
briefing has to bs included in the programme so as to enatle
him to understand the obligations he has in the programme, Next
step of the programme would e to meet the teaching staff-of the
centre as a group. They have to be briefed on the ctjective and
the ultimate goal of the programme. The group function as an
encounter group has to te emphasised. The group has to share ¢
each others experiences from the cooperative societies they
visit and as a group find solutions to the problems they have.
confronted. It has to be assumed that the people in the society
also expect some advise from the teachers,for which he could not
find solutiom when it is connected to a_subject he is not versed.
Further more the group should discuss abtout the human relations

problems they have confronted and also the personality problems

¢

these are faced with all the teachers have to be issued with noge .

'

books and specimen programmes.
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It ié desirable to allow teachers to select their
oyn society at théir wish, It will help the programme to as
greater extent, It is desirable to introduce 'the teacher§ to
the board of management and executives 'ty the facilitator even
though the teachers are known to the society., We have seen the
reaction and positive response to such a meeting during our
experiments, The mutual understanding and friendly atwosphere
created at the first meeting go a long way building up the
programme. The teachers should be asked to deep a track of

toard meetings and attend and obéerve them whendver possible,

The cooperative teaéﬁer gradually extends his horizon
gradually upto the general membership through branch committees
and the staff of the cooperative society. He should reach all |
the formal groups such as sub-committees, branch committees, _
and women‘s groups that influence the power structure from
background,

What should te tﬁé approach that should he  taken by
teachers in studying the organization? fraditional belief, is
that the buman actions, and behaviour patterns of the groups
should be studied objectively. This means the social. phenomena
has to be studied as théy are thingsf Accordingly a strict r.
sepexation of value system of the observer and the facts should

obgarvad,. !

_He should observe a detached view of the situations
and event, By this approach the observer explain them as they
are reduciné them to that which could bte .comprehended with
tools of qualiFative measurement, They maintains a certain

amount of rigidity and static norms for this,

The question arises whether this approach could
help a cooperation teacher to understand and interpret the

dynamics of a cooperative society. Cooperative society
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3

teing a social reality in ever changine. Quantitative

weasuring tccl do not facilitate Jefinimg such an organism,

The €.server has to touch the causes and roots of every issue,
One particular situation in the society cannot be taken as a
totality without considering .the intercommnected underlying .-~
element and their social enviormntnt, Social events are not
just tuings, Hot even the observer can become detached from

the .vents under observation as they themselves are an integral
parts of the society who possess ideas of their own atout things

and happenings,

The social events are unprediectabhle - and camnot bte
controlled in a labtoratory., Therefore, quantitative analysis -

T

aud computation based om such analysis are unrealistic, The
teachers will tend to come to wrong conclusions and suggest

impraticgble = ideas,

Any situation in the so:iety has to be understood
with it complexity and totality of factors which interest and
itperpeay, The ultimate result, would be the possibility of
re-arranging and iwmproving affairs and remodelling the structures

when necessary.

The cooperative teacher has to start the in depth
study by stages after his introduction to the sockety. A4As an
orientation he should study the consitution, working rules,
annual tudget, audit reports and monthly statements; progress
reports and -all the relavent documents in the society, Le
bas to study the work distribtution, duty lists, reports of
sub-comui ttees and minutes of board of directors wmeetings also,

In deptl: study is not considered as necessary at this stage,

’
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At the next stage the teacher should be prepared to
examine closely the sociel reality of the society as against::"’
the ideals. They should "attempt to grasp the conflicts and
tensions of the soclety by observing meetings and discussions.,
1t would become d1ff1cu1t to go further'with a group which is
ngt enlightened on the reality of the organization. He has to

appreciate the protlems faced by the groups interacting within

the society. {

.3
o

“y

Itis very.impartanx'tOrkeeg notas of, Wis/ber emotional
rae=actions to any given visit going into personal details and
giving frank impressions., The note should not bte an off1c1a1
report or an official dlaty but a personal sketch, it is
always better to recelve a copy of the note by the fa0111tator
of the programme so that he would understand and encourage the
teacher to go ahead w1th the programme, He will feel the
progress made by the teacher and help him to progress when
neeessary.d@ the other hand ‘he will be able to understand
the personal reactions and behav1our of the teacher in a glven
situatlon and the psycho-social charecupr of the teacher,
The@e notes are useful for the dlscussions 1s the encounter -

greups at the centre.

The encounter groups shouﬁd meet as regularly as
possible at this stags because of the importance of the visits
to the societies at the beginning. Any successful insertion
into the society by the teacher is made at this etage. .
Failures at this go a long way in building up interpersonal
relations, Sometimes, the teacher has to abandon dealing
with that particular society in frustration. We have
experlenceq such situations in very few cases where the teacher
was enable ‘to get over with the negatlve re-actlons created at the

society by his behaviour,
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On the other hand, the facilltator w111 be able to
assess the personallty of the teacher by hlS re-actions to
society groups and their oonflic;s and from the discussions at
the centre.'JHe uses this assqﬁﬁggﬁégtand anaiysis for btuilding
up the teacher as an individual, His level of‘pe?ception bas

to be improved.

The teacher has to get merged into the total reality .

of the society to peﬁ¢eive the situation better and analyse.

the emotional life of interacting individuals and the groups
within the society. The society has to accept him/her as he
comes f¥om outside to do a study and to do thikgs for mutual
benefit, However, if the teacher trys to identify himself
wih a group he will loose his 1dent1ty and start followlng
behavioural pattern of the groups and action pattern of the
society. They will not be able to perceive things properly or
fulfilling his task.’ He has té maintain a.critical distance:

from the socigty group actions.

The facilitator of the field experience programme has
to undertake occasional visits to the societies specially }
when the teachers are confronted with problems, Thes action s
will enable him not only to bring about a cohesion bgt also
gather information on the affairs of tbe society as we}lyas the
situation in regard to interpersonal relationship between the
teacher and the sepciety. The information would also be useful

at the time of centre group: Peeting.

At the next stage the teacher enters into a period‘of'
showing interest in parforminé a role of an influening factor
in transforming the society to become more dynamic among 1its
group of custofiers. One could argue assessing this yole is
irrelevant to a field experience progresses £fdr teacﬁérs. The’
programme should provide opportunities fdrmdevelopment and

transformations of the individuals and the groups involved in

-
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thg process. The process should culminate in joint achievement
of training objective, The teacher, by this times should bte
abl; to identify the broad areas of gaps and convince the
society about developing training system btased on the need of
the organization. The strategy he follows in achieving this is
reflecting his analysis and findings with the groups conceraed,

Action .and reflection is two sides of an integrated process,

The teacher beings to collect data on specific
problem areas in relation to def?giencies. Where the training
could contribute towards finding sblutions. The broad
information the teacher already possesses supplement this data.
Various strategies could be adopted to fulfil this task, Study
of official documents examination of case histaries, obsgrvation
of different reactions of peopla to a protlems are some of the
methods one could follow. The key persons within the groups
ars able to provide information which helps to gain better
understanding of a particular issue. Varied sources effective
method which can te used, Howevar rigid and prefabrcated
interview procedures have to te avoided as it creates an
artificial atmaspheére of gathering ‘information, This
procedure enables the teacher to re-assess the hypochesis he -
has already arrived at and look through new dimensions, Basic
objective of such an exercise is to understand how they see
their situation, what major protlems they Confrent during their
society life and in the final analysis consciousness of the
people aboqt their problems. The observer should not at any
time attempt to impose his openion on the people in which

he will not be able to get at the reality of a sitmation,

The teacher has to organize the information
sYStematicaily and interpret it, This includes analysis of
actual situation of the group(sotietyjand thelx perception of
the situation. Tﬁe gap between the reality of the situation

and the level of perception the people have forms the need
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for educational procéss. Normally{ people ! preceive thlngs
based in the their emotional growth, up hrlnglng and. the self
image created in the process, Childhood condltlonlng influences
the perception which result is naive thlnklng sometlmes.

Sometimes, this results 1n taklng refuge in pa351v1ty and

- -

resignation,

The teacher!wogld analyse the gap between the realitry
and perception and present his findings to the society at
different levels, This includes board of mdnagement, staff’
and other formal and informal groups. Such presentation could
motivate tﬁe groups to create a critical awareness ,of the .
problems of the society which could be solved by an educational :
programme, The pEOple.inV$1ved in the development of the
sociéty should become comnscious of the existing reality :and ,

changing dynamism,

The analysis of the gap will provide the cooperative
teacher a basic foundation on which he could develop a relevant
internal education plan with the groups for the society, The:
all level discussions and the group openions will provide a
check list for his gpnclusion anq suggestions, He us now in a
position td filter all the need into programme okjectives, In
this process personal interest and organizational need are it
intergrated together and filtered. When' the otjectives are

decided he could break down objéc¢tives.into activities,

—
e
\\~~\~ -

The 5,8anﬁgact1vit1es could “cover many categories of
groups. Various’ typeS'Of cooperative staff, board of directors;
commodity groups and, branch committee too could be included,

The teacher follows systems approach in designing the programme

which could include following stéps as indicatéd by Ivovk Davis, '

ey
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1, Analyse the overall system.
2, Analyse task or job,
3, Specify required knowledge and attitudes,’
4, Determine capabilities of target population,
5 Identify the training need,
6, State learning obtjectives,
7. Organize learning resources,
8. Select appropriate teaching stratégies,
"9, Motivate and inspire the trainees.
10, Field test and evaluate the system,
i1, Implement the system.
12, Constantly monitor learning system,
13, Review and adopt, |
14, Field test and evaluate criterion messsress,

15, Develop criterion measures of task proficiancy,
\
These basic steps are divided into more datailed
manner to be followed by the teacher in developing the. training

systef for the society, They could be summarized as follows:

1, Study human enviornment of the societ& which affect

aducational aspects,
2, Study and analyse:-
(a) Realization of three objectives of the

\ system, (Sfébilitij.growth and inter-

action),
“(b) Strategic fact of the system,

(c) The'process which link main parts,



10.
11,
12,

13,

14,
15,

l6.
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(d) Ways of facilitating adjustments by
processes, '

(e) Recognation of distrotions or

irregularities'in the system,

(f) Dealing with distortions and irregularities

in the system,

Analyse of data collected,

Logical findings. |

+ 1

Study of functioning of sections (if any) in relatlon

to the function of the organlzatlon.

Analyse logically the system and identify gemneral

items,

Collect data on the organization and critically
analyse the objectives. of the. society and it.actual

performances.,

Compassion between the objectives with the organization

of the society.

identify the re@uired jobs and the human cesponses of
the society,

Preparation of job analysis,

Study work perfbfmgncéioﬁfideals category.

Study behaviour in his/her rple.

4

Study the use of information to determine and control
these hodily movemunts that are necessary to skilled

performances.
Prepare documentations and presentation,

Presentation of facts'to the involved .groups,

"prepare final documentations, -
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17, Prepare documentations on the present educational

arrangements,

18, Prepare documentation on present levels and

arrangements of educations vis-a~-vis actual needs.
19, Ideﬁtify what to teach,
20. Identify what not to teach, |
21, Discuss with target groups and management,
22, - Finalize documentatign on the actual needs,
23, Organize needs into a preority system,
24, Screen needs through selected norms,
25, Translate surviving needs into programme objectives,

26, Indicate progressive sequence of activities

scheduling activities.

27. Define clearly limits of programees in the form of

purposes, directions, content and methodology.

28, Decide the depth, length, time and other details of

the sessions.
29, Presentation of the training programme,

30, Carrying out the programme with the groups in the

society,

Something has to be said atout the duration of the
field experience programme, Sometimes, this could he taken as
an on-guing activity by the teacher though it is in built to an
integrated programme of teacher development. However, this
activity| has to be continued permanently as the cooperative
teacher has to exist with changing situations in the cooperative
Sector, A cooperative society.represents the .total cooperative
sector at the micro level, It absorbe all the political and

social-economics pressures of the contemporary ' society and

Yeflects the aspirations and anxieties to the cooperative

movement.
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On the other hand,. the teacher should have a flexitle
time schedule at the beginning up to the culmination of internal
training system in the society. This should bte flexikle and bte
able to adjust to any chéﬁgéi It is difficult to predictwany
thing in a human instituézgg. Some times the expected response
from the sociéty may take a long time than scheduled, It is
also possible to observe the progress as very slow than the

exputed duration,

The time schedule provides for .the teacher a
guideline and a check list for his guidances, This could
co~ordinate with the total programms of the education to avoid

broad gaps among the progress made by other tsachers.

The facilitator of the field experience programme
should have feedback system developed to watch the progress of

the programme., This could be done in two ways,

1, Insisting on main training & record of personal

~notas..Qn the visits to the societies by the teachers,
PR 5 o i LA O
2, Personal dialogue with the teachers and discussions

at the encounter groups at the centre,

The personal diary of the teacher is very important
as it pives the personal re-actions to field situations which
reveal not only the situation in the society but also the
teachers inner self and the level af personal development.

The teachers could bte supplied with a mainfold btook so that
they will be alle to send a duplicate of the observations

notes to the facilitator. However certain amount of advice,
guidance and persuasion is necessary for the teacher. to
maintain such records. Normally, they tend to v@ite impersonal
and formal reports which do not reuﬁ?L‘anything. The

facilitator could not get optimuq\result at_ the beginning
[}
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according to our experience. Gradually, however, they tend to
bacome quite outspoken and sin®@re in their remarks. This

develops when they begin to become open,

Discussions coupled with these notes provide a
positive base for the facilitator to assess how things are,
He keeps constant touwh with thedevelopments. So that he
eould help and facilitate the process of development. He has

to patient although the ambitious plans and oEjectives are

there.

The teacher has to discuss and come to conclusions
with the facilitator and the rest of the teachers in the
centre., Each step has to be checked with the society groups
for their comments and agfeement. It is necessary to deal with
the society groups as a person who facilitates learniag process
rather than a traditional teacher., The training groups are the

persons who take dicisions as to what they should learm,

The programme Quly provides the tentative guideline
for learning. The teacher has to obaerve following factors

ia facilitation:

(a) Establish a climate conducive to self

s : " 7" analysis and self direction,

(b) Assessing needs and interests. of the
individual for further learning in the

light of his model of what he wants to
become.

(¢) Helping him to formulate his step by step
learning objectives.

(a) Helﬁing him to ideniuify resources available
to him and map out a segquence of learning

experience.



(30)

(e) Helping him continuously to evaluate his
progress toward his objectives and repeat

the cycle.

The teacher has to decide wheh to evaluate who should
evaluate and what to evaluate, Evaluation format has to be
designed carefully from the point of viéw of thellearner.

This should provide assessment to wedify plans and training

activities,

What is the contribution of the programme outlined
above towards total development of a cooperative teacher
through field experience programme? What is the learning

experience he gains out of such a programme?

Main role of a teacher or an educator is to provide
learning experience totrainees through a logically formulated
training programme or a tréining'session. He develops not only
the skill as a facilitator but also participants in the
process as a learner. When he adopts a systematic development
of a training programme with the society he learns and practices
the various compohents of auch an exercise. This provides actual
training ground for him unlike in a labpratary training
programme of programme planing and impiementation. ile learns
the functioning of the society systems, its complexity,
protlems and dynamism. He develops a training programme with
the groups which is realistic and practicable in terms of
society needs, He gets an ¢pportunity to prepare training
material such as case studies, ranking, exercises, role plays,
intray exercises and audio-visual material based on actual

management situations in the society,

The teacher would participate in the meaningful
experience in changing problematic situations into

achievements in terms of managémecut offiricncy aud lueinasg
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of a society., He will feel the chénging'process-ahdfits

implications on the individuals and the organizations, He will

L]

participate in the permdnent process of action and reflection,

‘ The coopgerative teacher who undertakes these
experiences would not get isolated from the main focus of the
programme-~ gaining enough field experience, for his total
development- although he will have an intensive association
with the society and its people. The society would ultimétely
sdée some positive change has been experienced witich could become
s permanent change towards development, This will uplift the
ifinge of the teacher in the society deviating fomi the

traditional concept. -

. ‘The teacher will gain confidence and skill for
fébiiitation at the centre group meeting of the teachers. The
ﬁithems, conflicts and tensions he encpunters at the society
iﬁiﬂiscussed and analysed in these meetings. Constant group
méétings are held not only to decide these probtlematic issues
but -also to analyse the. teachers re-actions and responses to
the experiences, so as enatle him to become an open ang fully
functioning person. The facilitator helps the group to develop
gfoup cohesiveness and interact each other Eo’achieve meaningful
group experiencesd for each others tenefit,

Carl Rogers analyses thé hypofhesis of the intensive
group experience as follows:"A facilitator can develop, in a
group which meets inhtensively, a psychologial climate of safety
in which freedom of expression and reductionof defemsiviness
gradually occur,

o
In sich a psychologinal climate mény of the immediate
feeling reactions of each mamber toward gthers and toward himself

“tend to be expressed.
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A climate of natural trust develops out of this
mutual freedom to express real feelings, positive and negative.
Each member moves toward greater acceptance of his total tegin

his emotional intellectual and physical being as it ié.

With individuals less inhabited by defensive rigidity,
the possibility of change in personal altitudes-and behaviour,
in teaching method, in administrative methods becomes less

threatenings.,

- .
With a reductionof’defensive rigidity, individuals
can hear cach other can learn from each other, to a greater

extent,

There is a development of feedback from one person
to ancther, such that each individual learns how he appear to
others, and what impect he has in interpersonal relationships.,

As individuals hear each other more accurately our
organization tends te become a relationship of persons with

common goals. rather than a formal hierachical sturcture,

With is greater freedom and improved communication,
new ideas, new concepts, new directions, emerge, Innovation

becomes a desirable rather than a threatening possibllity.

- (Freedom to learn)

Any programme of activity has to be evaluated to
contro}l the programﬁes and improve the quality and relevance
of the programme, The evaluvation of the programme would bte in
terms of gains of result vis-a-vis the objectives, However,
it is desirable to adopt a multi dimensional. approach to
evaluate the programme. The asse§sment could be undertaken
by the participants- cooperative teachers, facilitator and

outside evaluators. The cemtent and the matter is constantly
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avaluated by the teachers by matching the new ideas with their
experiénces and experimenting on these 1ings in their ﬁérsonal
life and in the society. He critically evaluates the changes
within himself and the achievements in;éhe society. Thése
asgessments are liscussed at the centre witthBelother'collegues
andvthe facilitators of the programme and suggests necessary
chéngas in the programme. He gxercises the same procedure with

the society. This would mean that the prcgramme has to be

flexitle.

HoweYer as the programme is forcused upon the .
development of the cooperative teacher the impact is visible in
his pehaviour, Therefore, the assessment could be made in
terms of his behavioural change., Behavioural change occur on
the Basis of the progress made of the knowledpe, attitudes and
skills, The sympotoms are shown in his expression of sentiments
aud subject matter knowledge, mental and physical re-actions to
external stimuli and performance at work and creation by the
paﬁ?icipants. However, it is difficult to estimate the
cdn#ribution made by the programme on the development of the
t@@éher as the approach is an intergrated model., There are
othér inputs other than the teachers field experience programme
such as participation in the institutional training programie on
various aspects of facilitators. The evaluation should take
place at different levels immediate reaction level and

performance level.

Discussions of the things discussed at the. session
gives the facilitator some idea of the impact the session has on

the participants.

Various other forms of evaluation could be used
évaluating the programme, Questionaires to be answercd ly the
teachers, personal diaries, observation on the performances,

and productions are some of the methods which could be used

for evaluation,

| 379
IR
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Ultimate goal of the evaluation of the cooperativs.
teachers field experience programme would be to assess the
appropriateness and the relevenee of the programme to meet the
dificiency created by the educational and social-economic
environment of the teacher, and to make necessary adjustments
and changes in the format and functioning -of the programme to

become meaningful for the participant.
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CHAPTER 4

CHARACTERISTICS OF AN ENCOUNTER GROUP,

The wo~king arraugements of the cooperative teachers
field experience programme centres around group process.
Although the teacher deals with the society individually he
Jeals with groups and their interactions. Therefore he has to
zain experience in dealing_with groups .through experiential

learning in a group,

Study group at the centre:should develop as a
cohesive and integrated group to achieve maximum learning
axperience. They interact each other on the problems and the
wxperience gained from the societies, However, this does not
iean that we can take fior granted that the group develop
‘hese attitudes just because of their meeting tcgetﬁer. They
1ay have been working together for a long time, but could have
een isolated personalities wi.thout knowing each other, It is
wident thét such groups do not function as good study in a

'TOper sense.

It is imparative to develop groups spirit among the
“eachers in the centres to go through the programme of field
ixperience as a group as they do not function as a group under

in authoriation control but as a self governing group.
&

The person who undertakes to direct a field experience
programme as an intégreat part of tgacher development has to -
face the challenge of working with different type of
personalities who are much exposed to conditioning of early
life, They sometimes slow neurotic type of maladeptic behaviour.
This type of personality nBrmally becomes the cause of
disintegration of groups they are not open to interaction and
experience and to become open and existential. Therefore the
facilitator has to undertake personal counselling and individual

therapy,
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The facilitator has to observe and understand the
different personalities are the centre groups. This exercise
might take comsideratle time, He has ‘to waintaind good ’
personal rapport with all Bf the although they represent
contradictory intorests in the group or any negatlve attltude
toward the total programme, He has to study the peréonal
history of the péfsdnélify,‘hls psychosocidl’ énv1ornnént ana'
causes of any maladeptive hehaviour, He has to use his frequent
visits to the ceptre fo# tUilding up the persons, He has ‘to
keep in mind that so long as they have frozen minds the§ will

not have any foundation for change and improvement.

However we have to assume that all the group members
are mentally healthy although they are different personalities

developed from childhood in different psycholsocial enviornMéht,

They will show diffeyenﬁﬂstages of conditioning. It is not o
necessary to adopt mgfhods of clinical analysis for diagnosis
of any personality d;sordgrs as in the case of a disorgrnized
personality, However.he could make use of simple tests such

as rating scales, measuring tests of intélligence of productive

techniques 40 & certain extent,

The facilitator has to bte familiar with methods of
therepentic councilling may te directive or non-directive. He
has to use his critical mind to determine the correct

applications of individual therapy and group therapy.

The behav1our1sts developed the methond of _group

therapy by using various forms of group,dynumlc %or Ibadershlp
development, .These agp;oachers have teen hased on psycho dynamic
thedty and techniques. ~-The ‘recent emﬁha51s was, to 1léarn through’
self discovery durinmigroup experience,. ,

The humanist school of psycﬁologlsts use group method o
form the point of view of the c11ents or members of a T group.
The role of a facilitator or a %roup leader diffors from the

behaviourists concept of group therapy.
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»

ccording to the bhumanist school he adopts non-diveation role

o

«in the group.

b

The centre group in expected o functicn as an oncounter
ggroup. However, this is not considered as a group meant for
ipsychological therapy in the clinical semse but functions as an
%informal group motivated to achieve development of personality
éibrough interactions by maintaining interpersonal relations,
gthe mambers therefore discuss not only their experiences of the
gsocieties they'visit but also théi%“peréonal attitudes towards

3 . . . . . . .
yothers and various reactions to stimuli during daily life.

During our experiences as a facilitator of centre
-groups the feedrack to narratiohs and episodes ha# been
Enegative and comnletely frozen at the first instance. Sometimes
;negative. The very situations were used for assessing
?ambiguous side of different personalities which ultimately
;resulted in sslecting structured group exercises from vast
‘resource of literature. The facilitator should not be ambitious'
over the success in achieving group cphesiveness within the
time stipulated nor he should get discouraged over any slow

progress.,

The concept of encounter group is appropriate for the
field experience progr.mme as it accelerates the perscnality
development of the taeachers as well as provides personally
appropriated learning experiences to be adopted during their
dealings with the various groups in the sccieties, Coomodity
groups, womeng' groups, branch committees, staff, trade unions
etc. The teachers will ultimately become good facilitators in
these groups depending on the personality development they

possess.,

The teachers encounter group takes many forms

depending on the objective of the session. Sometimes, it
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will promote in sight into persomality problems, Sometimes it
may facilitate self discovery or it would function to develop

social skills,

The gr~up may -adopt methods of psycho drama,

socializaticn or transactional analysis,

We had to use various types of approaches and method
depending on the naturg .of the groups., Qne thing was clear,
Almost all the gooups had similar characheristics the absence
of any experience in self analysis, Therefore, some structural
experiences btaced on transactional analysis andto go therapy
were ssed for identification of various reasons as why the
members behaved this way or that way., These exercises were
intraduced to them after going through some experience of
muetual respect and developing group cohesiveness because the
members would not reveal their mental attitudes unless they

are surc of mainteining their self.

However, none of the negative exercises is sengitivity

training were used,

Group dynamics cannot be restricted to develop
individual personalities a group cohesiveness, It should train
teachers to maintain better interpersonal and group relations
to solve interpersonal, group and organizational problems and
improve communication problems with others. The strategy
followed is simulated group games in the group sessions at

the centre,

Group exercises are introduced in the sessions in
the following areas of problems .prevaiant in the societies

generally,
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1. Contradctions, conflicts and tensions among individuals

and varicus sectidns in:'the oxganization,

2, Clash of interest among people and the organization,

3. Behavioural problems in the sociecty.

4, Problems of maintaining better communication system

in the organization.

5. Motivational problems of people in the society.

There should be .a basic conviction with the
facilitator to employ encounter group to implement an effective
experience prog-amme. He should use the method of noh-directive
facilitation as against directive facilitation, He should have
the primary belief in the potentiaiity cf bhuman teing, in

regulating their development and creating new things.

There are some basic assumptions underlying the
concept of encounter group, 2rl Rogers has summerized these
basic ideas as follows. (Ref. Freedom to learn and encounter

groups).

The encounter gzroup is an unstructured group. The
purpose and the situations have to be decided by the group.
The leaders facilitators function is to facilitate expression
and to clarify the dvnamic pattern of the groups struggle to

work towards a meaningful experience.

The objective of such a gruoup is to achieve personal
growth and the development and improvement of interpersonal

communications and relationships through an experiential process,

Normally the group process commences with a milling
around. The facilitator clarifies that te will not direct anything
in the group and the absolute freedom to express and counteract

is assured. Generally groups start with a resistance to perscnal



(40)

expression or exploration. Then the members start disclosing
their first existantial feelings in regular terms dirccted
towards other group members or ‘the group leader, Living out
such experience the members become by initiation in expressing
and exploring meaningful material with personil meaning. With
the development of openness among the group,they bring into the
open, feelings experienced in the immediate moments by one
member towards another. 1In the process, they develop healing
capacity in the gtoup, Then the self acceptance and process of
change begins, Consequently in the process of freely expressive
interaction the ihdividual rapidlyacgiuré a great deal of data
as to how he appears to others., Confrontation, helping outside
the group sessions, the expression of pcssitive feelings and
closeness are the subsequent resulting process that occurs

during life time of an encounter group,

Ultimate goal of the concept is to develop a fully

functioning person who is existential and open to experiences,

There are also basic conditions in the effective use

of this group method.'

The individuals should use the sessions to reveal
themselves in terms of open reactions, responses to ideas, If
this situation does not prevail in the group the group session
become a farcy, Here, the facilitator has to do many things

to develop individuals into this level.

The group wembers normally learn about their own
behaviour through feedback by others in response to his
persentation of his own self. Change in the personakity
takes place over a period of time accumalating the changes
in the attitudes, We assume that the open and authentic

feedback communication emerges in the group.’
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The group should have an atmosphere of t¥ust,
understanding and non-defensiveness., Human beings become .
defensive when their ego is thre.atened by external forces
alient to them according to their thinking. The members feel
free to express themselves, and respond opedly to others when

this threat is absent,

The organization should emnsire enough oppertunities
to experiment and experience their new behaviour confidently.
They becmme reluctant to practice iﬁ\yhen the enviornment does -
not permit such an exercise. They should bé allowed to préctice
such behaviours where they feel confident and sure of the

results,

‘The facilitator should ensure the reality of the
consequences ofchangas suggested at the sessions. .They should
not te fanciful ideas rvestricted to the closed group.

The group should gurantee a process of educating
group members on how to learn or process of learning so that

they could vely on their own initiation,

Thus, the teachers would be able to find new suggestion
not only to their personality problems but alsc to their problems

of experience in the societies for general application,
What are the goals and outcomes expected from the centre group?

1, To create awareness of our own feelings and ideas
within ourselves and about others, { To become

existaptial)

2. To be able to be open to feelings and ideas of our
own become mére receptive to a wide range of
!

experssive behaviour in others.

3. To develop a high regard for the significances of

feelings in living and working.
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4, To expand the repertoir of behaviour, develop skill

in behaving in new and different ways.

5, To integrate into a more csherent whole the various
parts that make up our personalities so that our

identify is clear and more complete,

6, To match our experiences in the group to our woiking
situations and to percieve the incidents and

personalities as they are.

7. To develop' social skills for us to get integrated
into the community with which we work and help them

to change and develop in the aspirations,

8. To help the interest groups in the societies to
maintain a constant and open dialogue within the
organization and to avoid interpersonal or intergroup
conflict which will result in effeciency and

development,

The group has to function as prospective helpers to
sclve problems effectively, maintain dialogue among peoplé,
organize sutdy groups or work groups, and build group cohesiveness
in the society in addition to their learning to develop themselves
in the group. The centre group is a simultation of a community
or an organization which reflect all the complexity of the

society.

The process of change in an encounter group was
explained by Kurt Lewin as a pggcess of unfreezing, changing
and emfreezing, The facilitator of such a process has to decide
how to start and on what level. The btehaviocurists have explained
that the process become easy,with a group of strangers. However,
it i§ difficult to find such group in one identical organization.
Teachers group in a centre or a college is a hamogeneous group
in that respect. Therefore, the facilitato has to adopt -

strategies of personal cuunselling as well as group experience,
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He has to create a positive atmosphere for active participation

in the programme by the group members.,

The '‘group start discussing their problems without a
strict time schedule and agenda. They are encouraged to explain
the issues with data for analysis by the group. They 'analyse
the data, identify the issues in depth for conceptualization
practice and gemeralization, This has been named ''the here

and now focus', (Existential)
Lewin has indicated that unfreezing occurs best when

1. Normal routines are removed so that we can take

stock in a process of self diagnosis,

2. Usual social supports are shifted to create a

disequilibrium,

3. Discrepencies between intendid and actual behaviour
become known through feedback in an open supportive

enviornment, !

4, Anxiety is indicated by these discrepancies to an
extent that motivates an individual to consider
change but :tot to the extent that it thresters or

immobilizes,

5. Conditions are psychologically dafe through reduction

of threat and barriers to change.

6. Willingness to change is succegsers rewarded in

, 50me ways,

when the group feels conifortable in their mind due to
disequilibriums they feel motivated to search for new ideas,
actions or beliéf for change of behaviour, They interact

eacl other quoting frum their experiences and the socia]
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enviornment. Each member search for appropriate re-actions
and behaviour to their back home situations in the societies,
They do not feel annoyed of embarrassed when the others '
counteract with arguments and become open to new experiences.
The usefulness and effectiveness of the droup sessions is
determines when tﬁey match these expetiences to those actual
situations., Visible results from this exercise encourage tﬁem

to go through tlw process contiondously.,

As the discussion process proceed, the members tend
to question their own value orientations and social
consciousness and perspectives, They start critically
evaluating their knowledge, attitudes and skills, Semetimes

they are compelled to review their self-image and self codcept.

It is necessary to develop skills in inquire, data
collnction, analysis, experimentation and evaluestion to

understand the changing situations,

Ultimately the group mambers should become agents of
change by perceiving need to proceed with tontineous learning
and growth with self initiation. This process in turn assist

the change toward development in the social system,

The facilitator has ‘to difficult fole of modulating
and regulating this pro.ess, He has to coosider the members
ego strength, their ability to hear without undue threat 'what
others say tu them, their ability do communicate their
thoughts and feeling with minimum distortion and their
awareness of what will take place and their free decision to

attend,

The exparience under the field experience programme
has shown that the laboratory experiences for many days do not

ghbve results expectéd due to stress of the participants,
$
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inability to appropriate the experiences properly due to
tensions created. Better results could be aechieved with
continucus and phase out sessions overa period of time, One
or two day sessions would be ideal for this purpose, However,
he has to observe the progress of the group and try to share
their feelings to imtroduce more experiences, He cannot coax
groups to bebave as he wants or the group cannot cpax any

member te behave as they want him to do.

The group sessions should npt be limited tc group
dynamics or personal counselling as the primary purpose is to
make the group members open and ultimately help the societies
in their day to day issues by counsultation, This development
has to take place with the teachers improved perception and
rationalizationof various situations., The groups are trained to
explore the experiences in group dynamics to analys: and fecl
various alternative apporaches. They feel the distortions
during communications, They realize how they perceive things
depeading on their conditioning of self., They see their own
collegues present different arguments to counteract their
ideas. They appreciate others intellectual reactions, They
realize the extent of clashes in interest and the difficulty
of matching different ideas to come to group openions. He
would contritute his ideas and try to reveal new thinking
through interactions to become new experience for him to change

his behavioral pattern,

The group suggests alternativg ideas and test in
the laboratory situation in the group., This would bring tole
play situations. Role analysis, Interpersonal confrontation or
group problem solving exercises. The members not enly £ .’
better solutions ‘put also change their behaviour which

ultimetely resulted in personality development.
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What are the possible learnings -they gain out of
group experiences for general application? Sometimes they are
able to transfar the experiences back in the field, The
situatioﬁs could be perceived better and handled skillfully as

they know the learning process themselves,

When the group dynamics is integrated into &
programme like field experiences programme, laboratory learning
become realistic and the members wouod be atle to sustain the
learning experiences better, It would ptovide follow up
experiences and Lzcome closely related to work setting and

on-going o>rganizational activities.
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INTRODUCTORY NOTE ON CO~OPERATIVE TEACHERS

]
H

FIELD EXPERIENCE PROGRAMME

Introduction

Field programme:of the go-pperative teachers training
project is an integrated aspect of the total work programme,
This represents a very important feature, when we consider the
characteristics of the present day co-operative teacher, who

is working in either a régional centre or co-operative collego,

There had been requests -coming from some lteachers in
the centres, through the N.C.C. to the project for formulating
a field training programme for the teachers., Therefore we would
consider this very important, that we lajgch a systematic and
meaningful field study programme for the teachers so that they
will bg able to conduct training programmes’at the centres and

in the field effecitively.

Objectives:

You will te able to achieve the following otjectives,

after active participation in the proposed field programme:

1, You will get familjarised with the functions of
various categories of employees and other persons in
a co-operative society, and study their problems
closely. :

2, After completion of the institutional training
programmes of the projects, supplemented by this
field programme, you will be able to assist the

ldcal societies to develop an internal education

system.
t

3. You will bte able to assist local societies, to develop

positive educstion environment,
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4. Youw will be able to develop yourself, to become &

gpod edicatigonalcounsellor, who will be a resourcs

for local societies.
Duration:
puration

YQU may have to restrict the field programme to two
years, because of the limitation of the pfoject. This does
not mean that this programme will be terminated, instead, this
will beccme the process of development of your perscaality

and field experience,

In accordance with other activities of *the project,
this field programme will be supplement to other prcject
acti_ities conducted at various places, The experience you
will gain from these activities will be validated and
tested during this field programme. We always c¢xXpect you 'to
criticglly evaluate the reverance of the material and the

experience from these activities, to field situation.

Work Plan:

Field programme will start with introduction to the
co-operative society, Which has been 'dgcided at tke previous

discussiorns,

You may have to plan your activities, after meating
various categories of persons in the co-operative society, and
to get all tie information with regard t its history and
development on the present structure,

P

Generally, you are expected to emphasise on
educational arrangement in the society and therefore, impact
on the development of the society, Yow will have to

understand the atti tnde « toward cdueation by tho managomout
'
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including Board of Directors and the Executives.

. This is essential for you to btecome a virtual Mewher
of the. organlzatlon who lives w1th the problems and the

achlevement of the soc1ety and understand the actual problems
faced by the sac1e§y.‘ Then you w1ll f1nd solutlons which w111

fit 1nto the social and economic background of the society,

You will have enough opportunities to test tha
technical aspects of project activities in the actual fielad
situations. You will be-able to identify training needs,
prepare training material and training packages and assist the
society to organige education development of the society and .

advige on education management, - s

Furthermore you will be required to analyse the
operational aspects of the society, educational programmes and

create with the assistance of the management of the society

a positive educational environgent.

Project staff will c¢ome and meet on ad~hoc basis and
discuss with you the problems you have faced and the ‘experiences
you have gained in the field., Yhey will joinif you in field

programme when it becomes necessary.

You will work as a group of people, who are
interested in knowing the organization and the people and help
them to bring about efficiency in management, and improvement
of quality of services, You will form into a group in the
centre, Your group members will help each other to try to find
collective solutions, Yom will meet regularly and discuss
your experier 2s in the societies and exchange 1oeas. Yow will

also discuss your reactlons to the SLtuatlons ﬁiced bty you,

Yow will merge into the various formal and informal

groups in the societiies too and become a member. You will find



iv

solutions to their problems with them, not for them,

‘ Copy of tentative programme is attached.” You will
decide on the programme yourself and you may design your’ own
programme in accordance with situations in the sotiety and the
centre, This is merely a guideline given by ‘thé project,

Conclusion:

Ultimate aim of the field programme of the teachers
will be achieved when you btecome educational counsellors to: the
societies by the process you will assists various groups to
engage in an integrated sequential programme of life long s

learning. : P

You will reach optimum point when you are able to
help them to achieve self-actualizetion, You will follow the
following steps in the process: v

1, Establish a climate conducive to self analysis and

self direction, : ‘ ‘

5

to

2, Assessthe need and interest of the individual for
further learning in the llght of what he wants to

become,

3, Helping him contifuously to evaluate his progress

towards his objectives, and repeat the cycle,

The ideal acheivement of the field programme would
be the integration of learning process with the individuals '’
requirements which will ultimately result in critical

A t . N -
awareness and self realization of ideals. ~
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