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PREFAGE

In South-East Asia, considerable emphasis is being laid on
participative methods and techrniques for education and training of _
cooperative personnel, leasders and members. Mre attention is also being
peid to audio-visual techniques and aids. This has been done with the
hope that the learners, most of whom are adults, will be motivated to
learn more and faster. They will be applying their newly acquired knowledge,
skills and attitudes to their job situations which demand much initiative,
imagination, and involvement on their part. By using modern techniques,
the cooperative teachers will be more interested and effective in their
task of communication and motivation for changing human behaviour., Their
job satisfaction and professional status will get enhanced, leading perhaps
to better return. All this will consequently contribute to the improved
image and better utilisation of cooperative education institutions in the
developing countries.

An effective use of participative methods and audio-visual techniques
is possible only if cooperative teachers develop good understanding of the
principles of adult psychology and their application. An attempt has been
made in Part-I of this booklet to explain in brief the principles of adult
learning. Some simple visual aids have been included with a view to make
the learning of adult psychology more interesting. In Part-II various
methods and techniques of adult education, specially the participative ones,
are briefly described and interpreted to suit cooperative education and
training requirements. As it is very difficult to use participative methods
without the help of modern educational materials such as,training packages,
case studies, role plays, and audio-visual aids, Part-III of this publication
includes some specimen material for use of cooperative teachers, after
suitable sdaptations. This material may be taken only as a sample and there
is a need of production of various kinds of educational materials by the
teachers themselves. The ICA Regional Office & Education Centre has been
helping cooperative teachers in South-FEast Asia in developing more effective
training ratorisls based on participative and audio-visual techniques.

It is hoped that the cooperative teachers engaged in management
training and cooperative education inside cooperative institutions as well
as outside at the field level will find this booklet useful and interesting.
Comments and suggestions from the users and the general readers will be most
welcome.

New Delhi
Septembsr, 1981 DHARM VIR
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PART - 1

ADULT PSYCHOLOGY
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PSYCHOLOGY OF ADULT LEARNING§

1. Human Develo;mept

(1) An individual passes through different stages of development ¥iz.
infancy, childhood, adolescence,.adulthood and old age. He is bron with
some characteristics and potentialities. His personality comes under the
irfluence of environmental and cultural factors and it is also affected by
maturation and learning processes. Individual’s subsequent satisfactions
are largely determined by his initial modes of reconciliation learned to
bring a balance between his psychic and the social world. So an array of

factors effebtts hunan develoment.

(2) Diring the adulthood some of these effects get stabilised and others
continue to change his personality, thus making each individual unique.

Te educators are expected to take the constant factors into account and
systematically change the variable factors in the desired directions, For
example, they have to assess the existing levels of adult understandings,
intelligence, abilities, interests and develop programnes for development
of useful knowledge, skills and attitudes.

(3) The main aim of educating adults is to develop their personality

in a balanced manner, so that they adjust themselves better in their
environnent and whenever necessary make changes in thelr environment.
Cooperative educators accept the hard fact of competitive gsociety and
prepare cooﬁerators to face challenges of free economy. They also aspire
to develop such leaders and managers who would help in the establishment of

new social and economic order.

(4) In specific terms, objectives of adult education sre to bring, by

formal or informal means, relatively permanent changes in the following

aspects of learner’s personality and ultimately in his behaviour.

i) knowledge and understandings

ii) attitudes and interests
iii) skills and habits, abilities and aptitudes
iv) values and appreciations

v) thinking: creative, objecfive or critical.

§To be used as a part of the Training Package on the Subgect

- see Part-III



(5) A person is motivated to do something to satisfy his needs,
interests and desired goals. Learning processes are accelerated when adults
are motl rated to achieve goals thay set before themseclves. Incentives can
further accelerate the process or learning, but the intrinsic interest is
most important for self-growth and learning. Human needs and wants can

be divided into the following cauegories:

i) security needs, such ..s safety,
ii) physiological needs, viz. hunger thirsty, sex, etc.

iii) social needs; sense of cooperation belonging, prestige,

importance,

iv) psychological needs; sense of achievement; desire for self-
fulfilment.

(6) An individual gets interested in a thing, activity or thought

whehever one or more of above needs are satisfied by paying attention:to
and getting involved in relevant phenomenon. Some interests develop
because of maturation process. It means that some sources of motivation

are instinsic or hereditory and others are extrinsic or environmental.

(7) Sometimes, frustrations occur when an individual fails to achieve

the.desired goals. These frustrations can be expressed by him in several
ways, viz. withdrawal, repression, fixation, aggressions, regression,
rationalisation, sublimation or other defence mechanisms. In management
éducation, ability to overcome frsutrations and to think objectively and
have sound judgement is consideicd most important. The adult learners

are also expected to acquire skills in decision-making gnd problem solving.

(8) Often frustration occurs because of the fault in communication
system and patterns of interaction among thc participants. The systen
nay be faulty in many ways, the most important are speed, completeness,

direction, rigidity and phraseology.

2. Characteristics of Adults Learners

(1) Adult learners already have acquired some knoyledge, general and
specific abilities, interests, attitudes, prejudices, habits, values and

different levels of emotional naturity.

(2) They also acquire some knowledge, skills and experience by learning

and working in different kinds of environment.
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(3) Previous experience may hinder or help in thc learning process.

(4) There are individual differences azong adulis in terms of rate and

quality of learning.

(5) Mtivation for educating adults may be based on intrinsic and

extrinsic factors.

(6) Adqults have many responsibilities, viz. in work place, at home and

in the society. They have limited time, energy and money.

(7) Adult learners may have limited perception, limited vocabulary,.
peor self-concept, unquestioning obedience, excessive fatalism, rigidity

and dogmatism as traits of their personality.

(8) Without immediate reinforcement and practice thé learners tend to

forget the lessons learnt.

(9) Adults, specially female and older adults are generally shy and get
apathetic if proper attentidn is not given to them. Ih urban setting
there may be more barriers in communication among themselves.

(10) With advancement of age (about 40 years) there liay be slowing down
in learning psycho-motor skills but many adults become more active in
acquiring social 'and linguistic skills and pursue sinilar spifitual. interests.

3. Principles of Learning

Learning may be defined as a permanent change in individual behaviour

as a result of new perceptions, practice or other experience.

(1) The trainee learns what he does. In practice, this principle directs
the trainer to arrange the conditions of learning in a way that will enable

the trainee to make the correct responses carly in the learning situation.

(2) Learning proceeds most effectively when the learner’s correct

responses are immediately reinforced. The evidence shows that the use of

reward for correct responses and nen-reward for incorrect responses is more

effective than the use of punishment.

(3) - The frequency with which a response is reinforced will determine how
well the response will be learned. The evidence shows that in general it is
best to use a continucus schedule early in training and then to shift
gradually to some form of intermittent schedule inorder to paintain the

response at a right strength.
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(4) Practice in a variety of setting will increase the range of
situations in which the learning can be applied. Furthermore, such varied

practice will make the trainee more resistant to forgetting.

(5) Mtivational conditions influence the effectiveness of reward and

play a key role in determining tre perforﬁance of 1leerned behaviour.

(6) rbaningful learning, thai is learning sith urnderstanding, is more

permanent and more transferable than rote learning or loaarning by sone

memorised formula.

(7) The learner’s perception of what he is learning determines how well
and how quickly he will lcarn.

There are many ways to attract the learner’s attention to important
stimuli. The problem is usually not one of finding a way; the problem is
usually one of recognising that the dmportant stimuli must be perceived

correctly if learning 1s to proceed.

(8) Participants learn more effectively when they learn at their

-O—V_JE' EaCe -

(9) 7y, There are differcnt kinds of learning ahd they may =arequire different
training processes. Learning to learn is en advanced stage of learning.

Increastng use of body senses improves learning effectiveness.

4. Suggestions for Adult Educators

(1) Assess the existing level of learner’s knowledge, needs and
intefgsts. Learn about their attitudes, prejudices, ckills, habits and

previous experiences in relevant areas.

(2) . 1In the light of above assessuent-set goals and objectives for
educational programme. It 1s necessary to plan, impleaent and evaluate the
programue in consultation with the learners. It will be nmore effective to

involve them actively.

(3) The learning pmocesé should be related to the previous experiences.
Remove prejudices and other barriers in the way of communication and learning.

(4) Arrange situation conducive to learning, Mtivation for learners
should be relevant and adequate in terns of their needs and may be intrinsic

or extrinsies.



(5) Communication of new information and ideas should be at the level
of their reception, skills may be imparted through demonstration and
practical work. Check the faztcrs affecting coumunicetion viz. sender,
message, channel and receiver. Have a two-say comnunication process. Use

audio-visual and other aids.

(6) arrange for self-effort .n learning and re-inforce the lessons
learnt. Encourage self-evaluation and improvemert according to individual

interests, abilities and other differences.

(7) Use of participatiwehnd group methods should be preferred in order
to promote learning snd dévelop team spirit. Prodote group life among

participants, encouraging purposeful coopgration.

(8) Individual adults would need assistance in the transfer of learning
to job situation. Stresses in job situation would create difficulties in
such transfers. Glve due recognition to progress in learning. Make

provision for periodical evaluation and follow-up.

(9) Avoid fatigue, and punishment for nighekes.

(10) Education through small groups facilitates individual learning
process, improves interpersonal relations and communication., It also
develops tean spirit and leadership quelities. Divide learners in

nanageable and homogenous groups.

5. Conclusiong

Although, there are several theories on learning, the commonly

accepted principles of adult learning can te suauerised as follows :

(1) Adults must learn for himgelf, no one can learn for him. Each

student should travel a road of self-learning and developuaent.

(2) EFach participant learns at his oun pace, and for any age groups

there are congiderably variations in rates of learning,

(3) A participant leanrs more when each step is imnediately strengthened

or reinforned.

(4) Full, rather than partial, mastery of each step makes total learning
more meaningful.

(5) A lesrner is more highly motivated when given responsibility for

his own learning; he . earns and retains more.



(6) Treated in a group, participants learn from e.ch other,
(7) Adult learning should be based or the motiv-tion of self-help and

mutusl help among learners. The mnain task of an edica®or is assist learners
in achieving their goals.

The educator can either manage learning ressiar-es or he can operate
as a resource., In case of former, a training manager should have the
following functions in cooperative training situation: planning, organiging,
leading and controlling. While working as a teaching resource he should
motivate, reinforce, get feedback, involve, encourage practice and transfer
learning to the real situations.

+

Questions for Individual and Group Work

1. Based on your experience, please list five most important principles
of adult learning which are of direct relevance to ccoperative

e education situation in your organisation/country.

2. Also list five most important factors vhich retard effective

learning in your cooperative education situetion.
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HUMAN INTEREST AND EDUCATIOXN

Me of the main aims of educatior is 0 :reete new interests among
educants, and to develop thew. .. relevant interesuvs ‘Te developed it may
be said that half of the purpose of an edicretor 1c acaieved; well begun is
half done. Soon after necessary interest is created, the educants will
themselves make efforts to learn more and more. The reenlt i1s “yhere there

is a will, there is a way’.

In human psychology, interest may refer to thoee activities or things
which give happiness end satisfaction. Even thoughts of interesting
activities or things invokes pleasure and worthwhileness in pursuits.
Interests are such personality traits as are influenced by environmental
factors, However, excessive interest in oneself especially in sex matter
may be attributed to hereditary factors. Interests are considered expressions
of self-concept, individual’s motives and indicate the mode of individual

adjustment.

There is intimate relationship between interests and human experience.
The process of development in interest begins right at birth and continues
t111l death. Different configurations of human experiences are formed in the
inner psychic set up and those which are pleasant and worthwhile develop
into patterns of interests. Whatever interests one acquirqs during childhood
and adolescence are carried by him theoughout his 1life. Interests mature
between 15 and 18 years of age. rhe stock of interests accumulated upto
20 years of age can be sufficient for one’s whole life. According to
psychologists, there is very limited change in human interest after 25 years
of age. The rate of change in interests decreases with advancing age. One’s
circumstances and vocation may change but not interests. There is also
no change in the ‘volume’ of one’s interests with advancing age. It is
likely thap the number of interesting activities may lessen as many interests
may be satisfied by one selected activity. One artistic activity may be
capable of satisfying several human intere~ts. For c¢xample, interest in the
art of dancing can help in~maintaining good health and respect in society as
well as in achieving asthetic ideals. Such interestec mature with age. With
advanced age, human strength and energy decreases. Consequently, one nay
take less interest in active games and sports and more in reading, etc.
According to Thornuike (E.L.) there is little change in the volume of one’s

interest because of this reshuffling.



It has also been found that different types of people have different
interests. Psychologists have arriwed at the conclusion that similarity in
hunan interests is more than vai .ance. It is poss. ble that there is a
differencein degrees in one’s interest. Because of comnon interests human
beings adjusl  themselves to each other. Even interests of mlem and
yomen | there is more similarity than variety which i: enough for living
together. It is also natural that the father ond his children have common
interests. Children and adults may also show interest in activities
according to their abilities but not.vice versa. =-levent abilities and
interests can be developed in a rich and permissible environment. The
environnent~phaysical or social has more influence or human interests than
what ageing has. Once the interest is aroused in a subject or activity
the learner will himself make efforts to know the subject and master
relevent skills. He may fail in hig initial efforts., fThe role of the
teacher ig to avoid unnecessary mistakes, encourage the learner and
arrange an atmosphere in which others do not make fun of the learner. It
is correct to say 'Well begun is half done’. The teachers and learners
together should identify the objectives of learning and meke a plan of
education accordingly. Learning should be a pleasure, a worthwhile chgllenge

and a useful pursuit.

There is wrong notion prevalent among adults especially older people
that they cannot learn new thinegs; Psychologists have discovered 'that in
certain respects their learning may be glow but in other respects it may
be faster and richer. For instance, because of sl’ackness in general
energy level, an adult may be slow in learring activities which involve
strength and speed. On the other hand, elderly people learn lessons of
language ‘and~social studies because of increased vacabulary and experience.
However, in order to learn something new, it is necessary to forget  something
0ld. So is the case with cooperative education. Humaznh cooperation is not
an inNate phenomenon, Soclo-economic cooperation is certainly to be learned
from the environment. By the time an adult achieves maturity he should
have the right experience with cooperation. Generally, individuals acquire
wrong image, attitudes and experience about cooperative activities. Self
assertive attitudes and egoistic tendencies are found dominant among them,
In such cases interecst in cooperation does not find proper place. To
create new interest in soclo-economic cooperation ig to be based on' the

existing interests ,attitudes and exporience.
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One may be able to change the attitude and provide useful experience.
But 1t has been found difficult to change interests in mature adults. It
ig ther ore necessary to find 1t the existing i ercsts of adults and

relate the educational activitics to them. .

In India, some efforts have been made to fird out occupstional
" reading and other spore-time interests of adults. Such studies should be
conducted incre&singlygieffOrts should be made to use them in curriculum

planning and development of adult education programmes.

Studies on human interests conducted in Iadia b~ the author indicate
that rural people know little about cooperative socicties. However, their
interest in social activities such as coeperatives dightly go up with
increase in their age. Older adults also show increasing interest in -
reading simple books on social bubjects such as village cooperatives. They
would also like to go in the local librarics and read books and other
material provided they have an access to such facilities. The adult and
‘adolescent population of villages have shown interest in several other

spare-time activities.

- The cooperative educators and other extension. vorkérs ate expected
to have knowledge of- such interests. They shouid take inté account the
educational needs and intergsts of their clients at the time of developing
educational activities for them.
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SOME FACTS ABOUT ADULT PERSONALITY

An adult education worker knows that nis job is to organise such
educational programmes which suit the needs and interests .of a mature or a
maturing person, with a view to bring about such changes in his personality,
that enable him to carry out his duties as a member of his society and in
various other capacities. Worthwhile changes in a personality can be brought
only if the adult personality is first understood. A more basic question is:
What is meant by the term personality? Does it mean the total appearance of
a man or does it mean more than that? Theologists; philosophers, jurists,
sociologists, psychologists and others have defined personality in their own
ways. To us as an adult education worker, the psychological definition will

be more relevant.

Psychologists also define personaslity in many ways. Allport G.W.
one of the psychologists, defines it as follows:- '

"Personality is the dynamic organisation within the individual

of. those psycho-rhysical systems,tggthggtggmine his upique . ... _

adjustment to his environment". (1937 £, p.48).

The phrase, dynamic organisation’ emphasizes the fact that
personality of an individual is constantly developing and changing, but
remaining a systematic entity. Changes in personality may not be so quick
that we can always see them. There are psychologica. tests, which can
measure the changes occurred in . personality. Th.ough systematic observatio
we can also see some of the changes. The term psycho-thysical”’ denotes that
personality is not exclusively mental nor psysiological. With the rhrase
“adjust to his environment”, Allport indicates his conviction that it is
personality that mediates betwee.a the individual gnd his psychophysical

environment, sometimes submitting to it, sometimes mastering it.

Personality Trait is a word frequently used in the field of psycholog
and education. Its meaning generally remains vague to a lajman. Allport
defines tralt as a generalised and localized neuro-psychic system (peculiar
to individual), with the capacity to render many stimuli functionally
equivalent and to initiate and guide consistent forms of adaptive and
expressive behaviour. It is important to note that “trait” has been defined

as a generalised tendency. It means that traits are not found only in
relation to specific situations. However, they cen be located in the

individual personality.



Traits and Habits

Some people nay think that traits and habits are synonimous terms.
Actually the trait to a considerable extent represents the outcome of two
or more wumbzrgs of habits intzg ated. There iz no dotibt that trait and
habits are tendencies which to some extent detemine the behaviour of the
individualg., But a trait is more general, whereas, a habit is very specific
phenomenon. For exaunple, honesty may be a personslity tfait, applicable to
many social and psychological conditions. But honegty in playing cards
only is a specific habit which can be developed by an individual.

Clagsification of Tralts

It may be added here that traits and habits are determined both by
hereditary and environmental factors. The same trait cannot develop in
many individuals in the same w%y, as 1t takes an unigue shape within the

personality of an individual.

Some traits may be called hereditory. Thgre tentative list is
given below:

1. Sex (behavioral or otherwige)

2. Self-assertion (ego-defence)

3, Escape (fear, anxiety)

4. Protectiveness (parcntal behaviour)

5. Gregarioushess (tendency to live in groups)
6. Rest~seeking (sleeping)

7. Exploration (curiosity)

8. Narcisstic sex (excessive pre-occupation with oneself in o« x nmaibcre;

gex Mmatters)

9. Appeal (sympathy) -
10. Construction (creativity)

There are some traits, the origin of which can be attributed to

environmental factors. Some of these traits are:-

1. Interest in career

2. Interest in sports and games

3. Interest in religion

4. Mechanical interests

5. Patriotism

6. Super-age structure (a structurc in the unconscious built-up

by experiences and functioning ac a kind ¢f conscience).
7. Self-sentiment (in its developed form self-respect).
Surface versus Basic Tralts
Psychologists have also tried to determine what they call, surface

traits. Some of these traits as discussed by Cattell are given below:

1. Integrity~altruism versus dishonesty, undependability.
2. Infantile, demanding, self-centredness versus emctional maturity.
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3. Gentlemenly disciplined thoughtfulness versus foolisgh,
lack of will.
‘e Crude social assertion, exhibitionism, versus obedience to

e

authority, modesty.

There are underlying basic traits which are lesser in number than
surface traits. These basic traits are more important determinants of
human personality. It is difficult to name source or basic traits, but most
of them can be measured with the help of personglity tests.

Another way of classifying traits

1. Cardinal Trait: It is so dominant that most of the activities are
influenced by it directly or indirectly. .Such a master quality in an
individual has sometimes been called the ruling pasgsion or master sentimert.
It can be said that ‘love for truth’ was the cardinal trait in the
personality of Mshatma Gandhi.

2. Central Trait: It represents the tendency which is highly
characteristic in an individual. According to Allport, Central Traits are

very few in number - between five and ten. But, they are easily traceable

in the personality of the individual.

3. The Secondary Tralt: It is traceable with some difficulty, because

they have limited occurrences, and are less important in describing a

personality.

We have discussed three . ypes of traits. These types do not chow
that traits are independent from one another. The trsits are inter-dependent
and the behaviour is the outcome of interplay of many traits. The interplay
of various trailts meke the personality of an individual unique. The unique-
ness is personality may, sometimes, appear to be inconsistent? when compared
with social standards. A Gandhi cap, with the western suit may appear to
be-slightly inconsistent to an average Indian. But, to an individual,
wearing them, it may give satisfaction due to the unique organisation of his
personality traits. Sometimes, there may be a real inconsistency in the
%ehaviour of an individual. Suppose, one gentleman wearing the western
suit and a Gandhi cap knows Hindi, but he uses English words more frequently,
whenever he talks to less educated people. Such inconsistency. in individual

behaviour may be due to lack of proper organisation of different traits.



Personality and Character

Zt is very difficult to ~ake eny clecr-cit distinction between
personality and character. Character may be taker as one’s integrated
system of behaviour tendencies with respect to moral and ethical issues.
When we are concerned with situations involving moral values, when we are
dealing «ith right or wreng or ¢ cd or bad, we speck of character rather
than of personality traits or charecteristics. On the other hand when we
deal with person’s social behaviour in terms of dominance and submigsion,
introversion and extro-version, and similar traits, we shall consider them
within the larger categories of personality traits. (1964, Sawrey and
Telford p. 38).

Development of personality traits such as intercsts and character
should be the main aim of an educational programme .

REFERENCES

1. Allport, G.W. Personality - A Psychological Interpretation, New York,
Holt, 1937 A.

2. Cattell, R.B. Personaglity : A systematic theoretical and factual
study, New York, McGraw Hill Book Co. 1950

3. Drever, James, Dictionary of Psychology, London, Penguin Books, 1953

be “rued, S. An Outline of ®sycho manalysis, New York, Norton, 1949..

5. Hall Calvin S. and Gardner, Lindzey. Theories of Personality

New York, John 4illey and Sons, Inc. 1957.

6. Murphy C. Personality : A Bio-gocial approach to Origin and Structure,
“ew York, Harper 1947.

7. Sawrey, J.M. and Telford, C.W. Educational Pgychology - Psychological
foundations of Education. Second Edition, New Delhi. Prentice - Hall

of India (pvt.) Ltd., 1964, pp.589.




-2 15 :=

DEVELOPMENT OF COOPERATIVE IEADERSHIP

.Jleanor Roosevelt, wien .sked to mention t:ie leadership qualities

of her husband-President Roosevelt, saidw "It i3 very often the opportunities

which bring .ont the leadership gqualities".

Cooperative movement throws = challenge before the society and
provides opportunitics to social minded citizens for self-development and

socidl and economic developnent.

Leadership may be defined as an arrengement of the social situation
'$0 that the group results may be achieved. A lcader is a person who arranges
the situation in a group, that its objectives are achieved to the maximum
possible extent. If objectives of coopératives nay be well achieved, the
qualities of imagination, initiative and courage are te be brought forth in
leaders and potential leaders. The trained leaders by their example and
action can change and improve situation in cooperative movement. A movement
needs different types of leaders at different stages of iis developnent:
ingpirators, innovators, interpreters, educators, coordimators and evaluators.,
For e?cample , Swedish cooperative leader Albin Johansson and Danish cooperative
leader Severin Jorgensen may be considered as inspirators and innovators who

initiated and pioneercd cooperative movement in their own countries.

A distinction is often made betweén traditional leadership based on
factors like caste, kinghip, ecuuomic stetug and modern leadership based on
education and functiongal cofficiency. A study on c00porat£§e lecadership in
two districts of India conducted by V-ikunth Mehta National Indtitute of
Cooperative Management, Pune shows that treditional factors are s%ill pre-
dominant in determining the position of leaders. The training and education
may encourage modern leadership. However, in the absence of inner transform-
ation of the society in general, it is very difficult %o accelerate this

change, through education alcne.

Importance of Cooperative Leadership: Prof. Gadgil in his paper on

"An Integrated Cooperative System" hopes that such ,a system can be achieved
and used to the advantage of weaker section in the society. According to
him, it can mainly be achieved through honest and dedicated cooperative
leadership. In absence of such a developaent in cooperative leadership, the
movement will completely tarnich its image among the public.

.
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He very aptly states:

"There is today a crisis. Something has tc be done about it.
Existing cooperative organisation and thought cannot servc our purpose.
We must put forth the type of lgadership, the type of thinking and also
determine the direction which we really want in the future. I am afraid
that unless we do this the blind falth in the cooperatives which is still
persisting in the Indian public opinion may not be retained some years

aftert.

Psychology of Leadership: Basic to sound lendership is an under-

standing of human social needs. They are:
(1) Activity and Variety

(ii) Basic achievement needs

security of status and desire for power
sense of personal worth )

sense of participation

- group membership

(iii) Secondary achicvement needs

- personal developnent
- release from emotional tension
- service to community

Characteristics of successful leaders: Surveys of studies on

leadership conducted in the U.3.A. showed the following personal factors
which may be attributed to the success in leadership function:

Capacity : (social intelligence, alcriness, verbal
facility, originality and judgement)

Achievenent : (scholarship, knowlcdge, perscverance and
acconplishment)

Responsiveness : (actlsity, sociability, cooperation, adaptability
humour ,sympathy and empathy)

Status : (social-econonic position, popularity)

Situation : (mental level, status, skills, needs and
interests. of followers, objectives to be x
achieved)

The visiofiu@fdthe leader must be broader and constantly broadening.
He has to have a courage, judgement, sympathy for hig fellows and faith

in cooperation,



Methods of Leadership: According to the types of leaders there are

three main methods of leadership as given below:

l. Autocratic Leadershigy  The leader mainiy seeks obedience from
his group. He determines policy and considers decision making

a one man operatinn,

2. Democratic Leadership : The leader draws ideas and suggestions
from the group by discussion and congultation. The group
members are encouraged to take nart in setting policy. The

leader’s job is largely that of moderator.

3. Free-reign leadership : The leader is more or less an information
booth. He plays down his role in the group”’s activity. He has
a hand mainly to provide materials and information. He exercises

a minimum of control.

Usually the autocratic leader workers on groups, the laissez-féire
leader works for groups and the democratic leader thinks of himself as
working with and within groups. The democratic leader prefers atmogphere

and persons to organisational structure.

It is generally said that democratic leadership is the best. But
the experience, expecially in developing societies, shows that some times
autocratic .or free-reign leadership may function under exceptional.
circumstances. A cooperative 1lrader should be dynamic so as to adjust
himgelf in different conditions. It may, however, be emphasized that for
the cooperative movenent the democratic type of leaderchip has been found

most suitable.
beadership functions arc

1. Defining and clarifying goals.

2. Deternining progress in relation to the goals.
3. Selecting the appropriate procedures.

4. Maintaining the group.

5. Helping members to participate effectively.

Techniques of Leadership :

Stimulate People to Right Action by:
(1) Managing the People You Direct.
(2) Making your Advice Get Results.
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(3) Presenting Effective Training.
(4) Correcting People’s Mistakes,
(5) Inducing People to .ry Harder.
(6) Encouraging People to Think.
(7) Giving Instructions and Orders.

(8) Inproving Confidence and Mrale.

Strengthen and Increase Your Prestige

By
(1) Recognising your Responsiblities.
(2) Adjusting Your Personal Outlook.
(3) Developing Estinates of People.
(4) Securing Active Cooperation.
(5). Getting Along with Your Boss.
(6) Gaining Rgcognition and Credit.
(7) Creating a Favourable Reputation,

LEADING AND BOSSING

In order to be a democratic leader, it is inportaht to know the
difference between a "boss” and'leader’. It can be said that a boss can
also have some characteristics of democratic leadership. On the other hand
a lédder can behave like a boss. However, therec is a distintt difference

between behaviour patterns of t:: two types of persons, which is given beloy

] L.t
The Boss . The ILeadér
+ Drives his men + Coaches his men

Gets thelr goodwilll
Arouses their enthusiasm
Makes it "We"

Gets there ahead of time
Fixes the breakdown

Shows how it is..done

+ Counts on authority

+ Keeps them guessing fearful
+ Talks about "I

+ Says "get here on time"

+ Finds blame for breakdowns
+ Knows how it is done
+
+

Makes work a drudgery Mskes work a game

+ + + + + + + +

Says, "Go" Says, "Let’s go"
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Evaluate your Leadership

It will be better for leaders to test their effectiveness and
development. Some simple tests are available to m asure leadership
qualities. Some of the testing devices have been -onstructed by psychologists
and these are used in laboratories conducted on Human Relations and Group

Development.

The Role of Cooperative Uniong in Leadership Development

1. The unions which are promotional bodies should attract talented
people towards Cooperative Movement and truin them in various tasks.

2. Cooperative Educatigg personnel should study local situations and
encourage right type/leaders. Especially young leaders should .get
adequate attention and publicity. The question of speciﬁying some
educational qualifications for leaders of Qggggyggige institutions
may be givenr due consideration, ?

3. The Uninns should conduct educational and training programmes for
existing leaders and executives. They should also encourage member
societies to have planned educational and leadership development

programines«

.~ 0~

VN The Unions should also have information and consultancy serv1ces in
cooperative education, leadership development, management and related .
natters, for member socicties and other educational instituﬁion;.
Special material and techniques for member education and leadership
development should be grepared and used. '

o s @00 0000
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PART - II

METHODS AND TECHNIQUES




THE AIMS AND METHODS OF COOPERATIVE EDUCATION

1. ANTRODUCTION

The overall ain of cooperative educaiion may be to change knowledge,
skills, attitudes and behaviour of cooperative personnel (both employed and
non empluyed or elected) in such & way thet they together contribute to
improvement in the business of their cooperatives and thus to their own
soclo~economic standards. This cen best be achieved through done if they have
proper understanding of cocoperative principles and practices. Cooperative
education programmes therefore includes besides tralning in management and
technical skills, broad understanding and appreciation of cooperative
thilosothy and objectives., The vocational and technical skills are imparted
according to the needs of various categories of personnel and objectives =

specific progremme,

The methods of cooperative education can be meaningfully discussed
only with reference to the audiences. The two main types of audiences are
the members and the employees. In addition to these two mgjor audiences,
education programmes may have to be directed at potentisl members in order to
expand the area of influence of the cooperative movement, The sympathy and
support of the social groups, such as youth, wcmen snd personnel working in
the government development departments, could als® be important for ensuring

a coordinated development of the movement.

We will divide the paper into two parts deasling with educational
methods for members, and methods of training for the employees in the
cooperative movement, Wherever :»sgible, reference will bo mede to the

methods sultable for soclal groups outside the cooperative movement,

1.1 Choice of Method

It should be mentioned that no single meth>d would gencrally serve
the purpose in an education progromme for sny perticular group of people in
the cooperative movement. It will be neccessary to use several educaticnal
methods together in order to produce the desired impact. Availability of
organisational support and resources will also affect choice of methods.

The censiderationg important in the chuice of education methods for
any particuler group are the objectives »f the cducation programme, the

gubject matter to be taught, and the academic background and cooperative
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experichce ¢f the participants. For instance, if an education programme is
boing formulated with the aim of orgenisin: cooperrtive societies, the methods
sultable may be the ~rganisation of promctional me.cings and group study by
the potential members. At the promotionsal meetinygs, the extension worker
will try to interest potential members in the cor peretive movement and will
discuss with them the principles of Cooperation, th¢ advantages of
cooperatives, and the technique .f organiging thom. The potential members
mey then study the usefulness of a coopurative gociety in the context of
their own problems, together with the techniques of its organisation,

1.2 Target Groups in the Cocperative Mvement

The nature of an audience will have a greet bearing on the selection
of sducation methods. Any enalysis of members and cmployees in the movement
for education purposes should be with regard to their functions and respons-
ibili'tieé in their respective cuuperatives., The members of cooperatives may

be classified in the following groups:

‘].,.. General
2. BElite members and managing committee menbers

3. Office bearers

The term elite members”’ may be understood to mean thosé members of
the cooperative societies who are activzly interested in the work on the
society nd who, given proper tr ‘ning, would be r :ential leaders. A broad

clasgification of coopsrative cuployees ay be as follows.

1. Junior personnel
2. Intermediate personnel

3. Senior managerial personnel

Social groups, ocutside the cooperative movement but interegted in
education programmes, may be classified as follows:
1l. Those persons who are not in the cooperative movement, but who
mey be willing to join cooperatives.
2. Importent social groups, such as youth an. women,
3. Personnel working in the govermment irpartmonis.

4e Leaders in the locel self-governing institutions,.
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2. EDUCATIONAL METHODS FOR M:'EERS

In this se.ticn, we will deal with techniques for ordinary members
. and elitr members. The technim s Tor alite ‘embeis wil. be sapplicable to
wenaging comnitter nmembers as office bearers.

2.1 Techniques for Ordinnry lempers

The general body meeting provide s en :xeell mt opportunity for the
members to loarn about their cooperative soclety anu the verious agpects
connected with it. At these meetings, the nnual roport .s discussed and the
broad policy of the soclety is defined. However, the genrrol body meetings
of cooperative societies are not usually well-attended and special offorts
should be made to incrcase member attendance. Frequent nembership meetings
mey be organiged; these nced to be made attractive by erranging additional

recreational and social programmes.
Mass Media

Mass media mainly include radio, films and T.V. Although a large
number of people coh be contacted through these channels, therc are certain
limitations. It has been found in Greot Britain and the USA that mass media
"typleally reinforce or activate cxisting values and attitudes, only very
rarely eclter them, and scarcely ever form or originate them". Thus, the
educationsal influence of mass media may be superficial unless they are used
in a well-~designed cducational programme as for excnple in group discussions.

Cooperative Publications

Newspape®s, magezzines and publications are the carriers of knowledge
and can exert a great influence on the massss. The cooperative movement can
utilise newspapers to provide both members end the general public with
information on its ideology, achievements and nroblems. If the newspapers
trought out by other ogencies are to be effectively used by the movement,
the apex cooperative organisations should develop rclations with the genersl
press and feed them with articles, news-stories and ocher useful information.

The cooperative unions in advanced cuooperetive movements bring out
lagazines for members and also publicavions n gdclo-.conomic conditions nnd
the cooperative movement. The family megazines viz. Vi’ and “Ie-no-Hikari’
of the Swedish and Japanese @uoporative Mvenents respectively are good
examples among such publications. Thesc journals deal not only with matters
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concerning Cooperation but include =rticles of goneral interest such as short
stories, pictorial psges and children’s comics. Tho sdvehce Rovements also
bring ou. specialised porivdice: for varivis cate d>ries of personnel, such

as the boerd of directors, manage™s and ru-ountonte.

The building up of library and reading roon facilities by various
cooperative societies for their members ig cnother instrument through which
education cen be carried to the members. The pioneering Rochdale Society
as 1s well known, placed specisl emphasis on building up a library and
providing quiet recading facilities to the members. It should be mentioned,
however, that the efficacy of printed materiel in thc Region would be.

restricted on account of widespreoed illiteracy.

2.2 Techniques for Elite Members

Particular attention should be given to the "elite" members in
cooperative eduaationsl programmes for geversl reasons; firstly, elite
menmbers are-slected potential source from which managing committee members
will Be elected. Secondly, they will ususlly take the lead in discussions
and help in srriving at decislons et general body meetings. Finally,
knowledge imparted to the elite member; is likely to be passed on to fellow
members in informal meetings between the two, since the former take more

active part in community life.

ghonstration and Exhibi ions

Demonstration can be arranged inside tue closs-room and in the field.
Mombers would believe a fact which they have seen ncé if possible handled
themselves, We can use & real hous. or “ara for d 10 stration of the efficacy
of a parvicular technigue. Some time usgc of a4 paroicuiar commodity can be

demonstrated with some good results.

Extension workers alst use models prototypes, plctures or charts and
arrenge a display of relevant niaterials to activete their objectives.
Whenever pogsible and exhibition of materials and mcthods cen be arranged
at a suitable place and the leerners can be involved in arranging the saome.

Study Circle and the Corregpondence Course Methods

The study circle method, which has yielded very good results in the
Scendinavian countries and other edvanced movements ir the wWest, is
particularly suitable for the clite members, the menber. of menaging committoes,
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sffice-bearers and jucior employess. The methot is usaful in informing the
above groups of members about the activiiies anc tar Larrent problems of
cooperative movemsnts and in providing them sith r .sgar «<A3ucation for
developir g leadership qualities. Another varisnt o this method is the group
discussicn method whereir discussicu sheets «ss - 1 inateed of the study
material. The discussion group .nd the stuly circucs can also be organised
with the help of films, radio broadcasts, TV progromficg end specially
produced study materiels. The svady cirlle method, as prrctised in Sweden,
is mainly baged on individual reading of .pecially nrepared study material,

. group discussion on the questions contained in the material under the guidance
of trained leaders, end correspondence with teachers working ot the central
organisation, The method is being use? effcctively by the Swedish Cooperative
Union end Wholesale Society (KF), the Correspondence Course Institute not
only for member education but for the education of cuuperative employees as

wall.

Project Mothod

Under this method, the group carries rut ¢ project of local significence,
smich, as the construction of & road or a warehouse revuired for the coopsrative
gociety. Members” participation in en activity of this kind, under the segis
of the cooperative society, increases the sengc 07 member participaticn and

often leads to pride of achievement emong metbers,

Semingrs and Conferences

The seminar is an educatiounal techni jue baszd on the active participat-
ion of members in discussing on the subjcct und . stu v. ‘There are two waY'S
" in yhich seminars cen be conductel. Uuc w2y i< *3 iuclude in the seminar
progremme lectures from specielisis, group discussirg on selected juestions,
and plenary meetings to discuss group reports nua tie r-port of the seminar
. as a vwhole. Documentetion mey include <elcrcte roadires, rnd papers prepared
by the lecturers,on the subject under study.

The other method is to Jivide the participants on the basis of their
specialigation into two or three discussion groups, after a genersl introduct~
ion on the scops and methods of the seminer. Toc sponsoring organisation
may prepare agenda notes on the topics includeua iv the scalner programze,
ond indicate, among other things, points for discussi.as in the sgenda notes.
The agenda cen be split up into two or three parte ¢ 4 ecch assigned tu
:ilfferent working groups for disucssions after thz gro.ips have prepared the
reports. In both these forms, field visits may be incluued ir the seminar

programmes.
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The first method of conducting che seminar is likely to give better
cducational results than the second, because of *he use of expertise. A
similar technique can be uged in the training courses for employeess as well.

)

Tae mechanics of the s.min » “n gr cond “omm appreximate those of the
conference. It calls for much grerter knowledge and experience on the part

of the participants than the firs* mcthod.

The prectice o7 holi.ing wmex~erl ¢ mewurre 2r che leaders of the
primary socicties is widely used 53 the vrn .o novemints. The selinar
technique can also be vsed with greav dvironge “21 leaders at the secondery
levels, In some cascs the seminars sra cullel o nforcncees in order to lend
thom a status and melze them more attraictive. "owev v, conferences which are

more formal and pragmatic, can also be usel > elucationgl purposes.

Study Tour

The cooperative movement has extensive use >f this technique for the
cducation of its members, leaders and enplovees., Mmbers in a particular
locelity may be taken to see the working of a sucesssiul cooperative soclety
in a neighbouring area and to obgerve for them clves thc methods and practices
followed by it. Study tours are also erranged ‘niternationslly for leading
cooperators of one country to study the organigsational structure end
operational technigues of cooperative moveu.nts in otner ~ountries. It is
essential to plan the study tours thoroughly; otherwise they are likely to

degerer~te into sight-seeing exrursions.

Treining Courses

Some cooperative movements in 3outh-East A :ia srgshise short training
courses cemps of the duration of two to three days fur ordinsry members and
one or wwo-week courses for msncging committee memburs. Such courses sre
generally organised in the members’ louslitics and in the evenings when
members have leisure time. The instructors gv from placc o place orgeanising

these coursese.

The experience of several countries of South-Eust Asia in this field
indicates that it is not possible to provide continuous education to the
ordinary members through the training course uethod. Further, while the
costs involved in cunducting training courses are high, the effect of the
method so far as ordinary menbers are concerned i. not grest. It would,
therefore, appear that on intensive educa.in wethou, suca .s the training

courge, should be user mainly for the office-isarcr~ gud 2mpliyces.
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Conperative education sh-uld be n. ¢ orientea broadly based so that
interested public and the membership us a wunle 2a.n increased knowledge and
provides support to the electer leaders in their .ocieties. Further, a
selective approach would bz necesrary, J.ereby the movemu: t concentrates its
oducational activities on the slite wombers a potential source of leadership,
and elected members .3 equip them for the effectivc discharge of their duties
in the societies. Finally, cooperstive educatinrn methols should be such in
which democratic procedurss a”e nsed ¢~ thet tae rembers receive training in

parliamentary procedures during the study progr:u .

3. METHODS OF EMPLOYEE TRAINING

We will describe below the troining methods with reference to the
employees within the cooperative movement as s whole. A judicious combinatim
of several methods with varying emphasis may be necessary with reference to.
the different types of employees. £n important consideration to he kept in
view in formuldting the training progrsmmes for the employees is that these-
junior employees, who have shown ability snd who cre willing to put in the
necessary effort for education, should be able to assume morc regponsible
positions through participation in courses at successively higher levels.
Thus, while the slementary itraining courses for the junior employees may
emphasi e on~the-~job training & 1 practicel work, they should also give the
treinecs some knowledge of the principles nnd structvre of the cooperative

movement.

3.1 Training Course

The most common gystem of training ig che organisation of training
courses. Quite often the movements in the developing countries are tempted
to 1ook to the universities for guidance in formuleting the syllabi, and for
deciding upon the training methods for the uwaployees. How-ver, the objectives
“of training programmes fur cooperative employees arc not necessarily the same
‘ﬁé’in the case o1 university cducation. The objectives of training are the

‘ﬁ@?elopment of skills among personnel in *he performance of thelr specific
tasks, together with the fostering of initiative and competence for enalysis

of problems as they srise.



3.2 Lectures

The traditional lecture method, in spite of many limitations, will
naturally have o place in eny education system. Loctures are useful for
presenting study material from a variety of sources to trainees in a systematic
form; they algo help students understand the variougs view points on a
particular problem or the implications of differing given situations. The
teacher can open up new vistas of thought among his students through his
wide-ranging knowledge and stimulate thinking on their pert by well-directed
reading.

It has been recogrised that the work of the teacher can be made more

explicit and interesting through the use of audio-visucl aids. The teacher
may use various teaching aids and demonstration material, such as the black-

bosrd, maps, charts and film-strips. In a practical subject like Cooperation,
the need for the use of audio-visual aids cannot be over emphasised. For
instence, a teacher, who is trying to explain the stocking of goods in a
consumer cooperative shop, can do it more effectively through the use of

slides showing arrangements of goods in a successful or a modé shop.

Further, the lecture can be made more effective by turning it into
a digcussion between the students and the lecturer. After giving short
exposition of sbout 10 to 12 minutes, the teacher may pose leading questions
and involve the students in carrying the discussion further. The teacher
may also ugse the last few minutr s of his lecture p.riod for ascertaining the
extent to which the students have grasped the subject and for indicating the

reading material.

3.3 Group Discugsion Method

The group discussion technique has already been described with
reference to member education. In order to meke group discussions effective
in the training courses, it would be useful if the teacher suggests reading
agsignments to the trainees & few days prior to the discussion and asks them
to read the relevant material before coming for the group meeting. The
training class, if it is large, may be divided into several small discussion
groups and the discussion carried out under the guidance of the abler pupils.
Through this method, the trainees will learn parlismentary procedures so
essential for the work in a cooperative society and will develop power of
expression ond confidence. The participation in group discusgsions may help
the trainees to locate certain points in the lectures which they have not
clearly understood and which they could later check with the teacher.



3.4 Practicel ‘Training

Practical training should acquaint the students in detail with the
work of cooperative societies b, creating :n urde: tanding of their problems,
developing practical sgkills for spceific jobs and troining the students in
locating and solving the problems, The main meth.ds of practical training

are outlined below:
Workshopg

Workshop is more elsborate form of practical assignments or projects,
in vwhich a group of participants work together on some practical or productive
assigoments and thus acquire relevent skills epplication of knowledge and new
mode of behaviour, For example, in & workshop of ieachers the participants
may be divided into smell groups and assigned the task of developing the
curriculum for s course, desighing s management training programme or pre-
paring audio-visual aids for their use in the class, with the assistence and

resources available from orgsnisers menagers.

Although a workshop requires much preparation oo the part of trainers
end expenses by the orgsnisers, it has been found very effective method of

cooperative education specielly for trainers training,

The products of materials produced and used during the workshop can
be tested in the field and circulated on a wider scale, after suitable

modification.

Practicsl Agsignments Projects

The {trainees could be given practical assignnents depending upon the
almg to be achieved in their training., For instance, the shop asgsistants in
a consumers’ cooperative shop mey be asked to handle the customers and the
necegsary weighing machines. The sgenior executives being trained for
managgerial tasks, may be given assignments involving specific problems, such
as analysing the capital problems of a society and .suggesting measures to
develop funds for achieving efficient operations. The trainee may be
assigned a respongibility to do the suggested rsading ond to prepare a paper
on 8 particular subject. The peper can then be discussed in & seminar between
the teacher sand the trainees concerned. The discussion may be carried out in
such a manner that it will stimulate and provoke discugsion. Such & system
will develop in the students faculties of independent study and thought
together with a capacity for critical analysis and for oxpressing their ideas.



Study Visits

The trainees may be teken to visit various prinary and sccondary
~rooperative institutions.in the field of their study to feniliarise them with
the organisationel structure ana activities of cooperatives and to give them
en opportuaity to discuss problems with the leaders and officers of cooperative
societies. Some preceautions sre necessary in order to mnke the study visits
fruitful. First, the students chould be given uroerd idea rbout the society
to be visited and then they shovid be asked to forwulate questions through
further information could be collected by them, Sccondly, the number of
trainees to be taken to an institution sghould .ot be very large. Thirdly,

a trained guide or a lecturer may accompany the traineccs 0 that the
progremme is conducted on proper lines., H wever, the study visits have
some limiations. They can be too hurried and so may give only a superficial

view to the trainees since not much can be spent at each society.

Participation in the Work of Cooperatives

The trainees should be attachéd to a cooperative institution for a
fixed period of time to carry out certain duties under the guidance of an
officer of the society. The tasks that may be assigned to them should be
similar to those they will be called upon to perform later in a similar

ingtitution,

Such on~the~job training is useful for the purpose of developing
skills nmong the trainees and frr informing them ~“out the typicel problems
they are likely to face in their work. It would alsoc enable the trainee to
study much more closely the organisational set-up and the operational
practices followed. However, tkis kind of treining demends considerable
ettention and time from the officer of the society to whom a2 trainee is
attached. The officer should have a sympathetic understanding of the
treinee ‘s problems and should be aware of his own contribution towards the
training of cooperative personnel. Quite often an officer immersed in his
dally tasks, may be unsble to give the treinee undivided or adequate
attention, Such a situastion considerable diminishes the value of on-the-job

training.

Further on-the-job training is likely to turn .ocut to be purely
procedural unless adequate care is taken to see taat the student eomes in
touch with the day-to-day problems of the cooperative society ond the manner
in which these problems are dealt with., In order to achieve this object,
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they should be attached to senicr ufficers tud even ~ssusigted in the
preperation of the egenda pavmers for meetings and repo.ts on various problems

and prciects, as also with the gsliterati us of 4 muucging committee.

Case Studies

In thysical sciences, tae student ucquirss practical knowledge by
carryin~ on experiments in the laboratcry. I3 the socia’ sciences the
laboretory is the socicty or orgesnisation in which the gstudent rnust study
life situations in order to acquire first kand knowledgc. This epplies to

the cooperative movement also.

Typical case studies and research sre importmnt tools of practical
training since they give students an insight into the problems of the
cooperatives and train them in methods of collecting snd enalysing relevant
informetion. The students may also develop judpement, since they will be
asked to suggest spproaches to deal with the prnblens studied by them. From
the point of view of training tre students’ minds, developing their critical
faculties and the &ability to deal with sctual 1life situations, the case

sthdy method 1s likely to be of greet value.

Recent trend in cooperative management training as the increasing
uge of different kinds of problem oricnted case stuflies such as management
case, in-basket exercises etc. A mansgoment, cese study ies a written or
documented description of er gehtuel situaticn waers it is necessary for
learners to ?.dentify the main roagfement problem, Lo state alternative
solutions and to de.ide whsat should actually be done by the mansger in the

situation described.

Role Playing

Definition prepered at the United Nations Institute for Training and
Regearch (UNITAR) in 1970. P"Role Playing *g¢ a training technigue in which
participants in persons assuze an identity other tnar their own to cope with

real or hypotketical problems in humen relations and other areag".

The role-fitting =nd role~teking are cther Lorn sometimes used to
describe this technique. Therc is an element of Jay in the prucess but the
role playing is not a drema, However, it cea be intcresting, involving and

e good fun.



Rele playing is another participetive techrigue being used frequently
by cooperative trainers. In a role play, the learncy sctuslly tekes decisions
and implement them in simalated sitaations. Jowover, thoe trainers need
special skills in hendling role plays, as attitudinal changes and inter-

pergonel relation in a group arc involved.

3.5 Some Isgsues.

We have digcugssed above various nnthods for class-room teaching and
the proctical work for students, which cen be used in the training courses.
An important question to be considered now is whother lengthy training courses
should be orgenised, giving intensive basic training for certain categories
of employeess, or whether the training system should comprise of a series
of ghort courgses. Seversl Regional Seminars on Cooperative Employee Trsining
orgeniged by the ICA Regional Office and Education Centre indicated that a
mgjority of cooperative institutions in the Region were not in a position to
release their employees for long periods of training as it involves employment
of substitutes. This is one of the reasons why training centres in the Region
1aréely receive for training, personnel working in government cooperative
departments, Thus, it would appeasr that if the tralning progremmes are to
be made practical propositions for cooperative societles, the courses should
be of shorter duration. Also, many junior employces without a certain basic
academic qualification, are not in a position to teke advantage of the advanced
training offered by the training centres. If short training courses are
devised on a ladder gystem il.e. at successively higher levels, it would be
possible to train the junior employees in course of time for the advanced

courses.

The second question relates to the possibility of combining, for
training purposes, into one progromme the correspondonce courses, the study
circle method, practical work being done by the employecs Aduring their
employment period with the society, and the short troining courses., Such a
combination will help to ensure that the cosgts of troining programmes in the
developing movements are kept as low as possible; or to say it in other
words, the maximum possible benefits will be derived from the limited
resources availsble for training purposes. while come practical ﬁ}aining
during the traimhg courses is essential, the work being done by the employee

in his cooperative organisation could be arranged to lin<g it with his practical
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training. The employees who wre undergoing such trnining programmes should
be properly guided and supervised by an experienced person, It mey be
necessary that the person supervising tho work of e understudy, be given

some direction, as also some remuncration for the work te be done by him.

In small societies, tho supervisor mey be the manager himself while
in the bigger socleties, the supsrvisor mey te tho Jepartmental head or the
immediate superior of the employee concerned. The enployee could also
carry on individual studies through the corresporloncr courses while he is
working with the society. Such an inwegration of practicel work done by the
employee in hisg society itself combined with the study circle method and
the ladder system of training courses, will provide an cconomic and offective
system of training courses for th;a developing movements. Secondly, since
integration between the theoretical teaching ond practical work :would be
established, such a system will not have problems of transfer of trainees
from the class-room to the field.

Lo CONCLUSION

) We have discussed a veriety of methods for member education and
employee training. For general membership, the nmethods mentioned included
general body meetings, mass media, end cooperative publications; for the
elite members, who would be potentisl leaders and for the slected members
who need training in their present tasks, some intensive éducstion methods
requiring greater effort on the part of the participants were outlined. The
methods suggested in this connection wers €hc.c of the study circle, group
discussions, projects, seminars, conferences ani trsining courses. With
regard to employee training, the importance of suivable combination of
theoretical and practical training during the tresining course was emphasised.
However, an overwhelming emphasis on the trailning coursc slone in the .
employee treining system would be extravagent for developing mevenments, It
was therefore suggested that the work of the employee in his society, styudy

circle courses and training courses s10uld be suitvably integrated in order

to bring about the desired results.
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METHODS OF MEMBER FiRMERS’ EDUCATION

INTR.ODUC :IOH\, daialN

1. Cooperetive arm Guidance is a specisl type of member farmers”
education. It is special egricultursl business wdvisory service to farmers
“through their cooperatives integrated with other scrvices such as, credit,
supply ond marketing. As adult cducation it is a planned process of human
"teaching and learning. Education aims at a systemcitic and desirable change
" in individuaels snd their relation with others. Teaching is the process of
arranging situations that stimulate and guide the lcarning activity towards
the goals that specified desired changes in thc behaviour of people.
Essentially, teaching consists of providing opportunitics to learners to pay
~attention to important aspects of the things to be lcarned, develop their

.‘ 'int.eres_t',., arouse Heir desire apd take guitable action tQ solye their

. pr(;blems. Educati;)nal me‘i-'h(;dswz:-mre tge device‘s uséiz to ci‘eate such situations
“which are conducive to effective communication bstwsen the teacher and the

learner,

. 2. It is usually said that if learners have not learned the- teacher has
not taught. It means, teaching to be successful, should result into
effective learning experience. From the psychological angle, a learning
experience is the mental or physical reaction one makes through his behaviour
(e.g. sering, hearing or doing things) and thus de—:lops understanding end
px:oficiency in the things learned. According to thc process of diffusion in
lesrning, people normally have to go through thce following stages of mental
Vdeveglopnent before ¢ new idea is accepted and put into prectice.

(1) Awereness to know that thc idea cxists.
(2) Interest to become interested in it.

(3) Assessment - to decide whether or not the new idea is useful
andpracticeble.,

(4) Irial - to try out the idea, usuclly in a smoll way and
soe the results.

to change to the new practice or a set of practices.

{

(5) Adoption
: '“3. An effective lzarning can take place in suitable situation vhich is

constitubed of the following factors:

(a) trained teachers, with clear objectives;
(b) interested learners in e conducive environment;



-: 36 :-

(c) up-to-date subjcct matter;
(d) teaching material and equipmert; and

{e) thysicel facilitics .or suppors of learning activities.

Ag the farm guldance mainly aims at ccononic cducation of farmers
and members -of their households, the guicdance workcrs have to ensure that
all relevent elements of teaching-lcarning situation are preseant in their
programnes ond supporting facilities are made availsble to lesarners. They
have to be proficient in technical knowledge, educational process, approach
to farmers and use Of educational methods and techniques. Last but not the
least they arc supposed to be effective coordinators for various services

to 'be provided to farmers.
SOME APPROACHES TO FARMERS® EDUCATION

Different epproach to. farm guidance have been adepted in different
parts of the world. Some of these approaches are mentioned below:

La An ideal approach toward farmers” education has been successfully
tried out by the St. Francis Xavier University in the Maritime Province of
Canada. The approach known as Antigonish Movement is based on the following
principles:

(1) The social organisations must accept primacy of individuals and

cquality amcng them on a democratic basls.

{R) Social reforms must come through educa%ion,

(3) Educetion must begin with eccacmic purposcs and contents.

(4) Bducation should be through group action., .

(5) Effective social reforms involves fundamental changes in gocial
and econonic institutions.

(6) There should be full and sbundant 1lifc for everyone in the
community.

Economic cooperation is the first step towards s Just society
which will permit every individual to develop to the utmost
capacities within the fremework of good social order. Co-
operatiyve organisation is the .inevitable result of a democratic
people mobilised for economic betterment.
5. In United States, the Cooperative Extension Service is provided to
the farmers jointly by the Land Grant Colleges, Universitics and Government
Agricultural Extension Agencies. It is a cocporative approach in the
broadecst sonse, cooperatives as such are not necessarily co-sponsors of

formers’ education programnes, which are mainly agricultural in content.
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However, farmers nay be taught advantages and disadvontages of cooperative
associations. These teachings somctimes lead to formation of cooperatives
or profossional associations of farmers such as artificial breeding
assoclation, soil conservation districts, etc. However, some extension

agencies have a, cautious attitude towards teaching about cooporatives.

The formation of en asgociation or coopurative. orgahisatiommey not be
desirable objective for it farmer cducation in the public schéols. It
is, however, legitimatc to teach in the public schoolg the advantage$ and
disadvantages of cooperative agsociations. Helping farmers decide whether
to have an association is as legitimate as helping farmers decide varieties of

of hybrid corn to buy.

6. According to Sanders, the Cooperative Extcnsion Education in the
United States, largely contributed to three clements basically essential
to the agriculture and culture of that country. These are:

(a) abundance of food and fibre;

(b) a family system that involves the home as an effective social
v ‘and ‘econonic unit; and

(c) a systematic process of leadership development.

7. It has been reported that the sgriculturdl COOperqtive movement in
Poland has struck deep roots in the life of Polign farmers. The progréssivg
cooperativc;s_ are not only supplying articles of every day use, but are also
propagators of new work methods, based on achievement of geience and
technology. Farming in Poland demands a modern technical bias and highly
qualified workers. The cooperatives provide competent assistance and
guidance in farming as well as in rural reconstruction work., Some co-
operatives have become patrons of Polish folk art by propagating education
and culture among the rural population& patronising gifted artists.

8. In Tanzania (East Africa) a new approach to adult education
(including farm guidance) is being tried. The approach is based on
revolutioniging the curricula of schools, colleges, radio and other adult
education agencies. The element of self-help and vocational competence has
been injected in the new approach. The IC. RBegionszl Office fer

East and_Central Africa, .. , Mshi heve been contributing towards it by

organising correspondence and other trainimg courses and special radio



broadcasts for farmers and cooperative employess. The results of Tanzasnian
exporiment indicate that adult education in developing countries must be
concerned with the processes by which peasants increase their stendard of
living and decrease their heavy burden of hardships. It must also be
concerned with national or regional development on & coopsrative basis, and
prepare the poasantry for more effective participation in country’s political

and ecoromic life.

9. Another good example of farming guidsnce activities by cooperatives

to its members can be cited from Australia. The Westra_ien Farmers’
QPOpe?atiVe Ltd. (Wesfarmers) of Western Austrelia offers a wide range of
services through e chain of country branches and agents, many of which are
district cooperative organisations. The importent adjuncts to this business
are property sales, finance facilities, insurance and farming guidance. In
gerving the farmers, the cooperative has built up a specialist knowledge of
areas and locations suited to varying types of farm operations. Expert

advice from the cooperatives’ egronomists, animal husbendry and grain-handling
specialists-help, thousends of fammers, increesé théir production and develop

new land.

10. A successful approach to fammers’ education has been adopted by the
agricultural cooperatives in Japan. As we know thet educational activities
for improvement of farm managcuent form the corner stone of the activities
of agri.ultural cooperatives. They do not only desl with supply of credit
or other requisites for farm production or sale of farm produce, but also
play an dctive and sustaihed role in agricultural end household improvement
programmes. - The educational activities of agricultural cooperatives are
popularly known ss Farm Managemcnt Guidence and Better Living:Activities.
This approach through agricultural cooperatives ic 10st relevant to cooperative
developrent in the Scuth-East Asia and is being tried out imn different parts
of India, specially in less developed parts. We may give it the name of
"Cooperative Farm Guidance" and consider it an outstanding contribution of
cooperatives to adult education snd rural development.

11. In developing tountries of South-East Acian Region, particularly in
India, Bangladesh, and Pekistan there are severnl good examples of farm
guidance under egricultural crop loan and other schemes. while India is noted
for its Intensive Agricultural Development Programme areas (I.A.D.F),
Bangladesh and Pakigtan have tﬁgir cwn projects based on ‘Comilla ‘Approach’

to Rural Development. Although these countries arc under ‘green revolution”
yet much is to be done inthe field of famiers education & integrated rural

¢ T w
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development. Such en extension education sh uld have the following
characteristics:

(a) itshﬁ%%dbe largely informal and designed to bring understanding
of problems to be sclved;

(v) 1.bsl}g!y:c; in most situations, contribute to improvement in rural

living with which majority of people are concerned. To begin
with it may cmphasize agricultural proluctivity;

(¢) it must bring immediate satisfaction to individuals as well.as
contribute to long term goals;

(d) it must inspire and assist individuals =n? groups to develop
and carry out programmes to achicve goals they set for themselvcs.
It is hardly to be over-emphasised that cooperatives can give a
yeo-man-service in providing and coordinating such an extension cducation
for their member farmers and others.

METHODS AND TECHNIQUES

12. The selection of methods of education depends on several factors,

such as the objectives of the programme, quantity and quality of participants,
contents to be conveyed and resources available. As wc already know the
teacher is most important factor in the effective use of mothods. It is
impossible to prescribe in general a set of methods for farm guidance work

or farmors’ education. Nevertheless, important methods have been ¢lassified
according to the size of audicnce and are listed below under the Mass Teaching
Mcthods, Group Teaching Methods and Individual Teaching Methods. ﬁm;hasis
has been laid on the nethods which are cffective w/*th small groups of adult
participants which emphasise self-help.

M\SS EDUCATIONAL METHODS

13. These are mainly for the purpose of getting awarencss and interest
of people in some new idees. They include the following nass media of

communication:

(a) Radio,

(b) Television (to be supported by satellitc communication system),

(¢) Wire-communication systea,

(d) Visual aids, such as posters, charts, film shows, slide shows, etc.

(e) Press & publicity material such as News stories, Feature stories,
Noewspaper columns, Special news pages, Bulletin, "eaflets and
circulars, Reaching people by direct muail, CorrespondeBce courses,
Campaigns.



GROUP EDUCATIONAL METHODS

14. Group mncthods assist people from awarencs 1t: e to the interest
and somctimes to tho trial «taz s of sccepting ncw practizes., They include
the following methods. it i: possibl. for *ac pa~ticinants to ask questioﬂs,
exchange ideas and stimulabe each athér to action, whenever a new idea is

resented to them as a group.

Large Group Mcthods:

(a) Method Demonstration.
(b) Result Demonstration.

(c) Mcetings of farmers, combined -ith stthor Jemon=tration or
Result Demonstrations, lectures, pancl liscussion, symaposium,
colloquy, etc.

(d) Exhibitions, models, €airs and frstivals.
(e) Study tours and Field Days.
(f) Seminars and Workshops.

(g) Training courscs, functional literucy classes, Residential
courses, e.g. folk high school., Vidyapccths.

. (h) Contents and achicvement days.

(i) Dramas, role playing, creative Jramatics, ctc.

GROUP EDUCATIONAL METHODS (Small Groups)

15. It has been found effective to servc in local cooperatives,
through & Advisory Groups,

Local lcadership (modcl Ffarmers)

Clinics,

Short courscs,

Study groups,

Group discussions,

Commodity groups in Japan

Telo-clubs & Radio Farm forums as in Indis anu other countries

Voluntary and local lcndership

/~H and YM4 clubs

Home Demonstration

INDIVIDUAL EDUCATIONsL METHODS

16. slthough muceh of extension teaching is Jone in groups, learning is

an individual process. In aany instances individuel contacts with farmers



_;A_]_»_

arc nNecéssary te study the local situation and to =t  farmer to adopt a
uew practice,

sndividual Methods inel .o the “ollowiiy

(2) Visit of Juitanz. Jorkers £0 “Aris ar 19Les;

(b) assistunce in preparation °© individur ,rojucilon plans;

(¢) Supcrvise rocit prosraciu s;

(d) Correspondence courscs;

(3) Farmers” calls, to the officcs gui an.o agenciss.

LOCAL LEADERSHIP METHOD

17. is method is the usc of leader-followr ° pcitern cxistent in any
community. Local leadership is utilised to reca~i & Lluxse number of farmers.
The method involves locating, developing and utilising the local, functional
and voluntary leadership. This method is employc?:
(1) To put across a new idea in such a manncr sc to be accepted
with least resistance.

(2) To have local poople with information or know-how who can carry
on without the oxtension workcrs.

(3) To develop local leaders who take on incrcasing responsibilities
in conducting their own affairs and community work.

18, The followlng points are to be taken into consideration while

employing this method

(1) Decide on specific .utics to be perfor ~d oy local leaders.

(2) Select or clect local leadcrs. This co1ld be achieved in the
following ways-

(a) By individual contacts with the loe. 1 people.

(b) By assisting thr local gZroup *o m¢  intelligent sclection,
by cxplaining the uanction o. thc leader in relation to the
job.

(c) By assoclating leaders suggested bv penchayats, societics,
4 - - . . ‘
Faraners® Forum, clubs, and other instl-otions and groups.

(@) By recognising thc traditional, funciinnal end potential
leaders. .

(3) Give trial assignnents to the leaders located before cntrusting
further rcgponsibility.

(4) Training thc lcaders in jobs by:
(a) running leader-training caups;

(b) acquainting them with dnt-ils of los crship jobs and
organisational procedures;
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(¢) teaching subject-matter;

(1) acquaintin G thc with th. source o©f omunstration and
study naterial;

(e) proviciag thea witn teach 1= ics,

(f) involving then in planniny and or -wnising th  village
activitics, =ucdk asg st .y ci cles farmers’ wectings; and

(g) esai-ti: thor in concacuir, femon “ratione, rssembling
nateriacs ane o.diur propar cory werk.

Follow-up shoul x: congid:red an intcyrdl gt of 1 eder training.

Some suggestiong for it are given oelow:

20.

(1) Recosmise ica.ors and honcur them in puciic nectings.
(2) Take thc advice of the lead~rs on important issues.

(3) Encourage the leaders to develop their own ideas and to start
their own prograimes.

(4) Give them morc and more responsibilitics.

(5) Invite them to participate in tours anu mectings.
(6) Lot them lead visitors to a village.

(7) Visit their village and appreclate thcir vork.

Purposcs: The extension activities that could be promoted by this

method are:

Rl.

»

(1) Teaching local people the knowledge ncquired rIrom extension
workers, subject-matter tr ining cemps or other reliable sources.

(2) Mbilising local ir.tiative and rv gources and sctiing desirable
and atteinable objoctives for the community.

(3) Developing znd maintainings local cor zunity organisations, such
ag coopcratives, panchayats, -tc. through prograame planning
and its effcctive inplemcentation.

sdvantages:

(1) It multiplies or oxtends the efforts . sn extension worker,
i.c. reaches more pcople.

(2) Since local leaders are trusted and followed, this method is
effective in convinecing rural peoplec.

(3) The ideas could bc conveyed in the locel langue 3o more
appropriately by this methou.

(4) Saves the time of an cxtension worker.

(5) Develops local leadership and self-hclp in thr comnmunity.
(6) Builds up cohesivencss in th community.

(7) Builds up -onfidencc and prcsties of the com.anity.
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(8) This ig comparative 7 -conmmica’ 21 rentes a conducive
atnosthere 51 othe s w thods.

(9) & good leader acts es a shock-aosorbrr b twera the people
and the xtension a»ncy when thines go Tong.
22. Linitationg:
(1) Punctional leaders arc linmitr. :nd th~ir training is a
tedious process.

(2) False lcrdership and jealousy comes in th. way of effcctiveness
of this nmethod.

(3) Leadorship 1ay be wenting in natters of literacy and compstence.

(4) It is a slow process until an cffective group is developed.

(5) Local leaders might use thelr prestige for personal gain.

(6) Extension workers” personal contact with the pcople might
become limited.

In spite of its limitations, 1 is advantageous to use local

leadership method in farmers’ cducation or farn guidance asctivities.

CONCLUSIONS

23. It is obvious that no single nethod or technique cen reach all
teople nor it can influence all if it does. Farm guildance workers nust be
proficient in the usc of various methods of extension cducation. To achieve
desirea objectives they should o eble to selcet, adapt and usc a suitable
combination cf methods and tcchniqucs. In general, people are influerced

to nmeoke changes on their farag, in their homes anu in their community in
proportion to the nunmbor of cxposures they cxporicnce in extension educetion.
Howcver, some people nay Tespond quickly and whilc others may react slowly.
This is because their beckground is different, so thoy are in the different
stages of adoption. This calls for a continuows and prectical type of
extcnsion education using & variecty of methods, suitavle to acet the
educational objectives and contents set for Jdiffercnt srcups. The resources
locally .available should z2lso be kept in mind whilc sclecting educational

nethods.
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e The whole process of diffusion in relrtion to iifferent 1wthods of
member farmers” education (farm guidance) .ontiovr 1 in the paper can be

illustraited in the triangle giv 2 el w-

Setisfactivn «
f‘.("uiul’x

IIDIVIDUAL.
EDUCATIONAL
METHODS —

Trial &

GROUPS EDUCATIONAL Assesgient

METHODS

Interest

MiSS MEDIA & Awareness

MLSS EDUCATIONAL METHOD:

It nay be noted that nass methode may be u..“ul for cxtensive
coverage and crcating awarcness and arousing inters st. Howcver, more
intensive and coordinatcd spproach through indivicual and sroup methods

would be needed if we want to bring beheaviorsl cheno. .20ng lember farmers.
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PARTICIE.TIVE METHODS OF GOOPERATIVE EDUGATIOH
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: The scope of adult education is a« wide a. adult life itself and
;therefore methods employed by adult educators are varied. GCooperative
;Member Education is a type of adult educaticn mainly orienting the members
it0wards coorcrative ideology and meking them offective nmembers of their
icooperatives. As the effectiveness of any esducat-.onal programme mogtly
¥lies in the methods we will try to locate suitable methods for member

“gducation in the fcllowing account.

The selection of a method of education 3Jeperds on many factors,

‘mainly on specific objective of education, the content to be conveyed and
;fhen nature of audience. One of the objectives of a member education
iﬁrogramme may be the fostering of principles of economic democracy in the
“minds of members. The content may be the description of organisation and
;fﬁnctioning of a successful cooperative organisaticn and the audience may
be-the members of a consumer cooperative society in a big town. If therec
are 50 to 60 members to be served a lecture followed by questions and
'answers may be arranged for them. They may be tsken on a visit to the
cooperative organisation as well. It may thus be scon that different
methods can be employed in order to achieve any of the objectives of member
education. Some of the method- may have more advantages than others. There
may be more element of participation on the pert of teachers and taught in
some of the methods than others. It has been exporicnced that the
éducational methed involving perticipants into their activities are
‘definitecly of suporior, from the lcarning =nd intercst stand point, to

thoss methods in which participants remain mostly passive. Lot us, therefore,
examine the involving capacity of different methods which can be employed

in the member education work. Wc may classify thesc methods as participative
and non-participative ones. Generally speaking, the following methods may
be put in the catcgory of participative mcthods:

1. Questions - anwers (directly or through correspondence)

2. Group discussion, study circles, panel discussion,
discussion forum v/s Debate,

3. Seminar, confcrence and workshop,
4. Drema, skits, role playlng, group songs, ctc.
5. Case Msthod, management games and simulation exercises.
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1. The question-angwer method is a very common mcthoc of cducation.

Muach depends on framing the queations. A4 good 1¢ t.on may provoke thinking
and & bad qucstion may leau © confusion or aisun. srstanding. The recent
trend is to ask a short question in such a way thau & ghort and definite
answer comcs out. Such an answer can W checked ' = lzymapn with the help
of a key to the questicns. The quaestion may » (v~ by a teacher or
speaker to the audience and vice versa. The, .ay bc zonveycu orally,
trangmitted through Radic or TV or communicetcd in black and i e. The
question answers are generally combined with leocture, telks, discussions

and other methods of adult education. It way well be used in menber
education work, because the adult members are expected to have capacity to

frame and understand good questions.

e Group discussion is a very popular nethod of adult education. Just

as a good question leads to a clear understanding of an issue, in the same
way a good discussion not only contributec to a clear understanding but also
to a democratic and logical decision. In group discussions even questions
are discussed and sometimes challengcd each member having a chance to
express his opinion and to take part in decision-making. The method also
helps in un-~earthing potential leaders and developing personality of the
participants. An effective group discussion mostly depends on a trained

and popular lecader and rapporteur.

Sincc sn average adult r mber is expected <o have some ability to
reason and express himgelf in a smell group, thc group discussion has been
gainfully employed in member ecducation. It has been ,zen that the quality
of discussiopis higher in the groups having higher -tandard of cducation
and higher level of information.

Pancl discussion is another form of group iiscussion in which a

group of experts attend to an audience and discuss with them thc pros and
cong of any complicated topic. The experts first rced out their papers or
make statements. The leader may conclude the discussion. Through this
method the ordinary meubers may meet a number of experts at the same time
and have their opinions on different aspecus of any ccmplicated issue
relating to cooperatives. But it is difficult to :xo0llcct many experts at
a place and at the same time. Secondly, there shoild not be much gap
betwecen the understanding level of the cxperts and the audience.
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In spite of thc fact that 4 bate “ias man; oax points, it is used
for cooperative education purposes. The di bate may giv rise to discussions
for discussion sake and exaggerate the fecling ol individusl competition
at the cost of cooper:tive grous li“c., At *he samc time, debate crcates
enthusiagn among thc participents and aucicier. PBut  Jeoate may turn out
to be a non-participstive method o. Jducet.on, if the audisnce has simply

to hear and admir~ arguments ani burning -pc-ches.

3. Historically, seminars provided opporwanitic: for a group of top
people in a particular subject to get topcth:r and dgcuss the statements
made by these scleccted persons to present their papers. They were called
seminaries and only those who had the privilege of a very high degree of
euucation could only dream of participation in =nch seminars. Howcver,

recently the word has acquired a wider meaning and the seminar method can
now be used for member education, provided the membership are educated

enough to understand the contents of the working paper.
Generally seminar involves the following processes
i. The organisers select a particular subject of interest to
participants,

ii, The working papers in the subject are carcfully prepared
bringing out the different issucs under the subject,

iii. The participants are divided into a number of small manageable
groups for discussion on the working papers.
after the working paper 1as baen discussed in the groups a report

i's made on behalf of each group to the zeneral session (plenary session) of
the geminar where another opportunity +n iscuss the issues raised in the
working paper is givsn. =xt the end of discussion:. in the open session
there ig summing up by the dire tor of the se inar. 'Thc summing up also
remaing open to discussion. In this way the part.cipants get several

opportunities to discuss the saime issue.

When the number of members, say 50 to (0, secainar mcthod can be
used effectively. In this way seminar can serve as i tool of suucation
and decision-nzking in a large group gatiere” at the district, state,
national or even at international leval. At the local levcl several

cooperative societics together may organiss a seminar ‘or their nembers.




ba Dramg is o #+ell known medium of -ultursl oxpression -nd mesns of
recrection. It cen be used very u 11 Or the educational porposes proviied
the part cipents sre given 4iff- -ent rolce in the rwia. In a treditional
form of drama heavy preperation:= end more money ar required. The staging
is also too prolunzea. These defects :en ' rewd7o? ane tho method is
adaptable to the conditions of member e¢A1 uti 1. (1= theme of rama may be
related to the local conditions. It has -ven “ound possiuvle that ordinary
members write their own script for drama sfter training »n¢ then stage it.
One~act plays and creative dramatics are vsriation of drametics. Skit is a
sort of one act play in which some idea or mncreation is passed on the audience
in an interesting way. Skit dees not involve elaburato srrangements but

needs interesting ideas from the orgenisers or membe -s.

There ere some modern group techniques, e.g. role playing, problem

census, circular response, agenda building, brainstorming, buzz groups etec.
They help in making the education processes more involving and participative.
Some of the group work becomes problem centerced perticularly when a managemerd

cage or similar educaticnsl mat riel used,

Role Playing is the technique of group work in which the members
decide the theme of the play with the help of their leader. They do not
write the manuscripts for the play but 2o essign role to be played by

different members. Each player has t. declde .is ilalogue and action.

Since the theme is relat: ! to the socisal cc.ditions of participants
there is no need to have special dresses or dlalognios cremmed up. When the
menbers play different +types >f sociel rles they cannot only understand
but also experience the sucial conditions better, They also develop a

feeling of cooperation.

5. A nmanagement case is written description f management situastion in

an orgaenigsation in which the manager anslysce ithe situation, identifieg the
nain problem snd develops alternative solutions. Th methou has becn found
very effeetive for management education and cooperative training in the
Region, It may involve individual/group work and :lass~room iiscussion. The
case method hag been found one of the most participative devices and is

therefore getting increasing popular amung covperative educectors.

It will be in the fitness >f things to mention here some of the so-
called non-perticipetive meth .s of adult <ucaticn, The following meth.de
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may be considered as non-perticipative ones becaus. mostly they keep the

audience as pessive:

1) Lecturc

(2) Radi. brra’castca
(3) Film or IV shows
(4) Demonstration

(5) Supply of 1it. rature

These methods euploy only sne-we 7 coriuni it uns. Inil 1duel reading
may alse be celled a non-participasiies » +iv -yt Luse mogtly the reader is
expected to read anu 'ras, dhe ideme I r, ro loos not et an vpportunity
to discuss those ideas with the & thor r others. The affectiveness of the
methods mentioned ab~ve may be increascl if they are comuvired with more
participative methods slrsedy described. ouch combinetions have been worked

out. Study circle method is the outcomc of one of such combinations.

Generally, in study circle method we combine individuel reading, group
digcussion, question-enswer anl sumetimes correspondence course methods.
Often audio~-visual mc¢ile like radio, T.V., demongtration, records etc. are
also used. Eved le-tumws can occasionally be arranged for the members of
several study circles together. Due to this varying combination, the method
has high educational value enj the members have opportunity to learn from
each other in a group and enjsy the advantare of face to face group life. It
mey not be over-emphasised that offective group life is the basis of democracy
- economic or otherwise. Efiightene” leudership emerging out of it would
help in formation of healthy public opiuion an logical decision-making.
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SOME SIMPLE TECHNIQUES OF GROUE DEVELOPMENT

Definition of a Group

Leeording to Taylor, a group is deiincu as »n anit posscssing the

following basic chare teristics:

(a) It congists of two or more people;
(b) there is interaction and communi.ation betwcer the members;

(c) there are one or more symboli: objects nressat; c.g. the
objects and principles of cooper: ;ict 3 th motto of "all for
each and eech for all';

(d) cach person has some kind of re.atici sith other members and
one or more symbolic objects, e.g. in thr cxecutive of a club
-or assoclation; and

(e) they have unit awareness, viz, among the board members of a
well run cooperative socicty.

Why Groups Fail

Most failures in groups are due to one or nore of the following
reasons:

(1) The atmogphere inhibits group action, e.g. in a teacher-
oriented class.

(2) The group is not conposed of the right combination of persons.
Their objects and interests differ too nuch.

(3) The members lack skills in playing thelr réspective roles.

(4) The organisation is not suitable for accomplishing desired
purpose. For example, cooperatives be’n~ mainly business
organisations are less, sultuble for political or charitable
purposes.

Diaggnogis of a Group

Sociability of individucl nembers and social clinmate of a group can
be measured with the help of psychological tests and sociometric techniques.
For exauple, the teacher of ¢ class may ack his students to name three most
popular classmates in order of cheir preference. He nay ask each individual
student to note down these names on a slip of plesin paper and hand it over
to him, The students nay write confidentially three names in order of
popularity and they need not put their names on the slips to avoid identi-
fication and consequent unpleasantncss. These slips duly completed should
immediately be collectecd by the teacher .in the class itself. The results
of data collected from students may be analysed and if necegsary results
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announced in the class. Jse of such a technijue will arouse much interest
in the class and will leau to iuprovenent in the edcial perception of

students.

There are other techniques in whi.h some s¢ :ial indicators are
listed to show charactcristics o1 dewonratic leaders or Integretive Vs.
Disititegrative tendencies in a group. the indicatore written on separate
cards are mixed up at random and then the students are asked to classify
them according to given instructions. Su.h [ames have been found highly
interesting and uscful {or group work in the -~lass. The specialists in
buslness mahagenent use several types of "busine.. -  ies" in their training

programmes end involve their students in the education.l process.

Objectives of Group Developnient

Some of the objectives which can be achieved through group devebpment
techniques are as follows:
(1) To make the members of a group interact and participate in an
educational activity.

(2) To make the members understand that each of them can be more
effective when they belong to a group.

(3) To develop in them :bility to express their ideas and
communicate effectively in a small or large group.

(4) To develop interest in group work, and social outlook.

(5) To develop democratic values and social attitudes among members
andthus pronote coo, rative leadership.

(6) To develop ability to think quickly, cloerly and critically.

Techniques of Group Developaent

Some of the important techniques of group development arc discussed

briefly in the iollowing .ccount. These technicues -re:

"Problem Census", "circular response", "agenda building", and
"brain storning', "Be-Hive" or "Buzz Groups", "Problem Solving", and "Role
Playing". The evaluation has also been discusseu .s one of the techﬂiques
which can help in the assessment of group rctivity and ultimately in group

development.
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I. Problen Cengus

(i) * teacher aay ask speci®ir ~uestior = in .or+er to know the exact
problems, =, . that are jour dift culties in getting loans from
the local cooperative?

:‘/3:_\\(}1) For collectica o' probleus, the tr chaique or " circulsar response”’
o

N may be used., 4&csording .0 it , the sroup members ire asked to sit

? in a circle, facing each other. Th. cercher then asks students one

;/by one to give snswer. He nay st:rt clociwisc or snti-clockwise

® and complete the circle. H wever, he «g not force any of his
student to give a reply. He should write own in brief the problems

enunerated on the blackboard, without much discussion.

N— (iii) Classification of problels: The problems coilected should be clarified
and classified according to the purpose. For example, problems
which can be solved by students can be put in cne group.

(iv) diving priority to problens (agenda building): Out of the problems
classified, important ones should be selected and put in shapc of

agenda for further discussion.

II, The technique of Problem Solving should ensure the following steps:

(1) Identification of the real problem e.g. famers pay more when they

are not organised.

(2) Collection of facts and relevuant figures for solving problems, e.g.
the rate of interest charged by privesuz itraders, and by the
cooperative societice, cti .

(3) &nalysis anu Projection. Finding out suiteble solutions (through

brain-storming, buz: groups, et-. to b 3iscussed lrter).

(4) Decision Making: Selection of suitable aeans nut of the alternative
ways to sol z *he problens c.g. orgafiis tion of a thrift and credit
soclety, and education of 1embers “or that purpose. The technique
of ‘role playing”’ mey help in fo.uasing problems in implementing a
decision.

(5)~ rction e,g. calling a necting of active farmers with the help of
the locel :ooperativc nducators, and deciding to have study :zircle

on bye-iaws of a thrift and :rcdit so.iety.
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(6) Evaluation of results: whether merlsrs participate in the meetings
of study circle and are ready to organige a thrift and credit’

society.

I1I. Brain Storming:

Members of “he groun =re & kel %0 sup st golitiong to the problenms
JAddentified. They should be ecncour gcd to ive thei. solutiong spontsneously,
without much reference to their linitctions, “ize” and “buts’. Nobody
should be allowed to iudge or laught at any one fcr ziving pimpractical
suggestions. The teacher aay say “wilcer th beSter. It is better to
record a1l the suggestions on black boaru as [z . .s wossible, possibly with
the assistance of onc of the nmeuwbers of the group. In this way a list of
solutions can be collected by storming the brains of students. There

should be a time-linit fixed for each session (4-5 ainutes).

1v. An example of "Role Playing" : (time allownd: 10 minutes)

There has been serious mismanageient in the local thrift and loan
society. This has been rgvealed parily in the re gular process of super-
vising the activities of the society, partly by a scrics of complaints by

different nembers to the Cooperative Department. Somc of the complaints are:

(1) The chairman uscs the cash of the society for his own purpose.
(Example: when the auditor asked the society”s cash to be produced
(395.75) he produced four notes of 100 e& "1 and said the society’s

money was included in the 400).

(2) The accounts of the society arc not written regularly. (A menber
of the managing committec asked for th- cash book to be shown to

him and it was found thet the book was not written for 3lmonths).

(3) The general body meeting of the socictv was not called in time

as per usual practice.

(4) There are 80% arrears of loans due fron menbers. No action has been
taken against such members who heve not repsid last year”’s loans.
New loans have been given only to # fey neabers known to the chairman

cven though they had not paiu last year’e arrcars.

(5) The society has not been able to compilcte the building, the amount
for which was sanctioned last yecar. Tovernment subsidy for the

purpose has not bcen drawn so far although it was sanctioned a year
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A Cooperative Officer visits the society and the weeting of the
executivc commitice is held. Onc complaining sembar has been zalled to
explain ais grievances at the mc ting. Onc of the umbers is assignel the
role of the cooperative officcr, 2 othcrs wiongst thea arc chalrman and
sectetery of the socicty, and some of the participent act as committee
members. Jhatever happens at th~ necting ie observeu by rrst ol the menbers.
Soon after the role playing scssion, the obgerving participants arec asked
to give their comments sbout the behaviour ol role pi.yers wnd lesson

derived from the scssion.

The purpose of this illustration .is to show a mecthod whereby it is
possible to effectively teach the members the importance of active mehmber
control andmake them anderstand some of  the issucs involved in the effective
operation of the society. The most important rgsult is that the members
perceive social relationship better by playing differcnt roles and thug
experiencing the feelings of others and appreciating thoir points of view.
One or two members of the participsting group may be ahpointed by the
teacher as special observers to watch the functioning of the group.

"Be-Hive" (approximate time allowed: 5-6 minutcs) 4R Example:

A cooprrative socicty is faced with the problems of insufficient
utilisation of its markcting facilibies. The nenbers do not scnd thelr
produce regularly but often secll it through otheor channels: The general
body has on its agenda a discussion of this problem. The managing comnmittec
is anxious to know aorc aduqustcly the mcnbers” own reasons for not utilising

the scrvices of thc soci.ty to the desirable uxtent.

in EBducation Officer froa the district coopcritive union has come t0
the gencral body.meetfpg to help discuss th problen with the members., He
decides to divide, at random, the 2 mbers pre sint in .the mecting into 5
groups. The groups arc asked to clc t their >wn chairnen and secretarics
and find out the main reasons of their non-patronage to cooperuative socicty.
The groups are expected to work separately but in proxinity with cach other
so that their “buzzing” sound nay acceleratax}he work of Aif€srént groups.
After 5-6 ninutes the groups asseable ageini{the general session, Each group .
has to'give within 10 minutes the nain reasons for the non-patronage of

nenbers to the cooperative society.



One of the purposes of this demonstration is to show how a
cooperative educator can evoke 2 lively respoase from his audience in a
general body meeting where conventional methods, sach as lectures, often

fail to produce member participation.

Evaluation

Assessnent of educationsgl progrzame can be either internal or
external., It can be a combination of both. By internal evaluation we
mean that the participants and organisers in the prograrme together assess
their achievenments and failures so that performance of both parties could
be improved by gaining insight into probleus and through refreshed approach
for solving these problems. This type of evaluation should be encouraged
in cooperative education programmes. Internal evaluation should be periodic

and fineal,

It is necessary to define in advance the immediate objective,
intermediatory goals and final aims of any educational programme, before
the educational programme is evaluated with the help of several nethods.
Internal evaluation, if conducted properly,makes the group increasingly

active and responsible.

Sometimes, groups of students can be given group tasks such as,
discussion on a question of common concern, enactnent of a play, group
singing, picnic study forum etc. The task should be common to all the
groups, so that the performance of one group ney be compared with other
groups with the help of common criteria. If a group achieves a score in
assesstent say 15 out of 20, then each nember of that group should receive
15 scores. The inter-group comparison will generatec conpetitiveness and
ultimately cohesiveness within each group.
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THE STUDY CIRCLE METHOD - A TUOL~ OF RURAL EXTENSION

Some of the main methods of adult education are training courses,
individual gstudy, group discussion, seminarg snd correspondence courses. All
these methodss together with audio-visuesl sids, can be combined in such a
way as to give a continuous; satisfactory and inexpensive educational
programme. Oftenh these methods are used separately for adult education
parposes but have not been found very successful in ettracting large groups
of edults and sustaining their interest. The study circle mothod is a fine
combination of several methods of adult education, It creates a continuity
in the educational :progremmes and ensures the active pariicipation of the
members, Since the method is being used successfully in advaneed cooperative
movements, let us examine its applicability to the conditions in developing

countries.

What is a study circle?

A study circle usually consists of ten to fifteen members, meeting
at weekly, fortnightly or monthly intervals over & specified pericd, in order
to st.udy;a chosen topic and to discuss common problems, A topic is usually
studied with the help of a booklet and/or a study guide especially prepared

for circle studies.

The study guide is divided into « number or lessons, each dealing
with a different aspect of the topic under study. Sometimes special study
material or discussion sheet is prepared to desl with a problem, containing
readable and well-illustrated text and also some gquestions t0 be answered.
The study material may be accompanied by some audio-visual aids. In this
connection you might like to oxamine ‘some study material prepared by the
ICA Education Centre, New Delhi. The National €ooperative Union of India
(NCUI) and the Delhi State Cooperative Union (DSCU) had also developed some
study material fur study circles and discussion-cum~action groups for uae
in the experimentsl programme on member education.

The members of the circle’ read the study material in their leisure
time and assemble at a particular -place and time for discussion on ong of the
lessons, under the guidence of & trained leader. They mey try to answer the
questions given at the end of the lesson. The group enswers are written in
an answer book by the leader or the secretary of the group, after consultation
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with the members. Sometimes individuel members correspond with the teachers.
The answer book is sent for checking to the teachers working in a central
organisation or - cooperative union. The teachers check the group answers
and return the book. Thus, the study circle work forms a cycle which may

be seen in the following diegram. Other details about the method can be seen
in the Manual for Study Circle Loaders and other zpublications of the
ICA*ROEC, New Delhi.
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SUPPLY OF STUDY MATERIAL AND RETURN
OF ANSWER BOOKS AFTER CHECKING

CYCLE OF A STUDY CIRCLE

There may be sevéral specialigsed study circles or study-cum-action
groups in a local cooperative to cater sommon neuds and interests of different
groups of members such as, vegetable growers, women youth etc, Each study
circle congists of a leader, a Secretary and a number &f members. The leader
will orgenise the study circle on the chosen topic, lead the discussion and
encourage active participation by the members. The secretary would assist
the leader in his work by arranging the group meetinga-and writing the group
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reports. The secretary should also help in keeping contact with local
resource persons and the teacher of the course. The group may choose its
own leader and a secretary who -hould follow-up th: decisions and keep
contact with their coop,

The study circle meetings take place at regular intervals for group
study and discussion on common problels. If some of the members have not
read the material it may be read alound in the meesting. Reading aloud is
particularly required for the illiterate members to whom the contents of
the lesson may be further explained. The members should also be encouraged
to discuss their common problems, take necessary decisions and action and
assess the results of the efforts made. In case of problem solving by a
group emphasis should remain on gelf-help and mutual help among members and
development of local leadership. .

Limitationg

It has been found that meny study circles and discussion graups could
not be run on a continuous basis in the countries of South-East Asia. The
main reasons for these failures are: lack of suitable .study meterials,
trained leaders and educational personnel, absence of organisational structurs
for organising servicing end publicising study circles. There also exists
general apathy and low levels of education among members. Finall&, too
m&aﬁ}has been expected from this method alone, whersas vested interests in
many cooperatives have discour-sed or gsbotaged ecucational activities

through study circles and other means.

A Tool of Rursl Extension

1. At present the study circle method is used mainly for member
education of active members including the office bearers of locsl coqperative
societies. Some of the problems related to their buginess are also discussed
and solutiong found. However, the method has the potentiality of covering
the main gocido~economic questions of the village ns a whole. It cen galso

conveniently be eombined with other methods of rursl extension.

2. In ordér to cover the whole adult population in n village, we will
have to find out the common needs and interests of different graups and
cater them accordingly. For excmple, the villagers can be grouped into the

following categories:

(a) farmers growing food crops, cash crops, fruits, vegetables, etc.;

{(b) women:
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(¢) children and youth;
(d) artisans;
(2) landless lebourers, unemnloyed or semi- aployed persons.

3. In countries .f South~East Asismulti-purpose eooperatives in villages
should be able to cater well the mein needs of the first category of
population. However, special organisations would be nceded to serve other
categories such as artisans, landless labourers aond unenployed people. Close
coordination emong different development agencies is cssential for the service

of rural families as units of production.

e Experience in India showed that it was very difficult to achieve
coordination among different agencies perticularly at the local level.
Efforts were, therefore, made to integrate them 'in the government sponsored
comnunity development blocks and Intehsive.Agricultural Development
Programmes (X.A.D.P.) Areas. as

5. Another approach to integratioﬁ can be under the cuspices of local
multi-purpose cooperatives which should develop their business plans on the
basis of the common needs and interests of their members. These cooperatives
ghould also provide for member bducation including agricultural guidance.
Such an integration will be more purposéful, econonical and democratic., As

e matter of practical needs andof théir basic prinéiples, these cooperatives
are expected to make provisions for education of their members and employees
as well as of general public. OUf course, cooperaui%os arc selective in their
approach and they will teke some time in providing comprehcnsive services

to rural population.

6. I gond exemple of cooperntive rural extensii»n work can be taken from
Japan, where most of the local cooperatives are multi-purpose. They provide
farmer members with all types of services, such as production credit, banking,
supply of agricultural and consumer, ond insurance facilitieg. Even social
facilities e.g. for weddings, community cooking and hair dressing are also

provided in the premises of local cooperatives.

7. In their business functions these ccoperatives include education of

members and their families. Agricultural specialists are enployed by them

to provide members with ferming guidance services. They also eaploy youth

and women workers oh a part-time or full-time basis, to serve young farmers
and housewives. Mass media of communication e.g. press, films, radio,

televisions and two-way wire communication facilities are avilable to these
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cooperatives for publicity, education and farming guidance work. The member
farmers of cooperatives are divided into small intcrest or commodity groups
‘end provided with guidance and rcessary assistanc . It may be noted
that this integration in rural extension work has been achieved in Japan

after experimentation with other approaches.

8. The Central Union of Agricultural Cooperatives in Japan and Prefectural
(State) Level Federations of Agricultural Cooperatives actively agsisgt their
member cooperatives in conducting comprehensive cducationsl programmes in an
integrated manner. The government extension agencics end sdult education
assoclations channelise most of their efforts through the local cooperatives.
The Ie-Ro-flikari which is the publighing house of the agricuiltural cooperative
movement in Japan brings out populer magazines and cther material which is
used by local groups of members for their education.

gonclusion

Study circle is a democratic method of adult oducation. From the
organigational point of view, it is an intimate group of members organised
by the members for the benefit of members and their cooperstives. In brief,
a study circle is a small group of 10-15 persons,

who meet regularly in their gpare-time, to discuss common

problems or study a subject of common interest, under the

guidance of democratic leader, end with thc help of study

naterial and regource perscns.

Sometimes, content for group study and discussion is also xconveyed through

mags media of communication, such ss radio, T.V. press otc.

There are scveral things to learn from the Japanese experience in the
field of agriculture, First, the rural cooperatives nust diversify their
busine'ss and make themselves more popular in rural areas. Second, they
should increasingly underteke farm guidance and other educational programmes
for their farmer members snd their families., Third, the government acan
channelise most of its extension activities through ccoperatives. Finally,
local population can be classified in small interest groups and served by
their own organisations such as cooperatives in mn integrated manner. These
groups can effectively be served through study circles combined with other
suitable methods and techniques of educationzl and development.

ee s e
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AUDIO-VISUAL AIDS2AND COOPERATIVE EDUCATION

1. This is an age of communication. Our ideal is 100% communication i.e.
sharing of ideas, attitudes or skills between tra‘ners and trainees. If

the students have not learnt, it would mcen thot terchors have not taught.

1.1  Psychological rescarches indicete that more than 20% learning occurs
through direct purpeseful ezperience and self-dirocted activities of learners.
Nevertheless, a modern teacher knows that about. 50% of human learning tekes
place through eyes and ears and therefore *he learning through these sense~
organs is to be made moré effective with the help of cudio-visual aids. He
also knows that only 10% learning is achieved by realding or hearing words.

The amount of learning can be shown through the cone of experience. As
cooperative education deals with many abstract idsas and management concepts,

if is more necessary for us to use audio-vigual mecans.

CONE OF EXPERIENCE

Verbgzl Symbols
Visual Symbols

Recordings, Radio still pictures

// Motion pictures

— : Educational TV
// Exhibits

Study Trips

Demonstrations

Drametised experiences

\ Contrived experiences
irect Purposeful
Experiences.

1.2 The rich and memorable experience facilitates learning., Appeal to
several senses such as sight end hearing mokes learning more effective. The
1earn1ng effectlveness in terms of memory can be sea,nZ‘che following chart:

: Learnlng through Effectiveness
b 1. Sight 70%
' 2. Hearing 20%

3. Touch 5%

4Le Smell 5%

5. Speech Nil
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1.3 It may be noted that speech does not contribute to learning effective-
ness. w2 can not learn and retein newié.g‘eas when ¢ arc busy in proclaiming
our own old ideas. It is difficult to/statistical figures on human learning.
However, it is certain that most of such learning tckes through eyes and ears.

2. Classification of Audio-Visual Alds

2,1 There are many types of eids which a teacher can use to make his
lesson increasingly effective. These aids can be classified as projected
and non~-projected or grathic sids. The following classification is presented

for discussion:

a. Audio aids - Tepe recordings, gramephone records,
redio broadcagts.
b. Vigual aids -~ (Chalk boards, magnetic boards, charts,

posters, {lannelgrarhs, photogrsphs,
bulletin boards, exhibits, slides, film-
strips, silent films, etc.

c. Audio-Visuel Aids ~ Motion pictures, television, programmes
close circuit T.V. (Video-tepes), drena,

puppetry, etc.
2,2 'Motion pictures or films have the unique advantage of being audio,
visual in movement. Most of the time, teachers do not have suitable audio-
visual sids for their use. However, sometimes there are many aids available
on cne topic. For exemple, one cen find many posters and charts depicting
the advantages or the principles of cocoperation. Under such circumstances,
a teacher will examine .the aids eveilgble snd choosc the best. A
comprehensive catalogue of audio-visual aids will go a long way in helping
the teacher to choose the most sultable ones for his purpose. Thers are
meny aids prepared in advanced countries and distributed in developing
countries. For example, some foreign missicnsg in a couniry maintain loen
libraeries of excellent films and film-strips in difrerent countries.
However, it is difficult for us to use many of such aids effectively in
cooperative education pfogremmes as they hardly touch on local problems,
Of course, Athese aids have informative and inspirational velue, and therefore
they can be used by a teacher after making a careful select:'to'n.
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Some Criteria for Selection of Audio-Vigusl Alds

3.1

raswers to the following guestions will hel . a trainer to ascertain

the value of our sid in relation to this lesson plen:

i.

ii,

iii.

iv,
Ve
vi,
vii.
viii,

ixs

3.2

Does it contribute satisfactorily to the teoplc under study?
Cen tho aid serva the purpose of the lesscn and be adapted to local
conditions?

~

Is the aid worth the time, expense and effort involved in procuring,
using and meintaining it?%

Is the material in satisfactory condition?
Are the aids and other facilities to be used readily available?

Is the aid suitable for the age, intelligcnce tastes and
experience of learhers?

Is the aid suitable for the size of the group to be “taught?
Does it make leasrners think criticelly and objectively?
Doegs it arouse and gustain genuine intersst of learners?
Is the gid realistic and factually accurate?

Does the aid help to improve the relationship betweei the trainers
and the participents?

Is there & teachers’ guide available to help in the proper use
cof materiel?

It may be remembersd that an audio-visual aid is not used in isolation.

The most effective way is t0 use a combination of alds to achieve an

educaticnal objective.

Lo

Use of Non-Projected Alds?

4ol

Chalkboard

It is a piece of commercial ply sbout 5cm thick of desired length and

breadth.

Its one surface is painted with chalkboard surfacer (generally four

coats—two vertical and two horizcntal) either in black or in grey or green.

Choice of colour is optionsl.
in front of the asudience or kept on a board stand.

colours are used for writing.

The board may either be mounted on to the wall
Chalks of various

Dustless chalks are also available these days.

Chalks should be soft so that theéy do not screech when you write on the board.

§Extract from the Training Packags on TEACHING TECHNIQUES ICA/ILO Course
in Training Methodology and Techniques of Cooperative Staff Training
in S~E Agia - Pund& Turin, 1997. °

2
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Advantages

~- Generally available and inexpensive

-- durable

- gives larger area for the user

large enough to be seen by the audience

- requires no advance prcparation

ideal for mathematicel work, illustrations and diagrams

Limitations

- requires the teacher to turn awsy from the class
-~ the teacher tends to ignore his sudience and speak to the board
- dusty and messy to hands, clothes and to the nearby equipment
e.g. OHP
- dramatic and uvnusual effects not sasily possible
t

Cautionsg

~ write for the audience and not for yourself
- use capitel letters for better clarity

~ use colour chalks for emrhasis

- use dustless chalks when possible

Flip charts
A number of large sized (generally 100cm x 80cm) white sheets are

clipped together on the top and pegged on to a plain board which is mounted
or rested on = bdard stand, newsprint, brown packing paper or white glezed
peper can be gs;ﬂ for flip overs. Water-based markers (also called magic

- ink 'pens) are ugsed to write on these sheets. Sheets are to be: turned over
after use. Cherts can be prepeved also in advance,.otherwise use them like
the chalkboard, It is something like a big sketchbook.

Advantages

~ good for explaining a story which needs only outlines or simple
figures

- ugeful for one time briefing which does not need any advance and
elaborate preparations

- it ig quick and avoids dust, mess and time in erasing. Simply
turn the sheets over

-~ sheets can be returned for revision and summarisation

- eagily available and inexpensive .

- portable flipovers with stend are commercially available now

Limitaticng 4

- although the sheet is large enough yet the writing space tends
‘to be limited

—- Presents some transportation problems

-~ dramatic effect is limited

- storing is difficult as curling tekes place due to rolling (for
storing, either the sheets have to be laid flat, or suspended
along with the wall or in a specially designed frame).



Cautionsg

- conceal the top of the chart with a blank shect until ready for use
turn the sheet over ce :fully otherwise i% might tear and cause
digturbance in the ciess

-~ stend on one side of the flipcharts while uging them

-~ when finished with the talk, roll up the pages "topside out! go that
when you use them next, the bottom of the shests will not curl
towards the audience

- always keep some felt _sns (markers, magic.ink pens) ready as they
tend to dry up fast- so check thefarkers before using them (it is
always good and useful to keep the markers with their top on)

- draw illustrations in light yellow pencil in advance if these are
to be presented in the class - this will save time and also you can
demonstrate a bit of your confidence to your audience.

Le3 Flannelgraph

The essential parts of the flannelgrath ere a paper gurface seen by
the ‘audience and flock paper used on the backsides. The flock paper enables
the visuals to stay in place when it is placed ca a piece of flannelcloth/_:
Sandpaper, blotting paper, felt, flannel can be ugsed in place of flock. £
Foam rubber sponge, light balsa mwood and nylon hook and loop material will
also do the job. Thoe illustrations are drawn on thick cardboard and are
cut out properly, The flock paper is then fixed on the back gide of these
illustrations. Each illustretion is numbered in a serial order on the
reverse gide in the same order in which they will appear on the board. This
is done keeping in vicw the theme of the story to be tcld. Illustrations
can be .btsined from various j¢ rnals and magazin s or drawn free hand by

the treiner.

Advantages

~ not very expehsive to meke

- is not very technical

- canbbe prepared beforehand and permits re-use

- builds up the story in a logical menner

- attracts and holds attention due to its characteristic and colour

~ illustrations can be altered, replaced easily

- can be used to communicate any idea cooperétive mathematical or
scientific

- ideal for use in employee training and member education

- permits drematic effects

- do it yourself models easy to construct

Limitations

- cannot be used as a chalkboard for writing
- visuals have to be prepared in advance
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Cautionsg

- number the visuals cevefully

- rehearse bafore use

- keep the viguals and tneme ir oina cover

- kesp the flannelcloth clsan ard v.ushed un for better hold
of illustraticus by J.e flock

5. Use of Prciected fids

5.1 Overhead Projscto.:

This machind projccts lerge-al.ze uransparent images onto a cinema
screen under normal daylight conditions. The 1light originates in front of
the teacher and projects behind him enabling the teacher to continuously
remain in direct touch with his students. Transparencies or acetate sheets

are used to write on. The teacher writes on them as he would on a note~book
and the image would be something like the ones written on a chalk-board.
Trensparencies can be conveniently produced by drawing or writing directly

on the sheets with a spiri{-based felt pen. They may also be prepared

using a plffotOCOpy system. Cardboard frames are used as mounts to these trans-
parencies for storage &2d lcngor use. These mounts are also used for

preparing overlays.

Ad¥antages

- the trainer cen alvays fece the eudience

~ he can use and write on the traasparencics sitting down. He can
continue making note, on these without 3ing noticeable

- self-mede, commerciatly orepaved. coloured, Overlayed and a
variety o” “transparencies can be used

- roll of plastic sheel can be used as a chalkboard

- easier to write on a aorizontal stege

- permits use of colour

~ permits use of window type transparenciczs

- it is clean and quick

- can be used in bright room

Limitations
- some pens smudge and colour the fingers and spoil the transparencies
- involves heavy equipment - projector, transparencies, screen, pens

- transportation problems
- light from the machine and the scresn can affect the eyes of the

user

- improper placement of screen may distort thc projection and may
give a keystone effect

- electricity supply has to be constant and it should be available
in all class-roonms '

-~ cannot modify the tiansparencies procuved from professionals
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Cautions

~ prepars your transparencies in exact sequence

~ rehearse the theme and the meterial before use

- do not point to the projection of the screen. (point on the
transparency with a pencil)

~ ensure that the projéction screen is parallel to the level of
the lens of the projector to avoid keystonc effect

- switch off the projsctor when mot in use -

~ do not move the projector while it is still hot otherwise
the bulb will get damaged

-~ test the felt pens before use and keep them capped when not
in use, They may dry up.

5.2 Slides end Film-strips

One single rhotograph taken on a trensparent film, duly mounted, is
taken on 35mm film (colour or black and white). It may be mounted in glass,
plastic or cardboard and the mount is always 2 inches square. Ingtead of
cutting up 35mm film into individual frames and mounting them separately,
they are often preserved in strip form which are called film-strips. Film-
strip frames may either be full-size (36 x 24mm) or helf size (22 x 18um).
Strips run through the projector either vertically or horizontally and it
is importent to check which way your filmstrip goes and ensure that it will

fit into your projector.

Slides constitute one of the easiest amateur means of biringing real-~
life situations into the class-room. Less expensive end simpler to operate
than film; easier to edit and present the ideas. Those can be. presented
either with an oral and indtant commentary or with a2 pre-recorded éynghronised
commentary, Unrelated slides can be token away if needed. This is not
possible with filmstrip which have to run through its full length.

These are the most potential mesns of communication if properly and

carefully employed for a group of 25-40 persons.

Advantages

- easier to make with not much of costs

—~ ideal for commuricating ideas to a group at one time

- real commentary is possible and language is no obstacle
-~ slides cmn be interpreted differently when needed

- easy to carry around, store and retrieve

~ can be uged over and over again

- cenables a quick feedback from the eaudience



- 69 S

Limitations

- because of the technicel equipment some trainers tend to keep away

- replacement of a particilar slide is no" easy as it involves
teking fresh pictures which means time end effort

-~ film-strip is rendered useless if one of its frames runs out of
context

- room needs to be darkened

Cautions

- needs t0 be carefully related tc the subject and an advance
rchearsal is necessary
- keep the supporting notes ready for oral commentary
- retein the frame for longer duration where needed for a better
understanding
- do not touch the middle of the slides with oily fingers and do
not leave them near heat and moisture.
5.3 Films
Motion films have a great role to play in cooperative education and
training programmes. A broad categorisation of filmg,which involves a
certain degree of overlapping is: (1) informational, (2) skill or drill,
(3) appreciation, (4) documentary, (5) recresting, (6) dramatic or episodic,
(7) custom, (8) news, (9) scientific, industrial and technical, and (10)

provocative.

Informational films inform, instruct or provide knowledge about
people, a process, materisl events, geography, social conditions, past
events, occupation and theoris:. They are true teoaching films because they
provide undergtanding and gct as a teacher. Films, carefully selected and
related to-the subject matter, can therefore help reinforce knowledge and
information, \

Motion pictures are produced in four sizes e.g. 70mm, 35mm, lémm and
8mm, both in black and white and colour. lémm and &m arc the most suitable

for educetion and training purposes.

Screening of filmg involve the use of projector, screen and a variety
of films. The room need to be darkened and the sound system to be effective
md pleasant. Also a qualified and experienced projectionist is a must.

There should also be & proper storage, retrieval, and maintenance service

to pat this effective media to a proper use.



Advantages

- can communicate one single idea at one time to a large
nunber of people

- audio and visuel effects ere presented at'one time

- can preswnt a real life situation through the medium of
camera and the projector

- films provide variety and stimulate interest

- gives greater information in shorter durastion

- it brings outside in the classroom

Limitations

-~ quite complicated to use

- heeds elaborate operations to use

- selection and xavailablity of relevent films is difficult
- editing or change is not possible

~ verbal commentary and dialogues cannot be changed

- expengive and technical

Cautiong

select only the smrelevant film and preview it before meking its use
let the technician handle the projector

do not touch the film in the middle and with wet or o:Lly hands
keep the prOJector clean and ready for use

use the accompanying notes for teaching while using the film

!

Seveany
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MiTHODS AND MATERIALS FOR COOPERATIVE TRAINING

1, To achieve an educationel objective, coaperative treiners are required
to develop a strategy, prepare lesson plans and arrange learning situatinns.
They are £lso required to incorporate in their strategiss, relevant learning
opportunities and techniques for evaluation of loarning effectiveness.
Although the teachers in cooperative treining colleges are expected to be
well qualified end experts in their subject, they need special training in
training methodology and communication techniques. '

2. As there was wide gap in this field in South-Enst Asia, serioug
efforts ere being made at the international level to fill in, Selected
teachers of cooperative training institutions in the Reglon are being trained
in modern educational methods and techniques. They are slso trained for the
preparation; adaptation and use of sulteble educational material including
audio~visual aids. Efforts are being made +o furnich them with infermation
on avsilable educaticnal materisl and audio-visual cquimment, They are alsgo

béirg trained in the maintenance end effective use of audio~visual equipment.

3. Some efforts have been made to orient teachers in modern psychological
and educational concepts and participative techniques such eg, cose study
method, manegement case methed, relecblaplng, in-tray oxercises, business

and management gemes. The teachers of cooperetive nanagement have shown
special interest in the case mathud and role play and other group techniques.
They have prepared several cases on cooperative management and role plays on
cooperative situations. Nevertheless, there is an urgent need of training

ar metho .
them fn dgscusg%gndleading and other group techniques.

A There is pressing need of:

a) identifying suitable educatlonsl strategies, methods and
techniques for coopsrative menagement training in the Regicn,

b) modern techniques are to be adjusted end training environment
be created for effective uge of these techniques,

c) teachers end their treiners need constant guidance, training
and follow-up,

d) movement of the Region need some educational technologists to
do the job, and

o) adequate materials for teachers and learners ars to be made
ovailable in time and in a suitable form.
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Training Materials

5. In order to moke cooperative training more effective, it is essential
to proc re and if necessary prc .ce necessary edu tional end training
material. The ICA-CEM\S London produced the following menuals for use of
trainers and -producers of cooperative educationzl materiels:
i) Participative Msthods
iil) Expleining Annual Re >ris
iii) Cooperative Redio Programmes
iv) Case Writing Package
v) Correspondence Education (Guide with specimen material)
6. The ICA Regional Office & Education Centre used and adapted some of
the above material in its teachers training progrommes. The CEMAS Unit,
New Delhi helped in the teachews” training specially in the production of
educational material such as treining packeges, role plays, case studies,
in-basket exercises, etc. These meterials were pre-tested by the teachers
concerned in their own training environments and revised in the light of
experience acquired from the field end opinions roceived from experts and
their colleagues.

7. In addition, the CEMAS Unit, New Delhi has produced the fa1lowing
training materials:

i) An Annotated Bibliography of Cooperative Management Cases
ii) A Case Book on Cooperative Menagement (draft)

i:i) Mpnual of Role Playe for Cooperative Tcachers (along with
specimen of eleéwen role plays produced by the teachers of
cooperative colleges in the Region)

iv) Manual on Preparation and Use of Training Packages (along with
the script for a modiel training package)

v) Traeining Package on . sychology of sdult Learning

Specimen of some materiaml prepnred, tested and revised by the author
are included in Part-III. These ore meont to give ideas to the reader and
other colleagues who are interested in the application modera technology in

the field of cooperative education end traintpg.

The Mvdular (Packapge) ipproach and its application in Cooperative Treining

8. The treining packases are a series >f modular training guides and
solf-instructional devices. They are based on the vocatiocnal education
concept of ‘module” which convers a definite srea of training contents and
techniques leading to employable skills. & training module is a unit of
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ingtruction or learning activities designed to assist a specific target
group in achleving tho performance lovel, described in the objective of the
module. In the modular sysvem the “raining modules are based on the analysis
of a tosk to be performed >n the job, .ekills and attitudes (competence)
required to achieve the expucte® performance level., £ troining module fits
better in a job oriented curricular system rather than in content oriented
syllabus system which emrhasises on acquisition of information and knowledge.

9. For cxample, the Menager of a small consumer cooperative store is
required to perform several tasks, e.g. to order gocds, storege, price
moarking, shop Jisplay, preventing leakages, member relations, personnel
management, etc, These tasks can be sub-divided into smaller training sub-
units (learning elements). The task of shop display can be divided into
gelection:.6f goods, arranging space and decoration material and choosing
time for display. The manager completing a training module will acquire
renewed skills or knowledze which can be used in effective performance of a

task expected from him in hig job gituation,

10, The medular or tralning package approach lays emphasis on the
psychology of adult learning and involves actively both teachers and learners
in treining situation. Tho training content includsd in packages con}ists
of independent but inter-related units which cen be assembled in various ways
to meet different requirements. The packages can be supplemented by audio-
visual aids and other learning materials. They cen be of the loose leaf

tyre and allow for additional material reflecting locel conditiong. The
materials in a packnge can be in the shape of illustrated booklets with

group oxercises, amssignments and/or individual self-ingtructional devices

to be used by the trainees, with minimum help from outside. The educational
material can 0lso be in shape of cass studies, managcment cases, role plays,
manggement gemes, in-tray exercises, stc. According to the devices used
there can bo two types of training packapes namely: trainers” package ang

the learners’ package.

11. The role of trainer using a package becomes more that of a training
organiser rather than instructor. The trainer arranges the training
situntion in 5 menner that learners learn from self-effort, each Othews’
expsrience with his assistance and the guidance given in the materisl. The
trainers using such packxages should be well trained in the new educational

approacn and techniques envisaged. They should field test a xpackage
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prepared by educational technologists with the assistance from subject matter
specialists, and adapt it to local conditions, Wheney¥er necessary, they
should add or substitute new excrcises and assignments for different types

of trairees and evaluate their performance accordingly. The trainers

should evaluate thelr own efforts in using the training package and
communicate their findings to its producers. It may thus be seen that role
envisaged for a teacher/trainer implies his training in communication and
action research, He should remaix; in constent touch with the producers of

training packages.

12, The treining package approach indicates the necd of evolving an
effective training system for trainers as well as troinees. It also
emphasises the importance of gpecial educational institutions which should be
well equ%ppcd for the production further development and evaluation of
cducational material in different fields of cooperative management, The
ingtitution should also train trainers or educctional leaders and wherever

nocessary run correspondence courses on s selective basis.

13. During the training courses on Training Methodoleogy and Techniques
for Cooperative Staff Training in South-Eost Asia, organised by the ICA ROEC,
New Delhi end the ILO Training Centre, Turin (Itaty) several treining
packages based on modular gystem were produced. Some of the subjects
covered with the hellp of audio-visual aids were:

i) Shop Layout and Display in a Consumer Cooperative Shop.
ii) Garm Guidance Activities in Agricultural Cooperativas.
iii‘) Cooperative Msmber Education.

iv) Training Methods and Techniques.

14. The participants for the sabove courses who were teachors in
coopsrative training institutions used these training packages and adapted
them to their own situations. The adapted versicn of the training package

on Shop Layout and Displey was reviewed and further improved by the teachers
concerncd during their participation in the ICA Follow-up Programme for
Cooperative Teacha?s, organised by the ICA ROEC in collaboration with the
Filipino Cooperative Mvement snd held at Agricultural Credit and Cooperatives
Institute (ACCI), University of the Philippines ot Los Banos, Laguna,
Philippines.
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15. Our experience with the tronining package approach in the South-East
Lsisn Region indicates that it involves effective teaching techniques
spocially for adults. The approach is meinly based on self-instruction or
progrommed learning by trainees. Although %.raining packsges are very
effective in trensferring knowledge and skills - the approach faces some
limitations. First, a package involves an enormous cost for its production,
Second, the package requires longer time and full cooperation from the
teachers, colleagues and specialists for its production, Third, the package
will nced pericdic changes end adaptation to local situation.

16. At the end, it can bs said that therc is an urgent need of trying
out now approaches and producing cooperative educational materials which
cculd be used by the learners themselves with scme as’%istaincé from teachers,
ICA-CEMAS, ILO-MLTCOM, Intermediate Technology Development Group (ITDG) and
other agentcies are working in this field., In addition, the teachers trained
by the ICA/ILO ere proparing and sdapting training material for use by their
regpective trasinees. However, there is a gap in the field of educationsal
mathods'and material, There are very few training and learning packages,
case studies, role plays, etc. for cooperative training, Efforts are,
therefors, being made to fill in this gap. However, there 1s urgent need
for close coordination and much experimentation in this field. There is a
big challenge before cooperative education institutions and educational

technologists. Let us join har is and face the situation.
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TRAINING PACKAGE

ON

PSYCHOLOGY OF ADULT LEARNING

Name of module
Title of unit
Media

Language
Producer

Target population
Age group
Ability

Time available

Main agims of the
Package

Psychology of Adult Learning

Principles of Adult lLeerning

OHT, Flip Charts or Chalk Board

English

Dr. Dharm Vir

Teachers of Coopérative Training Centres,

and Cooperative Education Instructors in
the field.

30 - 45 years

Graduate, 3 years experience of adult or
cooperative education.,

Introduetion /45 minutes
Discussion 45 ninutes

(1) To meke participants interested in adult
psychology, particularly in the learning

process.

(2) To acquaint them with theories and
principles of =adult learning.

(3) To suggest some approaches to adult
education and use of modern techniques.

. The participants should be able to understand adult learning better

and make their approaches and techniques more effective.

Attached documents

Reasons for choosing :

the nedia
Meterial needed

for the session

Other relevant
factors

(a) Script of the unit lesson
(b) Teachers Notes

(c) Participants” notes : Paper on
Psychology of Aqult Learning by D. Vir
(See Part-I)

Economic and convenient

(1) Overhead Projector & transparencies
(2) Flip charts or Chalk board

(3) Copies of learner’s materials
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IEACHERS NOTES

Use of Background Paper :

(1) The paper “Psychology of Adult Learning”’ may be distributed in

advance for reading by the participants, or

(i1) it may be given after the introduction to the subject in case

of new entrants or junior personnel.

They can prepare individual answers to the questions given at the
end of the paper and then discuss them in gmall groups. The group
answers can be discussed in the final plenary organised towards the
end of the segsion. The session may conclude with explanation of

the principles of adult learning and use of visual aids.

In case, the subject “Psychology of Adult Learning’ is being intro-

duced to the new entrants in cooperative education,
(1) Ask the participants:

(a) What is the best way of learning cooperation?
(b) What is the best way of teaching cooperation?

() After introduction of the main subject through Overhead
transparencies or flip charts, use blank flip charts, and ask

what are the body senses involved in learning?

(3) (a) Enumerste some characteristics, e.g. morc experiences and

enotionslvzatyrity.

(b) Encourage participants to add to the list, e.g. individual

differences.

(¢) Divide the list as facilitating and inhibiting factors for

learning e.g. cncouragesent vs, punishment.
(d) Give some suggestions for cooperative trainers.

(4) Recapitulate and conclude: Adult persons should learn themselves

through motivation, insigh% and practice. The trainer works as

en organiser, motivator and facilitator of learning.
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SCRIPTS FOR MODULE ON

i

——— aa et

Page number 1
«Unit nunber 1

Subject : Psychology of Adult Learning

—

S.No,
1. Human beings lcarn and grow from birth
OHT-1 : Huaan to death (from cradle to grave). Adult-
hood is the time when an individual
Development Stages becomes self-directing snd solf—
rosponsible.

1. 2. Some factors in Adult personality get
cstablished,others continue to change
meking him unique.

OHT-2 : Adult 1.. The hereditary and environmentsl

Personality - Effect of factors affect adult personality.

- various factors on
adult personality
2‘.
OHT-3 : The Aim of 1. The aim of education is to develop
. hunan personality, especially ability
Education +0 think and take decisions. Three

aspscts of porscnality - cognitive,
congtive and affective.

3.

OHT~/ : Motivation 1. Motivation ig a. gosal directed
behaviour to fulfil hunan heeds.
Mtivetion is neccssary for learning.
Le

1. Sources of human motivation can be
extringlc or intrinsic. Failurss may

tivation result in frustration, Human mind

) uses several mecharisms to tackle

frustration, Frustration results in

5. lack of objective thinking.

OHT-5 : Sources of

-




%

10.

11.

OHT-6 : Learning

e e et s et et et eint e

OHT-7 : Theorieg of
Adult Learning

OHT-8 : Principles of
Adult Learning

CHT-9Q : Group
Facllitates learning

OHT-9A : Group Approach

OHT-10 : Human
Comnunication Process

S Sender
M : Message
f : Ghampel

l.

1.

L.

2,

Re

1.

1.

Adult learning may be defined as a
process which brings about a relatively
permanent change in the individusal’s
behaviour (personality) as a result of
knowledge, practice or other experience.

There are many theorics of learning so
are various kinds of learning e.g.
learning by trial and error, rote
learning, experimental lesrning,
learning by conditioning, gestalt
perception.

None of the theories expleins human
learning fully.

Learning by understending is quite
common among adults, besides other
principles of learning, Use of more
humen genses will make learning
effective and permanent,

By proper planning, orgsnising, direct-
ing and evaluating a teacher-manager
can create favourable circumstances
for learning.

A cohesive and homogenous group of
learners facilitates learning fron
each other.

The groups should be small and methods
should encourage effective participation
and interaction among members.

To promote gain in knowledge,
skills and change in attitudes.

SMCR formula in human communication

process.

Learning takes plece in the areas of
knowledge, skills and attitudes and

desired behavioural change would take
ninee in lenrnora.
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OHT~11 : Factors in
Cmmunication
(Learning)

OHT-12 : Message

1. Objectives

2. Contents - message

3. Characteristics of learners
L Media and other resources

The message should be :

- complete
-~ corrsct

~ clear

- conclge

It should be appealing to eyes, ears
and other senses.
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SUPER__ STORE
(A Case on Retailing)

#
A

The Consumer Cooperative Store (Super Store) was run by Sitapur
Consumer Cooperetive Society in the heart of a large-size city Sitapur (India).
The store had 250 employees and a deily turnover was of Rs.94,000/- per.day.
The employees had organised a trade union to look after their interest.

About 5,000 customers visited the Super Store daily. There were 2,000

. members of the society, many of them women. The store raf into a serious
prcblem of shortages of goods, mostly because of pilferage by employees and
shop lifting by ecustomers. During 1978-79 the turnover of Super Store was
over Rg.24 million, However, the ghortages amounted to Rs.460,000/- which
were, about 2% of the turnbver. On some items the store had very J:.ow margin

and it was not possible for the manager to put up with large écalq logses.

© The Super Store had most of its sales made on -counter-gervice basis.
It had elaborate arrangetients for vigilance and security under the charge of
an Assistant Meneger. The main building of the store had two Entrance/Exit
points for customers. On each point there 'was one Door-man deputed all.the
time and their nﬁmber was increassd during rush hours. The Door-men were
expected to keep a close watch on the incoming and outgoing customers. They
were authorised to take search of the handbags and the packets belonging to
customers, on the Exit points. The customers® search were made on an ad-hoc
basis and sometimes goods purchased were tallied with cash memog issued by
the salesmen on payment. Each item gold was swrapped with special paper by
the salesmen before its delivery to customers.

One day a middle-aged woman visited the Super Store and bought a
plece of dress material from a salesman in the Cloth Section, which was
operating on the counter-sales basis. She took away the cloth piece after
getting it packed but without obtaining a receipt from the salesman for the
payment made, if any. When ghe reached one of the Exit points of the Super
Store, the Door-man asked the lady to show the receipt for the cloth purchased.
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On her failing to do s0, che was taken directly to the Manager by the Door-man,
without the knowledge of other employees. The ladv informed the Manager that
she had peid the price to the sazlecman, but he did not give any receipt for
the payment which was Rs.l45/-. When asked why she did not insist for the
receipt for the peyment made, the lady customer said that she was new and

did nct know the procedure in the store.

The Manager decided to conduct himself an immediate enquiry and, on
checking the cash at the counter of salesman concerned, he found some excess
money. The salesnan said that the lady customer 4id not pey for the cloth,
80 he did not issue any receipt. She took away the cloth without his » xa
knOwlédge when he was busy in talking to other customers. The excess money
in the cash, according 'to him,was because of the mixing of his ownh money %
taken out for change. The salesman was given some imprest money for change.
However, %he was nhot expected to mix up his own money with the imprest money.

During the enquiry the Menager learnt that the lady customer was a
teacher in the local school of repute and it was difficult to suspect her.
He also found that the lady customer had recently onrolled herself as a
member of the Super Store. On asking for some reference, she got annoyed and
seid "Don’t you know our Principal, Mrs. Deshmukh? On your personally
approaching her, Mrs. Deshmukh asked me to become the member. Now you are
treating me suspicously". The Manager was in a fix. "

cs 0 et e e



1. Objectives :

2. Terget Group :

4. Identificstion :
of Problems

5.~ Teacher’s
Anelysis

[Jown

6. Actual Solution :

7. Field-testing

8. Techniguesg :

~-§§ ~
August 7, 1981

SUPER _STORE

(A Case or. Retailing)

Notes for the Teachers

1. The main purpose of the case is to sensitise
managers to difficulties encountered in
retailing situation and pi*falls in the
vigilance procedures in a consumer store.

2. It may also be used to train managers of
congumer cooperatives in handling problems of
customer/member relations.

The Managers, Assistant Managers and Sales
Supervigors of Consumer Cooperative Stores.

Two hours of clags-room discussion

The mgin problem in the case 1s of handling a new
member/customer who has visited the Store probably
for the first time. It has implications for
personnel management as well.

Alternative solutions ~ (a) Immediste solution
would be to let the customer go with proper
receipt and the salesmen who mixed up his own
money with the store moncy can be asked to pay for
the price of the article sold. He should be
warned not to mix up his/money with official cash.
(b) Another alternative can be to penalise the
lady customer by asking her to pay again for the
article with a warning tc the selegman concerned.
(c) The third alternative could be to ask both the
salesman and the lady customer to divide the price
of the article and pay for it on a fifty-fifty
basis, thus penalise both for their mistskes.

The first solution is preferred and the same was
adopted by the management with satisfactory results.

On field-testing it was found that specific
ingtructions to salesmen should be given and
customers should - also be kept informed about
seles procedures, etc.

Since the case is rsther short, its copies can
be given to participants in the class-room for
individual reading. After fifteen minutes, the
teacher can initiate discussion in terms of
identification of the problem, its causes and
imnediate and medium-term solutions. The
participants’ suggestions may be jotted down by
the teacher on the black-board and advantages of
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each solution discussed in terms of quantitetive
and qualitative effects on the Super Store. The
participents should be assisted in identification
of the short-term, medium-term and the long-tem
solutions.

If the teacher is proficient in using role-play
technique, he may use the case in acting a
role play situation, This will caell for advance
preparation and more time.

LI BB I B 4
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GROUP ROLE PLAY
(Voluntary Work in a Cooperative)

“~Tbachers' Notes on Role Play
{not to be distributed among students)

-1

RO

Objectives : A. To introduce snd demonstrate the group role
play technique.

B. To give perticipants some experience in role playing
and conducting managing committee meetings.

C. To discuss the use of role playing in management
treining and cooperative education.

Target Populetion:
' Teachers under training from Cooperative
Treining Institutions
Group Size : 15 .~ 20
Material Needed : i) Name Cards for role players,

(for conducting .. _ .
Role Play) ii) Role Plgy briefs,
iii) Observation Sheet,
iv) Description of general situation
Hendout Material : Chapter on Role Play from Participative

(to be given to all ; . .
participants at the Teaching Methods published by CEMAS, ICA London.

time of summing up = 1) Voluntary Work in a Cooperative (Annexe—A)
as reference materiels) (Group Role-~Play Exercises)
ii) "Counselling Interview" (Individual Role
Play by Prof. S. Khandwela and
. Mr. M.A. Dechmukh)
Background Material : (a) "Role Playing" - pp 1 to 18 of chapter 14

(Participants to
obtain and read)

from An Introductory Gourse and Training
Methods for Management Development, by ILO

(b) Manual for Study Circle Leaders; by
pr. D. Vir, ¥cA BO EC, New Delhi

Further Readings : (d) 110 Manugement Development Manual 4,
' chapter on "Humen Relations, Case Studies
and Role Playing®




5. Participants to
Play Role :

6. Classroon
arrangelisnt :

7 Application in the
class :

-: 101 :=-

(b) Craig and Bittal : Training and Development

1.
2.
3.
bue
5.

Handbook Chapter 11, "Role Playing" by
Malcom E,. Shaw

President (Mr. Thomas)
Vice-President (Mr. Abdulleh)
Secretary (Mr. Promun)
Treasurer (Miss Murthy)

One Committee Member (Mr. Singh)

(two committee members arc absent)

1.

Some. furniture in a room, five chairs around
a table for role players. Other participants
will face the role players at some distance,
but should be able to hear the role players.

(1) Introduce role play and mention that in a

(2)

(3)

role play exercise thc participants are
asked to.imagine that they aré participeting
in a real 1ife situation, and to work out
their responses. It is quite different from
demonstration of & dramatic play in which the
actors show something to the -audience, they
already know. Alsc mention that a role pley

ig not a game but can be fun. There can be

- various types of role play, viz. groups role

plays and individual role-plays. Both types
can be used as effective training tethnique
in some menagement situations.

The main purpose of role playing is to let
the participants understand, experience and
appreciate the thinking aond feelings of
others whose role thoy are teking and playing.
It will help them in objectively percelving
in improving inter-personal relationship.

Give general instructions to all the role
players taat they should accept facts as
given and assume the attitude implied in
their »oles. When facts and events occur



8. Time Allocation

.
.
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that are not covered by their respective
roleg, the role players should make up things
that are consistant with the way it might be.
The feeling and the mode of behaviour should
be in accordance with events that transpire
in the role playlng process. After the role
is over, they ghould not continue to feel
offended, if their feslings have been Hurt

during the process.

(4) Give the general description of the situation,
Select five perticipants for playing
different roles, on a voluntary besis.

(5) Fifteen minutes before the role play
demonstration give cach participant his
respective role play brief and ask him to
read it alone.

(6) Give the rest of the trainees copies of
‘Obgervation Sheet (Anncxe-B) and ask them
to obgerve the béhaviour of role Players
during the process of the role.

(7) The process of role playing mey continue
for about 15 minutos., Tc make role pleaying
effective the instructor can use devices
such as doubling, rolec repetition, role

reversal, etc.
N 1

(8) Start the role play before the problem
situation is resolved. Soon after the role
play is over, ask the observers to give
their observations., They should use the
given nemes and not *he actual nsmes of
role players.

(9) The role players should be given en

opportunity to give their impressions as to
what transpired during the role play.

90 minutes (30 minutes for role playing and
60 minutes for discussion and summing up).
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Annexe-A
PART - II
Description of Ceneral Situation
1. There is a cooperative college being run by the National Cooperative

Union of an Asian country. In the year 1957, the employees of the college
formed a thrift end loan soclety. There are 36 members who regularly
contribute five per cent of their salaries as deposits. The office bearers
(who are honorary workers) are elected every year. The following are

active office bearers for the current year:

1. President (M. Thomas)
2. Vice-President (Mr. Abdullah)
3. Secretary (Mr. Pramaun)
4. Treesurer (Miss Mirthy)
5. Comnittes Member (M. Singh)

The President has received several compleints from the members
against the behaviour of the Secretary and the Treasurer,

2. The main complaint against the Secretary is that he is not entertain=
ing the loan applications in a systematic manner and the complaint against

the Treasurer 1s that she is not immediately issuing receipts for the deposits
and other payments received from the members.

3 The President cslled the Secfetary and the Treasurer and discussed the
complaints from the members. The Secretary and the Treasurer blamed each
other for the mis-management ond sald they have no time to devote to
cooperative work and are prepared to resign.

b To sclve the internal problems and to discuss members’ complaints

the President calls the meecting of Managihg Committee in which all the office
bearers and one Managing Committee IMember participate.
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1. The Role Play Brief for President (Mr. Thomas):

You are an active cooperator with & desire to serve the members and
also to motivate others for soclal service. Being the Vice~Principal of the
college, you do not have enough time to look into the routine msnagement of
the eociety and complaints of individual members. Mreover, you are usually
out of ctation on official work. Y.u try to persuade the Secretary and the
Treasurer to do their work properly and appeal to @thers to assist them in

discharging of their heavy duties. You, however, fail to understand
the difficulties of your collesgues in the cooperative.

2. Role Play Brief for Vice-President (Mr. Abdullah):

You work as a Personal Assistant to the Principal of the college and
ig not intorested in cooperative work. You are elected as the Vice-President
with the hope that you will get interested in the cooperative in due course,
but your heavy official duties keep you away from the routine management of
the cooperstive. You are not getisfied with the working of your cooperative
and are irritated over the behaviour of others. Some time you feel that

some of your cclleagues are not working honsstly.

3. Role Play Brief for Secretary (Mc. Pramun):

You are eo accounts clerk in the office of the college. You had
worked as Troasurer during the last year. You have a big family to support
end to increase your income, You have been trying to improve your queli-
fications through & part-time course in accountancy. Y- u want that more
honorarium should be paid to you, as besides your duties as a Secretary, you
claim to help the Treasurer in maintasining the accounts of the cooperative,
You do not like to hear criticism from any body for the voluntary work being
done by you. Your main complaint is that the Treasurer. does not know how to
neintein accounts, nor she tries to lcarn from you., You have to receive cash
unofficially from members, as the Treasurer is not aveilable after office

hours.
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s Role Play Brief for Treasurer (Miss Mirthy):

Tou are & new person in the cooperative., Yo u do not know, how to
maintain accounts of the cooperative. However, on receiving assurance for
assistance from Mr. Promun (Secretary) you had agrecd toc work as a Treasurer.
Your office duties do not sllow you to devote much time to do the coopegrative
work. You are given an opportunify to attend & training course organised by
the local District Cooperative Union., But you did not avail of the opportunity
becauseof your other pre-occupations and lack of interest. Your main
complaint is thet rnobody helps you in maintsining accounts not even the
Secretary who had assured you earlier, of all the assistance. Y»u also say
that the honorarium given to you by the cooperative is not enough. Mreover,
you demand some facilities from training centre, so that you can do the

Treasurer’s work conveniently, during office hours.

5. Role Play Brief -for Managing Committee Member (Mr. Singh):

.ou work as an mosssnger 0y in the college ‘and were elected as a
monaging committee member of the cooperative. You are a young man full of
enthusiasm and energy for the cooperative. Inspite of your heavy duties
outside the premises of the college, you attend to the cooperative work
assigned to you. You &lso try to attend meetings of the Munaging Committee
rogularly. Your main complaint is that other office bearers are not fully
duty conscious. Specially, the Secretary is not guiding the rembers

properly ond he is often showing partiality in processing loan applications.

-



-: 106 :-
Annexe-B

Obgervation Sheet

(To be given onl; to the observers)

The following items are furnished as a guide for observing what
the leader (President) did mend how others reacted.

1. How did the leader present the problem?
a. In presenting the problem did the leader have the attitude
of asking for help?
b. Did the leadsr present all the facts?

c. Was the leader’s presentation of the problom brief
and to the point?

d. Did the leader scrupulously avoid suggesting a solution?

2. Wwhat things occured in the discussion?

a. Did all group members participate?
- b. Was there free exchangs of feelings betweon group mekbers?

c., Did the group use social pressure to influcnce any of
its members?

d. On which member of the team was social pressure used?

6. Was the leader permissive?

f. Did the leader avoid daking sides or favouring any person?
g. Whet were the points of disagreement in the group?

3. What did the leader do tc help problem solving?

a., Did the l:aader ask questions to hold the group explore ideas?
b. Were all ideas accepted equally by the leader?

c. Did the leader avoid hurrying the group to dovelop a solution?
d. Did the leader avold favouring any soluton?

e. Who supplied the final golution?

f. What did the leader do, if anything, to get snanimous
agrecment cn the final sclution?
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conclugion: (not to be distributed smong participants)

1.

3.

Emphasize that Role Ploying is not a gamo but cen be fun, It
is a useful training technique which if well conducted has .
great learning potential for teaching empathy or the ability
to appreciate and understend emotions of other persons. The
situation depicted in role play exercise should be closely
related to work experience and needs of the participants.
(Objective A4)

The-Role Play is most effective when used for chenging attitudes
and thus for improving inter-personal relations in management
gituations. (Objective C)

Mention that the Role Play has different forms, viz. of group

rols play, individual role play and role play with or without
observers. (Objective B)

Point out the value of devices such as, doubling, role
repetition, role reversel in meoking role playing more effective.
(Objective A) :

Distribute copies of the whole role play exercise (Annexe A and B)
and other handouts caong all the traineges. Discuss the limitation
end importance of role play in improving humen relations.
(Objectives A & C)

Suggest some furthor readings on the subjoct.
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