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TECHNICAL MEETING ON
COOPERATION IN SCHOOL AND COLLEGES

Asian Institute of Tourism House
(Audio Visual Rooili-2nd * Floor)

U.p., Diliiaan, Quezon City
March 7 - 10, 1979

PROGRAMME

March 7. 1979

m(Wednesday)
8:00 - 9:00 A.M. Registration
9:00 - 10:00 Opening Ceremonies
10:00 - 10:30 Tea Break
10:30 - 10:45 Briefing on the Mechanics of the
Meeting
10:/,5 - 12:00 Presentation of Countiy Papers on
the Teaching of Cooperatives .
Sri Lanka
Pakistan
12:00 - 2:00 P.M. Lunch Break
2:00 . 3:00 Presentation of Country Papers -
Continued
N Malaysia ,
* Thailand
3:00 - 3:30 Tea Break
3:30 - 5:30 Presentation of Country Paper - India
SuEsiing up by ICA Representative
March 8
(Thursday)
9:00 - 10:00 A.M. - Background Papers
- Projoct - INTEGRiITION OF COOPERATIVES
IN THE SCHOOL CURRICULA AT
ALL LEVELS OF THE PHILIPPINE
EDUCATION SYSTEM (ICSC)
10:00 - 10:30 - Tea Break
10:30 - 12:00 - Background Papers

- Project - ICSC



12s00 -2:00 P.M. - Lunch Break

2:00 - 3:30 - Presentation of Papers on the
Teaching of Cooperatives

N Agricultural Credit and
Cooperatives Institute

3:30 - ~;00 ~ Tea Brealc

4;00 - 5:30 - Discussion on Questions Pertinent
to Philippines

March 9
(Friday)

- Plenary Session

March 10

“(Saturday)
Field trips to Colleges/UniversitiGs/
Schools in Metro-Manila (Optional)



TECHNICAL MEETING ON THE TEACHING
OF COOPERATION IN SCHOOLS AND COLLEGES
Aslan Institute of Tourism House
University of the Philippines
Diliman, Quezon City
Philippines

*GROUP
Dr. G, 0OJha - - Chairman
Josefina E. Gaerlan ~ Secretary
ligat™rs

Elpidio J* Agbisit
Jacinto R, Batoon

Ma, Teresita P, Jamias
Estelita B« Capina
Lucy U. Eleazar

Romeo A. Muere

Romulo T, Martin
Eleanor C, Manzano
Asirvathara Solomon

1, Please suggest ways and means by which cooperative education
in schools and colleges can be made more effective and practical,

Al

Defined '"cooperative ed«;ation as formal education on
cooperatives in schools and colleges™;

1. Schools - eiementary and secondary levels
2, Colleges - post secondary or tertiary level

Considered problems and weakness of cooperatives ed\x;ation
and proposed solutions to these problems may serve as ways
and means to make coop education more effective and practical,
1, Problem of lack of materials -

Proposed solutions:

1. Reproduction of appropriate better and
more materials

2, Use of activities, like gaiass, fairs#play
involving cooperative endeavor inside the
classroom

3» Use of incentive scheme to produce materials
like honoraria, credits, degree, etc*

At Appropriate funds for material needs.
2. Lack of teachers education or human resource -
Proposed solutions;

1« Offer pre-service, in-service trainings,
seminar-workshop

2, Involve the administrators in coop activity

3. Offer summer institute for coops
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Ut Tie-up or link >dth toacher-training
instltuti.on3

program -
Proposed solutions:

1, Creation of a task force or unit in I'fiC
to implemcait coop education objectives

2, Formulation of a presidential decree
indicating the unit to take charge of the
implementation and coordinationj to insure
budget, etc.

Other ways and means -

1. Include coop education in radio and TV
program for children and students

2. Make success stories and biographies of
coop leaders

3. Publish newsletter/organ for coops

Ut Organise debates and competition for different
coopse

VJhat steps should be taken to promote students* cooperatives
in schools and colleges in the Philippines?

15

U*

Encourage mini coop club, pre-*coops to increase
awarenoss and information dissemination

Assist in the formation of school coops -
2.1 Feasibility study to determine potentialities
2.2, Experimental organization (pilot coop)

Define guidelines mechanics particularly introduce
model by-laws to include -

3.1 External and internal control
3.2 Proper bool”eeping for "integrity of records”
3.3 Periodical audit system

Involve or secure the support of administratoz*s in
promoting and patronizing th™ coops

Give awards, prizes, plaques, etc, to outstanding school
coops

Provide continuous education to coop members and
continuous training to faculty and trainors

Organize an annual celebration of Cooperative Week

Use different or multimedia in the pormotion plan

Lack of a machinery to be responsible for the expansion
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Make the coop a venue for practicum activities like
bookkkeping, auditing

10, Encourage the organization of federation of school coops

in

different levels

Please suggest different types of cooperatives activities «utidh
could be undertaken in school comaunities and college/Univorsity
campuses,

For

For

For

Savings

Buying clubs

Gonsmer stores

Bookshop and printing press
Canteen

Barbershop and beauty salon
Dormitory and hostel
Tailoring

Coop Student Services - like typing, xerox, duplicating,,
drawing

the

3.
u*
5»
6 ’

elementary level -

Savings
Consunior stores (books, school uniform,
School canteen

secondary level “

Savings

Consumer stores (bookshop)
Buying clubs

Canteen

Barbershop and beauty salons
Tailoring

tertiary level

Savings

Consumer

Bookshop and printing press
Canteen

Barbershop ard beauty salons
Dormitory and hostel
Tailoring

stationery)

Coop student services like typing, xerox, duplicating,

drawing
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I. Ways and Means in Making Cooperative Edvication in Schools and
Colleges More Effective and Practical

10.

11.

12.

13.

14.

15.

To establish a close collaboration at different levels
among the Ministry of Education, Ministry of Cooperative
Development and the apex level of the cooperative sector

To create awareness on the project to secure commitment
and support of the school officials concerned

To go by well-defined objectives in the teaching of coops

To apply proper evaluation techniques based on the
objectives

To provide thorough and continuous mass training programs
for teachers and students on the coop development program

To use more participative classroom techniques and methods

To draw up criteria for better selection of teachers
on cooperatives

To include cooperatives as part of the curricula of
teacher-training institutions

To adopt follow-up of school programs through highly
motivational radio and TV programs like the '"'Sesame
Street"” type program in the Philippines

To enrich library facilities and Instructional
materials on coops

To allocate a section of the school organ to cooperatives

To properly.accredit the teachers® involvement on coops
in terms of rewards or points in the ranking of teachers

To make the curriculum responsive to the needs of
students, and the community

a. To utilize multidisciplinary approach to teaching

<

b. To provide for on-the-job training on coop for
students (practicum)

c. To provide for guided field observations and
interviews (study visits)

To organize association of coop educators

To conduct interschool visitation, federate school
coops, and promote coops through contests, parades,
and interdistrict competition



-3 -

Steps in Promoting Students®™ Cooperatives in
Schools and Colleges

1. To conduct sponsored oratorical and essay contests
on student’ cooperatives

2. To project the image of successful cooperatives to
other schools and the conaminity

3. To sell the cooperative idea to school administrators,
faculty and parents

4. To offer scholarships on cooperatives to deserving
students

5. To improve and expand services that coops render to
students

6. To develop consciousness of coop through observance

of “Cooperatives Week” (contests, parades, inter-
district competitions, dramas, debates, cultural
presentations, etc.) ,

7. To organize small coop groups such as laboratory coop
savings and federate them by year or school levels

8. To create a Board of Advisers composed of teachers
and students

9. To request big successful coops to sponsor the
organization of school coops

10. To employ capable students in some responsible tasks

in coop operation

T3r>es of Cooperative Activities in School
Communities and College/University Campuses

Coop Activities Directly Coop Activities Not
Related to Coops Directly Related
. to Coops

To organize cooperative:

1. bookstores and 1. To organize:
school supplies

a. dramatic guilds
2. canteens

b. choral groups
3. dormitories

c. dance troupes
4. recreation hall

d. athletic groups
5. reading center/library

e. classroom routine
6. savings management

7. tailoring/dressmaking= f. ‘practice-house'" tasks
shops
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Coop Activities Directly
Related to Coops

8, beauty/barber shops

9. irrigation/system/
gardening

10. shopwork
11. practical arts

12. transport

00000

11

Coop Activities Not
Directly Related
to Coops

student teams for
beautification and
cleanliness projects

h. student groups for
tutorial services
among peers

picnics, outings,
excursions, camping

Jj, TFfraternities, soro-
rities and con-
fraternities

To/harness Youth Civic
Action Program (YCAP)
requirement of MEC to
community development
(one school, one village)
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TEACHIKa OF COOPERATION IF SCHOOLS ATO COLLEGES
IK SRI LAIKA

1.1. ~ Historical Background

The Cooperative Movement iIn Sri Lanka was legalised
in 1911 with the promulgation of the Cooperative
Societies” Ordil :,no0 The period f:oDn 1911 to 1943
saw a remarkable increase in Cooperative Credit
Societiesc The concept of cooperation was well
practised by the members of these societies which
wore mainly set up in the rural secuor. With the
World VWar Il in the early forties there was a rapid
growth of Consumer Cooperative Societies. Towards
the end of the decade a number of Cooperative
Agriculture Production and Sales Societies were
establishedo. These societies that existed in the
rural sector were a binding force on rural economic
development. The Department of Education realised
the importance of cooperatives and introduced
Cooperation as a section of a subject °CIVICS* in
the secondary level.

The Cooperative Movement took a new turn in 1956 with
the setting up of Multi-purpose Cooperative Societies.
Hence in the late fifties and the sixties the
syllabus on Civics for the General* Certificate of
Education for Ordinary Level comprised of one

section on Cooperation, The folowing questions

from the G.C.E, Ordinary Level Exaxoination paper

on Civics clearly shows the area o' study of the
subjecto

1963 G.C.E. Ordinary Level - CIVICS

1. "Trace briefly the history of the Cooperative
Movement in Ceylon and assess the benefits the
country has derived from it.

2. V/My is the Multi-purpose Cooperative Society
regarded as the best of all types of Cooperative
Institutions in this country ? What are its
objectives ?

3. '"The Cooperative Way is a Way to Socialism, than

that of Private Enterprise'”. Do you Agree ?
Give reasons for your answer.
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Thus the students were taught the history, different
types of existing societies, their objectives and the
"benefits to the people.

In 1971 there was a complete re~organisa,tion of the -A
Cooperative Movement and also a complete re-organisation
of the education system in the country. With the re-orga-:-.
nisation of the cooperatives the concept of democratic
control disappeared, as the Boards of Directors comprised
of a nominated majority™ The sociotics W3re transformed
into a state organisation for the distribution of rationed
commodities. With the introduction of the education
reforms the section on ’Cooperatives®™ was deleted from

the new syllabus and was confined to the study of the
Cooperatives as another business orgajiisr.tion in the
country. However, several attempts were made to ensure
that cooperation is treated as a separate subject iIn the
school curriculum. In the early seventies, the technical
schools introduced two courses on <“Cooperation’ -

ie: a Diploma Course and a Certifica.te Course of two

years®™ duration. In 1976 the University commenced a
degree course on "Cooperation”.

Need

The necessity to introduce cooperation as a subject in

the School curriculum was felt by both the Department

of Cooperative Development and the E-...tiomal Cooperative
Council. Prom time to time discussions were made with

the department of Education with no succuoso Presently

a committee appointed by the Hon. Mnistor for Cooperatives
IS sitting to examine the current position of the
Cooperative Movement and recommend a complete re-organi-
sation, Many cooperators and other eminent persons in

the Movement and outside have made representation to the
committee regarding the teaching of Coopjration in both
schools and the University. Even the pr-“sent National
Cooperative training School, was recommended to be
uplifted to the position of a University,. This shows that
there is a felt need among cooperatbrs, that schools and
the Universitj?” should recognize the imporbance of

Cooperation in the country today*
(contdo 2,,)
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Review of the Present Position

2.1 -

2.2 -

2.3 ~

204 -

Secondary Schools

Oooperation is not treated as a separate subject in
the school curriculum™ Howover the study of a
Cooperative as a business organisation is included
in the syll-1 ¢4 i._r'or Commerce fc mGrade 11 and 12,
The objective is not to teach the concept of
Cooperations but K" do a comparati“ro study of

business organisations in the country®.

Technical Schools

Presently there are two courses introduced by two
technical schools in the countrj®, They are of two
years*‘ duration;, one leading to the certificate level
and the other to the Diploma levelo About sixty
students follow the course annuallyo The courses

are job oriented with much emphasis on the business
aspect and includes Oooperation, Accountancy and
Managementc

University

The Department of History and Sociology is holding a
three year course on Cooperation leading to B.A» Degree
in deelo/n.":-""t p~ "Nies» The cou: 3 includes
Cooperation,, Cooperative Law, Management and is
oriented for thoso i&io aro sorkIn™; onployraent in the
cooperative sectoro However, plans are afoot to
abandon this course T2&m 1901 .

School Gooperativos

There are today more than 1500 School Cooperatives
in the country and the Extension Tlvislon of the-~
Department now attached to the School of Cooperation
is planning the promotion of school cooperativeSo
The general meetings, special talks and discussions
arranged lij the Schools enable the department to
enlighten the students on Hv. principles and

practices of CooperatioUo

(contdn 40»)
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2.5 - School of Cooperation

The School of Cooperation is the national level
cooperative training institution in the country,

set up under the Department of Cooperative Development.
The main objective of the School is to train
departmental officers and the employe3s of the
societio-?- Two farther courses are conducted at
divisional level for both employees aid non-employees.
This is conducted in collaboration wi~h the National

Cooperative Council, at 26 District Contres.

utility of Cooperative Education
3.1 - The University Course

The University Course leading to the degree is a job
oriented course for those seeking employment in the
Cooperative Sector. The National Cooperative Council
of Sri lanka has absorbed some of thene graduates as
Education Assistants and some others have found
employment in cooperatives. Those who have followed
this course may be" given preference over others, 1iIn
the Cooperative Sector, but there is no guarantee of

employment. Hence they may seek employment elsewhere,

3.2 - Courses at the School

The courses conducted at the School of Cooperation
are mainly for those in employment. At the Education
Centres the courses are conducted for both employees
and non-employees. The latter are considered for
employment in the cooperative sector, while those

who follow the advanced level course are attracted

by other organisations too.

Educational Material

There i1s a scarcity of educational material on Cooperation
which can be used in the Schools. This is duo to the lack
of demand of such texts. The Extension Division of the
Cooperative Department publishes booklets leaflets and
other handouts for propaganda. Very few books are
trsmslated and a handful of books on Cooperation are
available.

(contdo 5*0)
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V/hen the Department of Education decides fc treat Cooperation

as a significant section of the school curriculum, it will

be an incentive for the production of more educational

material on Cooperation,

Problems

6.1 - Reorganisation in 1971

6.2

6.3

The reorganisation of the Consumer Cooperatives

in 1971, set up large societies by aiilalgamating

the smaller societies that existed, with the
Cooperative Unionso The constitution of the

Boards of Directors was changed to ensure a

nomina.ted majority. This resulted the membership
gradually drifting away from the society. The

concept of cooperation gradually disrppeared and the
societies were transformed into business organisations.
The result is less recognition is given to the

Cooperatives in the school curricultir.: today,

School Curriculum

Today the concept of cooperation is included in the
Social Science subject for Grade 9 and 10 and in the
Commerce subject in Grade 11 and ,12. The impact of
the Movement is not felt so strongly to recognise
that Cooperation should be treate - a& a separate
subject. IMirther, the workload may be too heavy if
a further subject on Cooperation is included in the
syllabus.

Existing Institutions

The existing Cooperative Institution provides
sufficient courses for cooperators an.d non officials.
Hence the demand for a Specialised Coarse by an
Outside Agency is less. Further the courses
provided by the School are job oriented and the
Movement gives preference to them.

(contd, 6.,)
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Conclusion and Rgcommendations
Cooperative Committee

So far there has been no sustained interest in teaching
Cooperation as a separate subject, or a major portion of a
subject in the schools. The Department of Cooperative
Development has taken a very keen interest to approach the
schools throiigh the Schocl Coopuratives™ The officials of
the Department visit the schools for lectures on the subject,
The extension division has organised special- discussions

and talks on the subject for the children. The Department
has on several occasions tried to convince the Education
Department that Cooperation be made a separate subject in

the school curriculum.

The present government is quite interested and with the
recommendations of the Committee a change can be expected.

Re commendations

The social science subject from Grade 6 to 10 includes a
veriety of subjects - i.e. History, Civics, Geography etc,
A similar area of study on Cooperation should be "included
in it. If a suggestion to the committee that the School

of Cooperation be elevated to the status of a University,

is implemted, the School should commence job oriented
Diploma and Degree Courses. [In the alternative the present
courses at the Universit;/ be continued and Diploma Courses
should be conducted. The Extension Division of the School
should develop the School Cooperatives, ensure that every
school sets up its own school cooperative, and through them
enlighten the students on the subject. In the selection
Grades 11 and 12 to the University, Cooperation should be
made another optional subject which the students can
select, as a combination of four subjects iIs necessary

for this level.

School of Cooperation,
Polgolla, SRI LAMA.
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TSACKING OF COOPSRATION IN SCHOOLS & COLLEGES IN PAKISTAN,

INTRODUCTTION .

The Cooperative Movement took birth in Pakistan
in 1904 with the passage of Cooperative Credit Societies Act,1904,
The object of this act was to set up Credit Cooperative Societies
which would give small 1icaniS to agriculturicts and rescue them
from the clutches of the money-lenders.The first legislation W'a
thua more in the nature of a relief measure than a measira
providing oppertunities for economic development/.

Soon it was felt that although credit was the
niost important need of the cultivators,it was not their only need
and there vcrjemany other aspects of their economic and social 1if?
in which they could benefit from Cooperative ActivitieScA nc7” Let
C&LlCﬁ"A Cooperative Societies Act,1912" was therefore,promulgated
pro\"inding for the setting-up of Cooperative Societies c; cll
and their affiliations at Secondary and Apex Level-

Pakistan comprises of 4 provinces,North Jest
Frontier Province,Punjab,Sind and BaluchistanpThis act rei>alncd
Enforce in all the provinces of Pakistan,Later on.scr.o provincc.o
passed their own Acts and there were three Acts enforce in FahlGCi i
till 1955,1n 1955,all the four provinces of Pakictai vfor:"
into one unit,<In order to have a uniform Act and policy thrcujhcut
the countryca commission was set-up to examine the Mover.cnit and
recommend iraprovements-The commission in view of the expoi-ien™"-:
problems and facts brought to noticc,pointed out that tho
Cooperative Societies,Act 1912 was not suitable to the then
requirements of the Movement and drastic changes were ne’ess*" -y
After good deal of considerations it was decided that the
Cooperative societies Act,1925 which was applicable in the Prcvinc”
of Sind was more comprehensive and suited to the changed circi;n.G-
tances of the country<.lt was,therefore,extended to all the

provinces of the country which is applicable since tLen?

(Please carry on)-—--—-
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The progress of the Movement is slow in Pakistan
which is due to the fact that Ildeology of Cooperation is not known
to most of the people of the country”The leadership responsible to
help grow healthy Movement is not available with devoted workers
to help expand the Movement,A few leaders come up are using the
Movement for their personal benefits keeping other* members in dark
with the result they are not taking interest in the working of the
societies.Beside this,the internal differences,village frictions
and tribe problems coupled with lack of training and mis-management
of the affairs of the Cooperative Societies further provide set-back
to the Movement.In order to help grow healthy cooperation,education
and training of the field staff and the Management Committee in the
principles and practices of cooperation is necessary.Cooperation
take seed and flourish in the minds and hearts of the people.lt is
also necessary that cooperation should be introduced in the syllabu6
of Schools and Colleges of the country so that young generation may
come up with concept of cooperation-A cotamissidn appointed in Pakistan
In 1963 also recommended that cdoperation should be introduced as
a subject in schools and colleges which has not been implemented
sofar.l remember here a quotation of a Swedish Cooperator who said
if a choice between two alternatives was given to him,that of
having sufficient funds in a society without elightened members or
enlightened members within society without any funds,he would prefer

to choose the second alternative,

2* L3VSLS OF EDUCATION IN COOPSRATION IN THg COUNTRY.

(aé& b) Cooperation is not taught in Secondary and Higher

Secondary Levels in Pakistan.

c) Cooperation is not taught as a seperate subject in
the Universities of Pakistan.The concept of cooperation is however,
discussed in Batcholar of Arts(3.A)classes in Economics with special
reference to Cooperative Marketing while teaching marketing problems
in the country,In fdaster of Arts(M,A)Sconomics beside discussing
concept of cooperation,cooperative marketing is taught to the students
beside Cooperation as a source of financing institutions to the
agriculturists i/ith back ground of Cooperation in Pakistan.No separate
paper is given to the students but one or two questions may be

asked in the examination.
(Please carry on)---
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In 3.Sc.Agriculture(Konours) and M.Sc.Agricul-
ture classes Cooperation is taught partly in detail in Agricul-
ture Sconomics.lt does not form a seperate paper nor a subject.One
or two questions may be asked in the examination.The contents of

the syllabus of different University classes are given below

1 3ATCHOLAR OF ARTS(30A).
[)) The following items are covered in the subject

of Economics in Agriculture Economics of Pakistan,

/i) Concept of Cooperation.
/i) Introduction of Cooperative Hovenent in Pakistan”®
iii) Cooperative Marketing.
2) MASTER OF ARTS(M.S)SCONO2/ICS.
i) Introduction of Cooperative Movement in Pakistan.
ii) Concept of Cooperation,
iil) Agriculture Credit,Cooperation as one of tle
source of lending institution,
iv) Cooperative Marketing.
3 3 .Sc.AGRICULTURE(Honours).

The following contents of the syllabus are

covered in Cooperation in 3,Sc.Agriculture(Eonours)classes

[)) IJhat is Cooperation?
ii) History of Cooperation in Paiistan,
iii) Sffect of partition,
iv) Structure of the Movement,
V) Provincial 3anks in Pakistan,
Vi) Central Cooperative Banks,
vil) Primery Agricultural Societies,
viii) Cooperative Agricultural Service Societies,
ixX) Single versus Multipurpose societies,
X) Multi-village Cooperative societies,
Xi) Limited or un-limited liability,
Xil) Other type of primery cooperatives,
Xiii) Cooperative Farming,
XiV) Cooperative Marketing,
XV) Cooperative Planning in the 5th,Years Plan,
Xvi) Evaluation of the Movement.
Xvil) Condition of success,
xXviil) Suggestions for improvement.

The contents mentioned above are covered in the
Agriculture sector while discussing economic problems of Pakistan.
Some questions are however asked in the examination.B.Sc.Agricul-
ture(Honours)is a five year course and cooperation is taught in

4th,and 5th.year classes., (Please carry on)-————--—-—
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4) M_.Sc,AGRICULTURE,
3eside discussing above contents of syllabus in
advance explanatory lectures are given on the following topics to
the f4.Sc .Agriculture students
i) Development of Cooperative Farming.

ii) Cooperative Marketing with disacussion on merits
and demerits of the prevailing Marketing system and
adoption of cooperative marketing by the agriculturists,

iii) Cooperative Credit,short,medium and long terms loans
with their contribution tov/ards boosting up
agricultural production in the country.

d) Cooperative Consumer stores have been organized in
some of the institutions for the supply of essential commodities
and not for teaching practical cooperation.The said stores are not

working properly due to lack of initiative and management problems.

3) UTILITY OF EDUCATION IN CCOP3RATION AT QIFFE23NT
LBV3LS,

Cooperation is not taught as a seperate subject and

as such it is not considered as a special qualification for employ-
ment in cooperative organizations while recruiting the employees for
cooperative department and cooperative organizations.Rural back-
ground 1is considered whereas educational qualifications are treated
at par,Even B.Sc. and M.Sc.Agriculture students who have studied
some cooperation are not given preference in service.

4) Lecture Methods 1is used in Teaching Cooperation 1in
university classes”™Some note are however given by the Lecturers to
the students.No audiovisual or teaching aids are used.The students
mostly depend upon notes and text books recommended for study,The

contents of syllabus has been produced in the paper.
5) PROBLEMSe

The following problems have been experienced:-

[)) The Teachers/Lecturers in the Educational
Institituions are not specifically trained in the subject of

cooperation having no comprehensive knowledge.

(Please Carry On)--—-
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Audiovisual and teaching aids are not used.
No practical teaching 1is given tothe students,

Latest and upto-date material is not available
in Universities.

No Research is donep

Theoretical knowledge 1is imparted to the
students for getting through the examination.

COKCLUGION AND R3COHMSNDATIONS,

In order to bring the coming generation in the

fold of Cooperative iMovement it is necessary that

D)

-
-
o/

-
-
-

o/

Elementary topic may be introduced as a compulsory
one in Secondary and Higher Secondary Schools of
the country.

Cooperation may be introduced as a seperate subject
in all the Degree classes”®

Teachers teaching cooperation may be trained in the
subject within the available resources of the
country and abroad.

Practical teaching of the students be arranged

in collaboration with the Cooperative Department
and groups of students”bo attached with the
departmental officials to observe actual working’
of the cooperative institutions.

Thrift and Credit societies and Consumer Stores be
organized in the institutions for giving practical
training to the students.
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Inroduction
Although the cooperative movement was introduced in Malaysia as far back
as 1922, there are many people in the country who do not know anything about
the cooperative movement. There are less than one million members of
copperative societies. Even many members who make use of the facilities
provided by their society do not fully appreciate the role of cooperatives.

One of the main reasons for this situation is the lack of cooperative education

in schools and colleges.

Cooperative Education in School and collsgbs

In the primary schools, cooperation is not taught as a subject.. However the
imaginative and informed teacher could introduce cooperation in the upper
class of the primary school through civics. This is only possible if the

teacher is well informed about the concept of cooperation.

Since legislation paved the way for the formation of school cooperatives in
1969, the cooperative movement has made slow but steady progress in secondary
schools. Currently there are more than 220 school cooperatives in the country.”
The school authorities support their cooperative society by assigning a teacher
to be incharge of the school cooperative* Cooperatives iIn schools have been
fairly successful# The success of school cooperative is more evident in

large residential schools.



The existence of a school cooperative naturally provides a good forum for
cooperative education in the school. Often the teacher in-charge of the
school cooperative society would periodically give talks to the pupils of
virtues of cooperation* Guest speakers from the Cooperative Department,
Cooperative College, and the apex cooperative organisation such as Angkasa

are also invited from time to time to speak oh cooperation to the pupila* -

,Where a cooperative society exist in a school, cooperative education prouided
by the teacher in civic lessons, and talks on role of the school cooperative
by officials from the cooperative movement are quite adequate. Sixth form
pupils who take economics as a subject wuould also get a little exposure to
cooperatives through the lessons. But in most secondary schools there are
no school cooperatives or sixth form classes, unless some formal cooperative
education is given oither as a topic in the civic lesson or consumer education,

thousands of school-leavers would have no knowledge of cooperation.

There are no student cooperatives at college or university level. However

in some universities, cooperative consumer stores or book-shops are formed

by the staff. These cooperativesprovide valuable services to students as
well, even though they are not permitted to become members. Academic studies
in cooperation are however available to students, Atleast two universities

provide courses iIn cooperation beside the Cooperative College.

In University of Malaya, cooperation is taught as part of a subject under .
Rural Economics in the first year» Students specialising in Rural Economics
are required to take Cooperation I and Cooperation Il as a subject in the

second and third year respectively* Qther-students of the Faculty of Economics

-2



and Administration may take Cooperation 1 or Cooperation Il as optional
subject. All Ffirst year students in the Faculty of Economics would gat an
exposure to cooperation as they required to take Rural tconomics in the first
year. Agricultural University of Malaysia also prouides a full semester course

in cooperation as an elective subject.

The Cooperative College of Malaysia incorporates cooperative education as
part and parcel of all training courses besides providing member education
programme where cooperation forms the core of the syallabus.

Whther it is booking-keeping, internal auditing, retailing or management
course, cooperation is included as a subject. This ensures that any student
who attends a course in Cooperative College would get an exposure to
cooperation.

Introduction to Cooperation and Coopercative Administration and Management
courses are basically cooperative education programmes and are intended for

those who have no previous knowledge of cooperation.

utility of Cooperative Education

Secondary school pupils who take active part in the school cooperative get an
opportunity to manage the school cooperative. The valuable experience gained
in running school cooperatives gives them an edge over others when seeking
employment in small cooperative societies.

Students who graduate from the Cooperative College are given preference over
others when their application for a job is considered by a cooperative

society,
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University graduatus who haue done cooperation in the second and third year
are in demand by statutory bodies like Farmers Organisation Authority (FOA)

and Majuikan (Fisheries Development Authority) and the Cooperatiue Department.

Problems in Teaching Cooperation

Cooperative College is the only institution that gives cooperative education
to teachers who are engaged in school cooperatives. With the limited resources
of the College it is not possible to give cooperative education to all teachersj.
In order to develop school cooperative as a popular and viable organisation

adequate number of dedicated teachers must be trained iIn cooperative management.

Recommendation

In order to enhance the cooperative movement, cooperation should be included
in the school curriculum as part of L civics. To ensure greater effect all
the teacher-trainess should be given some cooperative education at the teacher

training college.
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TEACHING OF COOPERATION IN SCHOOL AND COLUEGES IN THAILAND*

Sopin 7ongp«n**

Teaching cooperation was initiated in Thailand almost four
decades age, about 20 year after the first cooperative society was
established in the country. Trend in teaching cooperative have
changed over the past 40 years, almost paralleling the changes in
cooperative activities. Therefore, to understand the teaching of
cooperation, the cooperative movement must be understood. This
paper is therefore divided into three sections; namely: Cooperatives
in Thailand« Teaching Cooperation in the countiy, and the last
section will be devoted to ways to improve the cooperative educa-

tion system of the country.

Cooperative Movement in Thailand

February 26, 1979 is regarded as the 63rd anniversary of

the cooperative movement in Thailand. That is, on February 26,

*Paper presented at the Technical Meeting on Teaching of
Cooperation in School and Colleges, Continuation Education Centre,

UFLB, Philippines, March 7-10, 1979.

**Faculty of Economics and Business Administration, Kaaetsart
University, Bangkok. The author wishes the acknowledge the comments
from Dr. Melvin M. Wagner, IBRD Technical Specialist attached to

Kasetsart University.
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1916 the Ffirst cooperative society was orgatilzed. 1t was of rural
small credit cooperative on the Reiffeisen line with \mlimited
liability. The intention of the government at that time was to
relieve farmers from their severe indebtedness and to maintain

their land ownership.

With the success of this Ffirst group of credit cooperatives
led to a moderate ex”ansim of cooperatives of this type and, later
on of other types. By thr end of 1966, the nimiber of village credit
cooperatives had increased to 9,869 societies witii another 29
different types of cooperatives. The total menbership of 518.1
thousand families of \“ich 15A.2 thousand were menber of credit
cooperatives. N <

< Many
types of cooperatives were set up from production credit, land hired-
purehaee, umbrella making and fish culture to Ice marketing
cooperatives.* The Important ones, however, are the credit coopera-

tives and land settlement cooperatives.

After 50 years of operation, the success of cooperatives.

*Ministry of National Development, *nie Cooperative Move-
ment in Thailand, Bangkok, Aligust, 1967, and also in Pradit Machima,
Growth and Development of Agrictiltural Cooperatives In Thailand.

The Cooperative League of Thailand, Ban”ok, 1976.
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in terms of relieving farmers of their Indebtedness and providing
credit to the members for luiproveinent of farm production has not
much observed» There are many reasons for this. The numbers of
each cooperative was also quite small, averaging only 17 members
per society besides providing credit alone it has been difficult

to offer other services; namely, marketing services to its members.

In 1969, to strengthen the role of cooperatives, the
government amalgamated all snail credit cooperatives at the village
level into the larger units called agricultural cooperatives. The
services have been expanded, in addition to providing credit,
marketing, selling farm products and selling production inputs,
agricultural extension, land Improvement and irrigation management

(where applicable) were added.

By the end of 1977 number of cooperatives by types and

menijers is shown below:

No, of No. of members
Type of cooperative Societies (family)
Agricultural coops. 681 523,844
Fishery coops. 7 1,112
Land settlement coops. 59 32,421
Thrift and credit coops. 236 395,257
Constjmer coopers. 160 270,434
Service coops. " 97 29,156

Total 1,240 1,252,224
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The Performance of Agricultural Cooperatives

The most important and those of concern here are agrlcul**
tural cooperatives where about 8% of all farmers are members. But
the cooperative performance has not been as satisfactory as
anticipated. In 1977, the Bank of Thailand, the central bank with
collaboration with other government agencies dealing with coopera-
tives ci”sified all agricultural cooperatives into 1st, 2nd, and
3rd clasdt It was found that less than two per cent of the 552
cooperatives were classified as first class, 31 and 67 per cent
were second and third class, respectively* The Bank reclassified
again In 1978, and, again only 2 per cent of 680 cooperatives were
put in the first class, 23 and 75 were in the second and third clasd#

respectively,*

The National Economic and Social Development Board (NESOB)
also undertook classification with slightly difference criteria,**

The results, however, were more or less the same.

*Bank of Thailand, "Report on Agricultural Cooperative

Classification for 1977 and 1978". (mimeo.)

**Bank of Thailand classified according to business manage-
ment* business performance and financial situation criterion.
While NESDB based on volume of business, nunber of members, working

capital, share capital and net profit.
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A few example may be cited, especially on loan and repay-
toent with the Bank for Agriculture and Agricultural Cooperatives
(BAAC), the largest source of credit extended to cooperatives.
Loans outstanding to agricultural cooperatives at the end of the
year rose from 259 million boht in 1969 to almost one billion baht
in 1975 and to 2.5 billion bsht in 1977.* The accrued interest

ouatanding was 168 tcillion baht also in 1977,

Another aspect which is quite interesting that in the
business activities of the cooperatives. From Bank of Thailand
stu”, shows that agricultural credit is the main business activity
of cooperatives. Only 51 per cent of all copperatives offered full
services, i.e. credit and marketing, and 41 per cent engaged only
in credit and buying farm input and about 5 per cent of cooperatives

only extended credit.**

It was also reported that in 1977 only 102 cooperatives
have a full tim« manager, and 67 of thoce have formal education less

than high school, 77ad :?nly ona earned a college diploma.***

*20 baht equivalent to US$1 approximately.
**Bank of Thailand, Of£. cit.

***Technical Division, Department of Cooperative Proootlon,

Ministry of Agriculture and Cooperatives.



The basic problems of these cooperative;, have been docu-
mented and well recognized and are similar to those in developing
countries» i.e. lack of sufficient funds, lack of. education among
cooperative members, lack of capable management, lack of government

support, etc.

Role of Government in Cooperatives: |In brief, cooperatives
consist of all member who form general meeting, then elect a Board
of Directors. The Board is responsible for formtjlating policy and
appointing the manager; the manager is then responsible for the

entire operation under the supervision of the Board,*

In general, as indicated earlier, cooperatives can not run
without govemn”~nt help, which involves from the beginning, organize
cooperatives, registering, etc. and to ensure tiiat the registered
cooperative comply with cooperative law. However, in practice, and
in local agricultural cooperatives, a government cooperatives
officer is responsible for being both a guiding advisor and for
supervising by the Board of Directors and well as the manager.
Government agencies in charge of cooperatives, like cooperatives,
have passed through several phase of expansion, stagnation,

consolidation and revival. By the end of 1978, Department of

*Pradit Madiima, Growth and Development of Agricultural

Cooperatives in Thailand, op: cit., p. 26.
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Cooperative Promotion has 6,013 personnel. In addition, the
government has maintained the Department of Cooperative Auditing,
responsible only for auditing cooperatives and other types of

farmer organization.

With the involvement of govemjnent in cooperatives since
the beginning, the government has provided both financial and
technical assistance. The later has been in the form of training
and educating cooperative mambers and giving technical advice in
the field. Many believe that the close supervision by a government
officer will not give a chance to the cooperative to make their own
decisions. But the government also has good reasons for this

supervision.

Teaching Cooperatives in Thailand

As briefly CKplained the previous section, we may concludc
that the cooperative movement in Thailand has not been very suc-
cessful even with the heavy involvement of government activities in

cooperatives operation.

Therefore, the emphasis in the teaching about cooperatives
has the logical aim of training for working as government cooperative
officers rather than working iIn cooperatives Iltself or providing
education for the gener-"I This section will describe
teaching cooperatives in Thailand in three respects namely; Tformal

training to work as a cooperative officer in government agencies.
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in-service training for government officers and staff of coopera-

tives, and general education in schools or for the general public.

Teaching cooperatives to the government workers; Date back
in 1943, when Kasetsart University set up Faculty of Cooperative*
and after offered 3 years college education to produce personnel to
work with Department of Cooperatives, a few years later the curxri-
culum was e]g>anded into 4 year B.S. degree and later to a five year
program. The degree program passed through several phase, after
terminated in 1966, the Faculty begin to offer B.S. degree in
Cooperative Economics in 1977.** 1In 1978, Institute of Agricultural
Technology in Chiangmai province also began to offer a program
leading to a B.S, in Cooperative Economics where the contents of

the curriculum are similar to that at Kasetsart University,

*Later on was changed to Faculty of Economics and
Cooperative and finally to Faculty of Economics and Btisiness

Administration.

**The curriculum requires for 144 credit-hours out this 45
credits are basic requirements, 45 are core courses included
courses in economics, accounting, business administration and law
and 28 credits for major courses plus 26 from minor field and
elective. The student is required to engage in field training for

at least 200 hours.



The undergrade program at both Kasetsar:: and the Institute
are more or leas similar to agribusiness management or agricultural
economics types program, but more courses In cooperatives is offered
and required. At Kasetsart alone thousands have graduated and
mostly worked in the Department of Cooperatives especially before

the earlier 1960°’s. Later on, very few work in cooperatives.

In addition, to a degree program cooperatives have been
offered in almost every higher learning institution, either under
Departments of Agricultural Econoniics or Economics, most of them
under the courses of Agricultural Cooperatives or Agricultural
Cooperation. The content generally includsd "History and principles
of cooperatives, organization and management of cooparatives,.

The course are offered either requirement for degree program or

elective.

In 1970, the Cooperative Education iasiritute was set up in
the Department of Cooperatives, The Institute offered one year
curriculum and admitted high school graduates. Upon graduation. IFf
he wants, he can work for the Departmsnt of Cooperatives. There
arc about 35 graduates arnually. The details of the one year
curriculum are shown in Appendix 1. The contents of curriculum
consists of 26% of total credits as cooperatives, the rest are

related to cooperative from accolaiting to office management.

One remark about the cooperative courses offered for the

degree program eng>haslzes on "organization and management" of all
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types o f cooperatives, even some types which do not exist [ the
Loty This seemed @ waste time and resovrees, and may be even
be lrrelevent to teach Iooclase, where details or rules and
regulation s can b ewplained ITnoone or two houwrs oof Ta-vervioe
training.

Pn-service training for the Department of Cooperative
Promootion 0 fficials and for Cooperatives Emnployee; The Departnent
b Cooperative promotion, thrs-'esh Cooperative Education and Torain-
ing Center offers dn-service tradining to o all Tevel of the staff
gspecially to o porodsdnclal o and amphur oo fficer o and particularly for
e by recruited o fficers, Woost of the tradining s jointly orgpanized
Woith the Cooperative League of Thailang . ** Types of towrses and
pumber of tradinding session depends o oon the budgpet available.

The Department, in collaboration with the Cooperative
League also offers & short covrses training for agriceltural
tooperative officers, Douring the seven year period (LYT0-197¢6)
fowr trainding couvrses have been offered, namely for tooperative
managers, accounting officers, tredtit officers, and agricelteral

FThe provinte 0s ddivided into ddistricts calls o amophur,

VCooperative league of Thailand s & non-govennent
prgandretion set owp i LYEE owoith the objective of promoting and
feveloping cooperative nmovement in Thailand.
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prtension o fficery, The session rici from & to 10 weeks, Durinyg
the sadid period about 848 cooperative officers and managets have
participated 0 the prograne.t The emphasivc of training are on
pooperative porinciples and o accounting procedures. The cotitent of
the corriculunm for managar training is shown in Appendiv 1,

Cooperative Edvcaticr., dti the School or for the Piiblle; At

the present) there @5 one elective covrse which has been offered in
pll osecondary school, RowevGr, cooperation iy often treated a5 one
section dn o omany subjeets particelary i osocial ostudies. However,
the W indistry of eduvcation has suvpported and etncovraged all
tooperative activities inoall o sohool, To accon?>lsh this in I
Cooperative League with the svpport of Tocal tommunity grovp has
prgandired workshops for o school teachers, Roping that, some of

them may organize seme kind of cooperative actI™tlestn ostly

tooperative store when they retura,

The cooperative Teague of Thailand also hold & few seninar

g vally for those dinterested or dinvolued inoocoo0peratives,

fnoproviding cooperative edveation for gqgeneral piibllie,
the Cooperative Eduvcation and Toraining Center moaintain mobile vnits
workdingy dino owvariouws parts oof the country, The main objective @5 to

arouse the public interest and promote cooperative koowledgpe and a

YO dvisdon of Toradinding, Departmoent of Coeperative Promotion,
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spoiritoamony tooperative menbers and onoa-moenbers oo the
reraloareds. However, with budget constraints and obsolete
technigues and equipments the resuvlt Iy rather Tim ited. The
Department also Tssues panphlets, posters and mannvals about
tooperatives distributed to o the putblic,
Concluding Remarks

The history of 83 years of cooperative movement I Thei-
land has proved it development to be & very ¢iffivelt tash. The
povernmoent has taken @l steps to promote vooperatives, by contri-

DU to hope that, ctooperative tan be o vieble means of solving
ptonom it o prodlens of the poor farmoers.  The goverament by,
therefore, to take the inditiative in dintroduveing to them all
Petessary step s A0 oorgandiring, providing necessary inditial ocapital,
SUpervising o ay o owrlloas wuditing the tooperatives- I joininy
povperative societies, nmost Of thembave no real evonomiv needs ag
the basiv for mutual hedp and SsIfhelp ecoording to cooperative
principles.  They join the sociatias with the hope of vetting eit
from the governnent, mostly in the form of Teer with Tow Tnteresd
Tatey, Bofter they got Vihat they want they are ne lonyger

fnterested 0 cooperatives™ nov even to o pay back the loanys,

Ir oprinciple, WO KNOW thet tooperatives tan not b
organized except oon the solid fouvndation of vaderstanding and

rational acceptantce, fnother words, we realize that cooperative



begin woith o eduvcation not legisltation f

f members do not wvnderstand the rationale in joining
pooperatives, and, inoaddition inosetting o owp the auwthority dinsuffi-
cient o opreparation has been omade to o @scertain their o potential
Fimancial and adm indistrative viability. Cooperatives are doomed to

failure.

PP othe qgovemiasat want to strengthenr tooperatives,
education and tradndingy moust be emphasized. Coovperative education
inosehooly and for the pudlic espevially at the farm lTevel must be
emophasites. Careful vonsideration have be nade term of the tontent
b the curricudlum and the relevance te them o Poroviding education
after they join the tooperative iy omore or less ineffective and
member regards as o irrelevant to their interest, Nt convincing
them to jodn before they wnderstand and have the cooperative
spoirit by omoost diftiee o where ntraiber of newly reocervited moenbers,
and o ontmber o f societies are the targets that the responsible

goverament o fficer must moeet,

The edfohasiv on eduvcation and training shouvld be equally
contentrated o those cooperatives with good potential of sureess,

This w il be more relevant to its mentbers, The training turriculum

FAAD, Toradnding and Extension ino the Cooperative Wooven ent,

Rome, 1062,
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gve to obe o carefully considered both o its contents location sta ff-

ingoand field traininyg. The cavtion have to be made that training

i

h

fone s not & solution, but the cooperative must be able to retain
Psoservices for od onumber of years, reasonable salary, advancen et

pportu ity and o job o osecurity moustobe provided.

fntensive study 0 cooperative edvcation hoping that

raduates w il work as goverament cooperative officials 15 not
gromomoended uwunder the present tlrotirnstances, The reason for this
soothat the person el 0y oneeded, does vt oneressarily too have
trong atatdenic training. The svcceess I oworking together with

poperative members needs somoeone who understand the problen s,

pderstand the member, gpood human relationship, and really
gerdified himoselt o to owork in the locval, to solve the problen of the
00T, We can o not expect that the degree progran w ill norn ally
roduce that type of person

To strenqgthen the cooperative spirit for both menmber and
poperative officers regqulear tradining is nevessary. The session

dve toobeginowoith the inditia !l trainding o and follow uwp ineservict

raining. The content and method showld emphasize on tase studits
Pdomanagement plananing exercise rather than lectures nainly
psed oo texthbook, Practical on the job trainding in @ swctessiul

o ptrative oo the local iy needed.
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PRENDIN 0 Requirenments for Diploma I

progran )

ppartment of Cooperative Promotion, M inistry

boperatives,

rinciples of Cooperatives

poperative Law

rgpandzation, Swpervision of Cooperatives
priculture

teounting

poperative Moanggen ent

arketing

radining Moethod

vl L

rincdiple of Economics

rinedp e of Agrivulteral Economics
inancial Analysis

bolesaling and Retailing

Patistios

bral Sociology

iman Roelation

priculteral Coredit

ffice Wanggenment

Pylish

These IV subjects are offered o twe semesters,

Cooperatives

Jtar

Agriculture and

treditt
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APPENDIX 1 Ten Week Progranm for Agricuvlteral Cooperative N anager
Toradindinyg, Organivzed by Department of Cooperative
Promotion, Cooperative League of Thailand, and Factulty

ot Economicy and Bousiness Admoindistration, 1874

Comoponent of Progran;

Woajor subjeots LED howrs
Woinor subjeots Th hours
Goeneral subjects I
Doiscussion and tvaluation 10 hours
Woejor subject: Tacluded Cooperation (28), Cooperative

managenent( 28), Agr. Coredits (5], Ateounting (30), Woanagerial
pccounting (L) Agr. o omoarketing and processing (V). W oaterial o and

production fnputs procurements [5).

Woinor subjects: fneluded Statistics (0], Law [22), New
pprdicu tteral techndigues (Db ), HKtanan reletions (L0), Coop, exten-

sion (L0,

Goeneral subjects: included Role of government in
g pricultere developmoent Coop.y League of Thailand; Bank for

Bgricultere, and eteo,
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GONCEITUAL ERAI"WORK EOR THE TEACHING
OF GOOIERATIQN IN SCHOOLS & QOMEGES
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Sacicground-

Cooperative foua of oiganisations have been recognised as one of the isost
ideal voluntaiy and democratic associations which are capable of bringing in
social and economic transformation through mutual help and least confljLct of
interests. In view of the achievements and the potentialities displsyed by
cooperative oiganisations in different countries 'cooperation' itse lf has been
termed as the "economic miracles of the. last century". From "Rochdale Kioneers"
in U.K. in the last centuiy to "Amul Daiiy" in India in the present century
are all indicative of the potentialities that the cooperative type of organ-
isations contain in themselves.. It has now been realised that "Cooperation is
an ideal economic movenent which aims at protecting and prpmqting the interest
of its members without affecting their freedom and dignity". However, the effect-
ive realisation of the cooperative ideologies through cooperative oiganisations
cannot be achieved without the effective involvenent of its members. Rochdale
KLoneers, even before starting their small venture realised the importance of
"involvement" of members and felt that certain amoxint of education to members
in business administration and management practices were essential for cariying

out the activities of their oiganisation on business line.

They accordingly included "education" as one of the objectives of their
oiganisation. They set apart 2.5 per cent of their trading surplus fpr education
and set up a school for younger generation as early as in 1850,. Some 3,000

students in the age group of 14-40 were bene:0.ted during toe period 187,3 to |894.

The history of the development of c.ooperative thought and co-operative
oiganisation in developing nations shows, that there has been significant, quanti-

tative development of the various types of cooperative organisations during the
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first half of 19th century. However, the growth has been more pronounced in ths
agricultural sector than in any other sector. This has IOainly laeen ciue to the
fact that the developing nations are still basically dependent on agriculture.
Though the quantitative expansion has been significant the qualitative perfoimance
of these organisations le ft much, to be aci*”ved. Basically, one could trace two
important reasons for this - firstly, inmost of the developing nations the
movement was and continued to be "State Sponsored" and "State Patronised", as

a prelude to. some:.geiious social and economic disorders. After the second
world war many new nations'were bom, getting independence from the colonial
lule. These nations realised that cooperatives could act as an instrument of
renoval of poverty and could help in regional planning for development in order

to reduce regional imbalances.

Though liie cooperative organisations received all the support (financial
and organisational) from thei new political set up, little was done by these
Governments to see that these organisations become self-sustaining. This
happened precisely because of the fact that the Governments did not realise or
fully agree to the significance of cooperative education in successful organ-
isation and operation of such enterprises. Probably, the feeling was that
financial support w ill bring in financial stability and in turn w ill overcome
other deficiencies. As a result of this in mar”® cases- these organisations
became an instrument in the hands of vested interest of the society which

continued to contain the basic fudalistic elements of the colanial rule.

The fUtaHty of the one sided approach of financial and legal support
on the part of the Governments was realised as late as during the late fifties
of this century and efforts were made to bringing in "training" element as a
continuous process to strengthen the management of cooperative organisations.
However, cooperative education s till continued to be neglected as it was

considered as a less priority area in Idle field of cooperative development.

History has shown that how grave this mistate has been, "The problem of
present day civilization is social integration - to put man in touch with nan
so that they may live together in meaningful understandable and controllable
relationship". Cooperation provides one such instrument to achieve this goal.
However, cooperation is only one particular aspect of a cbre widespread concept,

which in the widest sense means the union and coordination of the resources and
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endeavours of each individual in a joint effort to achieve the results in the
widen interest of the community as a whole. |If we agree to this, it w ill mean
that members or potential members are the most important factor in such oigaa-
isation. Robert Owen had rightly pointed out that "Man's character is not made
of him, but for him. Man is not a free agent to shape his character and his
behaviour as he wishes". |In essence it means that man is the product of
environment. Environment is greatly influenced by eAication. It is, therefore,
amply clear that if we are genuinely concerned about ensuring a solid foundation
for cooperative sector which in the long run w ill establish social and economic
equality, we must give due importance to cooperative education which holds the
key to the success of cooperatives. This is particularly applicable in case of
the developing nations of &>uth-East Asia particularly India where the literacy

percentage is extremely poor.

For the cooperatives to be successful, there is need to engage for
cooperative ideals and cooperative institutions, the loyalty and the imagination
of youth so that in the long run they become active cooperators of the future,
aware of their rights and obligations towards their organisation. This could
be achieved by introducing the teaching of cooperation as a subject at the

school and college level.

However, one is aware about the follies of our existing educational systeni
which leaves much to be desired. Mere introduction of the subject at various
level in schools and colleges w ill not achieve the goal unless and until tne
objectives of education in cooperation are well defined and proper educational
planning is worked out for its introduction at various stages of school and

college curricula. N |

1, Cooperation - A Workers Educational-Manual, Geneva, 1956
2. Cooperative Education, Cooperative Union Ltd. Education Ifepartaent,
mStandform H all, ioughborough, Leicestershire.

Present Position

In the absence of proper cooperative education fitted in the general
educational system and ignorance abouttie strength of self-help and mutual
actions, man continue to prevent man from woridng for common good, which is -the =m
main cause of miseries and misfortune for the toiling millions. The basic tasks

gf cooperative education the;refore, w ill have to be defined as development of
o %o oo sf/~



self pieservation, self direction and self reproduction among its members.

Prof, Alexander F. Laid-Law, has pointed out that "Complete cooperative
philosfhy includes a vast aiea of educational social, moral and cultural values”.
If the movement is simply fitted into an economic framework, it is bound to fail
in achieving the goals of cooperative action. It is, therefore, essential for
the success of cooperative organisation to develop proper mental attitude
among people. No organisational structure, much the less, cooperative organisation-
al structure could flourish in isolation of its membere and potential members

without the development of attitude.

So far, teaching of cooperation has been confiimed mostly either at the
highest level in the universities or at the cooperative/teachers training
institutions. Some of the universities like fontifLc” Gregoiious .University in
Rome and some universities in India have introduced a regular course in
flooperation. In otheruniversities, in U.K., U.S.A, and laany Europeon com itiies
it is introduced as an optional subject. In many universities cooperation as a
scientific stu(fy has been recognised as a subject matter of research. No doubt,

. v o
the efforts have largely been instrumental in filling in the gaps to some
extent in the managerial cadre and leadership in the cooperative sector. However,
the vaccum at the members and potential members remains. Gommandable work has
been done by the Inteiiiational Cooperative Alliance with the helpi of its two
Regional O ffices at New Eelhi and Moshi to further the cause of member education,
A few’  cboperative member education projects have been initiated by it through '
the financial Support received from Swedish Cooperative Centre. These projects
have macte commandable impact. But the questions remains could they meet the
total requirements? Similarly Cooperative Education M aterial' Adviso'iy Service,
popularly known as CEMAS, a project again under the ICA -and financed from SCO
has helped a lot to the cause of cooperative education by providing-'suitable and
relevant materials to interested'persons and organisations. But such international
efforts have its own limiations. Certain cooperative organisations-in Souths:
East Asian countries have also taken up the task of cooperative education but

their efforts fall far short of the requirements.

The -Framework;
The solution of the problem lies in developing a bxiilt-in system of

cooperative, education within the educational framework of the country cohcemed.
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AVihile the first two stages could be made as compulsoiy for all students,
thethird step could remain open for only those who want to find a profession
in cooperative sector. Even if we,achieve in our objective in ch”~ging the
attitude and importing the knowledge about cooperative philosphy and.its workiug,
we havelaigely achieved our objective of creating suitable,ef~fiipnaent; the
f uturwe; - o f cooperatives. A beginning therefqi5j.should fflade r

right from the elementary school level going up to the uJ”versity level* ,

Having identified the stages of developC3en.t o f'co~peifative education
along with the general educational system we could no?/ tuitt' ciiir attention
towards the problem of develojment of suitable curiiculiim for each stage* Let

us first discuss the various related aspect involved in each .stage

Stage-l - Elemeatarv Schools;

Objective; To develop attitude towaids cooperative way of living.
Age Group; 7 to 12 years

Standards; Vth to V IlIth

Stage-Il - Secondary School & Higher &condary School :level

Objective; To impart knowledge about cooperation;- poten-“~ials
achievements and methods of work of cooperatives.

Age Group: 12 to 16 years -
Standards; a) IXth to ith -
b) Pre-university or ...

c¢) Standard IlIth and X Ilth

Stage-Ill - College and University level

m.0Objective; To impart knov~lQdge and skilj» in cooperative theojy :and
practice including cooperative business management.

Age Group; 17years and above
NStandards; a)Three years degree <course in cooperat;ive.
b) Two years master's course in cooperative.

c) "cial two papers during each year of the three years
degree course (B.Aw fe B.Coini) which may be bptional.

[ I d) Special two epapers during each year of the 'Master's
, Course (M,A. & M.Com.) which may be optional. ,
Having identifi-ed the various factors involved'at the various stages of

introduction of cooperation, we could now broadly examine the curriculum contents.
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On the basis of this, the broad areas of curriculum for each stage of

cooperative education could be as follows;.

STaGE-I -

| f

Elementary Schools;

>

we assume that "education in cooperation is education in cooperative

way of life" then introduction

schools becomes essential.

elementary to

of the subject of-cooperat

ion at-elemei”tary

The general trend of the development process from

secondaiy education reveals a high percentage of drop-outs* This

that at the elementary stage itse |If the students

makes it all the more essential
be given some ‘elements' in cooperation, atleast to the e
The beginning at this stage w ill have to be confined to s

as

xtent of 'Why' and 'How"',

imple short stories

telling the universal truths about .cooperation like "United we stand, divided

we,fall",

etc. Apart from this,

"Mutual help makes tanl®: easy", "sacrifice today

introduced in stages from stand

ard V to standard V Illth .

happiness tommorrow"

some elementary education in cooperative may also be
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SLmilarly., education prograasne in cooperation could be worted out in a
more exhaustive wsy and with a view to make it job oriented from the secondary

standard.

It is extremely difficult to prepare a prototype currLculum for stage
IlInd and Stage Ilird, as the socio-economic environment differs widely from
country to countiy. What,best a co”Lntry could do is possibly to. benefit from

the experience of others by making suitable adjustments to local, situations.
TEE IMDIAN SITUAIIOM

In India some thought has been given to liie question of introduction of
cooperation in the schools and colleges« A study team under the chairmanship
of Sari S.D. Mishra which submitted its report in 1961'made the following
broad recommendations of the-question of teaching of cooperation in schools and
colleges, -
i) The subject of cooperation should be included as part of the general
education;
ii) In addition to a number of subjects in social studies, separate subject
on cooperation be introduced at primary and middle classes. n
iii) Cooperation should also be included as a subject in the Teachers' s
Training Course (B.Ed.)
iv) Cooperation should be an optional subject at the undergraduate leveli
v) A special two years course mgy be introduced in M.A«
vi) There should be a diploma course in cooperation at the level of
Rural Institutes,

vii) Research in cooperation be promoted at university level.

It is quite apparent that the recommendations doesnot go much farther
than more suggesting some broad policy lines. The committee also did not
examine in detail the implications of formulating curriculum and follow-up
action required. Broadly, the emphasis appears more on filling up gaps
in the professional man-power requirements than creating a built in
educational system which could take care of educating the masses in cooperative
way of living. However, some beginning has beendade in the direction of
imparting instructions in cooperation to the school children in iindhra Pradesh,
Bihar, Bontosy and Iferala by including important topics on cooperation in the

school curriculum right frobm 3rd standard# But the approach is more casual.-
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At the higher secondaiy school level some topics on Cooperation is included
in Cooperation under the broad subject of economics in the syllabi in some
states.

The M inistiy of Education, Government of India in consultation vdth the
Planning Qommission set up a working group on vocationalisation of education
in October 1977. The worldng g.roup identified cooperation as one of the
vocation. Under the scheme for the vocationalisation of education, the working

group identified four broad groups which are as follows;

i) Agiiculture and Allied activitiesj
i) Rural and Small Industries (including handicrafts)j
iii) Social serv™icesj and

iv) Other sei?vices including territoiy sector.

Under the 4th sub-group the areas identified for vocationalisation of

cooperative educations are as follows;

i) Cooperative Member Education,

ii) Cooperative Law (Rules) Training,
iii) Consiiffiers Cooperative Management,
iv) Cooperative Banking.

V) Industrial Cooperative Managenent.
vi) Cooperative Marl®ting, and

vii) Cooperative processing, operators courses.

The recommendations of the groups are yet to be implemented. In the
meantime the National Council for Education itesearch and Training are engaged
in working out suitable curriculum for cooperative education in schools at

different levels.

The Committee for flooperative Training (now National Council for
Cooperative Training) reviewed this question again at its XXlIst Meeting in 1975
and appointed an Expert Group consisting of academicians and experts on
cooperation to examine this question in detail. The team was headed by
Dr. P.N, Nayar, Education Advisor, Planning Commission, New Eelhi, One of the
task given to the Expert Group was to go into the syllabi on the subject of
Cooperation taught in Schools, Colleges and Itaiversities with a view to prepare
a model syllabi. The expert group made a detailed analysis of the available

Vst 10—



infoim atioa, collected additional informations throvigh questionnaiies, visited
universities, heM 'diseussions -with educationists and cooperators before

finalising its report.

. . The Expert-Group found the foUawing position with regard to teaching

of cooperation in XndianiUniversities at different levels:

Course ih Odoperation and/or " Mo. of iJnfversities -
subject pf Cooperation in a providing subject
' Gouise 'mm ' "y

1. Special Course leading to
a) Masters Degree in Cooperation (M.Goop) N il
b) Post graduate Eiploma in Cooperation ' 4
°) BacteLor's degree in Cooperation (B.Gopp)v.,, -~AN il ,

d) Post School Diploma in Cooperation 1

2. Subject in Cooperation N .
a) BacMor's of Arts Course (B.A) ! 12
b) Master's of Arts Course (M.a) ... oo 21
c) BacMor's of Coffimerce (B.Gom) oo 39

d) Master's of Gommsrce ..

........ e) BaciSO-Or's of-Science (iigiicultU 3® )_1J:..3 24: . O\ -
f) Meters.of Science- (Agiiculture) 9
g) BacMor of Social V/ork . 1
h) BacKlor of-Law (LL.B) — - 2 .

On the basis of their finding the Expert group made the following major
recommendations;

i) Schools, colleges and xm iversities by far cojpstitute the most importalit
source of cooperative member, leaders, and operating personnel and hence the
subject of cooperation be introduced from school level itself going up to

university level.

,ii) School education in cooperation be'divided into two stages i.©-»
has

elementary .school stage, and secondary school stage * --it/suggested the-introduction

of cooperative”™ philosophy through stories -right from the primary stage of eduGation.

It has suggested that.the formal education in cooperation should-stalJrt in 'stages

from standard Vth to V IlIIth in stages. It has suggested to organise the' schools

SR /-
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community life on cooperative basis such as oiganisation of school stores,
canteen, thrift and savings society, garden and hobby worlshop on,cooperative

lines,

[ It has ftirther recommended that these aspects should continue at all the
higher levels of education-with increased sojiiistication and v4der variety for

ensuring sustained interest and active purposeful participation.

i) The Expert Group have divided the secondary school stage education

into two parts;

a) Lower Secondary School Stage (standard 9th to 10th), and

b) Higher Secondary School Stage

a) Lower Secondary School Stage; The curriculiua should aim at giving
inform ation about different types of cooperatives and functioning in tlae
district and the state in which the school is located™* Study visits to
successful cooperatives be arranged. It has recommended for greater involvement
of the students in this school comamity activities organised on cooperative
lines. Each student should have an opportunity to work by rotation on one or

the other students' committee,

b) Higher Secondary School Stage; The new educational pattern,; the higher
secondary stage w ill have two main streams i.e . one as a preparation for
university learning, and the other as a preparation for some vocation or

profession. It mgy also be called job oriented<education.

The students opting for first stream w ill have to continue the learning

of cooperation as part of the Uberal education started in the elementary stage.

The students following the second stream, obviously m” not either
desire'or be able to pursue university studies. The students falling in the
second stream may be provided with "two years iower Diploma Course in
Cooperative Management (b) Professional", Students in the second stream w ill’
help in .building up a pool of qualified youngsters who could find place to fill

up the posts of paid secretaries. Assistant Managers and Managers of sm all/

primary cooperative societies. In this professional course, it has been
recommended to have one full paper in the IInd year devoted to job practical
training,



STAGE -- JIL: -r University Teaching in Ctooperation ,

ihe expeit gixxip has lecomoended that study of eoqgperation should be
intix)duced as part of the course in Economics, Goinineice. Agriculture, Law,
Public Administration ~d Sociology. The Gommittee was of the opinion that
study of Economics today is heavily baised in explaining Capitalist _~stem and
theories and:the operations®,of the socialist system and the theories pertaining
to it N also operations of cooperatives and cooperative principles did not find
place in the study of ecqnomcs tod”. SimAlarly, the study in commerce do
piovide for the study of different types of organisations but it does not include
the sutdy of the cooperative business organisations. And hence, there is a

need for radical change in the contents of these two subjects, etc.

The expert group has farther recommended that besides the study of
cooperaliDn as a part of different subjects indicated above which eveiy student
studying the particular subjects w ill necessarily have to sta<”, there should be
provision for study of "Cooperation" as an optional subject uo the Arts and
Commerce Courses both at the Bachelor's and Master's levels. This vrill provide

opportunity for specialisation.

One of the moidt significant stiggestion of the expert group is in resisct
of introduction of "spare time" Diploiaa Cours# ijj cooperation at the university
level for these ~-students studying only other subjects for a degree course could
jcdain their spar® time while studying in the first and second years of the
degree jcourse. This could be on.the pattern of the existing Diploma Courses in
Costi-Aceouiitixigi ;Corporate Secretaryship awd Enterpreneurship offered by the

Delhi University (India).

For filling the gap in the manpower requirement of Professional Managers,
the group has suggested the introduction of two separata courses at this
university level i.e. (i) Three years' EBgiee Course in Cooperative Management

and Administration and (ii) Two years Master's Course in Cooperative, Management

and Administration. These could be- introduced on pHot basis in Some of the
selected universities. The- success of such course in the inixtial stage,
however, w ill depend on the skpport -yaat the universities w ill i“eive.vfor the

introduction of such courses and also the incentives for the students’'t& find

out a earlier in cooperative oiganisabioiis, , ,
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[ An outline of the syllabi suitable for different stages of introduction

of cooperative educations was also worked out by the expert gioup and is appended
at the endfof this ipaper (Apjsndix |I. to V1). Realising the limitation of the

syllabi suggested by it, it has rDCominended foy oiganising a detailed workshop

on this subject.

The expert group has recommended for vaiious types of incentives to -
attract people to take up a carrier in cooperative organisations such as (a)
offer of appointment from cooperative deparfcment/oiganisations to those who
secure top ranks' at the Bachelor's, Master's or Higher Professional Diploma
Course in Cooperative Busixiess Management. Similar incentives could be provided
for students secuiing top ranks in the Junior Diploma Course in Cooperative

Business, Manageiuent.i.

It has been suggested that laige cooperative organisations should selcct
their flituie manpower requirements from among the students undergoing these,
courses. Apart from this scholarships and prizes may also be instituted by the
cooperative ofganisations/State Cooperative Unions and Cooperative DepartHBnts
to encourage the higher studies in cooperation.- It has farther been suggested
to constitute "Placement Ad\d-sory Board" with representatives of industrial,
financial and banking fields, Universities, Registrar Cooperative Societies and
Chairmen and Chief Executives of important cooperative institutions for placement

of new recruits etc.

The group als6é rS'cdgnised the need for ensuring the quality of teaching
and guidance and suggested'the foriailation of long-term planning for faculty
developnent/training particularly for schools. To start with, to meet the
imnediate needs, organisation and conduct of orientation programme in cooperation
may be considered. The other important area where immediate attention is
required is in the field of preparation of learning and teaching m aterial, and
availability of appropriate lessons and books for schools and colleges at
different stages of cooperative education. The group suggested that the National
Council for Educational Research and Training (WCERT), the State Institutes of
Education and the State Text Book Bureaus in collaboration with Vaikunth i%iehta
N ational Institute of Cooperative Management msy take up this task. Proper
emphasis be given to prepare suitable teaching m aterials based on Audio-Visual

Alids. i,
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As for colleges and universities, research in cooperations w ill be tjie =
necessaiy base on which literature on cooperation w ill have to be built upi In
this connection, it has suggested for the establishment of a "National Archives
of Gooperative-litelratudfe'~where la™Mn» thesis, or dissertation and other
related m aterials w ill be made available at one place. 1316 Archives should have

arS~geffl& Etts for M cro-filining ofold literature in other libraiies,

To induce interest and provide encour®ement, Inteffschool competition
and Inte3college and inter-university essay and debating competition may be

oiganised each year*
ISSUES H)R DISCUSSIONS;

In. the li-ght of the foregoing analysis qgn.ltke conceptual-frame~” for
the introduction of cooperative edacation"in schoojLs and colleges ~d the major
recommendations of an Expert Group appointed in India on the subject, the

following issues m$y be discussed by the Technical Group ;

i) I(ihat are the objectives of education in cooperation ?

ii) aiould cooperative education be started from the elementaiy school
level going up to college and laniversities in three stages as suggested
in the paper ?

iii) How to achieve integration of cooperative eciication objectives with
the general education fi-amework of the countiy so as to create a
built-in system of coopsrative's education ?

iv) What should be the broad emphasis on the curriculum at the different
levels and stages in cooperative education?

v) Choice of agencies (Government/Cooperative oiganisations/Universities)
for implementation of the scheme of cooperative education - the
incentive schemes, job, guarantee/preference/prissss and scholarship
schemesy»

vi) How to meet the needs of teaching m aterials/books, lesson plans/short
stories etc* relating to cooperative education? Evolving a system of
promoting Besearch in cooperation,

vii) How far the course contents provided in the paper could suit the

fliilippines situations?

........ :15/-
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viii)

ix)

- . 15 '

Orientation programiies to be*organised for training the-existing
teacheis in cooperation, [ ]

The need for evolving aisystem of periodical...review of the achievecBnts/
constraints identifLcation of future requirements, through some
statutely agency.

i“flaat are the effective methods and techniques of teaching cooperation

in schools and colleges.

The views expressed in this paper are the personal views of the author
and not that of the oiganisation which he is serving
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Study of “cooperation In the Scliocol Sta.ge

A. Study of <”ooperation In Standards V to VIII of
elementary School

Standard - V Biographical stories of great coopo-
rators starting from the local to
those from other states and other
countries.

Standard - YI Stories of cooperation in many lands
Standard - VII School Cooperative - what 1t can do

” how 1t can be started and how jo
should work.

Standard —VII1 Gooporative in the neighbourhood -
ville.ge or to?m - ?hat i1t does - how
It does.
B Study ox Cooperation In standards IX and X of Lower

Secondary School:

Standard ~ IX Cooperatives iIn our state: Types of
cooperatives and their wrork.

Standa.rd & X Cooperatives in other states - typos
of cooperatives ar.d their work.

C. Stud:/ of cooperation at the Higher Secondary Level:

(@ Pre-University - Cooperation as a part of rele-
vant subjects like Economics,
Comiiierce, etc, and also as an
optional subject v;hich could

cover -
Standard - XI Elements of cooperation
Standard - XlIlI History-and development of cooperation

in India, (in outline).

Two Year i1jov/er Diploma Course in Cooperative Inanagement (b
r'rofessional

Cb.jective :
In the new educational pattern of 10+2+5 it iIs expected that

all children will have Tirst 10 years of general education.
Theree.fter two years V/ill be by of preparation either fo:
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The University studies for another three years or for vocc-
tional or jjirofessional ~=r. This course iIs proposed to
cater to the newds of such students who after their
exa™inatio.n would desire to have education and training iIn
cooperation to qaulify for jobs In cooperatives such as
Secretaries of primary abricultural and icd.ustrial coopera*"
tivcs, salesman In Consumors®Gooperatives and other Coope-
rative Sales Depots ejid emporia, clerks iIn different types
of cooperatives esad departments of cooperation of state
governments, Zilla rarishads etc.

Hift"her Secondary (B) - Professional

Two Yegj Lower Diploma in Cooperation

11th
Paper - 1 Langu.—-ige | (Regional)
Paper - 11 Language 11 (English/Hindi)
Paper - 111 Peatures of Indian Society Rural *
Urba.n.
Paper - IV Principles of organisation and woj 7’
ing of cooperatives.
Paper ~ V Cooperative Act and Rules
Paper - VI Types of cooperatives - rural and
urban - their constitution ~d
working.
12th
Paper - 1 Language (Regional)
Paper - 11 Language (Sn 1ish/Hindi)
Paper - 111 Cooperative procedures in organisation,

suporvision, inspection .ad audit.

Paper - 1V Cooperative Book-keeping, Accounts egjid
operations of Banlc Accounts.

Paper -V Elective . s
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Topics on Cooperation in different sub.iects of study
1"ollov;ing topics could be i1ntroduced iIn appropriate papers;
- 1iconomic Theor;/:

1) Concept of surplus In cooperatives as distinguished
from concex-)t Oj. profit.

2) Theory of pricing as applicable to cooperatives and
internal price fixation In cooperatives.

5) Concept of cooperative as a firm ¥ith reference to
business and economic environment.

4) Cooperation under different economic systems and
feasibility of cooperation as a system.

5) Contribution of cooperative iIn different economic
growth models.

6) Vertical and horizontal integration through
cooperatives.

®e Ma-nagerial 17 conomics:

1) Factors affecting economic decisions in Jri%fats,
public and cooperative enterprises.

2) Feasibility studies - technical, economic, finojicial
and cooperatives.

3) Tools of economic decision making In cooperatives.
e Agricultural jiCoooiaics:

Cooperatives for providing pre-produ.ction and post-pro-
duction services to the farmers and cooperatives for
agricultural prodiaction.

D, Industrial Economics:
1) Coop)erative organisation of industries cottage and
small scale, for service and production-agro-indus-
tries, labour cooperatives.

2) Role of industrial cooperatives end cooperative
industries in industrial development.

5) Cooperative joint ventures with private and pbblic
sector units.
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- flisto—//~ of -ivaomic Development;

Industrial Revolution; Experiments in cooperative
coinmunitiescoo /erativo. business organisations,
consumers” cooperatives workers®production cooperfrti-."eG,
1iousing cooperatives.

Agrarian Revolution: Ca:ital nolds of improved agri-
culture cooperatives to service the farmers.

Econoiiiic Hanning: Role of cooperatives.
Histor;/- of jlconomic Thought:

Contributions to evolution of cooperative thought and
action by .oijj--ler Saint Simon, Lerouse, j.--roudhon, Lcipis
Blanc, Robert OwBn, Marx, Eni_,les, walras, Rabonno,
Pantaleoni, Marshall, rigo, G.De Groei, G. Gide,
Fabian sn.d Guild Socialists, Sydney and Beatrice "\,
Cole,R. #hili s, E. Domar, Olange, R.Nyers, G.lI"aguet,
r. Derrick, Galbraith, Gadgil, jKarve.

Money and Banking:

Gooporativc Banking - agricultural, industrial and
urban banks.

Cooperative -Yealks vis-a-vis Coimilercial Banks. ilg~
finance to cooperatives by ARDC.

Jublic Finance:
1) Taxation of cooperatives

2) Impact of fiscal, monet.Yy and credit policies on
cooperatives.

5) Public finance to aild cooperative development.

Indian Economics: -

Indian economic situation in the colonial-regime-r\;le
visualised for cooperation, achievements and short-
comings.

T ost independence Indian Economic Development - plcjmn-
ing-role of cooperatives in the plans-targets and
achievements - agriculture, industry, distribution of

consumer goods.

Politics:

1) Cooperatives as schools of democratic functioning
role of cooperatives iIn leadership development.
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2) Cooperative;..lobby aced cooperative party.

3) Interaction betvj“een cooperatives and political
parties.

4) tlace of cooperation under different political
systems.

5) State and cooperative development - state
partnership.

6) Cooperative Commonwealth.

K . Public Administration:

1) Department of cooperation - its role and set up
and functions.

2) Cooperative Law, Cooperative Department and
cooperative autonomy.

L. Sociology:
Social Institutions - Cooperative as a fora of group
action and social institution- iiiXperiments in
cooperative communities ~ Cooperatives as instruments

of social change - Development and functioning of
cooperative leaders - cooperative comiiiomealth.

- Commerce - Business Orf="anisation:

1) Cooperative as a form of business organisation -
characteristic features, merits and limitations.

2) Feasibility studies for cooperative business -
technical, economic, financial and cooperative
feasibility.

5) Legal requirements and procedures for formation,
vrorking management and dissolution.

Size of cooperatives ~ factors determining optimum
size .

5) Amalgamations and merger of cooperatives.
6) Inter cooperative relations - vertical and horizontal.

7) Federations of cooi”eratives - distinguishing from
holding com“-anics, trusts, cartels.

8) Structural probloms in coo’jeratives.

9) Cooperative financing of cooperative business.



First Year:

Second Year;

Third Year:
Paper - 1
Paper - 1l

First Year:

Second Year:

Third Year:
Paper - 1|
paper - 1"

Independent Papers on Cooperation

Avmmi S
B.A. 1i1conomics Course

Cooperation - |

Origin and Growth, of cooperation

Cooperation - 11
a) xrinciples of cooperative af mi”

sation and Qiagjce.iiiait,

b) Objects and structure of Coopera-
tive Law In India.

Cooperation - 111

orroblems of Indian cooperative
development - organisational,
functional and sectoral.

M.A, 1Cconomics Course

Cooperation - 1

a) History of cooperative thought

b) Economics of cooperation -
application of economic theory/ .
to cooperatives and study of models
in different cooperative situa“™ Mons,

Cooperation - Il

Comparative study of cooperative
experiences in different socio-econoi Ic
and political contexts.

B.Com, Course

Cooperation - 1

Cooperative Business abroad and in
India - forms and activities.

Cooperation - 11

Cooperative Business-Organisation

and 1vlanagement»

Cooperative finance - Accounts & Audit.
M_.Com. Course

Cooperative irlanning at macro and
micro levels.

Comparative study of cooperative busi-
ness under different economic systems.
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Diploiaa 1in Cooperative BAanatsenient

Objective

The objective of this course Is to provide the young-
sters studying 44 the University to acquire kno\vledge and
skills 1In cooperative manageiaent in their spare time and
thereby add to their qualifications for possible job oi)por-
tunities iIn the cooperative movement;

Duration:

As a full time corirse it could be covered In one year
but as a spare time course i1t Y~tll have to be covered In two
years. Examine™tion in papers in Part-1 will bo at the end of
the fTirst year and in the papers in Part-11 would be at the
end of the second year.

Part - 1
Paper - 1| - Basic Jiconomics
1 - Origin and t™ronth of cooperation
i - Principles, of cooperative organisa-
tion and management.
v - Cooperative Law
Vv - Different types of cooperatives
organised in India and their workixig.
Part - 11
Paper - VI - Book-keeping, Accounts and Audit in
Cooperatives.
Vi1 - Business and other Laws applying
to cooperatives.

Vil - Elements of Business Management 1in
Cooperatives, (financial, marketing,
personnel, production and materials
managemelit) .

IX - Office organisation and secretario.l
practice In cooperatives.
X *! Cooperative Adiiiinistrative set-up

and " ._procedures.



APBENDIX -V

A NOTE ON THE3E YEAR BICHELOS"S,BEGKS5E
GOUESE IN GOOx-ERATIVE K./INAGEVENT AND
AD1 _ 1 INISTRATION

BACHELOR-Qg COO+-EaATIVE MANAGEMENT MiD Ami N ISTBATIOK (3Gl:a@)

In the new educational pattern of 10 + 2 + 5 facilities
could be provided in the last three years, i1.e*-.at the Uni-
versity sta’c for professional educatiun to prepare the stu-
dents for executive and administrative jobs, iIn cooperative
institutions and cooperative departments. Hence, a three
year degree course leading to the Bachelor®"s Degree in Coope-
rative Management and Administration is proposed. *

Adiaission to this course should be open to the candi-
dates who would have passed their higher secondary examina-
tion In the general strea™is of Arts, Science or Commerce .ad
in the professional stream of Coop"ration, the last of ?/hich
IS being separately recomiiiended.

Course of Study and Examination:

The course wvnll be coverec: through six semesters, each
being approximately of the duration of he.lf an academic year.
The course will be conducted through lecture sessions, tuto-
rials, study visits and job acquaintance progr8m,mes.

At the end of each semester, there ¥ill be examinatio.Co
in the subjects covered during the semester. Should a crji-
didate fail to secure minimum marks in any of the subjects
In the semester examination, he will have to reappear in
that subject at the next semester examinations:
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Sr, Sub.1ect 1*ull
No . karks
jr— .5 ........

I"irst Seillester:
1 . Language(foreign)

taper _ 75
Tutorial 25

2 . Indian Language  -do- 100

3 . 1lcooiuic Theory  -do- 100
4 . Business iviatterfiatag® 100

5 . Book-keeping 5;
Accountancy -do-100

Second Semester:

1. History of Econo-
mic & Cooporative
Development(l)
(Foreign) -do-100

2 . History of Econo-
mic & Coop.Deve-
lopment (I11) Indian -do-100

5 . Gooperation-x~rin-
ciples & theory -do-100
Economic Theoryll -do-100

5 . Business Orgnnisa-
tion and Manage-
ment -do-100

Third Semester:
1. Cooperative Law -do-100
2 . Public Adminis-

tration includ-

;. Cooperative
Administration -do-100

HOo of lectures per Areek

Lecture Tutorial/"eini-
nar/syndicato/
lecturetee,/

o... oe.. . debate. .. . . .

N 5

10051

5 1
5

5

5 N\
5 1
3 1
5 1
5 1
5
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3 . Managerial
Economics
Paper
Tutorial

m _ Statistics
Fourth Semester:

1. Behavioural
Science

2. Personnel
kanageiiient &
Labour Rela-
tions

75
25

—do-

—-do-

-d.o-

5 . Business lLaa/s do-

4 . Advanced
Accounts

Fiftti Semester;

1. Financial
Management

2. Business Tax-
ation & Coop-

eratives

3 . laarketini®
Manai—"ement

—-do-

—do-

—-do-

—do-

4 . Types of coop-

eratives &
their vokint,

Sixth Semester:

1. Production &
Materials
Manaser jent

2. Orfice Man-
agement and
Secretarial
I-ractice

3 . Puhlic Rela-
tions & Coop-
erative Exten
sion

4 . Elective

do-

—do-

—do-

—do-
—-do-

100
100

100

100

100

100

100

100

100

100
100



The candidates will have to select one of the follo/m»
subjects for thfelective In the sixth semester:
1) Cooperative j.laketirg]- and Processing
i11) Cooperative Credit and Banking
1)) Gonsuiaer Cooperation
1v) Industrial Cooperation

Since this i1s a professional couxse, i1t will be necess”™
ary to provide practical oriontation. This could be_provi-*
dyd through

)] C-1sG discussions

iI1) Syndicates axid .ceinimars

1) Study visits, and

Iv) Job acquaintance in the area of the
elective si™bjects.

This last could be eventually developed into a .period
of apprenticeship In cooperative institutions and de“partaisiits
in the state pi-ovided such facilities could be effectively
arranged.

As the course is to develop executives and adiJinistraoor;
they will have to be equipped with not only the knowlod-e e-af
the subject, an acquaintance with the practical as“jects of
working, but also the capacity to express themselves effect-
ively. FPPa this purpose the course iIn languages shpuld
include public speaking coupled with sessions when the stu-
dents will have to give lecturattes and also participate iIn
debates.

The part of the course devoted to ,jd acquaintance iIn
the elective subject should culminate In a dissertation on
the aspect studied during the period. This dissertation can
carry 75 marks, reoorts on study visits shall carry 25 marks,,
Marks secured out of these 100 marks should be added to th
sixth semester exalaination results.
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A NOTE OH TwiO MAOTER™S OEGRji® COURSI
II; CUIJGSRAJ VA i, TSAISSU AID aDIl-JISTTRATIQM

This course 1a" intended to provide fTacilities for stv.dy
of _naregejiient and adiainistration .asjpocts at an advanced Ilcvol
after the students have completed their Bachelor®s study iIn
cooperative management and administration. Admission to this
course should be open to the candidates who have been succes-
ful In their examination of Degree of Bachelor in Cooperative
Management and Administration. ..Graduates in other discip-
lines may also be admitted to this course, "but they will have
to do simultaneously an orientation programme in cooperation,
economics and manaoGiaent,

Courses of Study and Examination

The course Wi"ll bo covered through four semesters each
being approximately of the duration of half an acad-j.iiCc year-.

The course Will be conducted through lecture sessions, <YIr..;
syndicates, study visit, etc. After, the comxDletion of €
lonr semesters, the- student Vill have to participate iIn prac-
tical work progra-::ae for a period of JO days during v.hich h)
will also Work on a research project and submit the project
report which will carry 100 marks. Thereafter he will have
to appear for a viva based on his class study as woll as pro-
ject study. This will carry 50 marks.
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oCHM"HE OF Ti; MCMA

Semester -1 - I1"aper
Sr. Sub.iect Total Lectures 'oer eoiC
no. Marks Lectures Seuinx:-s/
Syndicates
n 2 3 4 5
1. Econouiic systems, economic
thought and cooperation 100 4 1
2. Indian and International
Economic, Socio-political
environment and coopera-
tive buainess 100 4 1
3. Jjrlannino national and
regional 100 4 1
Semester - 11 ;
1. Economics and management
of private, public®and
cooperative enterprise 100 4 1
2. Corporate and Project
Planning In cooperatives 100 4 1
5. Human Eioraent in iuanage-
ment and adjninistration 100 4 1
Semester - 111
1. idanagement control systems
and cost reduction
techniques 100 4 1
2. Applied statistics and
quantitative analysis 100 4 1

3. Finance and Management
Accounting 100 4 1



Elective

Tyia papers on one subject from subjects 1-5 and one paper
from 6-90

1. Financial Management 2 papers
2 Marketing Management 2 papers
3 . Personnel Management 5 papers
4 Production and Material

Management 2 papers
5. Cooperative La?/s and Admini-

stration 2 .papers

6 . .Agricultural Credit and Co-
operative Financing and
banking 1 paper

7 . Agricultural Marketing and
Cooperative Marketing 1 paper

8 . Industrial Production and
Cooperative Manufacturing
and Proce-ssing 1 paper

9 . Distribution system and
Consumers Cooperation > paper



INTBGMTICm OP CCX)EEEAO?IVES W THE SCHOOL CimRICUM
EIBJOT!In/yRY E5W1L
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It* Pablo E, Satividad
Chiefs Ouwurrictiltun Hsvelofment Division
Bureau of Elementary Education

It is indeed a great pleasure and honor for me to
attend this seminar which has brou”~t together the pioneers
of cooperatives education for inflections on their expriences,
problems and resources and exploring approaches and stm tegies
for promoting cooperatives in education in the light of national
goals and aspiirations.

In education, where we have to take into account social
factors, T7ich, unlike scientific factors can hardly be
controlled nor accurately predicted, we can allow more time
between the idea and the implementation, but there are'strong
indications that such major changes are bound to come, ard ihe
integration of cooperatives in the curriculum in all levels
of education is one among them.

In the state-of-ihe mtion-address of President
Ferdinand E, lykrcos in January 29j 1974» he appraised the Fil-
ipino people of the nioaligned educational eysten* 'Hhoro have
been several surveys along this observation, one of which
was the Presidential Commission to Survey Philippine Education
(PCSPE3) which concluded that although we haire achieved universal
education,in ihe Philippines, education is not linked to develop-
ment. It therefore recommended that the national goals should
first be determined followed by a statement of responsibility

of schools in the attainriEnt of such goals.

T
Paper read during the International Cooperatives Alliance
Technical Efeeting on the Teaching of Cooperation in School
and Colleges, Asian Institute of Tourlsn Hcruse, II.P. l)iliman

Q.C., M~ch 770, 1579



Pursuant to P*D, No* 175> entitled, Strengthofltog the
Cooperatives Movemsnt, the M inistry of Education and Culture
has taken steps to give a nev life to Cooperatives .Education
Program, the purpose of which is to develop among the school
children the spirit of cooperation in economic and social
activities that -will improve the economic productivity of the
countxj” as linked to the national development goals*

It is noteworthy to mention that under the New Society,
the Philippine govomment recogiiizes cooperatives as one of the
instruments for national development.

Cognizant of this need, cooperatives program planners
madd education and training as avenues to reach all -sectors
of Philippine society in the desire to inculcate the principles
and practices of cooperation with the end in view o f.naking them ,
a way of life .

Cooperatives education aa envisioned, therefore, includes
the teaching of cooperatives at all levels of the educational
system of the couatiy. It seeks to provide proper orientation
and reorientation of'Sie Filipinos to\®xds cooperativism so that
they may understand from a wide spectrum of knowledgo the basic
cooperatives priiwiples, coixcepts, ax4 practices not in terms «f
foreign ideas and conditions, hut rather on a'candid understanding
of cooperatives concepts within the context of Philippine cultural
values.

It is in ttds perspective that a meeting of top policy
makers both public aiid ,private was called under the leadership
of the MLGCD for the purpose of- designing a program to implomnent
nationwide cooperatives education at all levels ©f the country*s
school system,

A special conffiiittee was thus created as a result of this
intciogjncy meeting purposely to work out a plan to. system aticalily

Integrate cooperatives concepts in the school curriculum#
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Accordingly, the special committee created three sub-
colamitteGS namely:
a) elementary education
b) secondary education
c) tertiary education
The sub-conmiitteG on elementary education proposed the
following recommendations:
a) Identification of concepts on cooperatives and
the possibility of integrating them in the
subject area 'vrilere concepts lend themselves
naturally
b) Preparation of indigenous instructional materials
for teaching cooperatives at the dementary level
adopted to the social, cultural, political and
economic conditions of the Philippines
c) Training of teachers who w ill teach cooperatives
in the ellementary school stressing group dynamics
d.nd values
Following the recommendation was the first live*'lri- Seminar-"
Workshop on the integrrtion of cooperatives in the cvirriculuiii. This
vias held at Philippine College of Commerce now Polytechnique
University of the Philippines (PUP) from April 21-M~ 21, 1975*
The overall design of the integration scheme in the
elementary curriculum is however m thin the framework of
elementary education.
At this Juncture it is well to mention Section 8, Article
1 ofthe 1973 Constitution which states that ” « , « The State
shall establish and maintain a complete, adequate and integrated
system of education relevrjit to the goals of national development,”
For education to borelevant, the institution of curricular
reform was indispensable. The thrust of this reform is generally

to;jard3relevance ~ a reaction against two highly academic bookish



V9
- it -
education. Making the curriculum rolovant to the noeds of
socioty means that current social problems and issues as well
as ways of solving them have to be incorporated into the curri-
culum if it has to perform one of its most important functions
in national development*

In education integration means careful structuring to
bring about related parts to a unified wholej woU-ordnred sequence
which is a cohesive layout of contentj systematic follow-ttoough
and scientific evaluation to find out what has to = done and how
it is toba done, in a nutshell, the concept of integration im plies
tliat coni.ent imporatives are interwoven meaningfully to the
existing cmrriculum.

This scheme of integration has two components relevant to
the learning of students. One, the acquisition on the paxt of the
leamessg of the basic concepts both process and content that are
inherent in the existing curriculumj two, the development of new
concepts that are needed for understanding of and for effective
participation in the present system in its effort to achieve
national clSweC-pMint.

sWhile integration seems to be a nagging question to most
teachers because of its novelty, yet it has been found the best
alternative to a curriculimi tlaat airas to accomnodate a number of
goveDmiuent thrusts.

Since the main objectives in the elementary level is to

learn the basic skills, such as ability to read, write, use numbers

end. think i“tionally, social issues, lilce cooperatives, lend itse lf
best as the content and vehicle in developing these bo.sic skills,
in the preparation of materials integrating cooperatives,
curriculum writers were guided by the nature of integration in
deciding the type of materials to be developed in a particular

subject area at a certain grade level.
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education* Making tho curriculum rolovant to the needs of
socioty means that current social problems and issues as well
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Since the main objectives in the elementary level is to
learn the basic skills, such as ability to read, write, use numbers
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deciding the type of materials to bo developed in a particular

subject area at a certain grade level.
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A close tiG-Jup -with the knowledge of children's interest,
background” training, readiness and m turational development is
necessaiy to be able to create a pleasant learning experience¥*

As a strategy, a series of activities wore articulated to
include the different phases of materials development. These
activities were doterMned by the national executive comiaittoe
members from both the MLGCD and the MEC diiring the planning stage,
such as: orientation seiiiinar to explain the rationale of the
project and determining the necessary inputs to the workshop.

The foUoi'dng stops wore undertaken during the workshop
sessions which lasted for a month,

A, Stating the goals, objectives and themes
B, Determining the Content
1. Preparing thelist of concepts
2. Assigning the concepts to the different levels of
education where they are to be integrated -
elementary, secondary, tertiary
3. Determining integration points in specific

Subject area in each level of education

4-. Preparing integration charts by subject areas
C, Preparation of Instructional Materials
1. Determining the typos of materials to be prepared

2, Writing the iiilanuscripts
3» Validation of the materials prepared
a, with peers
b, with pupils/students
4-. Revision and finalization of materials
5» Production of materials for tryout purposes
In the tryout of the instructional materials in the 13
regions of the country the following activities were taken into
consideration:
1, Preparation of pre- and post tests

2, Training of tryout teachers
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3, AdministGring the pre-tosts
1
/4. Monitoring tiyout in the 13 regions for one
school year
5. Gathering feedback;
a. Administration and interpretation of
the resiilts of the post tests
b. Analysis of tryout evaluation forxiis
c« Intejrviow with teachers/pupils/
adirdnistrators
6. Evaluating the feedback
As a result of the evaluation, the instructional materials
wore revised and mass produced for nationwide implenentation.
But before the implementation was dono there was a m ss training
of teachers on the effective utilization of the m aterials.
History accounts for failure of cooperatives in the past
from the distorted values brought about by the people’s
propensity to transplant "Ifcstem style" and propagate "Stateside
m entality” direct into the Philippine system notx/ithstanding the
Philippine cultxire, its people’s pocu.liar ethnic idiosyncracies
and the blending of Oriental colors that truly paints the image
of the Filipiiios,
Uialoss education's instructive whip redirects unwholesome

attitudes, then cooperatives development in the Philippines,

would, like in the past be am exercise in futility and frustration.

It is said that, "Society cannot change unless people
change. And poeple cannot change unless they internalize
desirable moral values," This sets the tone for DEC Order
No, 6, s, 1973 which mandates among other things the development
of moro.l virtues such as honesty, self-reliance, discipline,
social responsibility, thrift, hardvjork, and obedience, the
very thread weaving through the moral fabric of an emergent

Filipino,
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To roallzo the goal of adopting cooperatives as a way
of life is in itself a life-long process sixice the starting
point should be from the grassroots, from the elementary school
children, vAio comprise the broad base of elementary level.

It is believed that the best way to let people accept
ideas and concepts of cooperatives is to start them young, when
their rainds are still unpolluted by distorted values, Basic
consideration therefore,- in teaching cooperatives concepts in
the elementary level is attitude and habit formation, and a
sound value system.

If the elementary school is commissioned to build the
human infrastnacture supportive of a developing country liie the
Philippines, then it should provide quality type of instructional
mechanism along these key objectives- (a) to instill in the
hearts of the young children cooperative endeavors so that they
w ill know tliat to cooperate is better for us to achieve bigger
objectives! (b) to feel the beauty of working for the objective
of the group to the end of losing solr-iddhtity to group
identity and (c) to permanize that sense of comm'unity based on
cooperation which is the objective of group living and group
action.

W ithin this context, the educational system particularly
the elementary grades is conceived as the most potent force that
can imbue the people with a sense of community and therefore
of national unity.

There is a lot more to be learaed, so much is yet to be
desired to actualize cooperatives as a way of life, but as
Oscar Wilde would put it, "Education is an admirable thing, but
it is well to remember from time to time that nothing that is
worth knoiriLng can be taught. It must be lived," And

cooperatives must be lived.

licc
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Project - INTEGRATION OF COOQPERATIVES [N

THE

SCHOOL CURSICULA AT ALL LEVELS O0OF THE

PHILIPPINE EDUCATION SYSTEN
Ao Background Paper

by

WARIA TERESITA P JAMNIAS
Participent from the Philippinces

teohndcal Meeting on the Teaching of Coovperation

v Sehools and Colleges

Atty, Faustino,
Dr. Voir,
Director Moatiento,
Doistinguished Participants in the
Teohodcal Moeeting on the Teacrhing
o Cooperation din Scehools and Colleyges,
Ladies and Gentlemen,

. *85

Ftods my genwdine pleasure and great privilege to present,
o beh et oot oy codleagues from the Philippines, the batk
pround paper oon the Poroject o INTEGRATION OF COOPERATIVES N
THE SCHOOL CURRICULA AT ALL LEVELS 0P THE PHILIPPINE EDUCATION
SYSTEM (Project - 1CSC). Before I oproceed, however, let ¢

take & few moinvtes Cod>elveidate some points for the

o f o foredign o participants,

boenefit

This techonical meeting among savants o0 cooperatives

tducation

from cowntries in Sowtheast Asia is o another moilestone 0 the history
o b oo peratives i this otowantry, For some years now there have
been dnereased and oconsciowsy efforts towards the systemoatic
teaohing of cooperatives in the Philippine schools from the

glem entary to the tertiary level, These efforts to provide

the edovcational underpinning towards cooperativism needed in the
prdentation of owr people, especially the youth, are the enbo
fiment of the project called "Totegration of Cooperatives i

the Sehool Corrivula ot all Levels of the Philippine Edveation

Systenm "



Some of the men oand women who have devotedly jointd haads
Woith the Bureauv of Cooperatives Developnent in implementing the
project during el these years oare with ooy in this o gpathering.
They have been dnvited to constitute the Tocal panel who will
shore with our foredign participants the Philippine etxperiences in
the teathing of cooperatives in the schools and tolleyges. Boefore
Fofwrther proceed therefore, T owish to take this opportunity to
Jodn the Chairman of the N ationel Task Force for the Project
[CSC, the Chief of the Bureauv's Eduvceation and Training D ivision,
inoextending to @l oof them owr profoundest appreciation and

pratitede for their continuved support and cooperation.

The members of the National Task Foree for the Project
[CSC, in thedir desire to share the dfnsights they gained from their
goperdiences 00 dimoplemoenting the project, have selected some of

their colleagques to present the papers on the project,

Iohawve been.asked to present the first paper -
------------ the Backoyrownd Ionformation o0 the Project - 10§50, Bt
psid e from that, the Task Force has also givenr me the responsibi-
[Pty whieh b opersonally consider @y @ o privilege, of presenting
to this body the three other speakers, Way ©otherefore have the

fistinet privilege of presenting ouvr other speakers:

Fairst, our o speaker on the subject - STRATEGIES AND
APPROACHES USED IN TEACHING COOPERATIVES IN.THE ELEMENTARY
LEVEL, - the guiding spirit behind the elemoentary lTevel
proup, - Dr. Pabdo B N atividad, Chief, Curriculun
Development D ivision Bureav of Elementary Eduvcation,

Woindistry of Edwvceation and Culture;

Owr speaker on the subject - STRATEGIHS AND APPROACHES

USED IN TEACHING COOPERATIVES IN THE SECONDARY LEVEL ---



the coordinator for the secondary Tevel, Mr. Feliv L. Benito,
Supervising Cooperatives Development O fficer, Eduvcation and

Toradining D division, Bwreav of Cooperatives Development,

Last but onot the Teast, ovr speaker on the suvbject -
STRATEGIES AND APPROACHES IN TEACHING COOPERATIVES [N
COLLEGES AND UNIVERSITIES, -« - true - bleoded vooperator,

father of cooperatives eduvcation not only in the
Podytechndic Undversity of the Philippines but in many other
areda s i the Phdilippines, - D oean Moateo S Esgpuerra, College
v Business Admodindstration and Coooperatives, Polytechonit

Undversity of the Philippints.

BACKGROUND INFORMATION
Poresidential Decree Noo D75, dated April L6, 18TY, was pro-
moulgated dn order to strengthen the cooperative movenent and thus

provide for 4 strong social and economic organization and systenm

o ensure the Taating enjoyment of the benefits of agrarian reform”’
an g, likew dse, provide opportunities to less fortunate segnoents
for thedir social and etonomic em ancipation s0 that

they .may e oy the porivilege of self-developm ent, social growth

and etonom e independence wnder @ truly just o oand democratic

S0 ciety .

To ensure the atteinment of the foregoing objectives, Section
oo the sadd decree provides that "1t is hereby declared the
poolicy of the state to foster the creation and growth of tooperi-
tives @ & means of dncreasing the income and purcehasing power of
the Tow dnceme sector of the population fn order to attain & more

pguita b e distribution of dfnveme and wealth"
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that cooperative development is an ineffective
the eduvcational vnderpinning towards tooperativisn
prdentation of owr people, dacleding the youth, |
Gendied that for owr people to acvept cooperatives @
Pooprrative contepts, o principles and opractices most
Felt and appreciated by then.
Poremdised o the foregoing, the Special Conom itt
tives Education was created by virtee of
November 10, L8T3S (Anner 1), The said committee wa
work oono@ o plan o oand strategy to o systen atically
tive concepts, principles and practices in the scho
atoall Tevedls of the national edvcation systen . Aot
timoe, it rendered its final report oembodying reconom
(A nnex B ), a4 number of which are now b
Eduwcation and Torainding D ivision of the
Doevelopment in pursuving the objectives of the proje
OBJECTIVES OF THE PROJECT
Goeneral 0 b jective; To inculeate wpon the youth
veiples o and
the view of making
[N R
Specific 0 b jectives,
Inothe Elementary Grades - The main objective
oo peratives din the elemoentary grates, includi
garten level, iy the formation and developn ent
and habits of cooperation.

oo pErativism & oway

teaching
the kinder
ideas



Cooperative eduveation at these Tevels also aims to in-
cudleate dinoowr o ohdildren and oyouth desirable cheracter traits,

besides the techadical koowledge of tooperatives,

fnothe Secondary School Level - The aim of cooperative
edocation at this Tevel s to give the student knowledge and
tradininyg abovt economit cooperation as a way of life, and ay

i instremoent oo f o onmational developnoent,

fothe Voocationa!l School - The objective of teaching toopera-
tives i vocation el sehool 05 to provide the student with the
know Tedge, habits, skills, and appreciation abovt cooperatives

Wohdeh they canoouwse 00 thedr dinvolvemoent in o cooperatives after
Fimdshing their vocvational eduvcation.

fn b stitutions of Hifiver Learning - the objectives are {0
fevelop managerial and techodical manpower needed 0 manning

toop e ratives of various types; and to tradin terachers and o co-

pperative edvoators who o w il ohandle subjects oor o courses o
tooperatives in the different eduvceational levels,

I Adult Education - The aim of adult cooperative eduvcation
Psote oacquaadint o the adults oand o ocuwt-ofesehool oyouth, o asowoell s

the general pudbtic, with the natvre, principles, technigues
and operation of cooperatives, helping them understand and
pppreciate the benefits and privileges they can drive fron
tooperative organirations and the responsibilities they o woill

bave too assume,

THE PARTICIPATING AGENCIES

The dimoplementation of the project called for the vol-
laborative effortsy of several apencies of the government,
froview of this, therefore, the N indistry of Local Govern-
ment and Community Developnment forged & Menmorandunm of Agree-

moent owoith the M oindistry of Education and Culture, the
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Philippine College of Commerce and the W oinistry of Putblic

Information.

Ay o resu o of this interegency agreenent, g special comomittee
o known o as the National Task Force on the Poroject - 1CSC was
treated toowork ouwt the imoplemoenting strategies and approaches i

the variouws lTevels of eduvvation.

Accordingly, the special committee treated sub-committees

i) Sub-Committeefor the Elementary Level
b Sub-Comm itteefor the Secvondary Level

t) Sub-Committeefor the Tertiary Level

ACTIVITIES UNDERTAKEN
To realive the gqgoal of teaching cooperatives in the different
fevels of edocation, & serdes of activities were articelated to
Fnelude the different phases of materials development including
tryout teaohers training, These activities were determined by the
Special Committee members from both the MLGECD and the MEC during
the planning stage, sveh s prdentation seminar to o oexplain the
rationale of the project and to determoine the necessary Inputs to
the project. O ther activities were subsequently wndertaken:
L. Preparation of Prototype Iastruoctional
Woaterials on Co-0psy
The Tonditial thrust of the project was the producetion
b dnstrection el o aterials for the teaching of cooperatives
inothe scohool, fnoa moonth-Tong Tive-in seminar workshaop
held at the Philippine College of Conmierce o April to
Woay, L9715, dnstructional moaterialsy suveh as teacher's
puides for the elementary, secondary, and collegiate
levels, containing sample teaching vnits and sanple

lesson plans were prepared, fnoaddition, Self-Learning



Poractical Aoty Sociel Studies, Conarmanication Arts
(English) and MW athenatics from first year to fouvrth year
inothe secondary level were producet. These nmoaterials
Weere subomoitted for o oreaction and comments to Mors. MWary

Jean Moe6orath, Speceialist on Cooperatives Eduvcation,

Undversity Center for Cooperatives, U ndiversity of W iscon
Woadison, U 0§ A, then consultant on the project uvnder
USAID tontract.

First Revision of the Tastroctional W aterials

b Cooperatives

Utilisin g the given conanents and recommendations of
Worso We6rath, selected DLGECD, DEC, &and PCC staff worked
o0 the revision of the prepared instruvetion gl omoaterials
o0 co o peratives in Decenber of Y75
Toryout Teatherst Toraining o0 Cooperatives Eduvceation
(Elen™nteary and Secondary Levels)

The revised Tostroctional materials on cooperatives
Were reprodueceed for tryouwt o in the classroom 00 oorder to
fetermine defects 0f any, and to gather from the field
ther comcepts o which need to bt invcorporated.

Accordingly, & tradining covrse o0 tooperatives for
selected tryout teachers of pilot sehools Ta both
plem entary and secondary levels was planned wititi the
follow ing objectives: i) to o oprovide the try-out o teachers

withoa koow ledge of the present cooperatives developmoent
program and o of the goveramoent's policies on sanme; b))t
e b e thenm to react o0 the prepared guidelines and
feathers outlhines; and C)otooprovide opportunities

for them to exehange idess and methods of teacohing



vy oAl othe grade levels fromo the o cities of Pasay, Queron,
and Caloocan and tbe divisions of Rival, Panpanga, Nutvi

Evija, Tarlac and Pangasingnr were trained.

Thereafter, the training for the secondary grovp was
held . Aotota !l of thirty fowr (346) selected teachers
bandling Practicel Arts, Social Studies, Comiminicatlon
Aorts [(Eanglish) and W oathem atiocsy subjects and representing
the different year levels from the Arauvllo High School,
Arellano High School, Roxas High School, Ramon W agsaysay
Boigh Scehool and Don MWariano MWarcos High School, all pilot
bigh sehools, were trained, Also, some department heats
from sadid pilot high sehoolsy were trained purposely to
serve as o coordinators dwring the tryout period,

Wodero Toryout of Edementery Level Tastrocotionel
Woaterials on Co-0ps

To have & trudy, valid tryout of the dnstructional
moaterials on cooperatives, a pericd of six (8] months
Wy o oprovided for, I the elementary level, the first
balf of school year 19T6 was set as tryout periocd in the
gt opilot division s durding o owhich, the tryout teachers
Woere o grpected to o keep records o oof thedr teaching oexperiences,
comomoents, and reconmomoendations for the revision of the
moaterials, 0t oany, wsing the evaluation Tastruoment whict

they themselves prepared duvring the Teachers' Toraining.

Necessarily, & team ctomposed of personnel from the
DIGCD and the DEC wias constituted to supervise the tryout,
The teanm regularty wvadertook dwring the tryout period its

fonctions of actually visiting, observing, and serving s
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tonsultants to the tryout teachers, By the end of the

tryout period, all the data needed for the tvaluation sutch
s (L) the feedback reporty, () responses on the Coriteria
o the Eovalftatlion of the Teacher*ts 6 vide, (3] observation

Totes, and (6) resu bty o dinterviews made during the visits

to the tryout classes were prepared.

Wodcro Toryout of Secondary Level Tostrucotional N aterials
on CO0*0PRS
The micro tryout of the sevondary level instruocotional

moaterdialsy on to-0ps wasy tondueted from September, LITH to

the end of sehool year 1977

Atthis lTevel, peer grovyp teachings and division-wide
femonstration teachings were vsed extensively in addition
to the regular classroom teaching. Each pilot high school
conducted division clevel demonstration teacehings on the
fryout subject assigned to it Aototal of ot least two
bundored eight (208) department heads and teachers from
b the tweeaty siw (28] pu b lic o high o osehooly dn the o cities
o b W ity et Quezon participated i the said demonstration
teathings on cooperatives, The Avraullo High School which
s oselected to tryout o the teacehing of co-ops An Woathen atics
plso conduwoted @ onational Tevel demonstration teaching.
Woorkshop on the Evaluation of Elementary Level
fostructional N oaterials on Co-0ps

The Woorkshop on the Evalvation of Elementary Level
Fnstructional W aterials on Co-ops was held ot the DLGCD
Tradinding Center, Beaguio City for two-weeks din Decenber
o b LYTE dwrding owhich, dats from the feedback reports,
vbservation and interview anotes were properly categorined
analyred, and interpreted. At othe end of the workshop

perdiod, the followding were accom plished: (1) D eterm inetion
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b the comoplexity of the objectives found in the Teacher
puide. Gorades -V (2) Comopilation and dinterpretation
o b feedback reports o f the teachers who tried-out the
moaterials in the eight (8] pilot divisions, (§) Prepcit,
ration o f evaelueation report; antd, (¢) Planning for the
revision o f o owaidomoaterialsoe

Seminar-W orkshop o the Revision of Tostrvotional
Woaterials on Co-ops and Preparation of Teacher's
Handbook, Learning Wodule, Brochures and Posters
(Elementary Level)

To effect the necessary revisions on the prepared
plem entary level dnstructionea!l materials o0 cooperatives
irocoensonan e with o the evaluation made o0 the tryout
feedbacks and to prepare enrichment moaterials ike

teacher's handbook, Tearning modules, brochures as well
iy osam ple teaching posters, the Seminar-Workshop on the
Roevision of Tastruvcetional W aterials on Co-0ps and Pore-
paration of Teather

s B andbook, Learading MWodules, Borochures

and Posters (Edlementary Loevel) was held for one month

By the end ot the workshop period, the thirty [¥0]
DEC elementary curriculunm woriters and pilot teachers on
tooperatives produced the oexpected output o onamoely, the
fntegration Chart; Posters for Kindergarten; Readers
for Grades Kindergarten to Three;, Lessons Iotegrated i
social Studies from 6orades IV o to VI, o Modules on the 0rgpa-
piration of o Scehool Cooperative; Modules in Woathenm atics
ivcorporating the comoputation of 6ross and Net Trcome
and Interest oon CapitalfPatronage Refund; and Brochures
o the Cooperatives Development Progran 0 Samahanyg

Nayon and on the five types of Kilusang Bayan (Cooperatives],



gk

T 83

Woorkshop o the Preparation of Evelvation Tastruments
for the Macro Toryout of Edlementary Level Tostructional
Woaterials on Cooperatives

A a pre-requisite to the lauwnching of the macro
tryout of the elementary Tovel dinstruoctional materials
ncto o peratives, appropriate rvalueative diastrumoents like
pre and o opost o tests for o oohildren oand the toriteria foro the
evaluation of all other aspects of the tryout had to be
prepared. This was acveomplished by holding the two-week

Woorkshop on the Preparation of Eveluative Iastroments

for the Mecro Tryout gl the Elementary Level ITostrocotionsl

Woaterials on Cooperatives before the start of sehool

jear LYI1T,

The final form of tests from 6 rades I to VI owas

feveloped throvogh the diligence and expertise of. the

Burear of Elementary Eduvcation (BEE) Staff and with the

ol cooperation of sehools in the Districts of San Pablo

Coity and Nagkartanyg, Lapung where the small soale viali-

fation of said testfs was conducted,

Al
Wogero Toryout of Edementery Level Toastructional
Wogterials on Co-0ps
The tryout of the elementary Tevel instructional

moaterials on cvo-ops dnditially dinvaolved a2 opilot sthool
inoevery region o of o the cowantry except in Regions L, LI
and IV owhere the schools din the edight ooriginal divisions
were also included. Inaddition therefore to the some
five hundred (500) pupils who had been tavght by the
fifty -fowr (54) original pilot teachers, some five

thowsand five hundred more elem entary school children

throuwghout the couwntry were tavght contepts and practices

of cooperation 00 osehool o years LOTT oand L9TH.
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and v lleges, The conference hed for ity objective the
sellin g of cooperatives to o sehool admoinistrators so that
they will support the edvceation program of the govern-

ment, specifically the teaohing of tooperatives in the
tertiary level.
L4 Preparation of Covrse 0utlines for the Teavhing of
Cooperatives dn the Tertiery Level
fnogecordance with the recommendations of the
Bational Conference mentioned above, & series of waork-

shops were held Tast Auvgust, 13T8 for the purpose of

i) ps 4wt oof o studyg
b ) Ay oan elective subject; and
v s 4 o separate o full ocouwrse
Lh. Preparation of College Level Tastrootional M aterials
00 Cooperatives
Now we have moaterials for the teaching of cooperatives

s oa it oo f o ostudy, oas oan oelective subject oand oas o oa full

We still have to tryout all these materials and to
tradn teathers and accordingly, we have prepared a tin -
tadble to allow wuws to do all these in time for the coming

sthool year,

Fow il mow pavse at this juncture to give foromy colleagues

inothe Natioaal Tawk Force to o carry on thM o oporesentation,

[nm b



Annex

Office of the President
DEPARTMENT OF LOCAL GOVERNMENT AND COMMUNITY DEVELOPMENT
Quezon City Hall, Quezon City

November 19, 1973

MEMORANDUM
FOR . Dr. Nathaniel Tablante
U. P. Vice-President fa- Academic Affairs
Mr. Cayetano Sarmago, Director
Development Management Staff, Malacafiang
Prof. Gaston Z. Ortigas, Associate Dean
Asian Institute of Management
; Dr. Vicente Quintana, Director, ACCI
; Atty. Bienvenido Faustino, President
Cooperative Development Council
; Mr. Cesar C. Jesena, Jr.
Executive Officer, Association of Colleges
of Agriculture in the Philippines
; Mr. Amado Lansang, Executive Consultant
Economic Development Council
; Mr. Robert E. Porter, Special Assistant
Agricultural Credit Administration
: Mrs. Victoria Jardiolln
UP College of Business Administration
Mrs. Catalina V. Ty, Chief, Elementary Education
Division Department of Education and Culture
Mrs. Milagros J. Macaranas, Supervising
Cooperative Development Officer, DLGCD
Mr. Gregorio J. Leafto, Supervising Cooperative
Information Officer, DLGCD

As a result of the first inter-agency meeting on cooperatives
education held on November 15 at Sulu Hotel,Quezon City, you are
hereby designated as members of a Special Committee to work on a
plan and strategy to systematically incorporate cooperatives princi-
ples and practices in the school curriculum at all levels of the
national education system.

It is also my pleasure to appoint Dr. Nathaniel Tablante, UP
Vice-President for Academic Affair, as Chairman of this committee
with our Assistant Secretary, Dr. Jose L. Guerrero, acting as
Coordinator for the group. As agreed in the last meeting, the commit-
tee will meet again on Tuesday, November 27th at 4:00 p.m. sharp
in the office of Dr. Tablante, second floor, V/est V/ing of the U. P.
Administration Bldg, (Quezon Hall), and will meet regularly every
other Tuesday thereafter.

Your participation in this committee will be most urgently
needed in the task of formalizing cooperative education in our
school system. We will, therefore, greatly appreciate and look
forward to your active participation.

(SGD.) TOSEA. ROfJO
cc: Secretary
Undersecretary Orlando J. Sacay
Ele». Salvador P. Lopez
U. P. Diliman, Quezon City



Annex "B"

RECOMMENDATIONS

In the light of the foregoing findings and observations,
the Special Committee recommends the following strategies
and approaches in accordance with the terms of reference
given under the DLGCD ?';'emorandum creating it and in
line with the particular objectives of cooperative education <

in the different levels of education.

Elementary Education. Including Kindergarten

The main objective of teaching cooperatives in the
elementary grades, including the kindergarten level, is
the development and formation of ideas and habits of
cooperation. Practice rather than theory should be the
object of emphasis especially in the lower grades. In both
the elenentary and secondary levels, stress should be laid
on the carrying out of activities conducive to understanding
and practising the cooperative way of life. Cooperative educa-
tion at these levels also aims to Inculcate in our children and
youth desirable character traits besides the technical knowledge
of cooperatives.

Towards the attainment of these objectives, concepts
and principles on cooperatives should be integrated in the
different subject areas by grade levels, stressing group
dynamics and values. The suggested activities on the
different subject areas by grade levels are shown in Appendix
"D-r* and Appendix "E". In this connection. Memorandum

No. 130, s. 1956, dated November 3, 1956, (Appendix "E"),
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An "Outline Guide on the Teaching of Cooperation in the
Elementary and Secondary Schools™ - should be revised and
updated by the Department of Education and Culture to conform
with the latest developments in cooperatives and education

and the goals * of the New Society.

Secondary Education
In the secondary school level, the aim of cooperative
education is to give the students knowledge and training
about economic cooperation as a way of life and as an instru-
ment of national development. Students acquire information,
knowledge, habits, skills and appreciation on cooperatives,
which are manifested especially in their involvement in
school laboratory cooperatives organized and managed by themi
On this basis, the secondary school curriculum can
and should be enriched by:

1. Offering cooperatives as a separate subject or area
in Practical Arts in the First Year and Second Year
(from 4 to 5 weeks in each year level)

2. Including cooperatives as a required course In the Third
Year, with emphasis on management and operation.

3. Offering cooperatives as an elective in the Fourth Year
for stiidents who may want to further their knowledge
about cooperatives.

4. Organizing school laboratory cooperatives, (store,
canteen, etc.), with membership being open to all
year levels but management confined to Third Year
and Fourth Year and the school providing guidance and

support.
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5. Using cooperatives as the core in curriculum
organization or preparation of teaching units.

6. Including cooperativism as a concept in the
conceptual designed for Social Studies in the
secondary level.

7. Integrating cooperatives, either as a unit,
portion of a unit, or as reference, in other
subjects of the curriculum - Communication

Arts, Science, Mathematics, etc.

Vocational Education

The objectives of teaching cooperatives in vocational

schools is to provide the students with the knowledge, habits

skills and appreciation about cooperatives which they can use

in their involvement in cooperatives after finishing their voca-

tional education, the following cooperative education measures
are recommended:

1. Addition of subjects on cooperatives, such as philosophy#
principles, and practices c¢£ cooperatives, and cooperative
accounting, and addition of units on cooperatives to
certain guides where it is feasible.

2. Using cooperatives as the core in curriculum organization
or preparation of teaching units.

3. Establishing school laboratory cooperatives (store,
canteen, etc.) which the students themselves organize,
finance, manage, operate and supervise under the

guidance and support of the school.
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Higher Education

Cooperative Education in institutions of higher learning
has two major objectives; (a) the production of managerial
and technical manpower needed to man cooperatives of various
types; and (b) the training of teachers and cooperative educators
who will handle subjects or courses on cooperatives in the
different education levels.
a. To meet these objectives, the following courses of action
are recommended:;

1. Development and institution of a common three-unit
undergraduate course on cooperatives which can be
taken as an elective. This is designed to give college
students further exposure to cooperatives.

2. Incorporation of cooperative principles and practices
in certain courses like business and economics.

3. Conduct of 2-3 days (live-in)seminar on cooperatives
for college students, to be given by a roving team of
instructors pending the institution of the three-unit course,

4. Development of major courses leading to AB or BS and
BS in cooperatives to meet the manpower requirements
of the cooperative movement.

5. Institution of a summer cooperative practice far students
majoring in cooperatives, which will Include working with
Samahang Nayon or any cooperative organization located

near the college or university.
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6. Encouragement of students to major in cooperatives
through scholarship or fellowship grants.

7. Institution of a two-year course on cooperatives in
universities and colleges, the curriculum of which should
be designed primarily for students who fail to qualifyin
the NCEE and for others who may be Interested in working
with cooperatives.

b. Training of teachers and cooperative educators:

1. Inclusion of cooperative education as one of the areas
of concentration in the curricula of teachers training
Institutions.

2. Giving practical training on different types of
cooperative activities.

3. Requiring teacher training colleges to have in their staff
specialists in cooperatives and cooperative education.

4. Granting scholarships or fellowships to qualified educators
and educationists to pursue degree courses in cooperatives,

5. Conducting seminars/workshops for teachers of cooperatives,
for the purpose of increasing their knowledge about coop-

eratives and improving their techniques of teaching.

Adult Education

The aim of adult cooperative education is to acquaint the
adults and out-of-school youth, as well as the general public,
with the nature, principles, techniques and operation of
cooperatives, helping them understand and appreciate the

benefits and privileges they can derive from the cooperative.
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organization and the responsibilities they will have to assume,
In this way, the people can be attracted to membership in
cooperatives and can give their support in their promotion

and development.

In the field of adult education for cooperatives# the

following programs are worthy of favorable consideration:

1. Conducting surveys on the resources and needs
of communities relative to adult cooperative
education.

2. Undertaking campaigns for membership in
cooperative enterprises.

3. Organizing field trips to see efficient and
successful cooperatives in operation,

4. Holding classes, community assemblies and
broadcasts on cooperatives,

5. Utilizing films and strips and other audio-visual
materials on cooperatives,

6. Utilizing the services of resource persons from
successful cooperatives and other agencies and
organizations engaged in cooperatives development,

7. Preparing training design for seminars and other
continuing education programs on cooperatives
and cooperative management,

8. Setting-up schools-on-the-air covering all areas
of training on cooperatives.

9. Putting up real cooperative enterprises.
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10. Declaring the period April 8-14 of each year as
Cooperatives Week, one day of which shall be
devoted to Cooperative Education, with appropriate
activities being undertaken to celebrate the
occasion, as a means of promoting cooperatives

consciousness among the people,

Preparation of TeaoMna/Training Matejdals,..n qooperative-S.
As mentioned earlier, there is a dearth of indigeneous
teaching/training materials on cooperatives at the different
education levels. Special materials and techniques to deal
with various topics on cooperatives need to be developed.
There is also a need to standardize syllabi on cooperatives.
As the program for integrating cooperatives in the curricula
at all levels of education is intensified, the need for appro-
priate teaching and training materials will correspondingly
become more acute.
To meet this need, the following measures are proposed:
1. Undertaking research and information retrieval to
develop instructional and training materials,
including case studies, for use in teaching
cooperatives at all levels. The materials so
developed will be more relevant to the economic,
social, cultural and political conditions of the
Philippines, and as «uch, they will be useful not
only as training materials but as guides fear policy

formulation on cooperatives development. Such
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materials shall be translated into the major
Philippine dialects.

2. Development of a standard syllabus for the proposed
three-unit undergraduate collegiate course on coopera-
tives and a training design for seminars o« workshops
on cooperatives at varyiiig terms of duration. The
""Course Outline on Cooperatives™ (Appendix "F”)
developed at the First Seminar Workshop in Cooperatives
for Selected Faculty of ACAP-Member Colleges, and the
"Course Outline for Major in Cooperatives” (Appendix
*G" and a design fca a 20-week seminar on cooperatives
(Appendix "H'") prepared by the Philippine Credit Union
League, are recommended for consideration in the
development of syllabi and training designs of courses
on cooperatives.

3. Development and preparation of a teacher student
training to augment the teaching tools and techniques

for cooperative education.

G.  Administrative Arrangements and Logistics

The following administrative and supporting measures are

recommended for consideration hy the authorities concerned:

1. Promulgation of a Presidential Decree and the corres-
ponding Letter of Implementation governing the integra-
tion of cooperatives in the curricula at all levels of
the national education system, and providing the necessary
funds therefor. (See Appendix "I for draft of the Presi-
dential Decree and Appendix "I'" for draft of Letter of

Implementation).



2. Reorganiration and strengthening of the Agricultural

Credit and Cooperatives Institute at UP Los Baftos

to make it the Philippine Center for Training Research

in Cooperatives and Agricultural Credit. This centei’

should have a direct link with regional cooperative
training and research centers as well as with educa-
tional institutions providing instruction on cooperatives
It should be supported with adequate funds to enable it
to discharge its responsibilities effectively.

Among the functions of the Center are:

a. Undertaking joint cooperative education programs
with other institutions and organizations with
curricular offerings on cooperatives.

b. Developing teaching/training materials on
cooperatives and credit.

c. Conducting and coordinating research and
development studies on cooperatives and
credit.

d. Assisting in the development of faculty
resources on cooperatives and credit of

institutions of higher learning.

e. Conducting technician training program* and

continuing education programs on cooperatives.

=h

Serving as a clearing house of information

on cooperative and credit.
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Establishment of a Cooperative Education Coordinating
Unit directly under the Office of the Secretary of
Education and Culture but working closely with the
Department of Local Government and Community
Development, particularly the Bureau of Cooperatives
Development, the functions of which include the
promotion and coordination of cooperative education

in the eleven regions of the country, and the organ-
ization, assistance and supervision of school laboratory
cooperation. Each of the 11 regions should have in its
staff a regional cooperative education supervision.
Immediate organization of task forces:

a. To prepare the syllabus for the three-unit collegiate
course on cooperatives and training design of
seminars or workshops on cooperatives at
varying durations.

b. To develop and prepare instructional materials
and manuals for teaching cooperatives at various
levels of education, that are based on economic,
social, cultural and political conditions of the
Philippines.

c. To conduct a feasibility study on the proposed
establishment of a national training and
research center for cooperatives and credit

based on the present ACCI of UP at Los Bafios,
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d. To conduct feasibility studies on the organization
and financing of school laboratory cooperatives.

®, To prepare an inventory of facilities and resources
for cooperative education in the Philippines,
including agencies and organizations engaged
in teaching/training on cooperatives, available:
instructional/training materials, teaching aids
and methods and techniques used, and trained
manpower for teaching/training in cooperatives.

f. Toevaluate all existing training and Instructional
programs for cooperatives development.

g. To conduct crash training programs to prepare
teachers and trainors who will teach cooperatives.

h. To develop concepts and prepare materials on
cooperatives for integration into the framework
of elementary education. The teaching materials
should focus on the particular concepts assigned
to each grade level.

i. Toupdate Memorandum No, 130, s. 1956, of the
Department of Education and Culture.

5, Turning over the responsibility for adult cooperative
education to the private sector as soon as it is in a
position to take over. The Cooperative Union of the
Philippines should be encouraged and assisted to
make it functional and assume the leadership,

planning and programming relative to adult
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cooperative education, within the shortest time
possible.

Defining roles and relationships of agencies and
organizations both public and private in the imple-
mentation of an effective and integrated cooperatives
education program at all education levels.

Making representations with the proper authorities
to authorize qualified and able retirees from the
government service to serve as consultants or to
handle courses and training programs on cooperatives.
The payment of honoraria or other forms of renmneration
for their services should not Jeopardize or prejudice
their retirement benefits and privileges.

Providing financial and technical assistance the
school laboratory cooperatives already in

operation or yet to be established.

Siecuring the assistance and cooperative of

various agencies, including international
organizations interested in cooperatives
development, in the implementation of the

measure and strategies recommended herein.

Relating cooperative education in particular

and cooperatives development in general to

other national and local programs oriented

towards the objectives and goals of

national development.
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11. Promulgation of a presidential decree or general
order requiring the administration of private
educational Institutions to encourage and
support the organization of cooperatives
by the academic community, which can be
used by the students in their practicum for

courses in cooperatives.
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Introduction

The background information on the Philippine project dubbed
"Integration of Cooperatives in the School Curficula™ have been already
included in the paper given by the first reporter of the Philippine
Group and thus, it need not be repeated here. It is worth repeating,
honevefi, that the main reasons why the first attempt, wayback in
1956, of teaching cooperatives in Philippine high schools did not
tale off the ground, so to speak, are the lack of teaching materials
and the lack of toachers on cooperatives. Discussion on
materials production and teachers* training viiich are needed to remedy
the two above-mentioned deficiencies will therefore be the main
concentration of this paper,
>jaterials Production

As in any new undertaking the production of instructional mate-
rials particularly in a new field of endeavor lilce cooperative educa-
tion in secondary schools always entail careful preparation, studj®,
and consideration. Serious preparations were made to insure that the
materials that will be the output of the seminar-workshop would not
only suit the needs of the target clientele but would be appropriate
to achieve the set objectives,

Ob.lectivoa, The general objective of cooperative education at
the secondary level is to inciklcate upon the youth the principles
and psractices of cooperation with the view of making them a way tC
life. Specifically, its aim is to give the students knowledge and
training about economic cooperation as a way of life, and as an
instrumait of national development.

Target Clientele, The first year to fourth year students in

high schools are the target clientele, Bfiys and girls at this
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step of the educational ladder usually are from ages 12 to 16,
Emphasis was also given on the mental and matxirity level of the end
users so that the teaching units as well as the lessons will be most
appropriate to their age and ability level.

Learning Gontinuum/Govemraent Programs. To insure also that

the lessons were interesting and within the grasp of the students,
activities were drawn from the learning continuum and™ expectancies
of each year level, Rolevsxice to curront social, political as well
as econcmiic development programs being vindertaken by the government
with particular focus on cooperatives education as an instrument of
economic emancipation of the masses served as the beacon for all the
witer-participants of the seminar workshop.

The Would-be Writers, Due to the dearth of books, references,
and materials®™ cn cooperatives education, efforts were made to draw an
ljaage of the physical, intellectual and experimental profile of the
potential writor-participants who shall be charged with the produc-
tion of the initial materials on cooperatives education. While it
is true that most teachers are well grounded in methods, techniques,
psychology and the like, it was further considered by the training
staff to get participants who have had experiences in journal isii.
Demonstration and critic teachers were also preferredj and if
possitO-e, they have had training and/or actual exposure in coope-
rative work or membership.

The Actual Writers, The first Live-In Seminar Worktop to
produce prototype instructional materials on cooperatives was held
at the Polytechnic University of the Philippines (then Philippine
College of Commerce) in Amlri.l and May, 1975. Of the 50 partici-
pants whose varied expertise and experience were harnessed to
produce teaching guides containing sample teaching units and sample
lesson plans, for the elementary, secondary and collegiate levels,
16 were from the secondary level. The .blending of all the quali-

ties required by the project of all the would-be writers, because

i3



of one reason or ax)ther, was not fully realized. However, this
constraint did not deter the people behind the project. Paramount
in their rainds and hearts was the belief in the Filipino’s capacity
to acliieve alraost the irapossiKLc, particularly if this wuld mean
the iraproveraent of the lot of their countrymen. [Inspired therefore
by the call of the new dispensation®s socio-economic emancipation

of the deprived segment of society through cooperatives development,
as vrell as, the dynamism, determination and enthusiasm of the people
in whose hands the production of instructional materials were placed,
materials production on coopratives found its early beginning.

The Semlnar--Workshop. Although a few of the writer-participants
had had actual training on and/or exposures to cooperatives, most
if not all had at “tliat time a hazy picture of the new Philippine
Cooperatives Developmeit Program, The Ffirst week therefore was
utilized for the acquisition of knowledge in cooperatives. The
lecture method, coupled lifth visual aids and strengthened .by group
discussions and assigned readings, was principally used. Socials in
the evenings like dancing, group singing, group gaimes, picnics, and
even boating in the small lagoon mthin the PCC Campus, as well as
group dynamics and management games were utilized to develop pro-
per cooperajiive attitudes. The time and efforts spent in such
activities readily paid off as shown ly the observed behavLor of
each participant in his/her involvement and participation in his/
her small workgroup’s task of producing the much needed i1iBtruc-
tional materials,

Mg.terials Broduced, The output of that seminar-workshop
wore as fTollows:

1, A Teaching Guide on Cooperatives as Integrated in Mathema-
tics 1, Consumer Mathematics (Elective I1)j and Elementary Sta-
tistics (Elective I111),

2, Self-Learning Kits in Mathematics 1, Consumers Coopera-

tive | and 11,
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3. Resource Units in Cooperatives Integrated in Social
Studies I, 11, I, and V.

/i. Cooperatives Integrated in Goiomunioation Arts English
I, 11, 111, and 1V,

5. A teaching Guide on Cooperatives fcr Practical Arts
(Business and Distributive Aafs) 1, 11, 111, ad 1V,

6 , Brochures on Cooperative Principles (in Pilipino).

Revisions Of Materials, The materials produced were subnitted
for coniment and reaction to Mrs, Mayy Jean McGrath, Consultant on
the project vinder USAID contract. Based on her comiaents ani recom-
mendations plus the comments, suggestions and reactions of selected
14C Subject Area Supendsors and Demonstration Teachers, the first
revision and enrichment were made in a 15-day seminar-workshop
held at the Teachers” C,,mp, Baguio City, in September, 1976,
After the micro tryout vterein five secondary schools (all in
Metro Manila), 30 teachers, 4 Subjcct Area Supervisors, 5 Princi-
pals, and around 1,500 students were involved, another wrkshop for
the second revision was held at the MLGCD Barangay Center, also
in Baguio City in December, 1977, The revision this time were
SCde by selected writers, pilot teachers, subject area supervisors,
ICSC Task Force monbers, all previously involved In the production,
first revi“on, and micro tryout of materials. Some officials
from the MEG Bureau of Secondary Education were also invited to
observe this workshop ofi revision. Also after the macro tryout
\Jhich is now being undertaken this year (1979), the third revi-
sion will be done before its adaption nation wide,
TEACHERSt TRAINING

The training of secondary teachers to tryout the produced
teaching materials was a little delayed due to the limited human
resource of the Education and Training Divi~*n of the Bureau of
Cooperatives Development \Aio were then tied up in activities

concerning the ICSC project implementation in the elementary



level. Such a delay, however, provide time for the first revision
as earlier mentioned.

Target Clientele. The teachers” training was designed to target
selected teachers of Pilot Schools for Cooperatives, preferably
between the ages 25 and 45

Qb.iectives. The three~fold objectives of the Teachers* Training
are; (D To provide the tryout teachers with a knowledge of the pre-
sent cooperatives development program and of the government policies
on the sarej

(@ To enable them to react on the prepared teachers* guides
and outlines; and

(3@ To provide opportunities for them to exchange ideas and
methods of teaching cooperatives.

Training Style, A unique wrkdDp style was adapted by the
Training Staff, Borne out of the unproductive and ineffecjjive

lecture method (in terms of psycho-motor and affective outcomes)

in the past xdiich usually ended Miere the speaker/leeturer slopped,
evolved the participatody style of leadership. In this method the
teacher-participants were expected to take maximum responsibilities

for every aspect of the worktop arrangements so far as practical*

This licsas that they wo.ll sot the schedules of each day»s activities,
choose from among themselves their own discussion leader, and decide
on their own working rules. These were all done in a dmocratic
cooperative fashion.

No lectures were given; instead the participants were given
materials to study and discuss. The members of the training staff
assumed the role of resource persons to answer questions, to cla-
rify doubts/clear up confusions and comment on discussions on
reports,

All of those in the staff or guest-experts category were given
name badges, indicating their particular line of specialization/

expertise. These proved to be beneficial and convenient for the
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partioipants as they can readily approach the person concerned as
the need arises.

Resource persons/guest experts and members of the staff were
welcome to attend as much of the workdiop as their other responsibi-
lities allowj the more time they can spent \dth the participants,
the more they will be able to contribute to the session in this
new style of leadership.

Socials, group dynamics, and management games were also included
to strengthen the proper attitudes acquired/developed in the work-
shops, Demonstration teaching for each of the subject matter areas
are done in a high school located near the venue of the training.
Efficient and effective teamork goes into play in the preparation
as well as the conduct of the demonstration teaching, A pre-confe-
rencG and post-conference were held before and after the demonstra-
tion teaching. The former is for bidefing the observers and the
latter is for evaluation. Each observer is required to accomplish a
written evaluation In addition to the oral evaluation made in the
post conference.

Training of MEG Regional Supervisors. Some 80 Regional Super-
visors of the Ministry of Education and Culture were trained on the
same course content and by the same methods and techniques used in
the tryout teachers” training. The tealning ms envisioned to make
them aware of the project, understand how it is implemented and to
obtain their conmitment to oversee its proper implementation.

Teachers” Training for Macro T3:youts. The methods and tech-
niques as described above \Ath minor modifications, when necessaiy,
were used in the gaining of pilot teachers for the macro tryout.

For each region of the thirteen regions of the Philippines, three
high schools are targeted as pilot schools, i.e., one ixrben high

school, one barangay(irural) high school, and one private high schoolo
The four subject areas, namely. Practical Arts, Social Studies, Com-

munication Arts English, and Mathematics and for each year level
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were represented. A number of 60 teachers per region is targeted
for the moro tryout. In 1978 this type of training was conducted
for Regions I, I, 111, 17, VI, and IX, and also the National Capital
Region (Metro Manila). This 1979 Regions V, VII, VIII, X, XI and
X1l are scheduled to complete the training of selected teachers for
said macro tryout of secondary instructional materials on coopera-
tives. A™o0 scheduled this 1979 to undergo this type of training
are some 30 selected writer-teachers in Filipino in preparation for
a WDrkshop liierein they will produce instmctional materials iIn
Communication Arts (Filipino)*

TRYOUTS AMD EVALUATION

The instructional mateidals are tried out Ty the trained selected
teachers actually in their classrooms. Observations of class acti-
vities are made by the school principal, the subject area supervisor,
the regional supervisor, and even members of the ICSC National Ta”
Force. The materials are also tried in demonstration teaching at
the division level iterein the school principals, subject area super-
visors, and demonstration teachers of all high schools in the division
are invited as observers. The usual pre-conference ad post-conference
preceding and following a demonstration teaching as well as the writ-
ten evaluation are made,

NATION WIDE ADAPTION OF MATERIAIS.

After the macro tryout the materialsare again to be revised
based on the feedbacks received from tryout teachers, school prin-
cipals, subject area supervisors, regional supervisors, ICSG Task
Force members, other observers, and students, all involved in the
iraplementation of the project. The materials are then ready for
nation wide adaptation. The number of teachers, schools, divisions,
regions, and students to be covered from year to year, however, will
depend upon the budgetary support the government can give for the
printing of said instructional materials aid the training of teachers.

In 1982 ECOD expects to turnover the-idoloproject to MEG,
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EDUCATION IN COOPERATION IN PHELTPPIITFi COLLEGES AND imiIfERSITIBS

By Dean Mateo S. Es™erra
Polytechnic University of the Philippines

Introduction

Education In cooperation has to be pursued as a major component
of the overall national developnent strategy, iIf the desired national
socio-economic changes are to be realized and are to long endiire. In
a developing country like the Philippines, where agriculture employs
90” of the nation’s total manpower and where its wealth draws from its
abundant natural resources, cooperative enterprises are among the
most potent vehicles through which social and economic rejuvination
and davalopnent can be attained. Furthermore, economic disparity

between the rich and the poor in this country still has to be nairowed
dowmn, *As of 1975» of the families earn less than 5°,999>
35 earn from 1,00 to ?9j999» axl only 10.86¥ earn over P10,000

per annum
Recognizing this exigency, President and Prime Minister

Ferdinand E. Marcos of the Philippines, throu” Presidential Decree
Ho, 175 declared it as a policy of the state, ™*to foster the creation
and growth of cooperatives as a means of Increasing income and purchase
ing power of the low-income sector of the population in order to attain
a more equitable distribution of income and wealth,"

Presidential Decree No., 175» seeks to strengthen the cooperative
movement in the Philippines, ard is a parallel measure to Presidential
Decree No, 27, which sets the implementation of the Agrarian Reform
Program, The former seeks to provide the tenant-farmer with a strong
social and economic system and structure, to ensure that they will
enjoy on a lasting basis the benefits of the agrarian reform program
the privilege of self-development, social upliftment ard economic

independence, urder a truly just and democratic :society.2

~*"Income Dietribuied”, Exscutive Herke-fcing Factbookj P»5* Sinag-
tala Publishers, Inc,, 197®»
mov
Presidential Decree No™ 175
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The “birth of the New Social O*der in the Philippines also spurred
a series of revolutionary innovations along several facets of Philippine
cultural life. The new dispensation does seek to bring about refoim
that would do away with the ills that plagued the old society; to
generate a more healthy atmosphere within which to pursue national goals
and to recast the people’s sense of moral and cultural values and
attitudes, within the frarework of relevant national traditions and in
keeping with the country’s cultural heritage.

The present scheme of cooperatives development in the Philippines
is hitched to cooperatives ~.education for the reasonthat the said develop-
ment program can neither be effective nor meaningful without the enli”t-
enment and involvement of the future participants and beneficiaries of
the program — the youth of the land. Short of education in cooperation
and of exposure to cooperative tenets and practices, the youth, who
compose more than 55,2” of the 44,3 million Filipinos cannot be expected
to get _interwoven into the fabric of the cooperative society,

Ob.jectives of the Philippine Educational System;

Section 5 of Presidential Decree No, 6-A emobmdies the objectives
of the Philippine educational system, which are as follows:

“'Statement of objectives - to this end, the educational i”stem

aims to:

a) Provide for a broad general education that will aspist
each individual, in the peculiar ecology of his own
society to;

attain his potential as a human beit?;
enhance the range and quality of individual and
group participation in the basic functions of
society; and

3) acquire the essential educational foundation for
the development into a productive and vprsatile
citizen,

b) Train the nation’s manpower in the middle level skills
required for national development;

c) Develop the hi™-level professions that will provide
leadership for the nation, advance knowledge through
research, and apply new knowledge for improving the
quality of human hife; and
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d) Respond effectively to changing needs and cginditions
of the nation through a system of educational planning
and evaluation,™

Policies on education in cooperation in Philippine colleges and
universities are geared to the aforementioned educational objectives.
General Objectives of Edg(iation in CooperatiTant

His Excellency, Ferdinand E, Marcosaired his views on the
importance of education in cooperation, asearly as December, 1970
T/hen he addressed the First Asian Conference on Agricultural Credit

and Cooperatives which was held iIn Manila, when he said;

"In pursuing the cooperative vision, let us practical
and pragmatic. Cooperatives do not come out and develop out
of a wish or even a solemn declaration of intention of policy.
The existing environment, including the culture which shapes
the attitudes and actuations of our people in Jggia, coopera-
tives can only come to their own if supported a d sustained
by a consciously planned and implemented programme of education
in cooperation. Less than this will not be enough, Incldad
shall need more.

We shall need, to feegin with, to elevate cooperative
or the cooperatives system into an ideology. An ideology of
change and development. An ideology of social reform and
human reformation, A revolutionary ethic."

Mr, J. M, Rana, Director of Education, ICA of New

IndJjL-.likewise defined the objectives of cooperatives
education, iIn the paper he presented to the Asian Conference on Coop-
eratives Management at the Philippine Village Hotel, Metro Manila, on
December 3> 1975> ss follows:

"The aim of cooperative education is to provide education
on cooperative matters; occupation education, which wL11l improve
productivity; social and civic education, which will improve the
quality of life of the members, if one may use the term, "hitman
beings.” In addition, the cooperative movement must prepare the
members and various other categories of personnel to speedily
develop the cooperative movement so that by expanding the member-
ship of existing cooperatives and by expanding its coverage to
new areas, It can make iIts important contribution to bringing
about a social and economic revolution. The overall aim of
cooperative education is thus to develop strong self-reliant
and democratically managed cooperatives — in fact, the coop-
erative movempnt which iIs iIn a positien to achie™d its social
and economic objectives in a world, which s b“ccoming evermore
competitive. The task of confronting coop*—‘tive education,
theref™e, is not a small one. It is as the aim of the
cooperative movement itself,”
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Aims of Education in Cooper'tion at the. Tertiary Level;

The objectives of incorporating cooperatives in the curricula of
institutions of higher learning in the Philippines have been spelled
out as follows:

In the undergraduate school;

1, To develop supervision, junior executives and technical
manpower needed by cooperative enterprises, and
2. To train would-be teachers and educators who will
, handle disciplines and/or courses in Cooperati-ges in
the primary and secondary levfls

In ths grr?,duate schoolsJ

1, To develop manager and top-level executives for
specialized types of cooperatives, and

2, Train faculty members to handle the teaching of
Cooperatives in colleges and universities*

The cooperatives developmentpi.o™ai2i3 major thrusts
of the Philippine Government, in its drive to foster pr#sperity in all

sectors* Educational institutions of higher learning are, therefore,

called upon to play an active and highly supportive role in the promotion

of cooperatives education. It further behooves colleges and univers-
ities to contribute their respective shares in producing leaders and

in turning out competent manpower who can be relied upon to collective-
ly participate in the task of nation building and in pressing througji
the crusade for change.

A questionnaire survey on the extent of the integration of
Cooperatives, in the college curricula, was conducted among 100 colleges
and universities throughout the country. OFf the questionnaires sent
out, 72 were returned. OF which, 45*8C”~ came from State universities
and colleges; 54* /" from educational institutions run by religious

orders, and 19*5?" from privately-owned, non-sectarian colleges and

universities.



How Education in Cooperation ig Carried out In Colleges and TJniversitiea

Results of the survey show that this type of education is carried

out in the following manner;

1, By conducting seminars or seminar-workshop, on Coopers,tives;
2,. By integrating with the study of the various disciplines, a
unit or units on cooperative principles, concepts and
practices”
3. 3y offering Cooperatives as a major field of specialization
in the undergraduate and in the graduate school.
69 95»8?" of the respondents offer Cooperatives as follows;
67 .6~ - as integrated with other d;.~ciplines;
28,47 - as separate subject/s
4 0~ - as area of specialization
It can be deducted from the foregoing ti =t not much stress is
being given to the study of Cooper?r_tives in institutions of higher
learning, "It is liherefore, high time that more concerted and
concentrated efforts be focused towards the in-depth study thereof.
Seminars and Workshops — Seminars an d workshops, in colleges
and universities are by and large conducted for the benefit of their
employees, students and faculty members. These are usually undertaken
to enable the constituents of the college community to qualify for
membership In a cooperative, to furthermore keep them posted on the
current developments in the cooperative movements and to have them
enlightened on matters of common interest.
In addition to providing the youth \7ith formal education and
training in cooperation, said schools are also actively involved in
the training of trainers, officers, supervisors,._employees, and members

1
of cooperative orgenizations. They also assist in providing further



education and trainigg for govemment employees engaged in the coop-
eratives development program, along the facets of public administra-
tion and management.

Training programs are tailored and planned to fit the groups
to which they are addressed and are constructed for the learners, in
the context of their participation in the movement or the role that
they are to play either in the community or in cooperative organ-
isations. Training programs are designed to facilitate the attain-

ment of the overall objectives of cooperative 30cieties; to develop

the personality of the participants and to enable them to discover
their inherent talents and potential abilities.

Provisions are likewise made to enable the learners to grad-
ually qualify for higher level positions in cooperative societio-s.
This is achieved by structuring the program on a system of graduated
progression towards more advanced areas of competencies. Many such
seminar-workshops have been conducted at the Agricultiiral Credit &
Cooperative Institute (ACCI) of Los Eanos, Laguna.

Results of the study show thc.t seminars and workshops are
conducted by 7 out of every 10 schools which treat Cooperatives as a
separate discipline or as an area of specialization. 51*3™ of them
conduct seminars or workshops once a year; 32,6~ once, every semester;
9.3” once a month and 2.3” more than once a month.

As a TInit of Study — All students must understand the tenets
of cooperativism, for them to appreciate the role that cooperative
societies play as instruments of change, and thereby lead them into
becoming more dedicated participants of the movement. As a unit or
units of study, cooperativer principles, ooncgp¥V's and practices are
infused as modules into related subject matter. The points of entry
of the units in the course of study are, however, predetermined and
eidentified by the instructors or by the curriculum makers.

Of the respondents in the survey, 41.1" combine the study of

cooperatives with Economics; 19,2 vath Sociology; with Manage-
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ment; 5*5” with Marketing; 8,2” vdth Social Sciences and 20.5?" with
other suhjects.

Of those schools that integrate Cooperatives with other Sis-
dplines, 8 .97 initially did so before 1966, Xffof "between 1966 and
1970t AOfo, between 1971 and 1975» and 51«49" between 1976 and the
current year.

hs a Discipline or Elective In deciding on what discipline
Cooperatives to incorporate in the curriculum (as an elective), college
administrators and c™Jrriculum designers are guided by the relevance
of the discipline to the student’s Ffield of concentration. To
illustrate, students majoring in Banking and Finance are asked to take
up Cooperative Rural Ba3” Mamgement; those in the field of Market-
ing Marketing Coopergtives or Management of Consumers®” Cooperatives«
etc*

In teacher-training institutions, the would-be mentors are
provided not only with mastery of subject matter but also with ample

mamgerial knowledge and skills in business ( a new dimension in
teacher education) to qualify them to exercise effective leadership
in the management of cooperative ente”rprises both in the school as well
as in the community.

Among the subjects on Cooperatives offered by the educational
institutions that responded are;

Economics of Cooperatives — by 22.3" of the respondents

Principles of Cooperatives Development - 18.50

Agricultural ~Economics

Agricultural Cooperatives - 11,0
Consumers” Cooperatives - 7.40
Financial Cooperatives

Others - UN&fo
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Among those schools which offer cooperstives es a se|>aratG subject,
12_5" of thelespondeiits started doing so between 1966 and 1970; 3«&723
between 1971 and 1975; axi between 1976 and the current year.

As a Ma.idi*,Field of Speciatizaiion — The importance of the
role that cooperative socieiies play, in the on-going quest for
change, has won universal recognition and acceptance. The unigqueness
of cooperative enterprises as being more of service rather than profit
oriented, requires greater degree of effectiveness and efficiency in
management than in profit-motivated enterprises. Thus, Its complex
management requirements demand more serious and concentrated study.
It is on this account that the need has risen for Cooperatives
Administration to be offered as abaccalaureate course, on the saae
level as other fields of specialization.

The four-eyar course leading to the degree of Bachelor of
Cooperatives Adninistration, which is offered at the Polytechnic

University of the Philippines will be touched upon later. OF the
respondents to the suney,- only three (3) colleges offer Cooperatives
as an area of specialization.

The Polytechnic University of the Philippines (formerly Philippine
College of Commerce) in the Promotion of Cooperstives Education

The Philippine College of Comerce, now Polytechnic University
of the Philippines, is among the institutions thct pioneered iIn the
integration of Cooperatives in the college curriculum. As eearly
as 1954» it hes. been conducting seminars on Cooperstives and in
1957> it introduced Cooperatives Management as a discipline in the
four-year curriculum in Business Education (BSBE), Later, in 1960,
the PCC Board of Trustees approved the inclusion of a four-year
course In Cooperatives, among its offerings. At the outset, the
subject. Cooperative Principles and Practices was required of all
students who took the basic course In business, snd Cooperative
Marketing was required of all Marketing majors.

On April 1, 1969, the Office of the President of the Philippines,

by virtue of Memorandum Circular No, 251 designated the Philippine
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Among those schools which offer cooperatives &S a Separate
subject, 12.5~ of the respondents started doing so between 1966
and 19705 yiey/o between 1971 and 1975? and 257~ between 1976 and
thex"current year.

As a Major Field of Specialization ~ The importance of the
role that cooperative societies play» In the on-going quest for
change, has won universal recognition and acceptance. The unigue-
ness of cooperative enterprises as being more of service rather
than profit oriented, requires greater d%ree of effectiveness
and efficiency in management than in profit-motivated enterprises,
Thus, i1ts complex management requirements demand more serious and
concentrated study. It is on this account that the need has
risen for Cooperatives Administration to be offered as a
baccalaureate course, on the same level as other fields of
specialization™*

The four-year course leading to the degree of Bachelor
of Cooperatives Administration, which is offered at the
Polytechnic University of the Philippines will be touched upon
later. OF the respondents to the survey, only three Q)

colleges offer Cooperatives as an area of specialization.

The Polytechnic University of the Philippines (formerly

Philippine College of Commerce) in the Promotion of Coopera-
tives Education

The Philippine College of Commerce, now Polytechnic
university OF the Philippines, is among the institutions
pioneered in the iIntegration of Cooperatives in the college
curriculum* As early as 195", it has been conducting seminars
on Cooperatives and iIn 1957, it, introduced Cooperatives
Management as a discipline in the four-year curriculum in
Business Education (BSBE), Later, in 1960, the PCC Board of
Trustees approved the inclusion of a four-year course in

Cooperatives, among its ;.o.fferings* At the outset, the subject.
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Cooperative Principles and Practices was required of all students
who too” the basic course in business, and Cooperative Marketing
was required of all Marekting majors.

On April 1, 1969, the Office of the President of the
Philippines, by virtue of Memorandum Circular No. 251 designated
the Philippine College of Commerce as the training center for
the establishment of a model project for non-agricultural coop-
eratives. Thereupon, in coordination with other government
agencies involved in the cooperative movement, the PCC organized
cooperatives and conducted seminars on the orgnization and
management of non-agricultural cooperatives in Manila as well
as in the provinces.

During the summer tei-m of 19.75i1 the Department of Local
Government and Community Ddvelopraent, the Department of Education
and Culture, the Department of Public Information, and the Phil-
ippine College of Commerce conducted the first live-in seminar-
workshop on the preparation of teaching guides on Cooperatives
for all educational levels. Subsequent conferences conducted
among university and college faculty members led to the prepara-
tion of the college handbooks on cooperatives, as a unit of
study, and as an elective. The four-year curriculum on Coopera-
tives, as a major fTield of specialization waS likewise drafted
and the corresponding course outlines were prepared. Further
steps are being currently und”ake to”vards the preparation of

textbooks and teaching guides in this field of study.

The Ladder-type Curriculum on Cooperatives at the Polytechnic
of the Philippines (PUP){

The PUP offers a ladder-type, four-year course on
Cooperatives leading to the degree of Bachelor of Cooperatives
Administration (see Appendix "A™)*

This educational program is job-oriented and is tailored
to ensure the acquisition of both skills and knowledge as well

as the development of attitudes necessary to perform specific
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jobs, in the hierarchy of a cooperative organization or iIn govern-
ment agencies involved in the cooperative development program.
IT the student stops schooling at any stage before completing
the four-year course, the dropout v/ould nonetheless fit and
qualify for gainful employment. As a preliminary step, jobs
common in cooperative societies operating in the._.community and/
or in government agencies involved in the movement are listed
down, from the most simple to the most complex, Based on an
analysis of the job requirements, the curricular offerings or
disciplines are determined and the corresponding course outlines
are then prepared.

In structuring the curriculum, efforts are made to bring
about a wholesome combination of disciplines, in order to
achieve the national aims of education, hand in hand v‘ith those
of the students® field of specializgtio”. Students are provided
with a well-balanced education to enable then to effectively
wield their leadership, be creative thinkers, and also for them
to become worthy members of society. They are furthermore
provided with skills in business management. Cooperative organ-
izations are business enterprises that necessarily have to be
operated the scientific business way”™ In addition, the learners
are prepared to become educators in their own right.

Curricular Requirements — Students of the course are
oriented not only on the cooperative creed but also on the
scientific operation and management of cooperative enterprises.
In this regard, they are required at PUP to take up at least
30 units of the technical or special disciplines on Cooperatives.
To equip them with the essential skills and knowledge to pre-
pare them as executives in both cooperatives as well as in non-
cooperative business enterprises, the learners have to earn a

total of 57 units of basis business subjects, 2k units of
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languages, 9 units of Mathematics, and 21 units of Social Sciences.
With a subject in Techniques of Cooperative Education and Leaderg
ship together with 9 units in Education as electives, the Coopera-
tive major 1is prepared to engage himself in teaching.

At the Polytechnic University of the Philippines, a major
in Cooperatives Administration is required to complete a total
of 150 units. At the Palawan Teachers College, where 18? units
are required to complete the 4-year course, Zk units must be in
disciplines pertaining to Cooperatives* At the Araneta Univers-
ity Foundation, 36 units in Cooperatives are required out of the
157 units needed for giaduation.

Since cooperativism is considered as a way of life, learn-
ing is not confined within the four walls of theclassroom and
must, therefore, be lived. On this account, studentsare required
to undergo practical orientation and training in cooperative
societies and offices during their fourth year of study, under
the guidance supervision of competent trainers and faculty
coordinators.

So far, the Polytechnic University of the Philippines
has had the following graduates in Cooperatives Administration;

School year 1976-77 - 28 graduates
1977-78 - 28 graduates
Currently, the university has the following enrolment:

1st year - 7™; 2nd year - 28; fourth year - 2

The College Laboratory Cooperative

?8»k% of the respondent schools do not provide off-campus
training for their students iIn cooperatives. However, among
the 13 which provide such training* 66 cooperative organizations
are utilized as training stations# The University of Sto. Tomas
College of Commerce leads the respondees with 22 training stations
to its credit; followed by the Xavier University of Cagayan de

Oro, which has 15 training stations#
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The student"s environment heavily influences their attitudes,
behavior and thinking. Actualities to v/hich they are exposed,
outside the classroom, may either reinforce or negate whatever
they have imbibed.

Cooperativism is an ideology that is best appreciated, ,
learned and accepted only through one®s involvement and daily
encounters* While cooperation may be preached and discussed in
the classroom, yet the outside world may present a different
reality — a world that permeates with self-interest, materialism
and exploitation and which reeks with abominable practices that
are diametrically opposed to love of fellowmen and cooperation.

Faculty members and students spend a major portion of their
waking hours in the campus. Vi/hatever they experience in that
little world will register far-reaching and significant impressions
upon them. It is for this reason that the college environment
must be made to contribute to the development of the learners
into what is desired of them.

The college cooperative laboratory, serves four-fold ends,
namely: (@) to cater to the needs of the members of the college
community (2) to serve as a training station wherein students
can immediately link management theories with practice,

(3) to bind members of the academe:in brotherhood, and ik) to
serve as a training ground for leadership and followership.
Student«-participation in College Laboratories

Participation and involvement of students in college coopera-
tive laboratory operations come in different ways:

1« As trainees and/or observers in the operation of the
various chores of the cooperative, under the supervision and
guidance of supervisors and coordinators* — They are rotated on
the various jobs wherein they also undertake guided observation
and which they subsequently report on, during class meetings.
Student trainees are usuolly required to undergo training for

a minimum of 200 hours.
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2, As student-organizers and members — Some Cooperative
laboratories are organized and managed by the student themselves.
To a7oid excesses as well as costly mistakes and blunders,
decisions and policies proposed by the students are reviewed and
are made subject to the approval of faculty advisers. The
students devise their business forms, install their own account-
ing and control systems and assume administrative as well as
other responsibilities, Student-merabers are likewise rotated
on tU§ various jobs in the cooperative laboratories. The
cooperative venture may or may not be liquidated at the end of
the school term. From time to time, assessment of the laboratory"s
operation is made by the members, with the guidance of faculty
members*

3* As junior-members — In some formally organized
cooperatiTes, students, who are of minor age, are taken in an
junior members without the right to vote. They, hoi?ever, are
entitled to all other rights and privileges pertaining to
senior members. Students participate by serving as assistants
to the officers; as part-time employees of the cooperative, or
are called upon to serve in a staff capacity* They are allowed
to participate in the Board of Directors* deliberations, but are
not allowed to vote on such matters*

4, As regular members ~ Where students are of legal
age, a certain number of seats in the Board of Directors are
allocated to them. Some are taken iIn to serve as employees of
the cooperative laboratory. While certain problems arise in
dealing with student-merabers of the Board of Directors on account
of their inadequacy in business knowledge and training, still
such ordeals experienced by their instructors ultimately become
gratifying because the students learn in the process,v

In v/hatever manner students are made to participate in the
operation of the cooperative laboratories, they earn credits in

“"Practicum™ if they are duly enrolled therein* It has been
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proven that laboratories serve as indispensable tools in making
learning easy and more effective. To.e knowledge and exporJ.o«<j
gi.odied by th/.-afodAgfr.fs to day acti-o-itiee,
although inquantifiable, are invaluable.

Instructional Materials — Used by 48*39" of the schools
cnveied the survey are "Principles of Cooperativee” and/or
"Cooperatives Pi?inciples and Practices,”™ by L, Onagan,

J, Simangan and M.S. Esguerra* 12,74 of the schools covered by
the survey prescribe Economics Books as texts for cooperative
subjects, presumably, where the study of cooperatives is
integrated with Economics.

Each school prescribes the use of various references and
supplementary reading materials (refer to Appendix "B"™). Of
these, the most popular are PD 175 and LOI No. 23, which are
used by 20.83/" of the schools surveyed* *Cooperatives Develop-
ment Strategy for Rural Development™ by the MLGCD is used by
18 .05/ or 13 of the schools surveyed*

utility of Education in Cooperation

The avenues of opportunity open to graduates, who major in
Cooperatives are varied. These are in the fields of coopera-
tive management, education, government service and in the
management of non-cooperative business enterprises.

At the Polytechnic University of the Philippines, Certif-
icates of Achievement are awarded to students who have success-
fully gone through each step of the educational ladder. After
the first year, the student is awarded the Certificate in
Cooperatives Operation and is qualified for employment as a
cooperative bookkeeper, as stock clerk, as store clerk or as
an office clerk.

Upon completion of the second year curriculu, the student
is awarded the title of Associate in Cooperatives Supervision
and is qualified for employment aa Assistant Kilusang Bayan (KB)

Accountant, The degree of Bachelor of Cooperatives Administratic:.
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is awareded after the successful completion of the third and
fourth year curricular requirements* Thereupon, the graduate
is qualified as KB Manager, KB Accountant, Cooperative Teacher/
Instructor or trainor and also as a Cooperative Development
Officer#

Completion of the curriculum on Cooperatives Administration
makes the graduates competent to pass qualifying Civil Service
Examinations and to qualify for placement iIn government agencies
and offices*

While no guarantee is made by the University regarding the
placement or employment of graduates of the course, still, past
experience have proven that placement is not a problem, because
the demand still exceeds the supply of manpower in this area of

specialization*

The Certificate Program in Cooperatives

The Graduate School of the Polytechnic University of the
Philippines offers a Certificate Program in Cooperatives, as a
component of the course leading to the degree of Master in
Busines®"g Education (MBE)* Completion of the Certificate Program
by students, qualified for admission to the graduate school,
entitle them to be credited with 15 graduate school units, in
satisfaction of the business elective requirement of the course,*

At PUP, this Certificate Program is being currently pur-
sued by scholars of the Agustinian Sisters* Cooperative Education
Center* The Program of Studies is as follows?

Term Courses

One Summer Term *CO 610 - Accounting for Cooperatives

*CO 630 “ Pinancing Cooperatives & Credit Union
Msnt,
One Summer Tera CO 620 - Management of Consumers®™ Cooperatives

CO 660 - Techniques of Cooperatives Education
CO 655 - Auditing for Cooperatives

Regular Interim
School Year CO 640 - Independent Study with Practicum
Consumers® Cooperatives & Credit Union

CO 650 - Independent Study with Practicumj
Accounting for Cooperati-®ges
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NOTE: *Courses taken by scholars in t*jg]|~inar on Cooperatives
conducted by the Agustinian/Cooperative Education Center,

are credited towards the Cetificate in Cooperative Program
xuider college rules and regulations*

Target Population - SecOmdary school teachers
Ob.jectives of the Certificate Program

1* To encourage teachers to pursue their study on Coopera-
tives and thereby prepare them for teaching disciplines
in that area of concentration; and

2* To motivate teachers to pursue Ffurther studies in the
graduate school.

Length of the Program

The program is a one-year course designed for two
consecutive Summer terms of intensive study on-campus,and with
one interim term (in-between summers) off-campus independent

study, at the Regular teaching station of the teacher-student.
Method of Instruction

During the first summer term, when emphasis is laid on
basic skill development and understanding of fundamental concepts,
instruction on skill development is intertwined, whenever practic-
able, w/ith instruction on the specialized teaching techniques
involved#

In the following interim term (off-campus independent study
at the regular teaching station or home of the teacher-student),
he continues to upgrade his skill to the level allowed by his
potential through the sracticum course and by assigned readings,
builds on his foundation knov/ledge in business and subjects in
cooperatives, to provide the basis for the advanced courses
given in the second summer term.

The courses taken during the interim period are evaluated

through a comprehensive examination*

Problems Faced -

A number of problems are usually encountered and admin-
istrative obstacles have to be similarly hurdled, to succeed in
integrating Cooperatives in the "Ourricula of institutions of higher
learning*

Among the respondents, kl,2% claim that their toughest prob-
lem is lack of textbooks; 29*k% complain about the unpopularity
of the course, as among their major problems* As for the second-
ranking problem, 66,8~ complained about the dearth, of reference
and supplementary materials. The problem of inadequate support

from the school owners or ddministrators apparently is a minor

one, as can be gleaned from the responses received.



- 18 -

However,, said problems may be summarized as follows:

(1) Selling-the ecurse to schbol administrators and owners -=
While the Bureau Of Higher Education of the Ministry of Education
and Culture exercises supervision over educational institutions
of higher learning in the Philippines, yet college administratairs
and/or their schools™ governing body are vested with a certain
degree of autonoitiy on matters related to the choice of curricular
offerings* Conridoring the fact that only a few students, as
yet, enrol in the course, college administrators are prone to
be primarily guided by financial considerations, mot*e then any-
thing else, in making their decision in this regard. It takes,
therefore, a high degree of permission to sell to them the idea
of incorporating cooperatives in their schools” curricula,

(2) Selling the course to parents and students — - In the
Philippines, parents by and lar®*e still exercise the final say
in the choice of their children’s career* Having been brought
up and reared in a capitalistic v/orld, both parents and the
youth are still greatly influenced by selfish indivudualism and
material ambition. Their reaction is reflected in the usual
query, “What future have my family and 1 in the pursuit of this
career?" "How soon can 1 get financially stable?” Unless social
consciousness is deeply engrained in the minds and heart of the
people and unless the spirit of service runs high in individual,
opposition to the embrace of cooperativism can always be expected*

Cooperativism, more often than not, has been associated
with socialism, which is, tabooed in Philippine society* Most
people still have to extricate themselves from the grip of that
deep-rooted bias, before they can face this problem squarely*

(3 Lack of educational materials — One of the
roadblocks to the introduction of cooperatives in the curriculum
is the dearth of teaching or instructional materials in this
area* It is feared that to venture into this educational program
without adequate books and resource materials would result in an
exercise of futility or the attainment of sub-standard education™”

(4) Lack of compe~ftnt -
of an educational program hinges to a large "tact- the
availability of competent instructors*- The taching of coopera-
tion move over goes beyond the realm of mastery of subject matter
and of methods. It calls for a sincere belief iIn the ideology
and the ability to live what one preaches, in order to effect-
ively impart cooperation to one’s vards* Baoalpse the cri-
teria* very few as yet, can be said to fully qualify for this

mission* Furhterraore, very few teacher-training institutions
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have produced mentors who are academically qualified for this
particular field of iInstruction.

The Zkk college instructors handling Cooperatives, as
reported in the study, hare been drafted from the various fTields
of specialization. 37% thereof are Economics majors. Clustered
far below are faculty members who are (1) employees and officials
of cooperatives development agencie - (2) accredited
cooperative trainors - 12 .718; (@) officers of cooperative

organizations - 12,29” and (k) the rest are Management/BA

majors - 7*7% Marketing majors retired government
officials involved in the cooperative movement - .82~ and others
- 11./8?7M
o) The Qvarloaded curriculum — With the many disciplines

that are prescribed by legislative fiat to be taken up in the
collegc curriculum, students are generally overloaded, Spanish,
Rizal"s Works, Agrarian Reform, Taxation, The New Constitution,
Population Education, and others of the like are among the
disciplines that tend to elbow out Cooperatives in the various

curricula*

The fTollowing measures are, therefore, hereby proposed

to be undertaken:

1. Disciplines on Cooperatives must be included in all curricula
that are focused on:

a) Teacher-Training
b) Business Administration, and
c) Agriculture

2* As a matter of priority, a series of seminar-workshops on
Cooperatives should be conducted for faculty members;

3» Deserving faculty members should be extended local and/or
foreign grants and scholarships by the government or by
their institutions;

k. Graduate schools should include the study of Cooperatives
among their curricular requirementso

5» A systematic textbook wiiting program on cooperatives, in
the college level, be undertaken with the fiancial assist-
ance of the government, and the encouragement of school
administrators;

6, Fieldworkers” Manuals and other publications on coopera-
tives published by the government be furnished all college
and university libraries;

7, Scholarships on Cooperatives be extended to deserving high

schools graduates;
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8« Graduates of the four-year course on cooperatives be auto-
matically accredited as Cooperative Trainers;

9* The ladder-type curriculum be adopted to qualify dropouts
from the ~-year course on Cooperatives for gainful employ-
ment;

10# A 3-unit course on Introduction to Cooperatives be required
in all baccaluaraeate,courses; J

11, Disciplines on cooperatives which are closely related to
each area of concentration be offered as electives;

12, A link between institutions of higher learning with that of
existing cooperatives be established for training purposes;

13, A consortium of private and public agencies, offices, and
colleges should be established v/henever possible to facilitate
the launching of seminars, workshipps and others of the like,
on matter related to the management and operation of coopera-
tives.

1~, All colleges and universities should encourage research

studies on cooperatives.

Conclusion

It is an established fact that cooperatives can be effective
instruments in achieving desired national socio-economic goals.
However, cooperativism, as a way of life, and cooperative enter-
prises, as vehicles of change, can become realities only if the
true spirit of cooperation seeps down into the fabric of the
people’s everyday life. This can be attained only through edupat-
ion. It is for this reason that educational institutions,
especially those of higher learning should tailor their curricular
offerings to meet the demands of the times and to dovetail them
with the national program on cooperatives development.

Education on cooperation in the tertiary level can be
effected in several ways, to wit: (@) by way of seminars and
workshops, () as a unit of study, (@) as an elective or dis*-
cipline and, ik) as a four-year course,

A college cooperative laboratory can be highly instrumental
in providing the learners with a more effective and lasting
education and can serve in achieving other desirable ends, A
number of problems have to be reckoned with. Yet, those obstacles
can be overcome.

As educators, let us not be daunted by the difficulties
that lurk ahead. Let us take those problems in dtride, as
challenges and as tests to our dedication to and concern for
our countryment®s well being and, therefore, forge ahead with the

firm determination to extend our fullest support to the coopera-
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tive movement Vifithin cur cwn spheres of influence and special*- -
ization* Let us assess the situation we arc in and start institut-
ing measures to minimize difficulties and thereby facilitate the
inclusion of Cooperatives in the curriculugqj* This cannot be done
overnight or in one sitting. Yet, in due time, with chdicatio™i

and sincerity of purpose, we will ultimately be able to ccntribtte
oui® respective shares as educators to this current drive to bring
pe.je and prosperity to our country, our people and the world,

Th#B, the success of this movement is for you and 1 to collectively

spell*
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Four-Year Course Leading to the Degree
of

Bachelor of Cooperative Adainistration

Rationale:

Cooperatives are among the most potent instruments in

bringing about social and econmmic rehabilitation and development

in developing countries. President Ferdinand E, Marcos has
affirmed this when he f«.td that, 'the success or failure of the
cooperative movement could spell the success or failure of the
New Society”™™*

In recognition of this vital exigency, President Marcos
ecreed under PD 175, the State policy,”... to foster the
-reation and growth of cooperatives aa a means of increasing
inocme and the purchasing power of the low-income sector of the

population in order to attain a more equitable distribution of

income and wealth."

THE LADDER CURRICULUM
One-Year Certificate in Cooperative Operation (CCO)

A. Ob._jectivesi
1« train skilled manpower for cooperatives, and
2. Jo imbue the students with the cooperative spirit
B. Job Targets;

1* Cooperative Bookkeeper/Stock Clerk
2. Cooperative Store Clerk
3. Cooperative Office Clerk

C. Entrance Requirements;

1* High . School Diploma
2, A general average of not lower than 80% or its
equivalent, in high school,

D. Graduation Requirement:

1. The student must have successfully completed the
prescribed curriculum,

E. Curriculum;

First Semester Unit Second Semester

n
Business Communication 1 3 Business Connunication 1l
Applied Business Math. 1 3 Applied Business Math, 11
Prin* of Fin. Acctg., P-ml 6 Prin, of Fin, Acctg, P-2
Prin, of Marketing 3 Prin, of Retial Merchandising
3

Prin, of Salesmanship Coops, & Agr, Reform

Elem, Typewriting, P-1 Elem. Typewriting, P-2
2/\

Physical Education 1 Physical Education

ROTC/WATC rotcA/atc

unit

DOWwWWw
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Tvw/pfc-Year Associate, ,0oopera$3-ve SupervisiQa

Al (dbjectlvesj
To provide opportunities for training in middle-raanagementi
technical and staff wcj"k in cooperative enterprises, and
2, To install in the learners worthy membership and desirable
attitudes and values*

B* Job Targets;

1, Assistant KB Manager
2. Juniol®™ KB Accountant
c* Entrance Requirements:
1, The student must have successfully completed the one-year
, Certificate in Cooperative Operation, and
2* He/she must have passed the KCEE and the PUP entrance
examination

D. GraSuation. Requirementst

1* The etudents must have, successfully completed the
prescribed two-year curriculum leading to the title,
Associate in Cooperative Supervision and

2* The student must h.ave a residence of at least one-year

at the Polytechnic University of the Philippines
Ourriculun”;

First Year - One-Yeat Certificate in Coopetative Operation

Second
/

First Sgj-jestOr Ufta_t N Sci.Oiid Sok~Mster Unit.
Effective Speech N Biis] boi-resti & Rep, V/rtgi 3
Phil, Constituiioa & GoV’ti 3 Oblijfationfe 'and Ccntradt 3
General Psychology 3 BuSS Ogfetationg & trocedures 3
Prin, of Econoriiide 3 SRS PEo-oh 3
Sociology ] 3 Moiirfey aid, Beirkitlg
Coop. Dev*, Org. & Mgnt* 3 Teoki |cf tlogpj lidici and

N Jleaderdiiip 3
it
Si1, i 1 Physical Jidtidéti6il 1

Four-Year Bachelor of Cooperatives Administration
Aa Ob.jectives:

1* To provide training in efficient administration and
E.an"igement of cooperativesj

2, To prepare the students to teach disciplines on coopera-
tives} and

3, To develop proper attitudes and values necessary in the
successful implementation of the cooperative development
program.



B* Job Targets;

1. KB Manacer
2* KB Accountant

3. Cooperative Teacher/Instructor/Trainor
Cooperative Development Officer

C. Entrance Requirements:

The students must have suscessfuly completed the two-year
Associate in Cooperative Supervision.

D» Graduation Requirements;

1* The students must have fully satisfied the academic

requirements of the course,

and

2, The studentmust have had a residenceof atleast

two-year at thePolytechnic

E, Curriculum:

Unicersity of the Philippihes

First Year - One-Year Certificate iIn Cooperative Operation

Second Year - Two-Year Associate in Cooperative Supervision

Third Year

First Semester unit Second Semester unit
Elem, Spanish, P-1 3 Interm. Spanish, P-2 3
Quantitative Methods 3 Personnel Management 3
Research Methods & Tech, 3 Education Elective 3

Educatior Electitre 3 Practicum and Project Study
Education Elective 3 on Coo-neratives 3
Cooperative Elective 3 Cooperative "lectives 3
Cooperative Elective 3

ELECTIVES

Education Electives;

Ptinciples of Teaching
Methods of Teaching Distrib,
Education Subjects
Education Thoughts & Practices
Foundation of Education System
Principles of Guidance
Observation and Participation
Measurement and Evaluation
Education Psychology

Cooperative Electives:

Service Cooperatives
Producers* Cooperatives
Housing Cooperatives
Marketihg Cooperatives
Transport Cooperatives
Cooperative Insurance
Seminar on Coop, Problems
Auditing for Cooperative
Consumers” Cooperative
Electric Cooperatives
Irrigation Cooperatives
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DISTEIBUTTON OF UNITS BY SUBJECT AREA

Lanp:uap;es
Business Communication ! e e e = = ¢ « 3 Un%ts
Business Communication Il o e e e e 3 ii
Effective Speech 3 ii
Bus# Correspon®lence & Report Writing = 3
P.T.Yeentary Spaaiah 1 3 I
Elenientiary Spanish Il » ® ® o o * 3 I
Intermediate Spaniah I * . e e e << 3 “
Intermediate Spanish Il o o e e o o« 3 24 units
Mathematics
Applied Business Math. | = . 3 UnSts
Afjplied Business Math, 11 -3 I i
Applied Bus, Statistics < ' 9 units
Social Science
Sociologg , - ® ®®e o o .3 Units
General Psychology , . .3 F
Personnel Development & Human Relations - .3 |
Current Social Problems « «eeee <o « 3 |
X|OgXC « o . e ®© © © © @ © * * »_3 ]
Philippine Constitution & Government \ - .3 K )
Mga Katha ni Rizal ® ® ¢ ¢ e e e e e« - B 21 units
Education
3 Electives 9 units
Basic Business Sub.jects
Princ* of Financial Accounting, P-1 ¢ = « 6 units
Prin* of Marketing 3
Prin,” of Salesmanship . . , * e e e e e « 3
Elementary Typev/riting P ~ 1 e eee* "o 3
Principles of Financial Accounting P - 2 6
Prin, of Retail Merchandising e ® ® « = < 3
Elementary Typewriting, P-2 e e e *ac< 3
Principles of Economics =« t _.._._..._..... 3
Obligations and Contracts « , ® ® * e e o « 3
Bus. Operations and Procedures 3
Sales Promotion ............. e e e e e e 3
Money and Banking 3
Applied Business LqgW 3
Group Dynamics & Decision Maliilg = . . . . 3
Research Methods & Techniques © © e e e e o 3
Quantitative Methods in Business e e o _ « 3

Personnel Management 37 units

Technical/Specialized
Cooperative & Agrarian Reform o o « « »

-, 3 Units
Coop. Development, Org, and Management™ , .3 |
Tech. of Coop. Education and Leadership = , 3 |
Coop. Llaw/s, Labor and Social Legislations « 3 |
Credit Unions and Coop. Banking 3 |
Coop. Acctg, Systems and Procedures 3 |
Practicum and Project Study on Cotiperatives 3 |

3 Electives I 30 units

TOTAL p 150 units
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Cooperatives and Agrarian Reiform - 3 units

(Pre-requisite to all disciplines on cooperatives)

Early forms of cooperation; nature and cliaracterlstics of
cooperatives;: the principles and practices of cooperatives;
the facetis of cooperatives administration as contained in
P.D, 175 and LOI 23; P*D, 27 - “Emancipation of the Tenant
Decree ™ and other related Presidential Decrees and Letters
of Implementation of the Agrarian Reform Program,

Cool)erative Development, Or?:;anizations and Management - 3 units

(Pre-requisite to all disciplines on cooperatives, except
Cooperative and Agrarian Reform)

An overview of the cooperatives development program; its
premises and institutional elements; organizational require-
ments and structure; the internal management aspects of a
cooperati-"="-yterprises, as they relate to general management
principles and practices.

Techniques of Coop. Education and Leg""crship - 3 units

Principles and techniques of teaching and learning, with
special emphasis on adult education; use of visual aids and
devices; curriculum development for seminars; leadership
feraining and conference leading,

Cooperative Lavw/s, Labor andSocial Ler:islaticns - 3 units

Past and present laws on cooperatives; DLGCD Implentating
memoranda, circulars anddirectives; labor laws, social
security laws and regulations as well as those governing
the Medicare and cooperative insurance, as they affect coopera-
tives and the members thereof.

Credit Unions and Cooperative Banking - 3 units

The organization, structure and management of a credit
union and that of a cooperative bank; the development of n
credit union into a cooperative bank, banking laws,
principles and practices; Central Banlc rales and regulations
governing cooperative rural banking operations.

Cooperative Accounting Systems and Procedures - 3 units
(Pre-requisites: Prin, of Financial Acctg. P-1 and P-2)

Accountihg systems for credit unions, industrial coopera-
tives; agricultural cooperatives, transport cooperatives,

consumers* cooperatives, service cooperatives and other forms
of cooperative enterprises; preparation of flow charts and
business forms,

Practicum and Project Study on Cooperatives ~ 3 units
On-the-kjob training in cooperative enterprises; preparation
of project studies for cooperative organization; analysis
and evaluation of project and feasibility studies.
Service Ccoperatives - 3 units
The organization and operation of fietailers* Service

Cooperative an electric service cooperative as well as .
other service cooperatives of professionals and business
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operators; review of the management pi“ocedures and control
systems applicable to service cooperatives*

Producers* Cooperatives - J uhits

The organization and management of agricultural coopera-
tives; the Samahang Nayon and its development into a Kilusang
Bayan; the organ®sCeition and management of the individual as well as
as the factory type of industrial cooperatives; review of the
management and accounting pfoceddres and control systems
applicable to producers®™ cooperatives} government rules and
regulations affecting industrial and agricultural production.

Housing Cooperatives - 3 units

The techniques of organiaing, financing and operating
a housing cooperatives; its internal system and controls;
government rules and regulations governing housing projects
and related matters.

Marketing Cooperatives ~ 3 units

Review of marketing principles and practices; the organ-
ization and operation of Area Marketing Cooperatives, import
and export procedures; government regulations affecting market-
ing of industrial as v;ell as agriculttiral products.

Consumers* Cooperatives - 3 units

The organiza.And management of the superpalengke, as a
(Super-market enterprise, as a makreting arm of primary coopera-
tives and as a service arm of its members, review of retailing
principles and practices.

Transport Cooperatives - 3 units

The organization and management of transport cooperatives;
government rules and regulations governing operations of public
utitlity vehicles; control systems and procedures; d;udy of the
operation of existing transport cooperatives*

Cooperative ly,surance - 3 units

The operation of the Cooperative Insurance System of the
Philippines (CISP); the types of insurance coverage offered;
laws and related fules and regulations governing insurance
management*

Ituditing for Cooperatives - 3 units

(Pre-requisites: 1. Prin, of Financial Acctg, P-1 & P-1
& P-2)
2. Coop, Accounting Systems & Procedures)

Basic auditing principles, techniques and procedures; on
the-job training in the audit of cooperative enterprises.



Seminar on Cooperative Problems - 3 units

Pre-requisites: All the specifically prescribed dis-

ciplines on cooperatives in the curriculum).

Problems on the organization, finondigg and general
management of the various types of cooperatives; an
analysis and evaluation of existing rules and regulations

governing cooperative enterprises.
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APPENDIX '™ B

Textbooks 8 Resourc : Materials

e Capitalism, Cooperation & Communism » Kress, A,
2m  Farmers in Business - Knapp, J,
3, Agricultural Coops - Jewett, A.

4, Philippine Cooperatives, Organization & Management -

Gragasin, J,
5, Philippine Coops - mttoduction to Coops - Danlag, D,

6* Comparative Economics Systems, Capitalism, Socialism,
Communism, Fascims, Cooperation - Loucks, W,

7, Cooperative Principles & Practice, Progress & Problems
Mabbun, P,

8, Samahang Nayon - A New Concept - Sacay, O0*
9* Cooperation - Schneidelem, Ed.
10* Consumers Cooperative - Sounichsen

11. Group Learning Manual for Credit Union Organizers -

A. Mercado
12. Credit Union Theory and Practice - J, Dublin
13. Economics of Cooperative Enterprises - F, Helm
14. Cooperation the Key to Progress - B, Coutinho
15. Masters of their Own Destiny <« M. Coady

16 . Cooperative Management and Administration - I1LO Pub-
lication

1”7 jyc Agricultural Cooperation - Abrahamsen and Scroggs

18. The Economics of Credit Unions - J. Croteau

19. The Credit Union Dynamics - F, Kent

20, Cooperation - ILO Publication

21. Presidential Decree 175* Letter of Implementation 23

22, Fomrs of Settlement ~ E, Orni

23, The Role of Cooperatives in Agricultural De-scelopment-
An International Cooperative Alliance Report (Afro-

Asia Ettral Reconst, Organ.)

2. Cooperative Democracy - through Voluntcwy Association
to the People As Consumers - J/P. Warbr. ,se

25» Farmers Cooperative iIn Sv;eden - Ake Gullander

26, Agricultural Cooperatives and Markets in Developing
Countries - Anschel, Brannon, Smith
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27» Rural ProgrQss through Gooperatlvos — U«N. Development
of ECO Affairs

28* Cooperatives - Gerardo Sltsat

29, "The Samahang Nayon” - New Concept of Cooperatives
Development ~ 0.J. Sacay

30, ’“Tooperative Today and Tomcxrrow™ » Eoy

31» Handbook on Agrarian Refornis, EconoinicB and Texation -
Prof, J. Nolledo

52, Economics for High Schools Vol# 2 - Celeste, Capino, Ella
53* Cooperative and Community Development - Alex Brillantes

Financing Cooperatives; Spotlight on Credit Cooperative e

35. Knowing Cooperative; Spotlight on Credit Cooperative -
A 33rillantes

36 . Leadership in Cooperative? Spotlight on Credit Coopera-
tive - Alex Brillantes and Marie Engracia

37. Managing Cooperative; Spotlight on Credit Cooperatives -
Alex Brillantes and Marie Engracia

38* Operating Cooperatives; Spotlight on Credit Cooperative -
Alex Brillantes and Marie Engracia

39* Simple Accounting for Cooperative; Spotlight on Credit
Cooperative - Alex Brillantes and Marie Engracia

MO Understanding Cooperatives; Spotlight on Credit
Cooperative - Alex Brillantes and Marie Engracia

41. Cooperative Occupational Education —-* Ralph ,Mason

~2. Cooperative Extension Work - Lincoln D, Kelsey

N3* Cooperative Marketing for Agricultural Products -
Margaret Digby

~*  Cooperatives: Principles and Practices Lino D., Onagan*
Simangan and Esguerra

Samahang Nayon - Egmidio L* Balmores

~6 , Cooperative and Business ._Enterprise Martina-A*
Abrahamsen”™—Mc<iraw-_Hill-Book Company, New York

~7. Cooperative, 1975 Edition - J. Nolledo

48. Applied Economics - Dodd, James

~9, Economics - Lipsey, Richard

30, Eacecutive Action in Marketing..** -Qxenfeldt, Alfred

51. Retailing: Principles and Methods— Duncas, Delbert - ,
52_. Problems in Retailing - McNair, Malcolm

53. Intro To Business Sielaff, .Theodor©®©
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55,
56*
o7*
58*
59,
60,
61,

62,

65.

64.

65,

66#

67,
68,

70*
71.

72,
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Philippine Exonomics - A* Castillo

Introductory Economics - Wybstra

Economics and Development - Sicat

Philippine Socio-Econcraic Problems - J* Kontemayor

Economics - Hailstones and Dodd

Agrarian Reform, Cooperatives and Taxation - R, Aralar

Cooperative in Philippine Settinh - Gragadin

Materials from the Cooperative Administration

Office (CAO)

Cooperative Thrift, Credit and Marketing in

Eccnomically Underdeveloped Coimtries - FAO

Materials from the Bureau of Cooperatives - DLGCD

Teaching Manual on Samahang Nayon - DLGCD

Philippine DLGCD Cooperative Development Stratefy for

Rural Development

The Credit Union Challenge - S, Manongdo

New Approach to Agricultural Credit - FAO

Agricultural Credit Througla Co-operatives and other

Institutions - FAO

Emancipation of Tenants Decree - Perfecto V, Fernandez
Dooufflenta on Coaperative Development - DLGGD

Cooperatives: A Direction for Progress - Sanchez,

Reyes, Maramba-Cebalios

Selected Readings on Cooperatives - PLDT Employees

Cooperative Credit Association, Ihc,
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AGRICULTURAL CREDIT AND COOPERATIVES INSTITUTE
Its Programs and Plans on Cooperative Education*

INTRODUCTION

The Agricultural Credit and Cooperatives Institute (ACCI) stands
as a commitment to the continuing concern for development of cooperatives
In the Philippines as well as In the Par East. The ACCI was a creation
not just of the Philippine government. The collective thoughts of the
representatives from Cambodia, Indonesia, Japan, Philippines# South
Vietnam, Taiwan and Thailand In the First Far East Agricultural Credit
Workshop held In Baguio City onJune 1-14, 1956 recommended the
establishment of a "Far East Agricultural Credit and Cooperatives Training
Institute™. On April 23, 1960, the ACCI was formally unfolded at the

College of Agriculture, University of the Philippines at Los Bafios.

The Institute has been established primarily as a Southeast Aslan
regional center for the training of officials and employees of government
agencies dealing with the promotion and supervision of agricultural credit
and cooperative Institutions, and of leaders and personnel of credit and
cooperative organizations; for the holding of seminars and workshops to
discuss operations, management and problems of these organizations; for

the conduct of scientific research specifically directed toward solving

*Paper prepared for the Technical Meeting on the Teaching of
Cooperation in Schools and Colleges, Aslan Institute of Tourism, U. P.
DUIman, Quezon City, March 7-9, 1979,
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current problems of credit and cooperative agencies and organizations;
and for providing extension services. Including advisory and consultatory

services to cooperative and credit organizations.

Specifically# the fundamental objectives of the Inotltute are:

1, To encourage and assist government agencies and private organizations
In the Philippines and the South-East Asia In the accomplishment of
their programs by:

a. Conducting training courses, seminars and workshops for
groups of persons as requested by government agencies and
private organizations. These training courses may be held
at the headquarters, of the Institute, or at such locations as
may be appropriate;

b. Training officials of government agencies and private organiza-
tions Inthe conduct of training programs, especially In the
use of Instructional materials prepared with the assistance of
the Institute;

c. Conducting research activities specifically directed toward
solving current management problems Inthe field of agricultural
economics. Special emphasis shall be given to policy problems
In developing successful programs for providing short. Interme-

diate and long-term credit to small farmers and their organizations;
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d. Preparing informational and educational materials# subject
courses and training aids for use in the conduct of specific
training programs. These services may be provided for staff
members of government agencies and private organizations
which request assistance, including cooperative organizations
and officials and meirbers of these associations. Also, within
the limits of the Institute's financial resources it may make
informational, educational, and training materials available
for public distribution;

e. Implementing any training programs that involve activities

within the scope of the Institute's objectives.

2, To assist the University of the Philippines in developing a currl~
culum In the fields of cooperative education and agricultural credit;
and the management of agricultural organizations especially
cooperatives and federations of these associations, the marketing
of agricultural produce; the management of small farm units; and
the development of small Industries utilizing agricultural produce

and by-products of such produce.

3. To provide special training courses, seminars, and workshops for
students and for employees and officials of credit and cooperative

organizations from other countries in South-East Asia region.
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To create a pool firomwhich agricultural credit agencies,
cooperatives, and related agricultural organizations may draw adequately
trained personnel, to assist these agencies In the pre-service and In-
service training of their officials and employees, and to help them solve
their problems through research and extension services - these are the
goals to which the activities of the Agricultural Cr”It and Cooperatives

Institute are directed.

ACHIEVEMENTS

The ACCI has extended its services to various institutions both In
the government as well as the private sector. Among the government
clientele that ACCI has served either Inthe field of training, research
and consultancy are the Central Bank of the Philippines, the Philippine
National Bank, Development Bank of the Philippines, the Agricultural
Credit Administration, the National Economic and Development Authority,
the Ministry of Agriculture, -the Ministry of Local Government and
Community Development and the Ministry of Agrarian Reform, to name a

few.

For the private sector ACCI has done Its share in conducting
training programs for officers and members of private organizations and

cooperative societies in relation to the development of cooperatives.

The call for rural or countryside development by the national

leadership made the existence of ACCI more relevant. The pioneering
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lessons of the supervised credit actlon-research project conducted jointly
with the Development Bank of the Philippines and research outputs In
cooperatives became the foundation of the Masagana 99 program as well

as the development of the new cooperatives program. As the only academic
Institution for research and training on cooporatlves and agricultural credit
the ACCI plays a vital role Inthe field of Instruction, research and

extension.

During the first years (1977-78) of the New Cooperatives
Development Etogram, the Institute has been fully occupied In the
Intensive monitoring of the program Implementation. This was made
possible through a research grant from the International Development

Research Centre (IDRC) of Canada.

Presently# the Institute Is engaged In several research activities
like the evaluation of Cooperative Rural Banks and a study on member-
ship education among secondary cooperatives. A priority research
project Is currently being Implemented to evaluate the new cooperative

marketing program of the Philippines,

Alongside with our research function, training has always been a
mainstay program of the Institute, As the Philippines' apex training
center on cooperatives It has commitment to conduct training courses

for cooperative personnel such as managers, bookkeepers, seCTetary-
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treasurers, members of the board of directors, committee members,
voluntary leaders and members as well. Also, a number of cooperative
extension workers and field technicians of the government have either

come for pre-service or In-service training sessions.

Committed not only far the Interest of the Philippines, the ACCI
has opened Its doors to other countries like Bangladesh, India, Vietnam
and the United States, Third country participants were mostly ureJer the

auspices of the USAID.

Details on the major training courses and researches/studies

undartaken are shown in Appendices A and B,

PROGRAM AREAS

There are feur major program areas of the institute as follows:
Institutional Development Program, This prograi| area includes
training, outreach program and consultancy services geared towardsthe
articulated needs along member education and management jHxjfesslonall-
zatlon of credit and cooperative Institutions, Fresh orientations and
attitudes a«3 new technologies and skills are Introduced to the partlcl-
pating cooperators for them to better administer their functions. Such
program seeks to explore, maintain and strengthen the tie-up activities

of the Institute with other government and private agencies.
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Information Development and Dissemination Program. This Is
designed to systematize the gathering, packaging and dissemination of
Information, either textual or statistical, to all agencies involve in
countryside development in general and credit and cooperatives in par-
ticular. Compilation of available data and research findings as well as
manualization and popularization of technical information will be under-
taken for purposes of instruction, training, research, extension, program

planning, and policy making.

Program Evaluation. This program deals with the currency of
programs or projects to come up with measurements of impact and status
of implementation and other aspects of programs on credit and

cooperatives.

Policy Analysis Program. This Is designed to operationalize the
listltute's service role to policy makers, premised on the need for time-
liness, relevance and objectivity, in relation to the fundamental policy
of the state In fostering the creation and growth of cooperatives as a N
means of increasing the Income and purchasing power of the low-Income

sector of the population In order to attain an equitable distribution of

Income and wealth,
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As the Philippines is laying to integrate cooperatives Into the
mainstream of our educational system” the ACCI has actively participated
in the pioneering work with the Ministry of Education and Culture and the
Bureau of Cooperatives Development. But beyond this task of assisting the
said agencies, a bigger task Is awaiting ACCI In professionalizing and
Institutionalizing cooperatives.. Through the Department of Agrarian and
Cooperatives Studies of the newly established College of Development
Economics and Management, a masteral course In cooperative education
and cooperative management shall be offered to fill in the need of the
growing number of professionals like teachers, executives and middle

management personnel of cooperative societies and the govemm~”t

bureaucracy.

Instruction. Academic programs such as Master of Professional
Studies and Diploma Course attempt to provide an answer, to the present
I
demand for trained manpower to teach cooperatives and man the coopera-

tive movement. Cooperative education and management have to be

professionalized,,

a. Objectives:

1, To equip the participants with the basic understanding of
cooperatives as social and economic Institutions to

Improve or to enhance their professional competence;



2. To provide a mechanism for participants' conceptualization,
formulation, operation and evaluation of programs In
cooperatives;

3. Todevelop skUIs in cooperative*education and management,

Admlislon Requirements:

The course Is Intended for personnel of both public and
private Institutions Involved In the organization and management
of cooperatives.

The candidate for the program should:

1, Be atleast a bachelor?s degree holder fixm a recognized
school, college or university. Background In business,
economics, and in oth” related social science will be
of help to the candidate In meeting the requirements of
the course;

2, Be atleast 21 but not more than 40 y6ars old (age require-
ment may be waived for nominees whose experience In
the cooperative business exceeds 2 years or apparent
potential involvement ip cooperative education and
management);

3, Beofgood health as certified by the UP Health Service,

or by a reputed health service.
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Program Requirements
1. The Diploma Program

The DIpJoma program shall be administered by the Graduate
School at the UPLB, and shall require;

Program of Study. Atotal of 26 units or course work and
two months of practlcum are required for the degree, 66% of
which are at the 200 level.

Grade Requirement, To earn graduate credit for a course
taken, a student must obtain a grade of at least ”2,0"" and to
gualify for the degree, a student must have at least a weighted
average grade.of “2.0" for all courses taken under the plan of
study. Deficiency in grade requirement may, however, be
satisfied by taking as many courses as necessary to obtain a
weighted average grade of ""2,0“, provided that the plan of
study Is revised accordingly. In no case, shall a student be
allowed to enroll undergraduate cour ses more than 50% of
the total course enrolled.

Comprehensive Examination, A comprehensive oral
examination Is required after satisfactory completion of the
plan of study. This ;hall be taken after the end of the second
semester or prior to tlie conduct of the field practicum, A

written.examination shall be given to a student with unsatis-

factory performance In the oral examination. In no case.

1:78
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however, shall a student be allowed to take more than two
oral examinations. Failure to pass the second examination
shall bar the student firom earning the degree.

Time limit. Students are expected to satisfy the degree
requirements In two school year. However, an extension of
residence for another year to earn the degree may be allowed
upon the recommendation of the program study committee.
Leave of absence shall be Included In counting the time of

completing the degree requirements,

2, Master of Professional Studies (MPS)

Th.e'MPS program major In cooperative management/
cooperative education shall be administered by the Graduate
School of UPLB, and shall require:

Program of Study. A total of 36 units of course work and
two months of practicum are required for the degree with a
minimum of at least 24 units on the 200 level and not more
than 12 units In the major below 200 level. At least 21
units of the course work shall be the major field and at
least 15 units in related or supportive fields.

Grade Requirement. To earn graduate credit for a course
taken, a student must obtain a grade of at least “2.0“ and to

gualify for the degree, a student must have at least weighted
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average grade of ""2.0", provided that the plan pf study Is
revised accordingly. Inno case, shall a student be allowed
to enroll undergraduate courses more than 50% of the total
courses enrolled.

Comprehensive Examination. A comprehensive oral
examination is required after satisfactory completion of the
plan of study. This shall be taken after the end of the
second semester or prior to the conduct of the field practlcum,
Awritten lamination shall be given to a student with unsatis-
factory performance in the oral examination. Inno case,
however, shall a student be allowed to take more than two
oral examinations. Failure to pass the second examination
shall bar the student from earning the.degree.

Time Limit. Students are expected to satisfy the degree
requirements in five-school years. However™ an extension
of residence for another year to earn the degree may be
allowed upon the recommendation of the program study

committees-

Course Description
The courses are designed to provide the candidates with
a good grasp of cooperative thought, business and economic

principles, as well as the social and economic implications



of ccx>peratives. Since it is a social institution, a business
unit, and a means to promote social and economic progress,
emphasis is placed on the social and economic courses of
study,

Foundation Courses

Cooperative Theory and Comparative Cooperatives Development
/ Philosophical foundation and evolution of cooperative
principles and practices, their application to the different
types of cooperatives In a free enterprise 'economy; analysis

of various approaches to cooperatives development In developed

and developing economies emphasis on the PhUips”™e
experience.
Credit: 3 units

Development Perspectives 2
Analysis of basic development 6oncepts and premises.
Credit; 3 units

Agrarian Systems
Componentlal analysis of agrarian systems, structures,

instttutlons and processed In agrarian societies.
Credit; 3 units

Cooperative Organization and Management

Analysis of elements of management, cooperative structure,

organizational relationship, problems of cooperative enterprises.
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techniques and approaches in the promotion of cooperative
ideals' membership relations and relation of cooperatives
with otiier sector; case studies in management of coopera-
tive enterprises.

3 hours a week

Credit: 3 units
Sociology in Cooperation

Analysis of cooperation as social process and as a
factor in social change; sociological significance of coope-
ratives as Institutional support in rural development.

3 hours a week

Credit: 3 units
Social Dynamics in Agrarian Reform

Study of the Interplay of social forces In agrarian reform

Credit: 3 units *
Cooperative Education

Concepts, design, strategies and operations of effective
programs and services on cooperative education and communi-
cation management of training centers and evaluation of
training actlirlties,

3 hours a week

Credit: 3 units
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f. Specialization Courses

Cooperative Legislation

Analysis of cooperative laws both here and abroad other
laws affecting cooperative enterprises,

3 hours a week

Credit: 3 units
Cooperative Accounting and Auditing

Use of accounting and auditing concepts and praatloes
for managerial planning and control.

3 hours a week

Credit; 3 units
Cooperative Marketing >

Analysis of elements, functions and types of market;
approaches and strategies In cooperative marketing here and
abroad; case studies In marketing.
3 hours a week

Credit; 3 units
Cooperatives Finance

Methods of financing cooperative enterprises; planning
and management of financial resources of cooperatives.

2 hours a week

Credit: 2 units m '
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Seminar in Cooperatives

Issues, problems, research findings, policies™ etc*
related to cooperatives development,

3 hours a week

Credit; 3 units
Practlcum

L 4

After completion of 36 units of course work and passing the
comprehensive examination, the participant will undertake two
months of full-time exposure to the/operations of a coopera-
tive Enterprise or Institution. Arrangement for the attachment
of a student to a cooperative will be done by the College
and an outline of activities shall be prepared for each parti- ,
clpanifs guidance. Atthe end of the exposure, the participant
shall submit a written report on the progress of his field
practlcum and shall present the report In a seminar,*
Concepts and Dynamics of Management /

Principles and techniques of managing organizations,
analysis of actual management problems and situations.

3 hours a week

Credit; 3 units

164
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Principles of Human Relations and Organizational Behavior
In Business

Concepts and principles of human behavior In business
organizations and Integration of social sciences as they
affect people at work.

3 hours a week

Credit; 3 units
IntroductJon to Marketing Management

Analysis of marketing opportunities and problems in the
various types of business endieavors with application to
agribusiness enterprises; marketing planning and strategy
formulation# Implementations and control.

3 hours a week

Credit: 3 units
Special Problems In Agribusiness

Case studies of agribusiness firms and enterprises.

Credit: 1-3 units
Intermediate Macroeconomic Theory

Analysis of macroeconomic principles relating aggregate
and employment; products and money markets.

3 hours a week

Credit; 3 units
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Intermediate Microeconomic Theory
,/Analysis of microeconomic principles relating to behavior
of the consumer; firms and Industry allocation of resources.
3 hours a week
Credit: 3 uotts
Educational Theories and Principles
Significant theories and principles of educational philo-
sophers and their implications to agricultural education in
the Philippines.
3 hours a week
Credit: 3 units
Advanced Educational Psychology
Psychological theories and principles underlying the
learning processess.
3 hours a week

Credit: 3 units

«

Research. The planned research activities of the Institute for
both credit and cooperatives can be categorized Into three levels, namely:
farm. Institutional, and macro level research.

The fiDllowing is the llne-*up of planned research projects:

1, Financial Infrastructure In Less Developed Regions

2. Philippine Form Credit Poael
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11,

12_’

Training/Extension.
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I

Resource Productivities in Rice Production in the Philippines:
Implications on Financing Policies

Organization and Operation of the Laguna Cooperative Union
for Audit and Cooperatives Education

Irrigators' Associations Management Assistance Program
Rural Consumers' Coops In the Philippines; Evaluation and
Development of Base Line Data for Performance Evaluation
Profitability Structure of Selected Financial Institutions
Serving Agriculture

Case Study on Usury In the Rural Area .

Case Study on the Cooperative Rural Bank of Sukldnon and
Other Cooperative Rural Banks

Evolving Curriculum Guides in Cooperative Education for
Elementary and Secondary Schools

Case Studies of Viable Area Marketing Cooperatives In the
Philippines n

Integro*ed Credit Delivery System

for the management staff of both cooperatives and credit organizations.

In the past and at present the Institute Just react to training requests

made by these organizations. The ldea is to offer these short-term

courses at certain period of the year regularly.

m 507

The plan Is to offer regular short-term courses
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Concludino Remarks

Cooperation as an ldeology may be pithily described as follows:
“Cooperative touches no man’s fortune, it seeks no plunder, it causes
no disturbance in society, it gives no trouble to statesman, it enters
Into no secret associations, it contemplates no violence, it subverts no
order, it envies no dignity, it asks no favor, it keeps no terms with the
idle and it will break no faith with the industrious. It means self-help,
self-dependence, and such share of the competence as labor, skill or

thought can win arad this it intends to have,"

Interfaced with the noble and dynamic objectives of cooperatives,
t he urgency of cooperative education and training Is underscored, A
high p)l)’emium Is placed on the Increased level of understanding and
enlightenment of every member and on the proficiency and competence

of management employees In their Individual functions In the cooperative.

As the development of cooperatives In the Philippines marches on,
the ACCI commits Itself as a constant partner to provide Its expertise

on Instruction, research and extension.



Source of Fund

B. Cooperatives

1,

Research Project

Evaluation of the Operations of 25
Farmers Barrio Cooperatives (FBCs)
In Area I, Nueva Eclja " ACCI-DLGCD

Research and Evaluation of the New
Cooperatives Development Program
In the PhUIpplnes ACCI-DLGCD-IDRC

Phase I: Initial Studies Related
with the Organization of Barrio
Associations

Study | - Benchmark Socio-
Economic Survey of Prospective
Barrio Associations,

Study 2 - Verification and Evaluation
of the Activities of Field Program
Implementors In the Organizational
Phase of the Barrio Associations,

Study 3 - Survey of the Status of
the Barrio Associations.

Phase n: Evaluation of the Development
of Barrio Associations

Study I - Evaluation of the Management
Training for officers of the Barrio
Associations,

Study 2 - Evaluation of the Training for
Barrio Association Members on Technical
Agriculture, Cooperatives and Management,

Study 3 - Evaluation of the Technical
Training for Agricultural Counsellors.

"6 9



Participants Involved

1,

N0

APPENDIX A

LIST OF MAJOR TRAINING COURSES

Cooperatives Personnel

1.1 Managers

1.2. Seoretary-Treasurers
1.3 Bookkeepers

1.4 Warehousemen

1.5 Directors

1.6 Committee Members
1-~ Voluntary Leaders

Government Officials

2.1 Agricultural Coop Development Officers

2.2 Philippine National Bank (PNB) Farm
Credit Supervisors

2.3 Central Bank of the Philippines (CBP)
Farm Technicians

2.4 Development Bank of the Philippines CDBP)
Project Evaluators

2.5 DBP loan Appraisers

2.6 Department of Education and Culture (DEC)
Farm Credit Supervisors

Personnel from other Institutions

3.1 Rural Bankers

3.2 Sugar Industry Foundation, Inc.
(SIFI) Treasurers

3.3 Samahang Nayon Tfainors

Third Country Participants™

Staff of Training Institutions

4.1
4.2 Officials ai:» Non-offlclals of Cooperatives

and Credit Organizations
4.3 . Graduate Students of Foreign Universities
and Colleagues

Duration of Training

8-12 weeks
2-4 weeks
2-3 weeks

3 weeks

1-2 weeks
1-2 weeks
1-4 weeks

6 months
1 month
1 month -

2 months
2 months

1 month

1 week

2 weeks
2 weeks

+Duration Is dependent upon the request of the country concerned.



APPEISDIX B

LIST OF MAJOR RESEARCHES/STUDIES

A, Agricultural Credlt/Cooperatlve Credit

1.

Research Prolect

An Economic Evaluation of a Decade
of Rural Banking in the Philippines
In Relation to the Development of
Agriculture

Demand for Medium and Long Term
Agricultural Credit for Small Farmers

A Case Study of the Effects of
Supervised Credit on Farm Business
Among Selected Farmer-Borrowers
Served by the Legaspl Branch of the
Development Bank of the Philippines

An Economic Evaluation of the
Agricultural Guarantee Loan Fund

An Economic Evaluation of the
Central Bank of the PhUIpplnes-
IBRD Farm Mechanization
Development Program

An Economic Evaluation of the
Agricultural Cooperative Production
Credit Program Using USAID-NKJ
Furds

Agricultural Credit In the
Philippines: A Case Study

An Evaluation of the Pasture
Lessee Program'of the
Development Bank of the
Philippines

The Impact of CB-IBRD Credit
Program In the Philippines: A
Critical Analysis

Source of Fund

Central Bank of the Philippines

Central Bank of the Philippines

Development Bank of the

Philippines - ACCI

Central Bank of the Philippines

Central Bank of the Philippines

Agricultural Credit Adminis-
tration - USAID - ACCI

ACCI - UN - FAO

Philippine Council for
Agriculture Resources Research
(PCARR-ACCI-DBP)

Central Bank of the Philippines



6.

7.

'£72

study 4 - Socio-Economic Survey of
Barrio Association Members and Non-
Members.

Phase ni: Measurement of the Impact of Samahang
Nayon Development Program

Study 1- Case Study Series of Most Outstanding
Samahang Nayon and Inactive Samahang Nayon,

Study 2 - Terminal Socio-Economic Survey of
Barrio Association Members and Non-Members.

Study 3 - Measur.ement of Changes In the
Socio-Economic Conditions of Farmer-members
and Non-members of Samahang Nayon.

Some Selected Aspects of Management of
trlgators’ Associations In Four Provinces: ACCI - Ford
A Philippine Case Foundation

Performance Evaluation of Cooperative
Rural Bank of Nueva Eclja ACCI-TBAC

Research and Evaluation Program on the
Cooperative Marketing Project of the
Philippines (on-golng) ACCI-MLGCD

Studies on the Factors Determining
Institutional Effectiveness and
Viability (on-golng) ACCI-PCARR

Studies on Member-Partlclpatlon and

Business Operation of Three Cooperatives
(on-golng) ACCI-NSDB
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SCHOOL COOPERATIVES AND COOPERATIVE
YOUTH WORK. IN DIFFERENT COUNTRIES

by: Dharm Vir, Ph.d.
Joint Director (Education)

Introduction;

It is often said that a cooperative society is a form of organ-
ization wherein persons voluntarily associate together as human brings,
on a basis of equality, for the promotion of their economic interest. It
means that a cooperative society is a democratic organization of members
for the members and by the members.

Yl

J"-The establishment and growth of co-operatives should be regar-
ded as one of the important instruments for economic, social and cultural
development as well as human advancement in developing countries.” 1/
Cooperative education and training are essential to the implementation
of any policy to encourage, promote and develop efficient and viable
co-operative societies. Formation of Students' Cooperatives in Schools
.. Colleges is one of the effective means of cooperative education.

Realising the educational value of students' cooperatives the
National Congress on School Cooperation in France accepted the
following definition in 1948.
ly Recommendation No. 127, passed at the 50th session of the

International Labour Conference, 1966, concerning the Role

of Cooperatives in the Economic and Social Development of
Developing Countries.



"In public educational establishments, school cooperatives
are societies of students, established for the purpose of joint activity
and administered by the members with the assistance « their teachers. "
"Inspired by a belief of human progress, the cooperatives aim at pro-
moting the moral, the civic and intellectual education of the associates
through the latters’ managenent of each society ard the work they do

therein."

Students™ Cooperatives

In case of students” cooperatives, they should essentially
belong to the student members. The teachers should, however, act
as friends, philosophers and guides to the students in their coopera-
tive ventures. As the student population is changing from year to
year, they are expected to see that the changes in the managing
committee of the society are smooth. As a cooperative society is a
business organisation, it should be economically viable. To increase
its business as society can admit teachers, other school staff as
members or associate members. Such a practice of haying teachers
as members is followed in the school cooperatives cf Japan, India,
Ceylon, Pakistan and Thailand. It may be noted that in some countries
there are students' cooperatives registered by cooperative departments,
whereas in other countries they are run as a part of school projects.
1 Economic Significance .

The student population has limited resources at their disposal.

The adolescent group of students generally has high sense of self-



respect and strong propensity for economic independence. They are by
nature energetic and idealistic. However, under the present pressure
of so-*calied modernisation and commercialisation® they find themselves
helpless and run after new fashions, thus incur more expenses on their
4iving' and education. A cooperative society can attract them to the
idea of economising in their extravagant expenses and making savings.
They can also be given an opport-unity to do some productive work. In
this way young students can achieve increasing economic independence
and decrease their dependence of their parents. Poor students can work
in students' cooperatives>and have some income.

| in advanced countries such as Qanada and the U.S.A. the
students are running cooperative hostels and supply stores and thus
economising in their expenses during their student career.
2. Educational Value; : ,

Students can leam in a functional way, elementary accountancy,
business management,.economics, cooperation and other technical
subjects by working in students' cooperatives.

School cooperatives also develop the sense of solidarity and
of deepening ties of friendship with youth from other countries. This
is expressed on the occasions, such as International Cooperative Day
celebrations,. These ties are strengthened by visits of young coopera-
tors to other countries, pen-friendships among them and may result

in a common welfare project.



They can develop habit of thrift and savings and learn to buy
their requirements efficiently. By working as office bearers in students’
cooperative talented boys and girls can develop leadership qualities
and team spirit. They can be made more constructive, democratic and
disciplined. Through the process of self-help and mutual help they can
be made socially conscious. The studentis be taught, through coopera-
tives, the real difference between private enterprise, state enterprise
and the cooperative system.

A cooperative project in the school can be an effective antidote
to individual competitive activities in our schools. In a cooperative
project both teachers and students can be involved. Cooperation should,
therefore, be made an important part of school curriculum.

3. Social and Moral Value;

Through efficient cooperatives, students can dp good social
service. The profit of the society can be used in helping poor children,
providing common services for the school community car to the locality

concerned.

After World War I, School of Cooperatives (in France) earned
good surplus through supply and production business. This surplus was
used for equipping and decorating local schools. In this way, students

did social service through school cooperatives. They also imbibed the

moral value each for all and all for each through such cooperative efforts.



4, N~ Cooperative Value' i

" Cooperation being a social movement should be able to preserve
devielop and reproduce itself. This cannot be done unless young pepplie are
involved in it. If the students learn to organise cooperatives for their own
service, they will later on run larger copperatiy”s and provide fresh and
dynamic leadership to cooperative movements Members may come, and;
members go, but cooperatives should go on with the help of fresh blood i”e.
younger generation. The-results of surveys conducted in France showed
that most of the farmer student cooperators become good adult cooperators.
Very often those who worked as chairman or secretaries of students' coop-

eratives later on held responsible positions in cooperatives proper.

SITUATION IN DIFFERENT COUNTRIES; The author is not aware of any
international survey conducted recently on students’ cooperatives. How-
ever, according to a survey conducted in 1955, there were 26 countries in
the world having students' cooperatives. Another survey conducted In
1963-64 revealed at 8 countries of Asia had students' cooperatives in one
form or the other. The student's cooperatives were firstzstarted in Europe

in the last centnry, then in tile U.fS.A.) Canada and other parts of the world.

oo t m.
An account of such cooperatives and cooperative youth work done in some

countries is given below.
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Denmark - .In sixtees there were a few students' consumer cooperative
store at the University of Arhus/other places the stores had no business in
text-books as the local book-sellers association did not allow rebate in
retail prices. There were some students' hostels run on a cooperative basis,
In, 1962, a students' consumer cooperative store was started at the Inter-
national Peoples' College, Llsinore. The author was.glad‘to be associated
with this venture, as its mlanager. Cooperation was taught as part of

Agricultural Economics and of Danish History, in Deni«h Schools and folk

high schools.

The Central Cooperative Committee of Denmark Coordinates the
Cooperative educational work among youth, members and other groups. The

cooperative.wholesale society runs som§ edupatipnal: courses for youth and

young couples.

Sweden - The Public Relation Department and Education Sections of the
Swedish Cooperative Union and Whotesale Society (K.F.) keep contacts
witt/ArOTps and youth organisations. The Breyskolan (The Swedish Corres-
pondence Institute) and education sections of the Swedish Farmers Coop-
eratlve Federation run some educational courses for young farmers and other
young groups. The Swedish popular journal called 'VI' periodically issued
by K.F. includes the section on 'joniorline’ for young people. In addition,
VI Skolan of K.F. runs study circles, correspondence courses for members,

young people and housewives. The Cooperative society of Stockholm runs



some field shops (Gamp-Konsum) to supply gbods to young camper (young
eagles)'. The campers cooperative groups sometimes donate the surplus
incurred for a social cause, e. g. to'ai cooperative fund called *Without ~
Boundaries™™', The fund is used for cooperative education in developing

countries." N

The Swedish Cooperative Insurance Society (Fblkslam) sometime”
runs special’jprbgrartijne for young peoplei It cfbiiducted an Interesting

programme called’ldeas for success'through a local hews'paper. *

United Kingdom - Cooperative Youth Movement has its headquarters, at

Standform Hall, Loughborough, Leicester.

T”e main objects of movement are (a) to provide a common frameworic
for educational, Social and recreational work with young people in the Coop-
erative Movement, (b) to assist the individual to develop, in fellowship
with others his <jualities of personality and to take his rightful place in a”
democratic community anJ (c) in particular to teach the social significalnce*
of cooperation as a way of living.

Membership to the Units of the Cooperative Youth Movement are
open.to.boys and girls in three age-groups:

Cooperative Playways 7 - 10 vyears
Cooperative Pathfinders 11 - 14 years

Cooperative Youth 15 - 21 years
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The'International work of the Cooperative Youth Movement Is under-
taken by the membership of the International Federation of Young Cooperators
and by close collaboration with the education sections of the International

Cooperative Alliance, .

France - There were sofne students’ cooperatives active in rural areas

for consumer supply and productive purpose In France. Sucji cooperatives
became especially active after World War | end helped in furnishing, equip-
ping and decorating local schools. Credit for launching school cooperative
movement in France goes to Mr. B. Profit and educertional administrator who
found the need of self help and mutual helt> by the students to keep their

schools going during the difficult days of the War,

. The schools cooperatives in -France are considered to be best developed
inthe world. In sixtees, they numbered 25,000 comprising mor” than a million
student members from the primary and the secondary schools. The members
of the cooperative work together in making articles, such as toys, general
utensils, embroidered and knitted pieces. They have also gardening and
and affor station of the nearby barren hills. Together they collect wild
edible plants and fruits and medicinal plants, rubbish {scrap metal etc.)
small edible animals, etc. They also breed small farmwardanlimals*like
rabbits or pigeons. The goods thus collected br produced are said and the
profit Is deposited into the cooperative fund. Thel”e cooperatives often
undertake communal activities, such as giving theoretical productions

and puppet shows.



These stud?nts' coop_elil\\{llves are demooratic organizations like
other cooperatives. They are promoted “nd guided by the Central Oifice
for School Cooperatives Parfs. The Central Office helps to organize'
teaching of cooperative methods in public educational establishments

and defending young cooperators in Judicial proceedings if any should
arl”™'. It also arranges exchange visits for, young”cooperators and promote

International collaboration by otfier means, :

_Cyprus In Cyprus where the age group under 20£/ears. accounts for
more than half ‘the population, the Importance of Cooperative Education

at this level cannot be over emphasized. And one of th« ways the authcar-
ities in Cyprus are tackling this situation is that of forming school
Cooperatives. Up to the end of 1966, 66, 000 boys and girls belonging

to 557 School Co-operatives had saved the equivalent of U.S. $2 million.
Yet in Cyprus, School Co-operatives are not registered. As eveiywhere
else the problem arises of the legal incapacity of minors (up to 18 years
of age) in most of the countries Including Cyprus and again the law Is

silent on this lioint. -

Poland - School co-operatives in‘Poland have a nearly seventy-year old
tradition and are one of the most popular and mass orgarilaations in schools.
These cjooperatives have been set up In over one-ttiird of all primary schools
in towns and countryside and in quite a large number of secondary and

vocational schools, The support granted to them by school authorities and
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cooperative organizations provides conditions facilitating the achivement
of planned targets. Many teachers help in the implementation of these
targets by their selfless work. Cooperation is also taught as one of the

subjects in the vopational schools.

It is evident that the school Co-operatiyes in Poland tend towards
a continuous development, IntK” school year. 1.967-68, the totatl numt;er
of school cooperatives was 10, 678 in all’thetypes of schools and the total
membership was 1,123,250. Inthe decade from 1957 to 1968, the number
of school cooperatives increased almost three times. Out of the total
* number of school cooperatives, there were 3,410 cooperatives in urban
schools (31. ¥9 and 7,268 (68.1%) 4n rural schools as of the end of 1968.
Despite considerable differences in t6e. number of school cooperatives in
towns and countryside, the number of their members was almost the same

and amounted to 531-, 840 in towns and to 591,410 in villages.

Australia  The first Junior branch of the Credit.Union-to be established
in Australia was set up in the Perth suburb of Myaree. With an oEiginal
enrollment of fifteen, membersnip has now reached fifty-four. Membership
Is often to children and youth tothe age of twenty-one years residing’with-
in the boundaries of Myaree. The group has almost complete autonomy
in the conduct of their affairs, election of officers, receiving and recording

of deposits, and considering and reconfimending loan applications. The sole
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restriction is on final loan approval which is reserved by the parent body.
The progress of the group is b6ing watched wi™*h keen interest by the Credit

Union League of Western Australia.

Bangladesh - There are several school cooperatives in the country. The
Bangladesh Jatiya Samabaya Union, whfch is the national body of the coop-
erative movement, promotes cooperation in schools. The essay on coop-

eration written by students are published by-the Union from time to time,

India - 1In 1963-64, there were about 14,000 scliool cooperatives in India,
with about 4 lakhs students and 26”000 teachers as members, Tlteygenerally
have functions of supply of stationary and text-bod<s. There are’a few thrift
societies among students. Some students stores for example in Qombay,
Madras, Rajasthan have extended their business of supply of scientific
equipm*ent, sports goods, grocery items, snacks, etc. Universities are
actively engaged in promotion of cooperation among their students. Most

of the cooperative training institutions run trainees' cooperatives.

The State TThnior, the National Cooperative Union
of India encourage students* cooperatives. The Committee for Cooperative
Training (NCUI)‘ organises debates and easay competition on cooperative

subjects for students.
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Malaysia - According to a survey conducted in 1955, there were 4 thrift
and one poultry societies, being run by students’ in Sarawak, At present,
there is a consumer cooperative store and cooperative book store being

successfully run by students of University ctf Malaya, under the guidance

and inspiration of Prof. Ungku Aziz, the Vice-Chancellor.

In 1968-69, the Ministry of Education undertook a scheme of orga-'
nizing school cooperativesin tip Secondary Schools of the country. Some
School Cooperatives have already been organized. In July-August 1969,
a Co'ci)perative Training Cour;e for the Secondary School Teachers was
organized jointly by the Cooperative College of Malaysia and Cooperative
Union of Malaysia. The Course was held at thfe Cooperative College,
Petaling Jaya with the assistance of InternatlorBl Co-operative Alliance,

(ICA). Several cooperatives have already been organized under the scheme.

Pakistan There are about 75 students supply'societies functioning
especially in the country. In Lahore a Central Cooperative Book Store
Limited ha§ been established to supply books to local cooperative

societies.

Sri?Lanka - The country has wide net work of school cooperatives,
which are registered and guided bythe Registrar Cooperative Societies.
The main objects of these societies are to encourage thrift and self

help, retailing of school requisites and to educate members in coop-
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eratlve principles and practices. In 1967, there were 2,035 school coop-
eratives with 2; 34,544 members* .The$espgi~Ues had Ceylonese Rs. 2,75

million'as paid up share capital and most of them were running in profits.

Efforts are bNing raade tostren”*hen the sdiool cooperative movement.
The- National Gooperativ,e Gotincil of Sri Lanka is considering the possibility
of introducing cooperaUbn as vSubjeGt In the curricuiutn of secgndary in

the island.-

Taoan - In 1964-65, there were 93 students cooperative stores, with
390,000 Students and 40,000 teachers as members. Tlieir business tum-

over was about 38 million US$.

In rural areas the school and local cooperatives have close and
cordial relations. The students visit agricultural and other societies and
many of them participa!ce in cooE)er'ati'\;/(ra- )'/o.uth acti\;?ties.' ".I'Fle I;er-l.\lolHikari
Association of Japan publishes several books and periodicals fac youth and

children. These publications are very popular in rural areas.

U. S.-A - 'In>1"90S5p:thei™e viere.iSO students' cooperaUye houses or

hostel*Comprising S0>000 member™* These cpoperaUves have™jjjgn able

to achieve SlibStafttifeil reductions:;In,the living cost of their members.
There were about Se cdoperatlyes bo‘ok stpr” functioning in 1955,

They supplied new and second hand books, sports, goods, candy etc,

to students.
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.The students' cooperativeisi which exist both In urban and rural

areas are encouraged by educatlbrial authorities. : -

Canada ~ ' Canhd”™ also has studesrrts' house cooperatives and supply

stores as In the U.STA Atypical supply scwlety is the student cooperative
in the St. Xavier UMverslty”™ Antigonlsh. The socleh” has about 500 student-
members. It is also open to teachers. The society had Education Gommittee
for member education. One per cent of the total turnover is credited to the
education fund. It gwards three scholarships of $100 to needy students.

In 1946 the students' cooperatives in the U.S.A. and Canada set up their

federal organization - North American Students.* Cooperative League.

In addfion to countries mentioned above, countries such as Isrcry
Cost (Afclca), Cost-Rica, Soviet Union, Belgium, Yugoslavia and Hungary
,hav” school Cooperative Movement. There is increasing actlj/itles at the
intematlonal level among school cooperative's. There are International
tours and exhibitions organized especially In European countries for young
cooperators. In 1969, the Board of International Committee of School
Coope'dpn had'decided to hold an international exhibition ejt PaYls,
Objects produced by the meirdDers of sdhobl cooperatives in France and

abroad were proposed be showif In"the exhibition. o



[ - 15 -

Promotion of Cooperative Education Through Schools

Participating governments were asked to assist in coop”-tralning
and education in the recommendations of the first Inter-American Conference
on Cooperatives of the Organization of the jﬁt\meric.an States (OAS). Sped-
fically, governments were asked to (1) promote training of directors and
administrators of co-ops: (2) Intensify teaching of ciDoperatioti in”~chools
(including te'aclier training); (3) promote study abroad with.in-service

training; and (4) give ™top priority" to school cooperatives'.

Cooperative Secondary School in Colombia

Encouraged .by the success of their consumer and marketing coop-
erative, a group of cooperative members in the area of Cogua, Columbia™
have cpmblnedTtheir efforts to open a Coleglo Cooperative”™ a secondary
school which can accomodate 80 students. « To enroll inthe school, the
student's father or mother must be a cooperative member, and must purchaise
a minimum of five shares in the coop. (There were no schools in the ,area

offering more than five years of education.)

Local cooperators, v/ith the help of the ColombianJRural Rfecons- o
truction Movement, raised 50,000 pesf's to repaid and equip an old building
in the area for the school. The Color.iMan government is assigning a prin-
cipal to the school, the first rural hic/ii school of"its kind in the country.
Such cooperative schools can be a sovTce of inspiration and cooperative

education for members.and their school going children.



Conclusion;

The aim of,education should be to develop individual personality
to the maximum extent and to make more useful to their respective societies.
Education has three learning types of functions which are to be discharged

in a baMnced manner. These functions are:

a. Traosmlssive; transfer of knowledge.
b. Adaptive: acquisition of skills™ emotional adjustments,
etc.
. C.Development: optimiljim growth of personality»

Educational functions should be discharge in democratic and coope-
rative atmosphere. Most df th«5e functions can be covered through
cooperative education for young people and by organizing students' or
school cooperative among them. Realizing the educational, economic,
social and cooperative value of school cooperatives, efforts are being
made in different countries of the world to popularize them and practice

cooperative methods in educational institutions.

f

Different countries have various types of school cooperatives and
cooperative youth activities. These activities can be classified as follov/s:

a) Hostel facilities,

b) Supply of books, school stationary and cori*super goods,

c) Canteen facilities,
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d) Thrift and savings by studecte,

e) Production or collection,of material and their sales,
f) Gardening, afforstation,

g) Recreation and other welfare work,

m) Rearing of small animals, and their sales,

1) Cultural and educational woik.

Some of the above activities can profitably be undertaken by

school of students' cooperatives In developlhg countries. In this connect*

ion, lessons can be drawn from the students cooperatives of France and

Poland, where primary and secondary iachools play a major role in orga-

nizing students' cooperatives to their great-advantage. The students'

cooperative hostels in USA and Canada also provide good models to be

followed in other parts of the world.
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