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The First Symposium on Schools and Co-operatives and the 46th International
Co-operative Seminar was able to meet thanks to the decision taken by the
Central Committes of the International Co-operative Alliance and the joint
collaboration of the Alliance and the "“Bureau international de la Coopération
scolaire", supported by the "PRdération nationale des coopératives de
consommateurs” and the "Office central de la Coopération 2 i'Ecole" (France).

This event was financed by the ICA Development Fund, the "0Offlice central
de 1a Coopération & 1'Eccle', the "Fédération nationele des coopératives
de consommateurs' and UNESBCO, which helped in particular the participation
of delegates from the Third World and offered the escellent working
facilities of their headquarters in Paris for the meeting to take place.

The International Governmental Organisations, such as the 1LO, UNESCO

and UNICEF, which were represented at this Symposium, took a very active

part in the discussions, France was represented by the Ministry for
¥ducation, the Ministry for Foreign Affairs (National Commission for

UNESCO) and the Ministry for Couperation (Press and Information Department) '
and Malaysia was represented by its permanent Ambasuador to UNESCO.

Flually, the delegates and the observers have together greatly contributed

by the importance of their preliminary werk, to the success of this First
Sympos ium,

I would like to take this opportunity to express my warm thanks to all
participants.

8 K Saxena

Director of the Iniptnational
Co-operative Alliance
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The delepates from 18 countries met 2 Uhe UHESCO headipmarters Bui bdiong
1o Parts on the U208 el 19 Decombeo 1979, They exechanped the iy
Gehools and
the teiatrons between Schontys aod Co~operatiive Movements for aduils,
pivrLicutarty the rote they play in facing the challenges of bevelopment
and InteraationAl Understanding,

experiences and discnssed the problems of the Co-eperative

The detepates, who had received wany encouragements trowm the President
of the TCA, the represcatative of the Fremeh Minigter of Pducetion atd
the Prosident of the "Baremn interopational de la Covperation scolaire”
have [or three days beeon studyivg the reporty prepared by difterent
ceuntrien,

fhese teports pave a4 piviute of vavious silualions exiztiong at the
prosent Ciwe, explainoy the presence sud the eventual absence of
caperiowees of co-operative development at schools (in both educational
and ceonomic areas) or the relotions between schools and co-operative
mevement s tor adults,

Fhey also dealt with the ability of the young, through school co-eperative,
to promoete the idea of imdersoanding briween nations in orvdes to creaste
a New dnternatiooal Ovder feconopic, social, educational and cuftarat),

Finaily, they intended to propose exampies of practical actions which
will hely them Lo reach the above-mentioned objectives,

The isenssions which tellowed vach group of reports have proved to he
spontancons and ronsteactive and the exchauges have been fruitful ag
At levels,

L .
The delegates from Poland and France sripeosed a Jdoint Recommendation, ,
Lo support the United Nations Declaration on "The prepavation ot societies

for a4 Jife in Peace'.

The tinal beclavation, adopted unanimousiy by the Symposium, underlines
the opiginal charactsr of the school comoperatives and the advantages
they otbey at all levels, Tt emphasizes the need for these co-speral fves
to devetop dndependently frem goveraments and the co-gperative movements
for minlts,

The Declaration asts the school co-operatives to insute the lepal conditions
for their development and asks the co-operative movements for adults to
keop in mind that the voupg co-eperatorsg at school  have rocceived the

right trainiog to exercise derocracy, decision-making, responsibility at
manapement and social levels which will enable them to work in the
co-pperative movement for adaltg,

he paortivipapts bhave ianimousty expreased the desive that such meclings
should take place a0 repudar intervals avd that, in the meantime, there
should be 2 very usefal exchonge of ideas and experiences,
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MUNDAY 17TH DECEMBER : TNAUGURAL SESSION Chaitman : Mr. Roget KERINEC

Mr. Roper KERINED, President of the in'-»raational Co-operative Alliance,
opened the first Symposiuw on Schools and Co-operatives. He welconed

the delegates from the French Government, the International and National
Organizations aud the participants.

to his speech, R KERINFC underlined the eminent role of UHESCO in favour
of the zducation for Development and Peace and the role that the

school cu-operatives should piay "in the developing countries to enable
them to train their own manpower which is essential in thelr development”
(integral text 1s given in Apnexe 2.1.1).

Then, he invited Mr. VINCIGUERKA, representing Mr. BEULLAC, the French
Hinister of Education, to address the gZymposium.

Mr. VINCIGUERRA expressed the interest of the French Minister in the
sction of school co-operatives ab national and {uternational levels and
the initiastive of thias event, which wasan important contribution to

the Interuvational Year of the Child {see Annexe 2.1.2).

The general Inepector, Raymond TORAILLE, President of the "Bureau
international de ia Coopération scolaire" and the "0fijce central de

la Coopération & !'école", addressed the assembly on three significant
agpecta of the school co-operatives : (2) the relations batween civic.
education and econcmic participation, (*) the training of an individual

to live in a society and {c) the eense of fraternity and the solidarity.
"We can ba assured that the role of the schools in promoting International
understanding and world peace is considerable."

After an I{nterval, the discussions resumal around ths centrai lssue at
the Symposium which was divided into three themes !

MONDAY §7TH DECEMBER -~ MORNING _ ' Chéirman : Mr. Raymond TORAILLE

Theme A : "An anzlysis of the situatior of the gchool co=operatives and
the teiations batween co-nperative wovements for adults snd schovls in
the wotld, putting a special emphseis on the different 3*tuaticns

and the siuzlat concarns "

This topic was discussed respectively by the delegates of the United-Kingdom,
france and Malayaia. o
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i) Uniced-Kingdom ¢ Report presented by Dr. Robert HOULTUN,
Director of the Education, Co-operative Union Ltd.

R HOULTON stressed that school co-~operatives do not exist in England. He
gave a critical analyeis of the British aducatiotial system which tends
to favour the {ndividualism of the pupiis i{ustead of the collective
work. He desctibed the gap which exists between thie ethics of the
sdicaciond! system dnd the traditional valuus of co-oparation and - he
wished that co~operative societius for adults played s mote positive
rola {n their relations with schootls.

2) Maldaysin ¢ Report presented by Mr. Ungku Abdul A21Z,
President of ANGKABA.

Mr. AZ1Z discussed the schovl co-uperatives existing in his couniry and
stressed the economic tole they play, especially in providing pupils
with some materials and books at competitive prices.

He mentioned the imporisance of the relations between the schovl co-~operatives
and the State on the one hand, snd between the school co-operdtives and

the co-operatives for adults on the other hand. He continued to say

that the main problem fscing the schovl co-operative iy the high competition
with the privete sector for the provision of educational materials.

He ended hia spesch by wishing that the co-operative activities ahould
be orpanised on the same basie de the French school co-operatives.

3) France : Report presented by Mr. Elie DOISY

Mr. DOISY gave ah historical actount of the French school co-operativas
describing the fiur categories under which they fall. He concludad on
the main objectives of the co-operative educational system.

MONDAY 17TH DECEMBER - AFTERNOON Chalirman 1 Mr. Albert GUILLIEN,
vice~president of the 0.C.C.E.

The afternoon session wasdevoted to debates on the reports presented in
the moruing. o

At animated exchange of views revealed the difference in approaches
to school co<operatives in the developing and industrialised countries.

In the developed countries, the educationsi aspect of the school co-operatives
is very importent but in the developing countries the emphasis is, for
obvious reasons, put on their economic aspect.

The discussions brought to light the types of relations axiuting in different
countries between the sthool co-operatives and the co-vpeératives for adults
and the necessity for these relations to be strenghtened. -



TUESDAY 18TH DECEMBER - MURNING Chairman : Mr. Frangois BODINAUX (Belglum)

Theme B : "School conoperativsu as an Instrument of Development and
Internatfonal Understanding. The role of Schoo! co-operatives

in promoting international U:!e:utlnding and & Mew International
Order."

This theme was discussed respectivclv by thu delagtteu of Polend, France and
the lvory Coast.

i) | Poland 1 Report presented by Mr. Ignacy DZIEKAN,
Director fo the Department of Schovl cu-opervatives

Mr. DEZIEKAN recallied the important contribution of hls country to the
international co-operative life. He described the irreplaceable role of the
school co-operatives and stressed the support given to them by the
co-operative movement for adults.

He mentioned the interest shown by the authovities of Public Education
in the harmonious development of the school co-operatives. He stated
also that the Folish co~opetutors had many Llnks with their colleagues
in different countries, c.pecitlly with the #rench school co-operatives.

Recialling that Poland had initiated the "eclaration of the Preparation
of Socleties for a Life in Peace", adopted by the General Assembly of the
United Nations, Mr. DZI1EKAN said that "the school co-operatives have a
vety important role to play in the struggle fuor world Peace".

2) France t Report presented by Mr. Elie DO1SY

Mt. DOISY questioted the tole of the school co-operatives as an instrument
of International understanding and, as an anaver, gave a definition of
co~uperation 1 to co-operata is to work together.

He indicated th: conditions of being a ;o0od co-operator using a declaration
written by French pupils.

Finally, he recalledfthe practical means (international school correspondence
and exchanges) which enahles the young co-operator to be aware of his -
belonging to a worldwide movement of childran and adults. (len abbreviated
text which is given in Annexe 1.2.5).

3) The Ivu:y Coast i Report read by Mr. Alain BAUER (France) on behalf
of the delegation of the Ivory Coast unable to attend
the Symposium -

The main purpose of the Report was to show that the school co-operstives which
have the same organisation as the French co-operatives but differ in the
rteeds of thelr members, are effective instruments for economic and sociel

development and that they meet the cultural, educational and economic needs
in the Ivory Coast.



In that country, the schonl co-operatives have close 1inks with televised
teaching and ‘also with the development of the school gardens whith provide
food for the canteens and play an important part in the nutyiticnal
education (see integral rext which is given in Annexs 1.2.8),

TUESDAY 18TH DECEMBEX - AFTERNOON  Chairman : Hr. Frangois BODINAUX (Belgium)

The teports were discussed at the beginhing of the afternoon mession.

The debate which followed put forwards a series of proposals asking for
intensified exchanges between school co-operatives.

Many suggestions were made on how to start schiool co-operatives in
under-developed countries where children were extremely poor : to use the
surplus realired by co-opuratives from industrialised countries which

would be a real tool of international development, to create co~operdatives
which would be more coticerned by the educational aspect than with the
economics of the activities, and above all to rely on the collabordtion and
the goodwill of all the young co-operators. _

To coticlude the debste, Poland and France proposal a4 Joint Declaration
which insisted upon the major role of the co~operdtive organisations in
the process of education and training in view of promvting the ideals
of Peace and International Understanding.

TUESDAY 18TH DECEMBER - LATE AFTERNOON Chaitman : Mr. Jan SWITALA (?oland)

Theme C ¢ "The role of the child co-operator, the school co-vperatives and
the co-vperative centres in the Development : practical actions."

This topic was discussed respectively by the delegates of Argentina and
France.

n Argentina : Reports presented by Mr. Maria Argentina GOMEZ URIA
President of the Commiseion of the school co-operatives,
OCA, and by Mrs Maria Eugénila VARAS de FERRANTE, Inapector
of schools, Association of the co~operatives of Argentina.

Mrs GOMEZ URIA presented d plcture of the co-operative reality concerning
the different levels of education in her country and ghe described the
various activities carripd out by the young co~0perntota in both rural
and urban areas.

She underlined the role of the atauding Commission for the school LO“OpefdtiVEB
which sre supported by the co-operative movement.

She concluded in presenting a series of proposals which aim at teinforcing
the school co-operatives throughout the world.
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Hra VARAS de FERRANTE questionned the efficiency of the school co~operatives
in preparing each individual for hi® civic, economic and social life but

at the same time she recongnised that this system allowed the personality

of the young to develop.

Finuliy; she met.cionned the mcdern metﬁrdé intrnduced.in tchools by speclalists
in education such as Mr Decroyl, Mr Adber, ete, and she wished that
school co-operatives be more integrated with the teaching curricula.

2) - France ! Report presented by Mrs Catherine JENOT,
executive member of the u.C.C.E.

Mrs JENOT gave her oplaion regarding the role of childreo within a co-operative,
where they can learn to share the experisnces of an independent group.

8he also sald that the school co-operatives represent a link between
society and the school and this contribute to a better understanding
between the nations (see abbreviated text in Anuexe 1.2.8).

These discussions have brought to iight different approaches and methods
used within school co-operatives. They also revealed the role that the
co~operatives for adults should play in essisting the school co-operators
in a career, which could be a svlution to the problem of unemployment.

WEDNESDAY. 19TH DECEMBER -~ MORNING

Pregentation of Audiv-visual documents

The Polish delegation showed a filtm and a sevies of slides concerning the
activities of school co-operatives.

Adoption of the Final Declaration and « osing session

1) CLOSING STATEMENT

Children are the world’s most precious resource, They are future parents and
also parents to the future. Becsuse of these two responsibiliries, children
tteed to learn how to bulid on the achievemeats of the past and, in addition,
to boldly seck new solutions te the age-old problems of mankind - famine,
poverty, pestilence, disease, ignorance, and international conflict and
misutiderstanding. -

The First International Symposium on Schools and Co-operatives, held in Paris
{r December 1979, focussed attention on the needs of school children, and on
the role and responsibilities of co-operative societies. The Symposium
received evidence whichk demonstrated how school. co-operative societies, '~
organisad and run by students, and assisted by adults, provided an excellent
method of developlug skilis in the practice of democracy, decision-making, and
managerial and social responsibility. Scheol co-operatives also provided an
opportunity for students to raise fundamental questions dabout the ﬁniﬂfha' '
principles of human conduct. C st
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These benefits to students and to the community were cited in evidence
presented to the Symposium from all five continents. From the Americas came
case studies from Argentina, Canada, Dominica and Haiti; from Africa came
material from the Ivory Coast and Morocco; and finally from Europe came
citations from Belpgium, Cyrpus, France, Greece, Italy, Poland, Portugal,

the USSR and Yurzosiavia. 1In contraet, (ue experience in Denmark, Finland,
Japan, Sweden and the United Kingdom hightighted the fact that in some
countries school co-operatives can be difficult to establish despite the
presence of powerful adult co-operatives,

During the Symposium, it was emphasised by many of the participants that
school co-operatives should not be secen as a form of adult patronage. They
could be independent organisations in their own right, providing a genuine
opportunity for the young to lead the old established adult co-operatives. The
relationship between the adults and the studerits should include support and
active co~operation between their respective organisations. Moreover, adult
co~operatives, when recruiting new staff or seeking new cadres of lay
leadership, should give full consideration to the experience and qualifications
of those who have served school co-operatives,

One hiphlight of the proceedings was a joint declaration by the French and
Polish delegations affirming ... "that co-operative organisations, in
conjutiction with modern school systems, should play an important role in the
whole process of education in propogating ideals of peace and international
understending The statement pledged support for the United Nations beneral
Assembly's “Declaration on the Preparation of Societies for Life in Peace”

The participants in the Symposium unanimously agreed that the Franco—Polish
statement be read intn the proceedings.

The Paris Symposium was not an ivory*towered exchange of views., Perhaps the
most revealing and telling question was posed by the participant from Haiti
who asked with genuine concern, "How can I create a co-operative with students
who do not have any money?". Members of the Bymposium responded by giving

many examples of school co-operatives which had been successfully started and
run with limite. resources.

School co-opetatives are unique institutions: they provide a practical method
of self-education and preparation for post-school and working life, as well as
providing goods and services for their members. As a method of teaching social
accountability, they are unequalled. The Paris Symposium pledged itself to the
international extension of school co~uvperatives in the 1980's as one of
educating the parents of the future about their common responaibilities and

the brightness of their opportunities.

2) raoposm,s FOR_ACTION

Having regard to the foregoing, the participants in the Symposium invite the
attention and action, as appropriate, of local, tational and international
co-operative bodies - and, in particular, the 27th ICA Congress to be held in
Moscow in 1980, which should disseminate the results of the Symposium ss a
conttibution to the Congtess theme “Co-operatives {n the Year 2000" - as well
as inter-governmental, governmetnal and other authorities, to the following
action~orientated proposals which, in the Symposium's views, will contribute to
the successful promotion on a wider scale of school co-operatives:



(1)

(11)

(ii1)

(iv)

{v)

(vi)

(vifi)

(viii)

(ix):

7’

School co~operdtives require a benign environment in which they can
fiourish. The United Nations Organisation is urged (o prevail upon
those of its member govertments, which have not already done so, to
introduce legislative measures which are conducive to the establishment
of schoo’ co-operatives. In thi~ particualr respect, the ICA is
reques.c) to use its special category consultative status with UNO to
press for early action on this proposal.

In order to farilitate the dissemination of infermation and education/
training materials relating to school co-operatives, those countries

which alieady have an establishe' structure and network of school
co-operatives should transmit such information and materials, at regular
intervals, to the ICA, BICS and 1L0 so that they caun establish, for the
benefit of others, information centres/clearing houses on schaol
co-operatives.

Slnce the ICA and BICS offer a valuable international channel of
communication between the adult co-operative movement and school

_co-operatives, the two organisations should create a regular working

group, co-opting additional members from other international and national
organisations as necessary, to sustasin the momentum of intereat in

school co-operatives and to strengthen ties between them and the adult
co-operative movement.

‘1n order to develop further links across national borders and so
‘contribute to international understanding, an international congress of

young school co-operators should be organised in the near future.

For the particular benefit of countries in which school co-operatives
do not presently exist, the ICA, through its CEMAS service, and with
the collaboration of BICS, is invited to prepare a prototype guide to
the constitution, organisation and functioning of school co-operatives.

In 1987. the 1CA and BICS should take a view on the merit of organising
anoth-v international schuol cuv -operatives meetinb.‘ ’

The Symposium acknowledges the important voluntaty role being played

by many teachers throughout the world in developing school co-operatives.
It feels that, in ail couyntries, serious consideration should be given
to the !nclusion of co-cperation in teacher training programses.

Orgenisetions represented at the Symposium are called upon to act:

bilaterally and vigorously to encourage exchange visits between school

co-operative groups and the children's organisations attached to adult
movements where school co-operatives do not exist, and to exchange
information materials such as school magazines, Specifically, but
without prejudice to exchanges which may occur in the meantime,
information exchunges and progress reports should take place in December
1980 and on each subsequent anniversary of the Symposium,

Acknowledgement of the fact that school co-operators and schools are a
future and vital source of members, leaders and employees of the adult
co-operative movement, calls for s more intensive effort by adult

co~pperative movements everywhere to strengthen their links with school

. rco-operatives, schools and existing government agencies in this field.
~ The adult co-operative movement should give special attention in

devising personnel recruitment policies to reach out to school
co-operators who already have a commitment to a co-operative ideology.



B.

CLUSING SESSION

To close this First Symposium on Schools and Co-operatives, Mr DENISE, Attaché
4 1a Prégidence, BICS, and Mr CRAW, Chief of Fducation and Development at the
ICA, addressed the participants, who contributed to the success of this event

through the quality of their work, and expressed their sincere thanks on
behalf of their respective organisation .

In the afterncon, all the delagates were {nvited to a reception otganised by
the Office central de la CoopSration & 1'8cole at jits headquarters where
BICS alwso has its offices.






ANNEXE |

SINIHESLS OF IUE REPLLLS 1O THE QUESLLONNAIRE.ON.TUE. CHOOL, CR-URLRATIVES

The BICS and the ICA have jointly prepared and sent a prelitinary
questionnaire in the first quarter of 1979, Each of these two organisatious
has communicated with its own correspundents : the BICE and the 1CA

have been respe-tively in contact with 'he cotrespondents of the
international School Co-operation and the International Co-operation .for
Adults,

This questionnaire had three ubjecti§es :
Firstly, to intensify the participants' teflection on the school co-operatives.

Secondly, to collect the up~to-date data telating to the aim, the structures
and the activities of the different co-operative movemente with a view to
informing the participauts on the key points or the guidelines which are

to be discussed at the Symposium. ‘ :

Finally, to create a better understanding of the world-wide co-operative
system which can be thought as between the capitalist and the socialist
systems. o

From the teplies which have been received, it seems that these tlree
objectives have been reached. However, bearing in mind the multiplicity
vf the parameters and the evolution of certain data, this document cannot
ptetend to be an exhaustive study.

Many countries have not replied to the questionnaire, others have sent
unprecise tepli=s., On the whole, this first approach is ivteresting but
neither the ICA or the BICS can preteno to have given a very accurate and
complete view of the co~operative system throughout the world.

SITUATLIONS OF THE REPLIES TO THE QUESTIONNAIRE

All the countries which have answered claim to make use of the definition
of the school co-~operatives given in the questionuaire. The school
co~uperatives' alm ie the satisfaction of the economic needs at different
tevels. This is the case of the following countries : France, Sri Lanka,
Greece, Poland, Hungary, ltaly, Costa Rica, South Kores, Italy, Malaysia,

Argentina, the Ivory Coast, Australia, Canada (Quebec), Morocco, USSR and
Yuguslavia.

Some distinctions exist as far as the categories of the age groups dre concerned,
In Italy, Malaysida and in Argentina, tlie co-operatives cover five categories.
from the pre-schocl system to theUnlversity education. In Poland, there

are sume socio-cultural co-operative centres vn a level with the secoundary
education. In South Korea, the co-operative system starts only at the
secotidary education level. In Belgium, Costa Rica, South Korea and in

Greece the pte-sclivol levels are not coticerned with the co-operative life.
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The structures differ considerably from otie country to another in terms
of sociolugical or even sometimes ideological criteria. In Italy, the
school co~operatives are integrated within the national federations
or associations. In France and in the lvory Coast the schivol co-operatives
are incorperated in a central orgarisation. In Poland and in Yugoslavia
the activities of the school co~opesatives are respec.ively co-ordinated
by a supreme co-operative council and a gimilar orgauisaticn. In lndia
and in Ceylon, the schno“co~operatives develop putside the mupervigion
of an organized body. In Belgium, a few teachers have been devoting
themselves to replacing the Central Office for school co-opetratives
which had disappeared ; and the co-operatives for adults are trying to
bring this Office to life again.

in most countries, the co-operatives for adults and school co-operatives
have established a working retativnship between themselves. 1n fact,
some representatives of the co-operatives for adults take part in
councils arranged by the school co~vperativea and some memberg of the
school co-operatives participate in the discussions at the seminara
organized by the co-operatives for adults.

‘Some financial and technical assistance for the school co-vperatives
is provided by the co-operatives for adults, includiug : subveat{ons,
conttal of accounts, exchanges of experiences, training courses and
information sesslons, the training of seulor ‘staff, loan of equipment,
the organization of events, sporting and cultural activities.

The replies to the questionnaire do anot glve anough glements to allow
an atnalysis of the reasons for which the schocl co-operatives, while
Elourishing in France and Poland aud also in muny developing countries,
did not develop in countries such as the United Kingdom and the USSR.
An interesting argument has been put forward to explain the absence

of the school co-operatives in the country which has given birth to the
Pioneers of Rochdale. 1t is thought that the structure of thie British
Co-cperative Movement, which 18 closely connected to the working class,
has alienaied the established scho.l system, thus reiegating the co-operative
principles outside the schools. It {s also thought that the need to set
1p schonl co-operatives mainly appeared in nations which had to face
severe deprivations. In other words, the availability or the absence of
the resources could give & plausible explanation of the emergence of
the school co-operatives or their non development.

‘A thorough study would probably reveal a serics of political or
goclo-economical reasons which vould explain why today school co-operatives
" can be in some countries an integral part of the education aystem while

in othlers they are ignored or not believed in.

Whatever the attitudes the nations have adopted towards the school
co-operatives, the last Decade has revealed a general and incteasing
interest in the active participation of the pupils in every aspect of the
school life. Today, even more than before, the schonl co-operatives seem
to fuifill the economic and social needs of the educational ingtitutions,
Everywhere, the co-operative movements for adults seem to show a greater
interest in schools. The established co-operative movements for adults
should be more determined to influence the public opinion through the
teachiers' unions, the teachers who have alteady joined the vo-operative
movement, the patenta and teéachers' associations. A great number of these
people ceuld help the gsetting up of the school co-uperatives.



CONCLUS1ON

Europe and South America appear to be the continents where the greatest
number of categories of co~operatives have developed.

The exchange of experiences between gchonls represents certainly an
esgential element for the progress of !'ie nations, the elimination of
racial prejudices, the discovery of new cultural values through the
knowledye and the recognition of differences.

For all these reasons, the school co-operatives which appeared first
at the beginning of the 20th century, are considered today in many
developing countries as au important part of the educational system,
patticularly in rural areas.
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SCHOOL COOPERATIVES IN MALAYSIA

by
Professor Ungku i, Aziz

President ANGKASA (Natlonal Co-operative Organization of Malaysia)

Vice Chancellor Unlvarsity of Malays

This paper outlines the rationale for developing a Cooperative

Movement In secondary schools., Its examples are drawn from Malaysla.

introduction

l.

In the Malgyslan context, there are at least four strong reasons

for developing a Cooperative Movement In secondary schools.

(+)

(11)

it will glve students who are future cltlzens experiance In the
practice of democracy. The cooparative principles state, among
other things, that each msmber has one vote Irrespective of the
amount of shares he has Invested In the Cooperative, Irrespective
of his status (e.g. first year pupll or flnal year student or
tescher) and Irrespective of his race or religlon (N.8, Malaysia
Is 8 multi-raclal country). Adherence to correct procedures such
as the observance of proper quarums, the passing and amending of
resolutions, voting methods nnd the keeping of proper mlnutes

and other records Is important tralning for active future cltlzens
whose falth In thelr democracy will be so much stronger by thelr
activities in the Schoo! Cooperative,

It will glve students practical experience In organizing and operating
an economlic enterprise. The kevpling of hocks |.e. accounting, the
clearing of stocks and the preparation of displays can be carried

out by selected members. A Board nr Committee will have to moke
decisions regarding gualitative and quantitative obhjectives so that
the enterprise may remaln economically viable while It Is glving
members satisfactory service. |f the Cooperative ls large enougi,

It may have full time employees., This helps student leaders to
realize thelr responsibilities as future employcrs or supervisors

and also the problem of attending to the demands and needs of employefs.
Students learn how to manage money and become swars of the problem

of cash-flow. |



(i11)  The Cooperatlive should be able to provide the students, the staff,
the School ltsclf and parents and possibly nasarby consumers with
a ronvenlent supply of ltems at attractive prices. Members would
benaflt from patronage rebates. Falr prices, coriect welghts
snd genulne gualities teach students who sre future adult consumers
how cooperation can benefit soclety. in rural areas, the convenlence
of locatlon can be of great slignifizance. The monopolistic and
monopsonistic exploiters (1.e. local small shopkeepers) may be
conslderably modifled In thelr attitudes by 8 well organized
School Cooperative. Bulk purchases from factory producers by a
nunber of Cooperatives coordinated throuygh the Natlonal Schoo!
Cooperative Organizetion lead to lower prices for consumers.

(tv) Students learn the art of working together or cooperating for the
benefit of the whole school or for particular groups In the school.’
Although this concept of working together has been widely practised
in rural Southeast Asla for a long time, it Is tending to dlsappear
with the extension of cash transactions, money wages and the movement
of youny persons especlally girls from the countryside to factory
employment In the Industrial areas.

The following is a brief description of School Cooperatives in Malaysla.

Legal Status

2, Legally the School Cuoperative ls a tooperative Soclety reglisternd
under the Cooperative Socletles Ordinance 33/4B. 1t has fts own by-laws.
These cooperatives are normally found amung secondary schools although there
are two primary schools with cooperatives,

Membershlg

3. Menbership of a School Cooperative Is open to all students, past
students, teachers, and employees of the School, as well as the School itself
as an Institution,



Governing Body

h, The highest authorlty governing the School Cooperative {s the
Gerieral Meeting of members. Hoviever, t @ by~%aw$ of the uchoo! Cooperative
provide thatvthe Principal of the School or his Representative shall be the

Chalrman of the School Couperative, and another Teacher shall be the Treasurer.
The Secretary Is elected from among the student members.

Structure and Functlions of the School Cooperative
5. The structure and Functions of the School Cooperative Is diagrammaticelly
shown below,
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The objectives of a School Cooperative are:

To encourage thrift and the splrit of self-help;

To spread the knowledge of Cooperatlve Principles and
the practice of Cooperation;

To supply Schoul requisites;

To encourage handicraft snd agricultural activitics;
To Introduce sconomlc enterprises;

To provide a close ilnk between students and the 5chool,

.-3..



Actlvities

7. Among the Initlal activities of a School Cooperatlvé Is the operatlon

"of the School Bookshop. The management of this bookshop s undertaken elther
by the students themselves working by rciation, or If the bHusiness of the
School Cooperative is large enough to flinance it, by a pald worker.

Progress
8. Progress of Schoo! Cooperatives can be seen in the flgures below.

1975 1976 1977 1978 1979
No. of Coops 121 154 202 223 260
Membership 2h,943 31,838 50,675 60,760 100,000
Cepltal $105,080 $167,470 $286,067 $306,863 $500,000

Business Turnover $749,099  $1,370,762  $1,703,496 42,195,095  $2,500,000

(A1l § are Malaysian Ringgit; $2.20 Ringglt = One U.S. Dollar)

Status of the National School Cooperative {KNS)

Status

9. The Natlonal School Cooperative is a federatlion of all School Cooperatives.
It is reglstered as & secondary cooperative, I1ts membership Is only open to
Schoo! Cooperatlives.

The Governing Body

10, The govzrning body of the Natiunat! School Cooperstive Is the Council
of Representatives that 1s attended by representatives of all Scheol Coopuratives.
This Counclil holds Its meeting once a year.

Board of Directors

. The Counc!l of Representatives elects a Board of Directors from among
the representatives., The by-laws‘of the Natlonal Schocl Cooperatlive provide
for the appolintment of representativés o? the Minlstry of tducation, represen-
tatives of the Department of Cooperative Development, and a representative of
ANGKASA (The National Cooperative Organ%zétlon) to sit.on

of the Natlonal School Cooperative,



Management of the Natlonal School Cooperative

1z, The Department of Cooperative Davelopment lends its offlcers

(at the moment 3 persons) to manage the business of the Natlonal School
Couvperative,

Structure and Functions of the Natiopal Schoo! Lecperagive

13. The structure and functions of the Netlonal School Tooperatlive are
given In the diagram below,

STRUCTURE OF FUNCTIONS OF THE NATIONAL SCHOOL COOPERATIVE
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Objectives of the Natlonal Schoo! Cooperative

ik, The objectives of the Natlional Schoo! Ccoperative are:

to act as a central pbu! of funds of Schoo! Cooperatives
and to Invest such funds;

to provide credit to School! Cooperatives;

to supply School Cooperatives with schoo! requ!

...5..‘



to organise tralning courses for offlcials and members

of School Cooperatives;
to spread the Cooperative knowledge.

e s At S s o bl

Activities

15. " “The Natlonal Schoo! Cooperative undertakes the following actlvities:
supplying School Couperatives with school requisites
especially through bulk purchases from the producers;
go!ng.lnto joInt-ventures with other organisations

for the purpose of obtaining supplies;
encouraging and assisting in the‘format|on-of School

Cooperatives;
organizing training courses for members.

Progress of the National Schoo! Cooperative

16, To date thes National School Ceoperative has a pald-up capltal
of (M)$20,060. ‘

17. Volune of Sales in the past % years:

(in Malaysian dollars)

t17s 82,974
1976 ' 500,977
1977 hi2,903
1978 321,000
1379 ' ht0,000 (estimated)
Future Pollcy
18, it s Intended to extend the mémbersﬁfp of Cooperatfves'throughout

the 780 sccondarylschools.,.Slnce Nalaysfa‘is a Federatlon of States, in each
state In the office of the Director of Education, there Is a deslgnated

Desk Officer who attends to the problems of Schoo! Cooperatives. For Its part,

the Department of Cooperative Development which Is under the Mini

stry of
Agriculture,

has designated offlcers who assist School Cooperatives whtt.
they administer the affalrs of the Natlonal School Coopers



19, The main problems concerning fhe Schoo! Cooperatives sre:

(1) Overcoming cash-flow difficulties,

Individual School Cooperat!ves sre sometimes slow In settling
their aczounts, This places a heavy burden on the KNS, Better methods of
debt collection need to be developed. There should be & greater sshse of
respansibliity which has to be Insiilliad 'nto the minds of teachsrs and
espacially Headmasters of Schools., If necessary, the genzral membership
should be made to understand the problem of cash-flow and debt settlemsnt
in so far as thelr own Schoo! Cooperative Is concerned,

a1y Overcoming tising competition from the private sector especlally In
the purchase of stocks of paper for the production of exerclse books.
Successful examples In the bulk supply of shoes aind ball-polut pens have been
experlenced,

(itt) Women's production cooparatives snd farmers' multi-purpose
cooperat!ves could be organised to produce and supply school unlforms to
secondary schools through the School Cooperatives. A working paper on this
has been prapared. This would be a gnod example of Inter-cooperative tralning.

(1v) More effoctive auditing feciiiting are nzeded. This |s a problem
that pervades the whole movement and s o source of weakness in the quallty
of declsion-making.

{v) There Is a need to develop the organtzation of {nter-couvperative
activities along the 1ines of the French School Cooperative Movemant,

20. The Covperative Movement through ANGKASA publishes a monthly
magazine "PELANCAR" In the Malaysian language. This describes successful
activities In Individual School Coogeratlves and also articles of Interest
to students In secondary schools. .

UAA/ tmn/al ~ 7 .
24.11.719



Anhexe 1.2.2

SCHOOLING IN ENGLA.D AND WALES

NOTES FROM A CO-OPERATIVE PERSPECTIVE

by Dr Robert ROULTONM
Chief Executive Officer .
Co-operative Union Ltd,
United Kingdom

INTRODUCT1ON

Education in Englund and Wales has historically been the focus of
great religious and class cotitroversy. The present system derives
from an Act of Parliament passed during the Second World War and
guided ot to the Statute Book by the Right Honourable R A Butler,
who was the Minister of Education in Churchill's Government. When
Churchill offered this Ministry to Butler, he was surprised that
the young man enthusiastically accepted a switeh from Foreign
Affairs to Education. Churchill is reputed to have said, "This is
Just like you, Butler. 1 meant this offer to be an insult"! 1In
retrospect, it would seem that the present structure of education
was established at at time when the attention of the nation was
diverted by other matters.

Since 1944, there have been many changes in the design of schools,
in teaching met'ods, in the role of the teacher and in educational
philosophy, ‘Il system has gone through a period of explosive
expansion in the 1860's and edrly 1970's dnd is now experiencing 4
dramatic contraction, but the basic framework laid down by the
Butler Act in 1944 endured. The main features of this Act ware:-

1. To strengthcen the role of the c:ntral Covernment department in
education and to increase the powers of the Minister;

2. To establish secondary education for all children up to the
age of fifteen; '

3. To cotcentrate responsibility for education with the County
Boroughs (the towns) and the counties;

4, To forge 4 new agreement between the State and the schools,
controlled by voluntary and religious bodies.

'The settlemectt of "the religious issue" which had provoked argument
and controversy for several generations and had obstructed
educational development was perhaps the most outstandifig
achievement of the Butler Act. At the same time, the underlying
liberal and humanist asgumptions of the legislation have continued
to be a source of insplration for educationalists.
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Within this framework, educational expenditure has increased from
3% of the national income to over 74{% of the national income., This
quantitative increase should not be #llowed to obscure the
gqualitative improvements which have taken place over tha same
period, which hive been fought for sy politicians -t the national
and local level, by Local Government Education Officers, by their
staff and advisers, by tenchers and by the teachers' unions. While
it is always possible to be critical of a system - and the rest of
this paper will be c¢ritical - nevertheless, it is important to
acknowledge this acheivement.

H18TORY

I.ike a1l other social agencies, the education service of any soclety

is both the beneficlary and the victim of its history. When France
experienced its political revolution at the end of the 18th century,
three simultaneous revolutions were underway in Britnin -

1. 'An indystrial revolution, which embraced both new methods of
J“prbduction and new forms of organisation, finance and transport;

2. 'An agricultural revolution, ‘where new Methods were adopted and
the population was either driven or migrated from the land;

3. An urbun revolution, which wits a gathering together of a rapidly
- expanding population into an urban setting. The creation of
towns dnd cities throughout the countrv was experienced by many
as a4 cataclysm.

¥ithin this whirlwind of social and economic change was formed a
class system which, in turn, shaped the British educational system
into three tiers. Firstly, the private educational system designed
‘to gserve the ncads of the children »f the Establishment, the land-
owning aristouciacy, the Established Church, the military, the
senior civil servants, the banking and manufapturing industries.
Some of these children were privately educated by tutors, others
were privately educated in the grest 'Public' Schools like Eton,
Harrow, Winchester and several hundred other institutions modelled
on similar lines. The Public Schocls were residential but many of
them took a number of "day boye'. Becondly, for the middle classes
the Grammar Schools provided a locdl, non-residential approximation
of the Public School system for those children whose parents could
afford the fees. With the Grammar Schools and Public Schools,
education continuved to the age of sixteen and often to eighteen.
Thirdly, for the working class, there were the Charity Schools,
and, from 1870 onwards, the State Schools. Not only were the
working clags held in low esteem during the 18th century but, in
many ways, so were the people who were employed to teach them.
Teaching staff were recruited from the ranks of the pupils. of

these schools and, for one iniquitous period, the teachers were
paid sccording to the result, in other words, on the examinable
achiavements of their pupiis.
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it was in the same social environment of the mid-19th century that
the co-operative movement successfully established itself, A line
of contipuity can be traced back to the Hochdale Pioneers in 1844,
but, preceding them, were numerous experiments on similar lines,
All co-operati e enterprises in tt 19th century «xhibited, in
their initia. phases, a strong desire to establish a community.
This was true of Robert Owen (and equally true of Fourier in
France) as well as hundreds of other co-operative experiments. The
advocates of community realised that this could not be achieved
without a modification of people's values and attitudes.

Therefore, edu.ation had a central role in their proposals and in
their social experiments. The Pioneers attempted to use 10% of

the surplus from their operations for education, This was

resisted by Lite adthorities, who insisted that the proportion be
restricted to 24%, The authorities in the middle of the 19th
century feared that a co-operative movement which did spend a

high proportion of its surplus on education would be able to create
an educational system at the primary, secondary and adult education
levels which would enable it to colonise the society from within,
There can be little doubt that the motivating force of the
co-operators was to re-establish the sense of community and
individual identity which had been characteristic of small village
societies, that they sought to undermine the burgeoning factory
system and return to a simple means of production., They were set

on planting traditional rural values in a contemporary urban
setting. ‘

Since these early years, the co-operative movement has formalised
its democratic procedures and built successive layers of
representation from the loca! to the regional, sectional, national
end international levels. There have also been permutations of

the different specialided activities of Societies leading to local,
regional and national federal orgnnisations. The result is a
complex instit tional network and n many areas p rallels the
machinery o puvilc administralico end at a number of key Jjunctures
links directly in with the machinery of the State. 1In the 20th
century, the British co-operative rmovement has experienced an
identity crisis due to the ambiguities, the paradoxes and the
contradictions which derive from its relationship with the soclety
and the commun ty on the one hand, and the framework of local and
national government on the other.

THE ORGANISATION AND POLITICS OF EDUCATION IN THE 1980's

1f the co-operative movement fuces a crisis over identity, the
public education service faces a crisis over power. No-one
invoived in the education service, whether Minister of Education,
civil servant, local authority officer, headmaster, teacher,
parent, or student, is certain where power lies. The system as
a whule is so complex as to defy any but the most tenacious
scholar, 1t 18 evident the Ministers of Education have entered
office and left office without fully grasping the complexities of
the educational system. Some flavour of the complexity can be
derived from a consideration of the following statements and
qualfications,
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Statement 1 The duty of the Minister of Education is to promote
the education of the people.

Qualification This tesk is assigned to locul education
authorities,

Statement 2 inev sinister has to coutirovi and direct the execution
of policy of local education authorities.

Qualification Local education authorities do not derive their
powers from the Minister of Education, their powevs are derived
fraoin legisiation. In legal terms, ti.e Minieter and tha local
educntion authorities are of equal status. Recently, local

authorities have successfully challenged the power of the Minister
in the Courts.

SJtatement 3 85% of the national expenditure on education is spent
Y1y iouai educiation authorities.

Qualificatlion Oyer €0% of thig spending comes us a direct grant
rom central Govetrnment. HOWGVer, none of it is gpecifically
earmniarked for educatioun apd 1f local authoriiies wish to spend more
morey on the police force, on housing and highway and less on
~1ac&tion, thay cre free to do so.

Etatoment 4 Local education authorities bave responsgibility for
poilh the resources which go ipto the achool and what 1e taught.

Quelificetion 1h prectical térma, the control of the curriculum,
of what is taught, of how it is tuught, end the standards to which
it is taught, iz in the hands of the headmaster and the teaching
stefli, : :

Stateisent 5 Scrutiny of the standards in Bnglish and Welsh schools
is the eapunaib ity of the 409 iler ﬁ?deacy 8 Inep :tors of
Schooly (UMD b,

Quulification In prectice, the IMI's have chosen to play an
advisory roie in reiation to the Buhkal service rather than a
eritical role,

Statement 6 'The headmaster aid teachers within a school, as

pre”essionally qualified people, are responsible for the standards
of academic achlievement of their pupils.

Quaiification 1In practice, the assessment of academic standards
and the control of the curriculum have been esercised through eight
Ualversity dominated Examination Boards and fourteen Regional ,
txamination Boards., The Schools Council, a quasi-~irdependent body,
hams respousibility for monitoring the whole nrea of school ~
vualilications and academic attainmevt

Q"O/O,."t



Statement 7 Approximately 8900, OOO people are employed in England
and Wales 1n the provision of educatinal services, he majority
of them_to schools. This represents a vast investment of resources.

Qualification The foundation of the whole superstructure of
educational provision rests on the regquirement in the 1844 Act that
parents shall educate their children. A serious outbreak of .
educational self-help, in other words, parents decidiang to educate
their children themselves, could, in the absence of new
legislation, bring the whole superstructure crashing down.

SCHOOL,_ACTIVITY

The organisation of activity within a school is primarily the
responsibility of the headmaster or headmistress working in
conjunction with the teaching staff. 1In many cases, the school
advisers of the local education authority also are involved in
promoting different kinds of activities. Most state schools have
Boards of Govenors meeting at regular intervals to receive the
report of the headmaster and to provide committees for the
interviewing and appointment of new memnbers of staff. 1In some areas
of the country, governing bodies are dominated by political
appointees. 1In other areas, there is & mixture of political
appointees, teacher representatives, parent representatives and
community representatives.

The world of the school is a closed world. Generally, parents have
limited access and 1imited participation. The teaching profession
claims a professional expertise which it is reluctant to share with
any other group .n society. Moreove , because the 'ractice of
teaching takes place behind closed doors, it is very difficult to
monitor what actually happens in the classroom. Certainly, the
popular press in Britain takes the view that in the school system
there can be found a power which is unparallieled in British society.
The press delights in stories which expose the abuse of this power
by headmasters aad mistresses over muitters of dress, of hair or

of conduct. It is perhaps relevant to ask whether this is
characteristic of all school systems or merely of the school system
in Britain. Many schools rely on corporal punishment, beating with
a cane or leather strup, as a means of controlling students. 1In
other countries of Western Europe, these methods are not

considered essential.

Having outlined the organisation of activity within schools, 1t is
necessary to highlight the ethos of the English and Welsh school
system. 1Inevitably, when talking about an ethos, it 1s necessary
to speak in generalisations. 1In fact, every school has its own
individual ethos. However, bearing this qualification in mind, 1t
is possible to 1list a number of characteristics vhich occur within
the British school system, including the following:
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Deriving from the traditions of British public school education,
it is normal for the headmasters and senior members of staff of
English schouls to proclaim the unigque identity and role of
their particular school as 4 sorial institution. 'These
ritualistic calle are made at assembly, at Specch Days, and at
other gatherings. Students are reminded that the good name of
the school rests on thLeir bahaviour. They ure encouraged to
think of themselves as being responsible for the good name and
reputation of the school. 1n making these demands on the pupils
it is responsible for educating the schcol is often seeking

a role which extends far beyond its legally defined function

The teachers, parents and often the children within a school

are continually concerned about status. Many of the conventions
of school assembly, of staff rooms, of prefects, of examination
success, and of success on the sports tield, are concerned with
establishing the status of the institution, of the sub-groups .
and of the individuale within it.

Schools tend to be extremely hierarchical. Perhaps this is
inevitable given that there is an age differentiation between
different groups of pupil, but, generally, within the school
system, natural hierarchies are reinforced with artificial
hierarchies. As far as the employment structure within the
school is concerned, the hierarchy relates to responsibilities
and also to pay and status.

Within this framework, academic criteria are given a primacy
over all other criteria. Successes in academic examinations

‘are ranked more highly than contributions to society. To study

a subject for its academic worth is considered to be more
meritorious than studying a subject for its practical value,

" The studen* who pursues his or her studies in order to enter

universit is reearded as more valuable than _ne student who
studles in order to take &n apprenticeship and enter the world

- of work at sixteen.

Because of the emphasis on stutus and hlerarcuy, the
environmen* in many schools is extremely competitive. Competition

is secn as a natural and healtny phenomena., For those students
who are unable to compete effectively in the academic sphere,
there is the assumption that they can compensate by competing
on the sports field. The pupil who chooses to compete in
neither sphere is written off as a loss to the school, someone
who is destined to be a failure in life. '

As a result of all the preceding influances, the process of
learning tends to be extremely individualistic. The whole
environment within the British school system tends to favour
the well-adjusted introvert and discrimate against the poorly
adjusted extrovert . The child who internalises the pressures

- and tensions it experiences at the school and fociises them on

written work, is regarded as a success in the system, and the.
child who is vocal and seeks the help of the peer group and
the teachers is often regarded as a nuisance.

eofonns



All these factors which feed in to the ethos of the British school
system stand in direct opposition to the traditional values of
co~operation wh_ch are:

1. To promote the concepts of harmony and community service;
2 To promote the practice of egalitarianiem;

3. To support uemocratic processes wherever possible;

4

To affirm the importance of relevant knowledge, especially in
the social and economic sphere;

5. To promote an anti-competitive approach to life;

6. To affirm that man is a social being and that civilised
behaviour is collectivist, not competitive.

Given the vast gulf between the ethos of the school system and the
traditional values of co-operation, it is perhaps not surprising
that exercises in the practice and pinilosophy of co-operation cannot
be easily found in the school system of England and Wales. The
environment of the school 18 not merely unreceptive to these ideas,
it is positively hostile.

THE FUTURE

There is a ground swell of crisis in British society. The heady
duys of expansion and optimism, which marked the 1960's, are nothing
more than a memory. 8Since 1073, successive Governmants have adopted
policies of ret enchment. The pub! ¢ education se vice is no

longer regaruvu s e wiawife of progress and economic development.
Indeed, i1t shows signs of being cast into the role of scapegoat for
the problems of youth unemployment ('Young people are unemployable
because they haven't the necessary skills on coming out of the
schools'); of social delinquency ('The young people of today are not
taught to respe .t persons or proper .y'). Successive Governments
have found 1t expedient to cut the resources nllocated to education,
The present Conservative Government espouses passionately the

values previously highlighted as part of the ethos of the school
system. They are pursuing this policy by changes in the tax

system which are to the advantage of the individual taxpayer and to
the disadvantage of the family with children. The consequences of
its restrictions on local government expenditure are to withdraw
support for voluntary community based organisations. Increasingly,
teachers will have to seek alternative means of providing the
resources which were previously provided by the State. Increasingly,
parents will find it difficult to equip children with books and
learning materials. 1In this moment of soclial stress, the British
co-operative movement is discovering its identity as a community
resource. Increasingly, there is a willingness being expressed

to turn away from the individualistic distribution of the surplus

through dividend stamps towards a collective distribution of the
surplus,
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Given a change in the values and attitudes of local education
authotrities and schools, it may be possible for co-operative
societies to play a tore positive role in supporting the schools
within their comminity. The first requirement is an effective
partnership.
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THE SCHOOL CO-OPERATI''ES IN FRANCE

THEIR RELATIONS WITH THE CO-OPERATIVE MOVEMENTS FOR ADULTS

By Mr. E DO1SY

Theme A : An analysis of the situation of the school
‘co-operatives and the relations between co-~operative
movements for adults and schools in the world, putting
a special emphasis on the different situations and the
similatr concerns.

Hr. Elie DO18Y, in his introduction, explained to the participants the
genesis of the French school co-operative movement. The firat school
co~operatives was started in 1881, at the time of the establishment

of free and compulsory education and in the generous traditions of

the mutualist pioneera.

It was essentially the idea of human aolidatity which governed the
launching of the school co-operatiVe.

Mr., DO1SY developped the following\ideamk the first teachers of the
school co~operatives thought that the money needed for the management
of the co-operatives should come mainly from the remunerative working
activities carried out in the claaaroom or in the school (hutch,
harvesting of “edicinal plants, etc.,. Y. This resulted i» a specific
way of managing and otganizing the claauroom in view to carry out
these activities.

S0, the notion of management came to 1light after ‘the motivation of
"solidarity". (Everyone had a part to take in the management in order

to serve the !aterests of everyone, That principle was the main democratic'
charactaristic of an authentic school co-operative. '

Hr. DOIBY gave as an example the contribution of Mr. Barthélémy PROFIT and
Mr. Célestin FREINET, soon after the First World War. These two educators

wanted to transform the classroom into a small society where the child, _
could get used to the democratic .discussions in the ver? field of 1earning

and knowledge. They launched the idea of the so-called -opetatiVe
educational methods.

Then, he reminded the audience of a few historical .dates : 1928-1929 -
Foundation of the Office Centrsl de 1la Coopération & 1'Ecole (OCCE).
The eminent educator Emile BUGNON was its first president. He also
mentioned the patronage of co-operation for adults (the Fédération
Nationale des Coopératives de Consommation ~ FNCC) at the time of this
foundation, which strenghtened the relations between the school
co-vperatives and the co-operatives for adults.



1 948 - the Congress held in Tours gave the definition of a school co-operative
as follows : "A society of pupils administered by themselves with the help

of the teachers aiming at the civic, moral and intellectual formation of
its members".

Then, Mr, DOISY developed.the idea that there were four categories of
school co-operatives :

1) The school co-operative as a simple fund, meant to offset the
inadequacy of the public ressources for the school.

2) The school co-operative where the co-operative activity is entirely
carried out outside the classroom's 1ife but where the pupils

participate in the financing, and in the organization of the fftes and
fairs, etc...

k)] The school co-operative whete many school activities are organized
on a co-operative basis. The pupils live some real situations of a
co-operative organization inside and outside the classroom.

4) The school co-operative whetre the whole of school life and organi-
zation are based on co-dpetatiye principles.

Then, Mr. DO1SY gave the main objectives of the co-operative educational
methods P

a) To train the man of tomorrow in helping him to create his
personality by a global education and in turning his thoughts
towards others. In a school co-operative, the child learns how

to develop a sense of solidarity and assistance to the most
unfortunate.

b) To train the citizen of tomorrow to 1ive in a democratically
organized soclety with its structures : the getteral meeting,
the vote, the elections. The school co-operative gives to anyone
the freedom, which is limited only by the need to maintain the

. freedom of others. That is why some rules should he laid down

in any school co-operative indicating the notions of rights and-
duties.

The school co-operative develops the critical sense; and fdvours N
the. team work.

c) To train the consumer to be dwdare of his needs, in helping him to
free himself from the pressures of advertising and in giving him
a taste for the protection of the natural order,

Finally, Mr, DOISY invited the audience to a general discussion and _
stressed the fact that school co-operatives can meet the needs and the
intellectual curiosity of every child or adolescent, which gives. them

a considerable impact. Life at school and in the classroom can be

permeated by a human warmth which makes every member of the educative
community happy.
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M Cralrzen,
Ladies rnd Gentlement ,
lear Cocperative Friends,

The Supreze Cogperative Courneil m Yarsaw, vhich is
ke representative of the Polish cooperativa zove went,
sends their wholehearted greetings & . wishes of ¢ itful
debaies to all the participants 3f this symposiur on schoaol
cogreratives in the warld.

Schecl cooperatives, waich in Bolamd sre oo monly
Known as puplls”’s cooperatives, zave lang Yeen tha ohiect
ol concern for the Intermetional Cacperative Allicoce.
=24 nas undertaken a mumper of valuahls initistivas in the
appreclaticn of ‘heir role as an instrument of desclopment

wnd ilntermatigral unde~standing.

For exemple, the 30th Internsticnal Coipara.i.z2 Schcal
erganized in Jablanna near ¥arssy Lo 1537 Ls fress ip uhe
£irds @f Polish schacl coopsrative workera. T4 was the Iirst
srportumity to intruduce the nowblins of cchool ccoperatives

o general, and thoge uf respectave Tolish mesuzent in

particuler, %o suil a l.rge mudlovine, Lrelndiay reprazontaclives

Jrom the developing toumtries. Jhe synpoaium nod A maidee-

lod P ard EY B - P FE . t
CONEeraTive wIL2erT si52 Ceczuboel Wio 250 jukill

'

T o, . » i 4 o ' T - - B -~ 2 -.-,.’ .
~CngTess 82 LJA neid in Wersaw o T30S BT spendn fnetuded

I we uopatier zove rocent events, LT Lu ol nailiedag

“hat Tz scetement of the Fresidont 0f ICA Mr Baper Woclmes.

Fresenizd £t the United Nalions Laut yess, was rocoved bl

-2 -

great satlafaction by schoel cocoperative workers. Mr Xerinec
zentioned the roie of pupils’cospermtives in cild’s develap-
ment aud in prusoting intermaticnel coaperaticn.

The 208t Tecent ioitiative of [CA whick acneerns
convening — in coopsratian with UNESCC - a & mposium ou
warld pupils’cooperatives bas be 3 welcomed + 21 generml
applaouse. It makes & valusble concribution t: ithe leclsared
oy the United Nations "Izntermatiomal Year of the Child*
wiich is ocoming to er ez, Therefore we owe ur respect and
our gratefulness =0 all These who have supportsd the initie-
tive and helped argsuize the symrosium, =smd narticularly
o cur collaga:es from Frens: schoel /GCTE, QICS/ snd adult
coonerstives.

By queting the irstances ul expreds MIpY It providea by
Ion €3 scrocl cocpermtivern, we want o wucheiize thadl
imrrtmce 22gd e stiseloting vole im prowsting Jurther
davelomrsmt of this useul hrol crgentzacoas. Oor syspasium

chould also cartributy g this en~,

»
X =~ X

Eoli<l sehznl ceonamtive oo <" 22w will hwwve i€a
St axmiversary fe 1960, LYY 0 €faflewt Tole i3 Tt
education of tus Fuiltol yooln. svvT Ll TR HOeT sty
soTic’S 0 oaticasl MLSTLIV.

~oday ack.sl ccoperative evomext fa o prrtmer of lovg
prepding or scawols im the crogsss of sbaping pupils Tatele
wides, Lin prrseviag then bo perfarm thalr prospective profes
wiors :1, g civigc &utios, o shgerve =ocial étecipling aad

o w-t‘ roly parvielrate in the lile of the cuntiry.

s



ke contributic ca thir fund. Several otllisn zloties

2"

ars 2istributed arrually among sccial cm‘:}“"“'xs in Puland’s

&5 voivedaships., The zeens are used for traiznd lpatructars

imong tiesa activities, iis most valuable are the ones and members cf cosperative self-gaverzent bodies, organizing
that teach ecomomic thinkirng, consis e in carrying out zeetings azd conferences, purchasing cocpesrative guide-backs,

Sarusex for prominent lastructors, and other purnoses of

eduzaticeal activities aof school. tEat kind.

Due To0 the conszistent implementation af its educaticnal

Undertaxing its statutory “asks iz the field cof sccial
anz sceonomic educaTion, schcal esoperative movezent helns tasks, the dynamic schocl cogprerative zovement iz Polangd

has woz recegrnition in schools apd attrected mmltitude of

st young peorle.

The fzct tzat at gpresent thers are °7,074 schocl sgoozera-

senting the values cf collective effor:, it creates !

SCh -ats

natural and effective caonditicns for
tives in Polang, inmcluding 9,103 ir primary, 613 in secandary

7,358 cocperatives in wocaticnal scacels, accounts far
the peopularity of t-e movement.
axrerience, AS "'5 zmovement davelaped, thay were verifieg The schicgl ccoperatives szsemla airast 1,62C <housand
mexpers. They cover &1 % of rricmary, secondary and vocaulozmal
schcols, and 37% of all the pupils athending these schocls.

The Zyramic develcoment ¢f schaal cocperative movemens

I youth ard has sponsored it sipmce the very hegina‘ng., in Peland has been possiltle due to the concern

sranted Ty cur education suthurities, the Polish

Pupils ceccperatives teach democratic self-ggverment and

zss!{stance vary
Tive Ttr material eng financzia®l cnes.

In order to pruvide school cocrmeratives witia assistance cerTs.,

n pupils ‘zcoperatives, young peoplée mrepare

in the ‘...._‘.eé.e::::.:‘.:: af their basic sccial axd econcmic meilr werk im puzn cB
Tasxs, th» Praesicdium of the Supreme Cocperative Council themselves to active gartisipation ir the life of an adult
estatlished, By a specilal law, nhe so called Sch Ccoperas - sacliety, hecome acguanated with the prablems of eccnozmlc

B learn now to use the Wnowledge acqguired In classroem.

tivas Deve.orzent fund. AI1l the certral cocrperative unions .t @, -SRI



They necame IOI® resgurcelu. wie to-such activities as
zzas-xeeping, gerforming financial eoperations, budget

clanning and plancing of surplus sxpenditures. Wark in

o vahe

:

supils ‘cocperatives zteaches the value of momey, Zakes youug
peanle acre indepencdent and reliable. All these ecucaticnal
values .are unattainable in regular class teaching.

The value of an organization consists ia the activity
af its zmexters, their actual incependerce and devotion to
wori, which ingludes undesrtascipg and plamning of work and
se f-verification. '

The att:iTude af active sarticipation is developed first
by crargizng the meuber wi definite functions that
are tc e carried cut by nizself or under the supervision
2 an glcer friend or the instructor. The rule of the in-

sdvisery and inspiratiomal kind. Doing +<h:

= < o
STTLCI0r 1 ¢ S

Y

¥
1

= e pupil is gut of the Gquestian. It would have wrecked
trne ecducational effect of the activity.

Pupils’ccoperative moveusnut creates exceptionally favoure
7

22 e conditie
-— - wasle s watsia

8 Zor the development of its mexmbers activity.
Ziery vear 4UC thousand pupils fulfil various functions in
Scosretive teards and thelr coommissions and in variocus
eccnezic, educatliomal and :zultural divisions of csoperatives,
Ixils hizh participatian index is due tc the principle af
ToTatin yowng pecple in thelr ccuserative posTS.
Pupils’zooreratives are engaged hoth in economic and

s3cial and educational activities., These ‘oint activities

- T

mvmm = $3d e g i 2 ke Yo P .
e _Te Draraguicsite oF pgrsmer grran‘zaticp o Hye L Bt ed ool S T

i
o
’

ultry and bee xeeping, Lreeding fur-bearing anizsls,

1

b

T A

cultlvating plats of land. small industry, rendering verious
services, caollecting reclaimed raw materials, supplying extra
fced for schaoal children, propagating making economies, etc.
Zeonomic activity is aimed at attalning defintte social and
educational velues.

The cnoice of forms of activily i3 up 0 young pecple.
Tney usually nick up those that are mast atiTeactive and
have more charces for realization. Cogperative activity ofte
influences further life ¢f a schoal’s graduate; therefore
1t contains scme elements af vocationa’l o fentation. The
character of services rendered is usuzlly cormmected with
the character sf mather schocl and depesnds on the avatlability
of equipment and competent instruction, and on urgant needs
cf the local milieu.

dithin soccial and educaticma’l activity, school ccooperative
wOorkers carry out works in the fields af culture and education
crganize voluntary werk for the tenmefit of the milleuy, take
care ¢f the old, of children, of ucigue znatural spots, birds
in winter, etc.

Culsural and educaticna’l activity often E:ansis:s in
establisting Folk song amd cence groups and of rurming
scacgl day-rocms. A day-room runm By pupils’ cocperstive
of+en becomes schools intellsctual and artistic centre
where films are shown, talks delivered and exhibiticns
neld.

Participaticn of young pecple in veluntary work brizgs

0 closer ¢ the problems of “helr milieu, develcrs

S—a

respect for numan talil, teaches lLave te navure acd relpa

- i~
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EISESR B0 Metabe fo lowing adult cocparstive movement, 15% af this sum
B EBLALLARS SERR] PEGR: nave besen drawa for cooperative’s social fund, and 5%
nis year, both econmomic and sscial ans educaticnal 267 the centrsl Dupile® Cooperstives Gvelopsent Fund.
pxTIviT.es oY nupills® cocmeratives are i‘ntended to come Sl sk sbiekkional sSEyities, Saps aud ToiEs for
Tate Ine ntermational Year of the Child. They inc ude: cogperative’s members account for 67%, and social needs
~ APEFCSSIRY 2900 LUF ALy papils - Z3r apother 3% of the surplus. Two million zloties cut
~ SEFVIRE WATE BSSLa SE& subeh AR sl of the last item have heen tranzsferecssd fBrine ;.”h{.ldren's
~ gurtnaszicg sets of mamcals for poor pupils Health Center in Warsew arnd far the reconstruction of the
N Tk SRS . SRS Warsaw Royal Castle which was cestroyed d.x'mg wWorld War II.
~ presing WeSSing Alds Ior yousger popily It was the manifestation of pupils’ patrictis feelings.
R U RRATRRE A0 sarty grelscs #ad If the activities of pupils” cocreratives arc to be

advantzgzecus baoth for the zetaers and for the whole society,

g 830rts eguipmert @nd 1A particular 1
s they should be pravided proper conditions far develorment.

wWimZar sTOrIs Bgusooent 3 i s
Therzafore every yvear the Supreme Ccoperstive Jouncil and

zreat deal of inmventiwmsss in voivodstip pupils”® cocpersrive commisions nald centrel,

9
a

<
m
i
?
a
]
&

*nese acIivities and a creat dezl of care for interveivodshiy and waivodshin seminars as well or educe-

SRBLY prtDer impissenteToon. ticnal mcetings for instructors and sccial workers in oost

Tztmemic asTivity hrings cocperatives “ipancia’ sro- attractive tourlist spets in Poland.
} attends

e LA e R -
Zach instructory at least cme cf theses sducational events

it wnich ars’anown as net surplus. Scmetimes it is
I--T@ zussTantial, adezuately o the scoze and kingd of &y )

Correspandence courses are g8isc helc for the wrkers

a2 ceeoperative self-governrent bodies., Each yesr almoat

The Ziviziom of zmet surzlus LS carried gut oy rupils
A% %28 srmual general Seeting of coenerative‘s 21 thausard cooperztive members take part lp this kind of
S =T s D — - - - ~ -T A e - N
Tezzerz. The way 1n ls distrituved is charsczeristic of e £
TT& legreew I zaTiriTy of the yo.ng cocmeraTtive worsers. ¢ Pasch oll. e Reaple Whe MUl B8 coSerned Wik
In TFTZ zuzilz’ zzozeratives has 4% mislicn zloties the educstiona’ values of cogperative sctivity, all avallalle
27 meT zirelis. izzssding <o Tms statutery scatements ana media are used o disseminate ifnformatiecn an the zovement
£il=as, talxs,

~ ¢aily press, magazines, radic and televisicnm, filzs,

The Supreme Jcoperative Caumell and

varicus events, etc.
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Trznch cocperative unions publish their own pagers suchk T ousand Aoni th Yaniversary of the Polish State®. They present

a&s "Ipdidrialozodéd w szkcle® /Schecl Cooperatives/, each schocl with a fremed reproduction of Henuir s "Little

*Trytunz Spdiizielcza” /Cocperative Triturne/, "Spoiem”® Mary®. Moregver, Ffrzuch young cocperative workers won the

/Tegether/ and some other which propagate pupils’ cooperatives nearts of their Sclish cclleagues by sencing friendly gree-

Cre can 2:rd 8 lat of information an the sublect in the tings ¢n a thousand coloured postcards.

illustrated menthly "Polish Cooperative Review® punlished Over all tnese years, a mutter of foreigrn cooperative

1n English by the Scpreme Cocperztive Council. The pudlis- workers snd educaters interssted in Baltigh schaol cooperative

shing house ¢f the"Peasant Self-Aié" Central Union af sovemert have visited our country. They caze rom all the

a.ral Cocgeratives /CISR/ whlch serves tne whole coaperative cantipents. Thay were very much concerned with the goeration

=zgvement .n Foland hasg been commisicned by the Supreme orinciples, educaticmal amé pragumatic values of cupils’

Cacperazive Council €0 puklliash gulde-books on corganizaticn cotperatives, irresvective of trhe political system oI the

ard mazazecent of pupils”® cocperatives. country. We have never denied them time for tenetrating
Fulish purils” cocperative movement has establisned discussions. Unfortunately, we da mot ynow what practical

a nuzner 0f relaticns with respective zmavexzsnts in several canclusions were drawn from thase conazulcatios . We have

couniries, The earliest confacts dats back zo the fiftles always Zelt, however, that such discussicn halp develon

n? eromerativa

and scncern cogperation with Bungary. It censisted of the rett mm‘. understanding and confidence. 3

exchange ¢f (nsTruictors wnel resulted in establishing zeyemers has tre magic Dower of hringing nenuie £

Polisn-=yze pupils” cooperatives in Humgarian cgoperative tgzether.
sezcndary schools. Az one can see frum this short presentation, DURis ’

We also had a delegatiom of school teachers woriing in coaneraive soyement is an imoortant ipstrusent of broscly
schccls suparvised by the “"Feasaat Self-Aid™ Central Union nderz~ocd develo + 0% indtviduals and croups of pecple.
«Z Rural Ccoperatives geat acquainted with Yugzuslavian Tt nas considerahle cognitive quality apd Thus helps iocreaas
scnocl cooperative mavezment., tue sntelleetur’ scope sad develop favouraisle attitudes of

The relations with Fraagce, however, wers the strongest {ts followers.

thex all. They have evolved intc permanent cocperaticn > ; e & + 3 b
croZitable for Soth sides. On the cther hand, they have echool soomarativas comtritute to the sniversgl fight for
':e—:cze’ Senmuinely close end friendly ties., We remexber very peace in the world.
wall the zmanifestation ¢f friendship. It was tie response Saland has initiated the "Declarstion oz the Preparation

z 4 v
£ French schcol cocreratives to the unprecendented edu- of Societies for Lifs in Feace” adopted by vhe UN Ceneral
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Assembly at its XXXIII session ar December 15,%5738.
Therefore Polish schiogl cocperative movement has

exzremely favourable ccrnditions for operating aznd development.



THE SCHOUL CO-OPERATIVES IN FRANCE

THE L VELOPMENT AND THE INTEF ATIOMAL UNDERSTAN'ING

By Ur. ¥ DOISY

Theme B : School co-pperatives ss an {nstrumeunt of
Development and International Understandiug. The role
of school co-operatives la promoting Internstional
Understanding and & New International Order (econcmic,
social, educative and cultural)

Mr. Elie DUISY started the discussion with a guestion :"Can the schoot
co~operatives be anr effective instrument of International Understanding 7"

As an answer, he recalled a well knowm definition of tire word "to co-operate'
~ to co-operate 1s to work topether for a common goal. But people van work
together without co-operating, even in achieving a common goal. For instance,
in a factory, the workers may work together to build seme product without
always co-operating. In a classroom, where the teacheir has an absolute and

ahus{ve power, we can doubt whether there ls real co-operation within the
clasgroom.

Mr. DOISY gave other examples of "false co-cperation” und the following
definition of co-operation : It is the fact of working together for a
comnon poai felt very stroungly by cveryone of the team tn gsatiefy the
fundamental needs of the wen.

Therefore, it ie necessaty that every man should show a sense of solidarity
with his envirotment. An over-expleltat.on of nature will be unable to
provide him with what is essential for his survival. This idea implies a
reed for a greater solidarity with future generations.

Moreover, as we hdave already said, nchool co-operatives enable children to
show great concern about others in helping and asaisting school friends. The
school co-operatives are also in the first rank for orgunizing joint and
fraternal sctivities at the time of local, nationa! or interpational disasters.
Thelr etlic is baged on generosity and altruistic values., To live together

mesns to respect and to strengthen men. This should be a facter of pedce and
understanding between men,

A co~operative way of life which i3 sincare and authentic rejects any
selfinhness among men. This is a new element for an education in favour
of pesce and understanding.

In the school co-vperatives, youth and the adulte both briag their own

precious ressources which represent a new {ustrument fot the develupment of
a more peaceful and tolerant society.



In other words, the school co-operative ja the ingtitutivnalizacion of

dialogue, thus establishing new relatlonships between nen and between
natiocus. :

Mr. DOtSY indicated the conditions {or being s goud co~operator using
a4 Declaratior written by pupils witho it the help of the teachers and
professurs. The text of Lhis beclarsticn [z as follows ¢

"A child co-oparator slould be interested, report, listeu to others, show
concern, participate in the discussions, take responsibility, be ready to
organize, help others, have self-control, khow kis role, kave the
necegyary auhority, be a good schoo’ mate, take his work to heart, admit
his faults, forgive and explain to others what he thinks."

Such a programme should be Followed by the adults whe wish to create
a new goclety mada of fraternity and respect.

Then, Mr. DUISY recalled that school co-operatives have been an {nstrument
of zcononlc development from (881 to 1920, in providiug first assistance
to the tumilies, and, at the time of the First world var, in helping

to rebuild schools. Today, school co~operatives are more orientated
towards a search for an educational system which promotes the moral,
intellectual and civic development of its members.

Young people who have experlienced the life of school co-operative, he
said, have acquired the following :

- A gense of the democracy. The OCCE is the only French organisation
where the young people can exchange freely their ideas.

- A splrit of collective enterprise where the individual responsibility
remaing complete as the enterprise can prove to be a failure if
persotal involvement is not respected.

- A respoect for the collective p-oparty they manag~ with the
help nf the adults.

- Thanks to the opening of the school onto the world, they have
accesy to '
- The economy (when they vigit factovieas)
- Culture, Their visits to museums polish their sense of

aentheticy. They have alao access to other cultures
which they npptreliend with s frieadly and toleraat attitude.

In addition to that, they have already experieuced the sense of international
solidarity through the calls of the OCCE at the time of natural disasters
and, in this case, the co-vperative shcool does not react passively.

1) A study »of the countty 1y made ;
2) A study of the cataclyswm is undertakeu
1) They declde together on the asctiou to be taken {in ovder

to obtain the necessary funds without baviug to call cu
the help of their fumilies unless they want to support
the project.



We can now affirm that the school co-operative is a ptomoter of International
Understanding.

Mr. ﬁOISY cotit. luded by mentioning a 1 w historicdl dates which have
undoubtedly facilitate this Understanding between the natious.

Mr. Lucien DENISE, attached to the president of the OCCE, launched in
1967 the first i{nternational exchanges of young co-operators. A second

initiative was taken in 1973 to create internatioual exchanges of teachers
and co-pperators.

The foundation of the BICS in 1967 and the publishing of its central
organ, "The International News of the School Co-operatives'" have improved
relations between countries.

Our young co-operators should be more aware of the fact they belong to
a worldwide Movement of children and adults,

They may feel a greater need to establish a New Fconomic Order as they
possess 4 sense of the democracy, a spirit of collective enterprise, and

they have sometimes experienced the concrete actions of international
solidarity.

1 hope that our first attempt may give birth in the future to a world
relieved from obsessive fear and sterile division. The international
Year of the Child will have then been the Year of a united world, built
by youth and turned towards Universality through co-operation.



THE_SCHOOL CO-OPFRATIVES 1N THE_LORY_COAST

NUTRLUTION Aty EDUCATION

At first sight, the schiool co-operatives in the lvery Coast seem to be
very similar v their French counterpirts. But they are very different.
It is not surprising that their aspects and general organization are
very similar since their structures are directly stemming from the
Fronch schonl co~vperative Movement, established at the time of the
rolonization.

They differ because the priority needs expressed by their members are
no  leager the same as those of the members oi the OCCE.

In the Ivory Coast, school co-vperatives meet at the same time cultural,
educational and economic necesaities. They are closely linked to the
development of televisual teaching and to the growth of the school
gardens and the pchiool farms which provide food for the canteeus.

My. Léonce YAPO, inapector of the primary education in Abldjan and i
charge of the school co-cperative movement, writes "The co-cperative
movement remaing atill very ashy in owi schools. In spite of the measures
of the Decree 68 319 of July 1968 nad the letters of encouragement sent
to the schopl headmasterg by the authotities, the school co-operatives
are not real co-vperatives consgidering their objectives, ressvurces

and adminigtration..." ' ' ' .

Teo often, setting up # school co-operative has been like setting up a

fud from which the teacher could borrow some money for his classroom,

This could ot he accepted in a deveioping country whicu aims at

spreading the education and the sense of the democrstic responsibilities.

In September 1972, a4 ministerial decision was taken to forbid the existence
of subscriptiors in the school co=-operatives. Following this decision,

the gchool co-operative movement lost its importance,and {t hecame essential
to bring other metivations to the tee~hers. That was ihe main objective of
the seminar for the lnspectors of the primary education which was held

a4t Grand Bassam Iu September 1976, with the collaboration of the OCCHE,

The Department of achool! co-operatives works cleosely with the Department

of achool canteens and gardens. Ocriginally, this Department did pot have
any links with the vast movement of pedagogical modernlization which
repregsents the programme of televisual teaching. tn 1977, the uniting

of the ENO (Service of nutritional education and works) with the gervice

of primary education and the audic-visual teaching under one head, and the
organization with the collaboration of the OCCE in 1977 and 1978 of twe
remivnare in the setting of the televiaual complex at Rouaké have noticeably
iransformed the objectives of the service of schonl co-uperatives. In the
years to come, it should play the role of a puwerfu! educational initiator
without giving up its traditional asctivities of cultivating and breeding.
by integrating them into educationasi activities, the persons responsible
Yor sclivol co-operatives have looked for new outlets for educational aclivities.



Among the very Interesting cvents which have taken place in different
parta of the couvitry, 1 would like to m ition the urban experiment carried
out by lMr. Léuvnce TAPU at Yopougon, a dengely populated ares of Abidjan.
This has glven rise to many new activities : correspondence and exchanges,
study of traditional dances and songs, the publishing of the news of

tha classroom, etc.

The co~operative organization takes carc of the heavy schedule of the
televigion programme, and integrates into it the traditional and new
activities,

1 would like to mention also the experiment of a rural area in the distriet
of Lnkagsu (centre north). The School co-operative had become the driving
force behind the local development. The team of the primary inspection,

the teachers, the parents and the chief of the village have been assvciated’
with apricultural activities. The local authorities and the regional society
of the technical and material development, represent a vest educational

team which brings together a whole region around the achool and its
activities.

At 4 seminar held in 1977 at Bouak#, the participants were able to meet
the innovators of Lakassou and for the {irst time cuuid make a study
of ways of repeatiug 1it. ‘

At the second seminar held in October 1974 at Bouaké, the participants
were able to define more clearly the nenessar] cond{tionq fur efficient
development . :

A new tendeticy in the school co-operatives is becoming apparent : they
tead local teams which contribute to the improvement of nutrition and
whirh serve as : link hetween the educe’ ion dand local cul'ure.
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The co-~uperative of La Falda has two different sections :
- A consumers and supply section
- A banking section.

The consumers section is a small enterprise of buying and selling of school
stationery.

The banking section works as a small bank providing similar services,
The tonsumera section provides the rion wmembers with gouds at a higher
price. The "pupils~employees” carry out under the supervieion of the
teachers the administrative and book-keeping taska.

At the end of the financial year’ they draw up the balance sheet, the finance
report and a proposal for the distribution of the surpluses.

They call a general meeting which all the mwembera have the right to attend
and at which each member has only nne vote and they also adopt resolutions.

From time to time, the pupils have to spend extra hours .carrying out
duties such as book-keeping and administrative work.

In this report, we will mention only & few social and cultural activities
such as :

- Regional and national days at the school co-operatives for the
children and youth.

- Preliminary meetings
- Courses on the co-operative organization

- Arts and vrafts exhibitions

- Participation at congresses and meetings
- Press reports and publishing of tewspapers
- Assistance to disaster hit countries

- Exchange of experience in groups
- Organization and management of libraries

- Organization of the co-operative section of the public library.

The two fundamental objectives of all these activities can be summarized as
follows :

- Firstly, to maintain the interest and to encourage the children and
the adolescents to take responsibilities in the school life.

- Secondly to further the coullaboration between the schools, the families
and the community in order to spread the new educational ideas and
techniques in a spirit of understanding and sclidarity.



We will quote also the example of the agricultural school co-operatives
at Rio Tercero, Cordoba.

Rio Tercero is a town with 35 000 inhabitants situated in a véry productive
agricultural land.

Because of the great number of the co-operatives set vp in this region,
Rio Tercero has been called the co-operative capital.

The farming activities are carried out by the pupils who are split into
groups of 20 to 25. Every week, each group spends two hours at the farm
where the pupils are taught the theory and given the opportunity to carry
out practical activities. Un the whole, 300 chiidren are involved in this
dction including pupils from other provinelal schools.

The cultivated ares im divided into two halves : cereals and vegetables.
The farmers also keep domesticated animals.

Some children spend their holidays helping to carry out maintenance and
other work to improve the productivity of the farm.

The parents also help by providing the children with tools and preparing
lunch baskets all of which contributes to associate the families to the
schocl and the szhool to the fommunity.

There are many other interesting events which have taken place in
Argentina and in different countries of South America.

In Argentina, the density of population is very unequal (about seven persons
per square kilometre). It is very high in some parts of the country
(Buenvs Aires) and very low in others (Patagonia),

The promotion of co-operative education is the concern of a number of
Otrganizations, for example the Asrociation of Co-operatives of Argentina
(A.C,A,), the Union of Co-operatives (S5.,A.N.C.0.R.) and the Association
of the Workera co-operatives of the Republic of Argentina (A.C.T.R.A.).

Government interest is expressed through its off{cial advisory bodies such

as the National Institute of Co-operative Action (1.N.A.C.). But in spite

of all this, it is essential to teach the children at school the co-operative
principles and their moral, civic and intellectual values,

The leaders uf Argentina must be convinced that the school co-vperatives

have an important role to play in facing the challenges of Development
and Understanding.

The Education Authorities must give without any restriction an open support
to the school co-operative Movement. The cu-operatives for adults must

give their financial assistance and promote the creation of the school
co-operatives and the training of the co-operators teachers.

The teaching of the co-operative ptincipies would help to transform into
reality the wish expressed by Pope John Paul 11 who said "1 ask the
governments to try and build a better world more human than economic where ¢
the basic needs of every child would be satisfied in order to promote L
lasting peace throughout the nations.", ‘



CONSIDERING :

- the importance of this First Symposium on School cov-operatives at the
time of the International Year of the Child,

- the declarations of UNESCO in .348,

- ‘the declaration of the 1LO in June 1966 which emphasized the importance
o of the co-operatives in the developing countries as an instrument
of economic, soclal and cultural development.

- the declaration of the FAO acknowledging that the co-vperatives can

make an important contribution to the social development and the civic
formation,

- the belief that school co-operatives are essential if social
progress is to be achieved in the future.

THE DELEGATES FROM ARGENTINA PROPOSE

A) As_a general rule

1} That the people who are responsible for organizing the Symposium
“on "School co-operatives as an instrument of Development and Interna-
tional Understanding" ask the ICA to take action for disseminating as

widely as possible the knowledge of the Symposium's conclusions.

2) That the I1CA invites its member organizations to promote the school
co-operatives within the legal framework provided by the government
of each country.

B) In particular, referring to the theme C

1)  That the governments promote the school co-operatives as primary
organizations and encourage t-em to form secondary and apex co-operatives.

2) That the governments and co-operative organizations coordinate their
work in order to introduce and promote legislative measures and to

use in the best possible way the human, technical and financial resources
to promote the education at school.

3) That International Organizations such as the UN, the UNESCO, the OEA,
the OCA, the ICA and the BICS be called upon to materialize their
support to the countries where school co-operatives do not exist.

4) That the UNESCO and the BICS encourage the development of mutual
co-operation between the teachers, the children and the youth.

5) That a standing ‘international commission be set up within the 1CA
to act as a channel of information related to the school co-operatives.

6) That the co-operatives for adults increase their efforts to assist

the local organizations and favour the distribution of educational
materials at all school levels.

7)  That the countries adopt the teaching of the co-vperative principles
in thelr educational curricula.



Let us hope that the Argentinian experiences through their succesases and
failures help to improve the gquality of the co-operat!ve teaching and
invite the people in charge of Education throughout the world to understand
the values of the school co-opetratives, new school of theory and practice.



THE S5CHOOL CU-OFERATLVES OF THE YDUTH

IN TUE ARGEMTIN,AN KEPUBLIC

by Mrs. Maria Argentina GOMEZ URIA
Pregident of the Commission
of the schocel co-operatives, GCA.

ANTRUDUCT ION

Argentina is a Repubiic of South america with an area of 3 J6! 2584 kmz
and a populatrion of 25 milllous people.

Avrgentina is a Federal State governed by & central government. Fach of its

22 provinces has iis own government. 1o each province, there are different
county districts and county boroughs.

Argenting is a Spanish~zpeaking country with an established catholic religion
but every citizen possesses the right to raligions [reedem. The co~operative
Movement for adults le strong and well established. The schoni co-operatives
tend to be strenghtened by beilng mupported for several years by

legistative measures. Nevertheless, ity level of development varles

aceording to the areas concerned and the perseverance of the FEducation
Authorities.

There are national schools (moder the direct contrel of the central
government), provincial schools (under the control of the provincial
goveruments) and borough achools (under the control of the county boroughs),

In addition, there are many national and privete univeraities and techuological
colleges.,

At the national level, 17 out of the 22 provinces have their own legistation
on school co-vperatives.

The KEducation Authorities are rasponsiblec for the supervision of the co-ope-
recives.

I'n theory, the school co-opetrstive movement represents an intrgrated
movement as there is a standing comrission for the schoo) co-operatives,
This commission has made possible the organization of "Preliminary meetings"
and "National Days of school co-operatives” which were attended hy teactiers
atd pupils of both primary and secondary educat fon.

The Nutional Days were held at La Falda, Cordoba (attugled in the centre
of the country), at Rlo Gallepo, Santa Cruz (Argentinian Patagonia).

It South America an [mportant cengideration is given to the development

of the school co-operstives. The Organization of Co-operatives of America
(DCA) has recogpized its importance in creating a "Contivental Commissiou for
tite school co-operatives' which has {ta head office at j.a Falda, Cordoba.
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tn Argentina, the principle beltind the gschool co-cperative {s similar
to the one defiued by the 1CA ¢ ""The school co-uvperative represents o
gociety founded and run by the pupils themselves with the help of their
teachers, Their aim is to work together in order to achieve a common
8&.‘31.::"

The involvewent of the pupils to soclal and economic activities prepare
them to understand the social and economic problems {aced by thelr country.
The child, the advlescent and the voung persgon are the real innovators

of the school co~operative under the supervision of the teacher, The
co-cperative ideals with their principies and humanistic doctrine are
adopled with enthusiasm by the young Avgentinian people,

The pupils of both primacy and recondary education like the colliective
work, the civic and social formation, the individual and group responsi-
bilities, the solidarity and the self-help.

There are several school co~operatives in Argentina for adolescents and
children (12 to I8 years old) which operate according to specific
characteristica,

Tha school co~operatives exist in the recondary schools and technological
colieges and in cther forms of highar education and alsy in the last
years of the primary schools (6 to 7 grade ).

1 would like to take the example of a small town called La Falda,

with & population of 15 000 {nhabitants, popular with the toutists,

situated in the Sierras of Cordoba, which has & very colourful landscape.
Thies town posserses seven primaty schools aand two secondary schoots,

Some villages round about have eight aschoola. The first school co-operative
of credit and consuacrs called JOAQUIM GONZALES was founded in 1962 and

has operated under that name =ince then, The reasults prove to be better than
expected because of the enthusiasm shown by the voung pecple and the
teachers,

In 1965 this co-operative has organized the First Nat{opal Days of

school co~operativen and has conlributed to the promulgation of a

law which considers the Importance of teaching the co-operative principles
at gchool. In 1966 this law helped to introduce the theoritical and
practival teaching of the co-operation in the public and private schools,

The administrative head of the elementary educaticon in Cordoba har conaiderad
this as "an experimental co-operative®.

The co-operative is governed by two councils :

- A committee of administration compesed of teachers, pupils amd
parents nver the aps of 1R,

- A council consisting of young people from 15 to I8 years oid.

The Committee uf administration supervises the runniag and the finances
of the co-nperative.

The council of yourg prople is the driving forece behind the co-operative
activities of the school, 1t alse leads outside school activities in
the economic and social envirovment.



NEW TRENDS IN EDUCATLION AND

RE——

PRACTICE OF THE CU-OPERATIVE PRINCIPLES

by Mrs Maria Eugenia VARAS de FERRANTE
Ingpector of scliovls, Association of
the Co-operatives of Argentina,

18 the practice of the co-operative principles useful to each individual
whio, at the end of his primary studies, will have to face the reality of
the world 7

We think that this practice is very useful :

- we have asserted his personality, we have brought to the light the
great values of the human spirit, we have shown to him a life
better fulfilled where the dialogue has taken the place of
competition,

~- We have not inculcated upon him a theory or a dogma. We have given
to him a method of work which is perfectly suited to the solution
of the problems he will meet. .

1t im very easy tu prepare spiritually a child to a co-operator's life.
A chiid is a human being with many potential abilities to be developed.
That is why it is necessary that his education be as complete as possible.

All the educational systems have a common denominator : to give the child
the ability to live in society. The basic elements of the education aim at
developing tite personality and keeping in mind the socialization of the
individual wr{ich etiables him to becos integrated into the community.

1t is essential to determine the needs of the future citizen and to take
into account the individual requirements (knowledge, pifts and aptitudes)
and the soclal necessities, The main oblective is the development of the
individual so that he can be integrated into the society and contribute

to the socla! well-belng which is re~ched through the joint efforts of the
individuals and the social groups,

The individual and collective involvment mobilize all the latent forces
of the child which require him to do better.

The development of the intelligence is not the exclusive gval of the
education from a co-operative viewpoint. The formation of the child's
temperament is very {mportant and is achieved through the acquisition of

the sense of solidarity and the awareness of social responsibility and
self-reapect.

In the -traditional! learning, the civic education and professional training
are made by ways of speech, advice and information. The school co-operative
represents in the modern school the most efficient way to learn the

meaning of the rights and duties of man.



The co-vperative education gives the child every chance to be involved
in the society in which he can bring his ideass and wurk in order to
contribuyte to the collective well~being.

The school ¢ -operative gives to the »upil the responsi! ilities and

duties which cement his personality, 3ut the practice of the co~operative
principles enables him to discover and to promote the best qualities of
thie human being. The co-operative action is an iuner experience and a

new way of feeling and working.

This general objective will be reachcd through other specific objectives
involving the implementation of methods focussed on the child's perso-
nality and closely litked to the education and {ts content.

Thebe methuds are based on the fundamental attitudes which enable the child

to participate to the organization of the group's activities. To that effect,
it is important that the teacher guides and helps the pupil to be

responsible and independent. The teacher must stimulate the pupil's curiosity,
cultivate his mense of ohservation, develuvp his civiec, moral and co-operative
behaviour and bring out what he has experienced in his school life.

Some leading teaching specialists such as Cousinet, Ferridre, Decroly
are very much {n favour of the introduction of the schecol co~operative

48 A very important educational instrument. The action prevails over
the abstract.

The organized activity carried out within the school co-operative prepares
the pupil to understand the great human issues such s Justice, Solidarity
and Democracy. Through his own experience, the pupil co-operastor discovers
the real meaning of justice.

The pupils co-operators work with the teacher in an atmosphre of mutual trust
which determines the mocial rules.

The achivol co~operatives are developing in our country but do not possess

the necessary strength to reach other countries. The legislative measures
vary greatly from one area to another owlng to the differences existing
between the urban and rural areas and characteristice of all the material and
epiritual resources that requires their implementation.

1) Training of teachers and adequate facilitles ;
2) Assistance given to the school action by the families and the mass
medla.

It is interesting to note that the theine on the co~operative principles
{s not in the programme of studies of the ordinary school, and the
co~operative Movement for adults has not always given the expected results.

1t ig essential to underiine that the co-operatlon at sthool is a means
of education. What is {mportent is the confrontatlion of the pupil with
the reality of an experience which extends outside the school.

The necessary link with simllar institutions, the communication with
the outside world, the participation to meetings and congresses represzent

somz of the methods nf an educative experience which draws a peneral
interest.
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We consider that the spirit of co-operation can be a contributing element to
solve the problems of mankind. The teaching of the co-operation which is
recognized by our legislation must be maintained and promoted.

In Argentinn_ there are many school cu-gperatives in rural and urban
schools and technological collegec where the children can carry on
with this experience.

All these co-ouperatives rely on the support and the understanding of the
tducation Authorities who wish to pro-ote a social educational system
following the example of the UNESCO. This United Nations Agency recognizes
that the main objective of the co-operation is tiot to make money but

to prepare the child to his social life.

SUMMARY :

The school co-operative must direct its action towards the modern education
and pedagngy through the co-operative methods. 1t must introduce the modern
educational methods being inspired by the co-operative principles.

This idea corresponds to the new trends of the pedagogy (functional or
active schools, social schools and free school communities). 1t is

supported by leading teaching specialists such as Decroly, Adler and
Cousinet,

We can say that the idea of a new school has been introduced by Pestallozzi
and Froebel. John Dewey was the instigator of this experience at the

public school of the university of Chicago. It was an experimental school
which applied the active methods of teaching.

According to Luzuriaga, the new public school is the school of the community
of life where the child learns to live in gociety. Each pupil must have a
personal activity and the school devi.ops his sense of solidarity without
having recourse to rewards or punighments. It appeals to his moral conscious=-
ness and his sense of intzrnational solidarity and human fraternity.

To achieve this education through the action it is necessary to encourage the
interest of the child and to orientate his action towards the goal
pursued.

The teacher must give special attention to the techniques of the activities
carried out in groups. He must help and guide the child without substituting
for him. He must encourage the pupils to work together in an atmosphere of
collaboration and to reject any sense of competition and rivalry.

The methods of Dectoly related to the centres of interest can be used
to integrate the co-operative idrals to the requirements of the curricula,
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By Mrs € JENOT

Then s C ¢ The role of the cliild co-operator, the school
co-nperative and the co-operative centres iu the
developmeunt i practical activity.

[ her introduction, Mts JENUT. expressed the idea thet any young co~-cperator
sheuld have the following aims

1)  To assert himeelf in the small society (the classroom or the schonl)
2y To prove himself as a fully responsible membet.

As a result, the child co-operator sees in his school mate another individusl
equal in dignity to himself, He rejects any form of fanatleism, racism and
gectarianism. Any discrimination tased elther on religion, or on race,

or on politicel opinion or en scclal class cannot be accepted. At the snme
time the young co=-operator must live and work in a friendly atmosphere

with generous and respectful feelings for the others.

Mre. JENOT said that the young co-operator should always keep in mind that
he has a role Lo play tewarde the outside world. He must be a enthusiastie
participant and maintain a dialogue with the world. The young co~operatnr
must learn t > pitare the experisnces f dn auvtonomous gooup {n its
organizaticn and in the distribution nf taaks.

Pupile should never forget that a co-operative group iz never sn
anarchic bedy, and that it is esesential to elaborate some rules which
have to be strictly observed by the members. That is the pame of democracy.

Mrs JENOT mentioned another important point : the sattitude nf the young
ro-operators towards the teacher or the professor., Thiz attitude should
combine respect and exchange, the adult being an adviser and an organizer,

The younyg co-operater should be 8 guardian for his mates, and encourage
them,

Hrs JENOT described the main tasks of a school co-operative : to serve as
a link between the school and the swciety, to transform the school into

a8 friendly envitonment for the children anxious to have full freedom to
act and fiaslly to give them a taste for atudying,



2.

in her conclusion, Mrs JENOT stressed that a young co-operator should
never be locked on as an employee. Fhe wirhed that som» recommendations
should be made in favour of practical activities (gardening, agricultural
and industrisl programmen).

The mein aim of a school co-operative was to give the children a true
plcture as to what an active life should be.
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SPEECH MADE BY Mr. ROGER KERINEC, PRESIDENT OF THE ICA

AT THE OPENING SESSION

ladies, Genﬁlemen. Dear Friends,

I have great pleasure in opening the First Symposium on Schools and
Co-operatives as an Instrument of Development and Intetnational
Understanding. 1 owe this honour to the fact that the ICA is one

of the three organlzations which have taken the initiative and the

responsibility for this Symposium which is eslso the 46th Seminar of
the ICA. ‘

The two other organizations which share this responsibility are the
Office Central de la Coopération @ 1'fcole and the Bureau international
de la Coopération scolaire.

May I thank their president, my friend, Raymond TORAILLE, who will
speak in a few minutes.

-
1 am glad to note that our meeting opens under excellent auspices since
ity participants come from 22 countries in five coatinents. It is an
international meeting in the true sense of the word.

1 would like to welcome all the delegates who show their obvious interest
in this event. My good wishes are also directed to the Internationai
Organizations which honour us by their presence.

The 1LO, represented by Mr. Gilbert !NARD, from the Scrvice of sector-
based activiiies, Co-operative Departmsnt; UNICEF, represented at the
international level by Ms Giselle VOLAN, chlef of the Department
"Education and Development" and, at the national lavel, by s VALENTIN,
deputy general secretary, who representa Hr. Yves MALECOT, president of
UNICEF-FRANCE and by Mr. André DULLIAC, administrative general secretary;
UNESCO represented by Mr. KABATCHENKU from the Division of the Equality
of Access to Education and the specific programues.

We have also invited some of the non governemental Internatlonal organi-
zations to attend the Symposium :

- the International Asgociation of Children's Communities
the International Federation of Modern School Co-uperatives
the International Federation of the school teachers' Unions

the International Lesgue of Teachers.

I would like to welcome the French official personalities who attend this
operiing session t

- the Ministry for Educatinn represented by Mr. VINCIGUERRA on behalf
of Mr. BHULLAC, Minister of Education, and Mr. PELLETIER, State
Secretary.



the ilinistry for Forelpn Affairs represented by Mr. Yves BRUNSWICK,

who is also the Genersal Secretary of the French National Comnission
of UNESCU.

the Hinistry for Ce-operation represented by tr. Arnaud DUBURCH,
chlef ¢. the Department Press .:d Information.

1] wish to mention again UNESCO which had hosted the XXV Congress of the
Tntetnational Co-operative Alliance in {ts magniticent buildings in 1976 ;
and 1T am pleased to underline the exceptional quality of the welcome
always giver to the Co-cperative Muvement and {ts representatives.

Hay I ask Mr. KABATCHENKO to convey our sincere thanks tu Mr. Amadou
Mehiar M'BOM,

Thesa few wordg on UNESCO give me the opportunity to draw your attention
on the relatlions which exist between our Symposium and the constant

role played by UNESCO. This organization has never prowmoted the
develovment of the school co-cperatives, but school co-operatives seem to
give an auswer, at least partisily, to the problems formulated by UNESCO.

Tn the Declaraticn on the Rights of the Child adopted by the General
Assembly of the United Nations in 1959, cne can read that every child
has the right "to a good education, which allows him, in conditions of
cyual chances, to develop his faculties, his personal judgement and his

sense of moral and social reaponsibilities, and to become a useful member
=f the soclety".

Mr. Amadou Matliar M'BOW declared in a speech given at the opening session
of the 37th session of the International Conference on Education in
Gaeteva this year "Our aim is Lv favour the natural instincte and impulses,
which can be directed towards a sense of solidarity between men".

UNESCO is sorry tou note that youth does not participate fully in the
1ife vf enlyectivity, This results .n a feeling of mi.understanding and
frustration among young people, between themselves and in relations with
adults. This tepresents a wuste of the creativity and energies that we

cannot afford as we are faced with muny complex and serious problems in
today's world.

UNESCO makes clear that youth shouid contribute to the conception and
the implementation of the programmes which aim at promoting their own
involvement to gerve economic, social and cultucal development,

I am convinced that this meeting will clearly ptove that it is not
posaible to tesch the objectives laid down by UNESCO without keeping
in mind the {rreplaceable contributfon of school co-operatives,

This is very true today as our nducators face a new and cotiriderable
difficulty {iv training the adults of tomorrow, difficulty which arises
from the fact that the men,and a fortiori the children,will live
tomorrow in a world, which will be different in many espects from
today's world but in which,we hope, the senss of goiidarity and
involvement will be greater,
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More than ever educators must help to inctease the sense of initiative
and solidarity with the idea of building a more peaceful society. I would
like to recall that the Kules of the {CA urge its member organizations

to work for he establistment of la:. ing peace and security,

I am convinced that our youth offers great potential for the development
of a better understanding between nations.

f would like to conclude by saying that school co-operatives stould muke
an important contribution in the dev:loping countries and enlarge their

efforts for helping them to traln their own manpower which Is essential
in their dovelopment.

Ladies and Gentlemen, the co-operative movements for adults feel that the

youth has a very important role to play in today's world in order to
influence its evolution,

It 1a in the name of all those who believe in Co~vperation that 1 convey

once more, un behalf of the ICA, to this Symposium my best wishes for
every success,



SPLECH MADE BY lr. VINCIGUERRA REPRESENTING THE MINISTER OF EDUCATIUN

AT THE UPENING 5LSE 10N

Mr. KABATCHEwKO, representative of tue general director of UNESCO
Mr. KERINEC, president of the International Co-uperative Alliance
dr. TORAILLE, pregident of the Office central de la Coopération & 1'école

Ladies and Gentlemen, participants at this Symposium from "slil over
the world",

Mr. Christian BEULLAC, the Minister of Education, and Mr. Jacques PELLETIER,
the Secretary of State who is in charge of the International Affairs,

have agked me to convey their interest in the activities of school
co~uperatives at both national and international levela, and in particular
to this initiative which is a major contribution to the International Year
of the Child, proclaimed by the United Naticns.

tay 1 thank all those who give a sense to this International Year of the
Child through their contributions, works and concrete achievements.

I know that this Symposium meets for the first time thanks to the
coliaboration between the International Co-operative Alliance and the
Office central de la Coopération & 1'Ecole.

We know the virtues and values of this original form of education,

born in ¥rance aftsr the First world war, which complements what is
strictly ca'led school education. 1 2 child may be in.:.iated to social
life, not in conditions of an artificial reproduction nf the concrete life,
but in situations of real responsibility as lived by the producer, the
consumer, the manager and the citizen § on a mmaller scale, of course,

but which remain authentic,

So, the spiiit of initiative, the ciaracter, the sense of solidarity,
the respect of the interests of the community, can develop and assert

themselves in conditions particularly favourable and which correspond
to the tastes of the child.

More thau ever, the schooi must open onto the 1ife and the international
world. The same principle is behind the actions undertaken by our Ministry
when it insists upon the economic dimension of education, the value of
training courses (without any reference to a political system) or the

need for an opening on to the world and therefore the necessity to
strenghten the teaching of foreign languages and the exchange of teachers.

All the virtues of this more communicative man trained by education,
in general and, more particularly, by civic education and the lessuns of

morality, are found in those privileged circles that are represented by the
school co-opesratives.
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SPLECH MADE BY THE INSPECTOR GENERAL, Mr. Raymond TORAILLE

PRESIDENT OF THE BI1CS, AT THE UPENING GESTI0N

1t is a great pleasure for the president of the Office central

de 1la Coopération 3 1'8cole and the BICS to welcome the eminent
participants to thia Flest Symposium oit Schools end Co-operatives,
jolntly organfzed by the International Co-operative Alliance, the

Uffice central de la Coopéretion 2 1'kcole and the Rureau internatlonal
de la Coopération scolaire. We would 1iks to express our sincers thanks.
to the president of the ICA, Mr, Roger RERINEC, for the prezious support
given by his organization to this event,

The fact that this event should take place under the ausplices of UNICEF

and witiiin the framework of the International Year of the Child is very
ayuboiic. The theme of this Symposium is "Schouol co~operatives 2s an
Ingtrument of Development and faternational Understanding'. This formulation
clari{fies a triple vocation 1 the vovation of UNESCO, which rpeaks on

hehalf of the United Natione ln the field of BEducation and Culture,

the vocation of the Interuational Year of the Child and [inally the

vocation of Co-operation. '

"Schools and Co-~operativea", the comparison of these two terms can

inclte us to think, {nsofar ss they are both related or oppored. Can we

speak of a duality, the two Institutione existing side by side and gathering
chiildren and young people, boys and girls ? Or, {¢ it rdather a complementarity,
the school boing the fundamental institutiov and the Co-operative providing
agsistance znd aupport in differsnt . ircumetances ? 1s it, at last, @

unique body where the specific roles of the schosl and the school

co-operative vary 7 1t is poselble to say that {t {# all that at the

srme time. Whatever gre the eocial and economic level, the political

gystems of the countries concerned, school co-operatives meet all over
the world.

Because of the varjety of thelr forms and roles, we can assume that they
give a new dimension Lo the conception of the school by opening the
schos! to the worid and contributing to the harmonious development of
the people. I do not have the task of describing the rich diversity of

the forms of our school co-operatives., Tour testimonles, Ladles and Gentlemen,
will give ue living examples,

However, Lt ie particularly appropriate to point out three significant
aspects of the nchool co=-operatives, by using the experience of French
school co~operatives which owes its originelity to the action of the
mutuallets at the beginning of ocur century, the action of Barthélémy PROFIT

and Célestin FREINET and, at last, the Office central de la Coopération
# 1técole.
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Firstiy, 1t i3 the retation which exlate between the civice education
and the economle participation "the srlicol co-operative {s an acting
daemoctare’’ . Vohe moderue pehool vosop rative does not toain pupils
as gubjerte but as citizons', These two assertions exprean Lhe

clvie mission of achool o -oparetivee.

To tesch children hwow e behave ag civizens, to ovganirze thelr work,
te disrcuss ant to take demoeratic decdnions, te welvome epd to respect
dfferent opiolnns. That is the primocdial objective of schon)
co-operativers, But we duow thal the cloizen ls wichout any real power
If be dogs not kuoow the ecovomic machinery, or {€ he doesa not learn in
hle Camiily and his personai and social envitonment, liow to dufiuence
this econemic machinery. The fuvctionlng of the school co-operative

as 4 ptoductive element and o consumevs' body ix highly significant.
Tie civie rights and dutiesn, the eronomic power ere tevealed and
fulfilled ip a concrete way in a co-operative.

But the cuncemporary world {a a threat to the individusi. It Is more
than aver necessary for the co-operative to teach children to have

g2 genge of civic respongibility. The co-~uperstive fs an irreplaceable :
tool of intepration snd sociolisatinn. But at the gane time, Lt proclaims
the value of the individual ant it is alzo ¢ privelple of co-operetive
ecducation ¢ mure the goclalizatlon {s waintained, more the personal
individusifzution is locked for. It is very difficulr to keep in balance
the powess of the group and thae aspirations of the {adividual. But it

fe in this constent gearch for this Cilance thal we can find the
humanistle value  of the co-operation. ’

te 1t necessary now to underline the {mportasce of the third aepect of
the achool =o~operative 7 1% la the direct conpeguence of the two
others @ economy and pubtic-epleiledness, snclaty and individual.

We can then prociaim that the sepentis: virtues of co-operation gre the
sanse of {raternity and e golidarity lu the wiruggle against nunger,
the great disasters, and the cviminal waduess of man. We can he agsured

that the role of the achool in promot.ng international smderstanding and
world ppace 18 considevable.

Hay our work, Ladies and Gentlemen, ceostribute to make ilise great but
simple ideus more cbvicus. May it glve cur co-operative ideals more
strength. -



CLOSING SPEECH MADE BY Mr. LUCIEN DENISE ON BEHALF

OF THE BUREAU INTERNATIONAL DE LA COOPERATION SCOLAIRE

Ladies and Gentlemen,

Firatly, on behalf of the BICS, 1 wish to thank the authorities of
UNESCU who have welcomed us.

! am also very prateful to the French authorities : to the Ministry of
Education, to the Minirtry of Foreign Affairs and to the Ministry of.

Co-operation who have sent delegates to our Symposium,thus showing their
interest in this event.

1 wish to express also my gratitude to the international organisatione @
the 1LO (International Labour Office), and UNICEF for their efficient
and friendly participation.

I would like to thank too the Non Governmental Organizations which came
to show their keen interest in our activities.

1 would also like to thank you all for these three working days which
have proved to be very fruitful and promising for the future of the
youth of our countries.

fu trying to put into practice our cotiception of self-wanagement :
"Let us thank everyone for the excellent quality of the discussions
which have taken place.", thus giving me a great feeling of joy and pride.

This Sympoeium has gathered delegate, from 22 countrie., and three
more were unable to send their representatives at the very last moment,
for reasons beyond thelr control.

Considering that it {s the First international Symposium, we can say
that we have not done too badly.

1 should like to add that this event is for me like a symbol, as our event
concludes the International Year of the Child.

How can we define our Symposium ? I would say that it was true to our ideal

of Co-uvperation as many joint projects have been discussed while differences
of opinion have been respected.

The ideal of co-operation advocates the idea of working in an atmosphere
of friendship which is our speciality. For three days, the Symposium has
been a working event in a very friendly atmosphere. We have ourselves
applied our principles, which is quite remarkable.

We have worked for a noble cause : {i.e, to serve the most precious part
of mankind, the children and the young people.
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At the time of closing this First Symposium with my friend William Craw

of the International Co-vperative Allisnce I wish to take this cpportunity
to thank very warmly the [CA for its ollaboration in t e organization

of this international meeting, aund also the Fédération nati nale des
Coupératives de consummatuurs (FNCC), and particularly, Ms Frangoise
Baulier and Mr. Jean-Paul Charbaut.

Finally, 1 would like to go back to the true meaning of the word
"symposium". May I call up tmy colleague’s memcries from Cresce. Is it

true that his ancestors from Athens liked to drink by they did not like

to dring alone. So they created the meeting which aimed at drinking
together. The principle behind the sympusium {8 very much the same.

1 shall invite you to come to the BICS headquarters at the Maison du
Renalagh where we will have an authentic sympusium. We will drink together
in an atmogphere of joy and friendship.

Ladies and Gentlemen, 1 hope to see you all gt the 5ecend International
Symposium on Schools and Co-operatives. Many thanks for your co-operation.
May our ideal of Co-operation live for ever.
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CLOSING SPEECH MADE BY MR W M CRAW ON BEUALF_OF

THE INTERNATIONAL CO-OPERATIVE ALLIANCE

Ladies and Gentlemen,

And so we come to the cloge of the Plrst International Symposium

on Schools and Co-operatives., 1t 1a the culmination and the frult
of an 'ad hoc' workiasg party which met {n Paris in 1977 to consider
the merits of convening such an international gatheoring. As
President Kerinee of the ICA mentioned in his opening address,
eighty-five participants amd obsarvers from eighteen countries and
from gseveral UN and other agencies responded - truly a vindication
of the working perty's decizion to orgenise the symposium, and a
‘reflection too of the internationsl charpcter of the movement which
ingplres us, Because of Its nature, it was especlially appropriate
that the symposiut took place in the year proclaimed by the United
Natlons as the Internatiounnl Year of the Child.

for me pergonally, the sympsoiuin has been a stimulating and
enriching experience; for the ICA, 1t has been an opportunity to
extend ltg engagement §n service to co-operatives, especlally in
education, and also to lorge bonds of friendship and

colluboration with the Buresu International de In Coopératiocn
Seolatre, .

As you muy kiow, the theme chose . for the ICA's Congress to be held
1t Moscow in 1980 s "Co-uperatives in the Year 2000". The
unrertainties of the yoara which iie ahend will place hew demands
on all ¢f un, The ce-~operative wav of life must become
tncreasialgy relevant {f the tensions In the world around us gre

to bo dispelted. The state of co-cperatives in the yeur 2000 must
be largelv 8 matter for conjeciure, but what can be sald with
confidence I8 that, as ever, thelr strength wil! be drawn from the
understunding and commitment of their membership and the quality
and vision of co-operative leadersnip,

Of course, the children in schools today are the co--operative
members and leaders of the next critical decudes, and because of
the unique opportunities school co-¢peratives offer ss a Ltraining
ground in demccrscy and soclsl respousibillity, 1 am convinced that
the ICA must use i1ts vojce, 1ts moral authority and 1ts resources
to Join more actively in the promotion of schocl! co-operatives,



The organisation and smooth functioning of an international
meeting call for much effort from many people. Before we
depart, 1 would like, on behalf of the ICA, to express our deep
gratitude to our co-sponsors OCCE/BICS - particularly to
Prosident Toraille who has been a constant source of support,
and to Messrs Nenise und Ramon who worked closely with me over
several months in planning and arranging the sympogium - and
thanks to OCCE/BICS staff behind the scene.

The ICA is for ever in debt to its French member organisﬁtinn,
the FNCC. The sympozium was yet again an occasion when the
FNCC provided generous assistance to us. Francoise Baulier and

Jean-Paul Charbaut have been a tower of strength and apparently
inexhaustible,

{ would nlso like to express my gratitude to Lhe contributors of
papers and to the chairmen and secretaries of sessions who have
made such a valuable contribution to the success of the symposium,

and also to our French and Poulish colleugues for the exhibitions
provided by them. :

OQur thranks are due also to the interpreters, without whose
agsistance communication among us would be difficult.

OQur thanks go out aiso to you, the participants, for giving your
support to the symposium and for the many valuable contributions
vou have made to our deliberations these past two and a half days.

We shall look forward to much closer collaboration with you in
the future, '
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UG 1 ¢ A INTERNATIONAL COOPERATIVE SEMIMAR
I € AocceE/Bics ST INTERNMATIONAL SYMPOSTUM
"Schools and Cooperatives as Instruments of
Develepment and International  Understanding”

UNESCO HEADQUARTERS -~ PARIS
17/19 DECEMBER 1979

FRANCO-POL1ISH DECt ARATION

The participants gathered in Paris for the 46th Interational Co-operative
Seminir of the International Co-operative Alliance jointly sponsored with
the Office Central de ta Cooperation & 1'Feole and the Bureau Internatio-
mil de la Cooplration Seolaire and the First ever international symposium
on "Schools and Co-operatives as Instruments of Developreent and Interna~
tional Understanding” solemnly invite aniversal sapport for the "beclara-
tion on the Preparation of Socictices Tor Lite in Posce! adopted at the
Scssion XXXI11 of the United Nations  Generval Assembly,

Mne of the major objects of the tounders of the Inteot tonal Co-operative
Aliance was "o work for the cotablisinent ol Lasting pence and security'.
(Avticie 111, Objective {p) ).

In order to attain this pont, and praticularly in orher to save succeeding
pencrat ions From the scourpge of v e to create conditions for peaceful
development, the participants in the peeting al Cimm that co-operit lve orpa-
nisations in conjunction with voloen seheol systems shaald play an important
role in the whole process of cducetion in propagstting ideals of peace und
international understandiog.

The participmts call upon pupil co-operitors, educators and co-operative
instructors to join their offovts o prepaving socictios to create conditions
for co-aperatton and peaceful co-existence, cquality, treedom, mutoat
conflidence and understanding and o developing mutinl respect for social

and human diversitices.

The participants request the Intcernationial Co-operative Alliance to undertake
appropriate measures on the national, regional and international levels in
the implementation of the "Peclaration on the Preparation of Socicties for
Life in Peace".



MONDAY 17 DECEMBER

09.00 hrs

10.00 hrs

10.45 hrs

11.00 hrs

12.00 hrs

13.00 birs

Annexe 4
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PROGRAMME

Regigstration of participants at:

UNESCO Headquarters
125, avenue de Suffren
75007 Paris

Room 1V

Official openlng'of the symposium by Mr Roger
Kerinec, President of the International
Co-operative Alliance

Addresses by:

- Mr Raymond Toraille, President of the
Of fice Central de 1a Coopération a
1'Ecole and of the Bureau International
de la Coopération Scolaire

- Mr Vinciguerra, represeniative of the
Minister of Fducation

Break

Presentation of sub-theme A:

"Analysis of the situation of school
co-operatives and of the relations between
school co-operative movements and schools in
the world, with special reference to the
diversity of situations and the convergence of
problems" '

Papers by: France
Malaysia
United Kingdom

DPiscussion on sub—theme A

Lunch



14,30

18.00

16.30

17.30

TUESDAY 18 DECEMBER

hrs

hrs

hrs

hrs

~08.00

10.00
11.00
11.30

13.00

16.00

18. 30

hrs

hrs

hrs

hrs

hrs

hra

hrs

hrs

2.

Cuntinuation of discussion on sub-theme A

Breuk

Replies by contributors of papers, and
preliminary conclusicns on sub-theme A

S8ession ends

Evening free

Presentation of sub-theme B:

"School co-operatives, an instrument of
development and international understanding:
possible actlon by school co-operators of all
countries to promote understanding between
peoples and nations and to lead to the
establishment of a new international order
(economic, social, educational and cultural)"

Papers by: France
Poland

Discussion on sub-theme B

Breuk

Continuation'of discussiott on stb-theme B

Lunch

Replies by contributors of papers and
preliminary conclusions on sub-theme B

Break

Presentation of sub-theme C:

“The role of the child co-operator and school
co-operatives and co-operative clubs in
development: proposals for practical actien"

Papers by: Argentina
France



17.30 hrs

18,30 hrs

19.00 hrs

WEDNESDAY

18 DECEMBER

09.00 hres

10.00 hrs

11,00 hrs

11.30 hrs

12.30 hrs

13.30 hrs

30

Discussion oh sub-theme C

Sesglon endas

Meeting of rapporteurs to draft final
coticlusions

Evening free

Replies by contributors of papersy, and
preliminary conclusions on sub~theme C

Presentation of audio-visual exhibition

Break
Adoption of conclusions and recommendations
Official closing of symposium

Reception wid buftfet at headquarters of
OCCE/BICS :
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L1ST UF PARTICIPANTS

DEGANTSERS

International Co-operative Alliance:

M1 Roger KERINEC President

Mr William CRAW Chief of Education and Development
Miss Frangoise BAULIER

1CA Representatives to UNESCO
Mr Jean-Paul CHARBAUT

Bureay International de la Coop@ralion Scolaire:

Mr Raymond TORAILLE President
Mr Lucien DENISE Attuche a is Présidence
Mr Elie DOISY Head of International Department
Mr Jacgues RAMON Secretary of BICS
OFFICIALD

A . i s .

At the French national levgl

Ministry of Education

Mr VINCIGUERBA flepresentative of Mr BEULLAC,
Mipister of Education

Ministry of Forelgn Affairs

Mr Yves BRUNSWICK Secretary General,
French National Commission for UNESCO

Ministry of Cou-operation
Mr Arnaud DUBURCH Head of Press and Informstion

At the international level

110

Mr Gilbert HENARD Co-operative Branch, Sectoral
Activities Department, 1.0,
CH-121}) Geneva 2¢, Switzerland



UNESLD

Mr M KABATCHENKO

UNITCES
Miss Siselle VOLAN

Mr Yves MALLCOT

Misg VALENTIN

Mr Andre OULIAC

DELEGATES

ARGENTINA

Mrs Maria Argentina.
GOMEZ URIA

Mrs Maris Bugenin
VAKAS DE FERRANTE

AUSTRALLA

Mr William RAWLINSON

BELGIUM

Mr Frangojs BODINAUX

Mr Jacques FAUCONNTER

=

v HABRAN

Division of Equality of ¥duacational
Dpporiunity and Speciual Programmes,
UNESCO, 7, place de Fonlenoy,

75700 Puris, France

Bducation for Development, UNICEF,
Patlals des Natlons, CH-1211
Geneva 22, Switzeriand

Pregident
Assigtant Secretary General
Adminlistrative Secretary Generasl

UNICEF-¥RANCE, 35, rue Felicien David,
76781 Paris Cedex 16, France

President, Continental Commission
for School Co-operatives,
Organisation nf {he Co-ouperatives
of America, Wivadavia 36,

5172 La Falda, Coridoba

Asgociatton of Argentinian
Co-operatives, 25 de Mayo 35,
Buonos Al res

Fxecutive Oftficer, The Co-operative
Federation of Australia,

Box H211 AA, GPC, Melbourne,
Victoria 3001

Hesponsable du Département
Informetion et Animation

Administtateur Gerunl des
Bdit tons LABOR

Inspecieur principal de
Hengeignomont fondamental



Mrs Francine LEONARD

CANADA

Migss Madelelne JOUBERT

My Yves TETREAULT

e e e,

Mrs Inge HANSEN
Mr Hans VEDHOLM

FINLAND

Mr Onni HONN1

FIANCY
Mr Alain BAUER
Mr Jean Plerres BERARD
Mr Yves BESNIER
Mrs Suzanne DENIS
Mr Albert GUILLIEN
Hre Catherine JENOT

Mr Louls ROGER

Animatrice du Mouvement Fémninin

pour 1'Organisation des
Craosommateurs

FERECOOP?, 26-28 rue Haule,
1000 Brussels

Direcleur Gondral
et Conmunications,

Adjolint,

2 Etudes
Féderation

de Québece des Calases Populalres

Desjarding,
Commandeurs,

150 Avenne des
Lavls,

Directeur Gendral Adjoint,
Technigue et Communications,

Quebec GAV AX1

Union

Régionate de Monlrin! des Caisses

Populalres Desjardins,
Montrest

Adviser
Head of Section

De Samvirkende Danske
Andelsselskuber, Vester

4048 Vendowe,

Forimagsgade 3, DK-1606 Copenhagen

fHead of Soctlon,
Kesknsosuusliike OTK,
G010Y Helsinki 10

Reprosentant des Jeunes
Secrétalre Geuaranl, OCCE
Animateur, OUCE
Animatrice, OCCE

Vlce~?réﬁidvn§. 0CCk
Admintstrateur, OUCE
Administeratour, QCUE

OCCE, 101 bis,
75016 Paris

P O Box 120,

rue du Ronelagh,



GHBBLL

Mr D KOLIRIS

Hal¥l

Mr Jean-Maximilien DENIS

Dr Gabrielle LIBERATI

Mr Pere Francesco RIBOLDI
Dr Hobert BIGI

Dr Vincenzo BOCHICCHIO
Dr Angeln FHRANCO

Mr Valdo MAGHNANI

pr Gabriclle MARFOHI

Dr Lulgi MOZZT

JAPAN

Mt Isamu SAKURAL

MALAYSIA
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Prof Ungku Abdul
Hamid AZ1%2

Mr R MANICKAM

Mr M K MUTHUSAMY
Mr K RAGHAVAN

Mr K R SOMASUNDRAM

Hoad of bducat fos Department,

Pan-Hoetleonic Confederation of

Unions of Agricuiturasl Co-operatives,
1 Venirzelouw St:oeel 58, Athens 142

Caisse Populalire Dominlque Savio,
75 rue Rigaud, Casler Postale 15011,
Jotion-Ville

Confederazione Cooporative
Ttaltane, Plagza dell'fsquilino 5,
00184 Rome

Centro Studi Nuzionale

Ministry of Labour

Ministry of Public Education
fnstituto luzzatild

Centro Stud! Nazlonale

Ministry of Labour

Lega Nazionale delle Cooperative

e Mutue, Vin A Guattani 9,
00161 Home

Pubilic Heldat jons Bureau, The Central
Union of Agricultural Co-operatives,
B~ l-wchome Otempcht, Chiyoda-ku,
fokyo

President, Nationatl Union of
Co-operatives (ANGKASA), 103 Jalan
Templer, Petaling Joya, Selangor
Dircector

Director

Director

Secrotary/Genoral Mavagor

Natianal Land Finpgnee Co-operative
Society Litd,, 2 Jalan Sultan

Buletman, PPeti Surat 2133,
kunla humpur O1-02
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Mr Rachid GUENNOUN
POLAND

Mr lgnacy DZIBKAN

Mrs Helena HAIDA

Mr Jan SWITALA
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Prof Celestino Rodrigues
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Miss Karin HUUTING
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Mr Alexander ARLOW

Miss Angola HARDY
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Dolegation provinciale de 1'Bducation
Nationale, Ministere de 1'Education
Nntionale, Rabal

Chief of the bDepartment of School
Co~operatives

Digtrict Instructor of School
Co~uperatives

Chief of International Department

Vice-Chatirman of the Commlsslon
for Youth and School Co-operatives

Interpreter

Supreme Co-operative Councit,
1 Jasna Street, 00-013 Warsaw

Directeur d'Fcole, Rua Tenente
Valadim 91, 2000 Santarem

School Information Manager,
Kooperativa Forbundet,
8-104 65 Stockholm 15

Schoo!l Consultant, Folksam
[nsurance Group, Folksmun Butilding,
P O Box 20500, Bohusgatan 14,
S-104 60 Stockholm 20

Youth Adviser, Federation of
Swedish Farmers (LHF)Y,
5-105633 Stockholm

Board Member, Greater Peterborough
Heglional Co-operative Soclety Litd.,
Frophall House, Frognall,

Deeping St James, Peterborough

Membor Kducation Development Officer
Chief Bducation Officer
Co-operalive Union Litd.,

Stanford Hail, Loupghborough,
Leicestershire LELIZ2 5QR
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Miss Glendon JONES Goooeral Adviser {HSccondary),
London Borough of kEnfield,
51 flolly Walk, Enfield,
Middiesoex N2 6QB

Mr Walter MORLEY Staft Inupector (Modern Languages),
Inner London Wdueation Authority,
243¢, County Uall, London skl 708

Mr John WALTERS Modern Linguist, Balderstone Senlor
igh School (Rochdaled,
39 Woodhouse lLane, Novden,
Rochdale

Ms Susan WATSON Education Commit tee Membor,
, Royaul Arsenal Co-operiative
Soclety Litd,, P O Box 208,
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Mr Frank WILLJIAMSON Director of Studies, Queen
lizabeth Sentor High School
{(Rochdale), 39 Seven Acres Lane,
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