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REPORT OF THE UNIVERSITY TEACHERS' •WORKSHOP HELD AT BANGALORE 
from 25th May to 5th June 1.962 
«

A Workshop of University Teachers was organised by the IGA Education Centre 
at Bangalore from May 25 to June 5, 1962. Ahout 25 participants from various 
Universities of Indid participated in the Seminar, The programme of the 
Workshop mainly dealt with the various aspects of teaching of Cooperation, such 
as place of Cooperation in academic teaching, review .of syllabi, review of 

' cooperative literature and production problems, teaching methods, and research 
areas in Cooperation. A few talks were also arranged with a view to provide 
the participants with information on latest, development0 in the field of 
Goopeirative policy and programmes. THe participants visited two rural credit 
societies, a marketing society at Mandya, Bangalore City Consumers " Cooperative 
Society and the Apex Cooperative Bank and the Apex Marketing Society,

The Workshop was inaugurated by Mr.Mangaldas Pakwasa, Ag, Governor of 
the Mysore State. Mr.B.Mathsson, Director of the ICA Education Centre, and 
Mr.VjMurthy, President of the Mysore State •Cooperative Union welcomed the 
participants.

A list of participants is appended hereto,

Acadetî lc Teaching of Cooperation - Background

The subject of Cooperation is usually taught in the Commerce, Arts and , 
Agriculture faculties of the Universities, There are considerable variations 
both in emphasis and co ntent of Cooperation in the syllabi from Univer^y to 
University in these faculties but by and large it could be stated that this 
subject has found more favour -with the commerce faculties' than the arts and 
agriculture faculties. Out of 38 Universities for vdiich information was 
available (l) for I96O-61, 31 Universities had commerce faculties, (2)

1 : There were 44 Universities in India in the academic session I96O-61,

2, ..Cooperation is also taught in 13 Rural Institutes located in various parts 
of India which have been established to provide higher education to the rurel 

youth in their own environment and prepare them for community development and 
rural services. The diplomas awarded by these Institutes are regarded as equi
valent to degrees of thg Universities. The diploma courses comprise, emong 
other subjects, three papers on Cooperation and practical training, A two-year 
post-graduate diploma course in Cooperation has also been introduced in two 
Rural Institutes,

In addition, several Cooperative Training Centres, established by the 
combined effort of the Reserve Bank of India and the Government of India,are 
engaged in In-service training of employees of Cooperative Departments and 
Cooperative Institutions. The Nationeil Cooperative College and Research Institute, 
Poona, imparts short training to senior officers of the Cooperative Departments 
and Cooperative Institutions and will henceforward also conduct research studies. 
There are 13 Cooperative Training Centres in the different States for training 
the intermediate personnel and 66 Cooperative Training Schools for Jiinior level 
personnel. The Central Committee for Cooperative training which was jointly 
established by the Reserve Bank of India and the Government of India in 1953

(contd, p,2)



In conmerce faculties of 21 Universities the subject of Cooperation is included 
in the syllabi as an optional paper. In- the commerce faculties of six Universi
ties viz, located at Bombay, Gujarat, Anand, Baroda, Andhra and Kerala, there 
are two or'three papers on the subject which is taught in a fairely intensive 
manneri

•In Andhra University a post-graduate diploma in Cooperation has been 
instituted for which students holding B,A. and B.Com. degrees are admitted 
while in Baroda University there are one year under -graduate and ,post-grsuiuate 
diploma courses in Cooperation. Both these Universities have established 
departments of Cooperation with specialised staff.

In the arts faculties of most of the Universities 1iie subject is taught 
as part of economics courses and some topics on Cooperation, are included in 
the syllabus on Indian economic problems. In a few Universities there are one 
or two papers on Cooperation at the M.A. level.

In agriculture faculties, although professional training is imparted, 
the emiphasis is placed to a large extent on severely technical aspects of 
agricultural science such as plant breeding, horticulture, plant pathology etc,
A few topics on Cooperation are included in a paper on agricultural economics 
The limited attention given to Cooperation may perhaps be because Cooperatira - 
is regarded more as a part of social studies than a professional course for 
agricultural students, (.3)
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(contd.)
wak incharge of formulating training programmes for the senior, intermediate and 
junior personnel, coordinating the activities of the various training centres, 
and was directly administering the training centres for the senior and the intei^ 
lediate personnel* The junior training schools were run by the State Governments, 
Cooperative training work has been transferred during 1962 to the National 
and State Cooperative Unions which have now undertaken to run. the various 
training centres. A Committee for Cooperative Training has been constituted 
by the National Cooperative Union of India to be in overall charge of directing, 
'ormulating and coordinating of the training programmes of the various 
training centres, anr̂ operating the National College,

3 ; Government of India, Ministry of Community Develo|)ment, Panchayati Eaj
and Cooperation : Report of the Study Team on Cooperative Training - Vol,II pp.



It was recognised that the nain objectives of University EducSition are 
three-fold : (i) to provide leadership in all walks of life, (ii) to train profes
sional people and technicians in important fields in the life of the conntiy, and
(iii) to train research workers, and to expand the frontiers of knowledge in 
the various academic disciplines through the researches of the Univer^ty teachers 
'themselves. In the early stages, Universities all over the world were based on 
the liberal aims of ed\].ce,tion, which, in the words of Cardinal Newman, were to 
give "a man a clear conscious view of his own opinions and judgements, a truth 
in developing them, an eloquence in expressing them and a force in urging them.
It teaches him to see things as they are, to go right to the point, to disentangle 
a skein of thought, to detect what is sophistical and to discard what is irrelevant. 
It prepares him to fill any post with credit and to master any subject with 
facility". University education was thus so fashioned as to result in the 
creation of men, who, because of their vision, intelligence and breadth of outlook, 
would become the initi-p.tors of social and economic progress as also progress in 
the world of ideas. The tradition of Brahminical learning in India, which was 
weighted in favour of literary and philosophical study, as well*' as thfe glamo\or 
of the modern administrative civilians, who were brought up in the libertil 
tradition and were occupying leading positions in the governmental hierarchy 
reinforced the liberal education attitudes of the University authorities and 
University-educated men in India. The acceptance of the second objective by the 
Universities viz. * pro-’/iding professional and technical training has been rather 
slow and it has conte about, in the case of many technical subjects after prolonged 

. struggle on the part of scientists and technicians all the world over. The 
courses in engineering^ medicine and law are the oldest but new occupational- 
type courses, such as in architecture, nursing, home sicence etc., have been 
added, as industrialisation progressed and the need for various kinds of personnel 
was felt.

The Cooperative Movement would deser*ve a place in academic teaching in 
the Universities on several grounds. Firstly the Cooperative Movement has a 
distinct ideology, which envisages control over economic institutions by the 
user̂ raembers and distribution of the surplus in proportion to the utilisation of 
the services by members. The role of capital as a productive agent is recognised 
but it is no longer the arbiter of economic destiny of people. The returns 
to capital are limited to a fixed quantum. While it is true that Cooperation 
is not a militant ideology and does not aim at ugurptlon of political power, Q 
its distinctive appeal lines on its emphasis on the worth of the Individual, on / 
equality of one man -wa-th the other, and its trust that ordinary men can, through 
combined economic power, take their fate into their own hands and fashion a 
better sooial and economic life for themselves. From modest beginnl^s of a 
small shop on Todc Lane, in Rochdale in U.K., the Cooperative Movement is now 
a Tvorld-wide movement spread over 53 countries and comprising 174*4. mll3-lon 
members.

Secondly, the Cooperative Movement in India is on its way to becoming 
an important segment of *the social and economic system of the country. Introduced 
purely as a credit movement, Cooperation has ramified in many fields of economic 
activity which include, among the important fields, cooperative marketing, coope
rative processing, industrial cooperatives, cooperative dairjdLng, consumers^ 
cooperation and fisheries cooperatives. In so far as service cooperatives are 
concerned, the Moven.ent has now iri.thin its compass almost the entire rural-. India.

Place , of Cooperation in Academic Teaching:



The accelerated pace of the Movement during the last ten years has been 
no less due to conscious governmental policy and planning. Cooperation has 
been regarded as one of the vital neans of achieving economic progress. The 
Government of India has stated that the character of economic development in 
India with its emphasis on social change, provides a grdat deal of scope for 
the organization of cooperative activity, and has declared that the building 
up of a cooperative sector as part of the scheme of planned development is 
one of the central aiius of national policy.

The requirements of leadership and personnel for the cooperative movement 
of the size and diversity as 'in India are immense. The Government and the Reserve 
Bank of India have built up n network of cooperative training centres to provide 
basic training to the enployeos of the cooperative departments and institutions. 
The Rural Institutes have also introduced Cooperation courses which give 
fairly intensive training. These developments are of comparatively recent 
origin and it is not possible to evaluate their results. It is needless to 
emphasise, however, that tho contribution which the Universities could make to 
the teaching of cooperation -wou].d be significant in view of the possibilities 
for them to build up specialised departments and the availability of qualified 
teaching staff in allied subjects. The groirth of knowledge in the subject would 
also take place on account of the research work in the Universities and the 
Movement would stand to gain through a dispassionate analysis of its problems.
One of the fundamental problems of the cooperative movement in India is lack 
of dynamic leadership. Although the Movement is about 60 years old, by and 
large it has not attracted nen of outstanding abilities. If the Universities 
recognise the significance of the cooperative movement and introduce courses 
in cooperation', as also undertake researches in the subject, it is bound 
to create a reservoir of knowledgeable men out of whose ranks leadership for 
the cooperative movement might emerge.

Thi3?dly, as indicated earlier, the Universities and technical colleges 
are training ground for the future leaders of the nation. It is important that 
this elite-key men in politics and government, parliamentarians, lawyers, 
economists, educators, physicians, engineers and agronomists - should acquire 
knowledge of the cooperative movement, and its aims and achievements which will' 
at least enable them to recognise Cooperation when they come across it, and to 
deal with it with due regard to its distinctive nature, and which will give them 
the ability to think and build not merely in terms of government department 
or limited company but also in terms of Cooperation . (4)

The Workshop felt that the objectives of academic teaching of cooperation 
may be summarised as follows :

a. to develop in the students an understanding of the cooperative 
movement and capacity for its critical apprisal)

b. to 'develop in the students faculties of thinking, a questioning 
mind, capacity for critical analysis and a sound judgement}

c. to train students for leadership positions for cooperative
institutions, cooperative departments, the movement and rural '
development work as a wholej

-ti--The--University Grants Commission has recommended :
1. the introduction of a. one-year or two-year diploma course in 

Cooperation in a few selected Universities and,
2. an optio-nal grouping for courses in commerce, economlcs~and-agi*ic\il- 

ture both at the under'-graduatê  and.post-graduate levels.



d. to mest perfjonnel needs of cooperative institutions and 
departments by imparting technical competence, and

■e. to equip the students so as to enable them to motivate
people for formation of cooperative societies end cooperative 
action i.e. to training the -students for cooperative extension 
work.

Where students have already gone through a basic course in Cooperation as 
provided in B.Gom courses in Ahdhra University, the objectives of post-graduate 
training in cooperation would be to provide advanced training and specialisation 
in a selected field of cooperative activity^ and in imparting to the student 
a theoretical and practical loiowledge of research methodology.

In the discussion on the question viz, vrhether cooperation could be_ 
introduced as a separate discipline in Jniversity study, the working groups 
had different opinions. One group felt that on principle there 6ould be no 
objection to regarding cooperation as an academic discipline, and that it 
was feasible to work out a suitable grouping of papers on oooperation and 
other allied subjects for .m honours course in cooperation. The other two 
groups felt that in view of lack of adequate literature and the present stage 
of development of the subject, Cooperation could not be treated as a separate 
academic discipline.

In practical terms, there v;as, iiowcver, general agreement about the place 
of cooperation in tiie various courses. Keeping in view the objective of 
orientating the future leaders of the country-regarding-cooperation, whatever 
profeeexoth-they-may- take, it was suggested that cooperation should form part' of

■ "'"general education papers" in all faculties, and particularly in arts, commerce 
and agriculture faculties. Secondly, in B.A. (with Economics or Sociology) 

s , B.Gom and B.(Agri)/courses, the curricula should give greater weightage to coope
ration. Cooperation could also be introduced as one of the elective or 
special subjects at the B.A. and B.Gom. level, particularly in honours courses 
in order to impart advanced Imowledge of the subject to those who want to stuc^ 
it. It was suggested that elective cooperation subject/include the papers ; /^ould
(i) principles and practice of cooperation and (ii) history of cooperative 
movement in India and abroad \-rith special reference to U.K., Germany, and 
Scandinavia , (iii) cooperative law and administration.

In regard to practical training, it v;as suggested that where cooperation’ 
course offers one or more papers, the range and depth of practical training 
would have to be much greater. Where cooperation forms only a part of a paper, 
observation visits to a few cooperatives may suffice.

Thirdly, it was felt that specialisation in cooperation at the degree level 
may create employment difficulties in terms of reduction of alternative oppor
tunities and hence, degree courses should be somewhat broad-b(ised. Specialisation 
in cooperation coiiLd therefore, be best introduced at the post-graduate level by 
instituting post-graduato diploma courses in cooperation. For the post-graduate 
diploma students all the three elective subjects metnioned earlier for degree 
courses should be compulsory and the topics siiggested should have advanced and 
intensive treatment. Besides the papers compulsory to all, there should be 
one or^two remedial papers e.g. a graduate in economics may be given additional 
paper in accountancy aiid a graduate in agriculture may be given additional 
papers in economic theory and accountancy. Some of the following subjects
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may be included as allied subjects:

i. Rural Econonics
ii. Saciology and Rural Sociology
iii. Economic Planning 
iv. Banking
V. Metholology of Social Research 
vi. Accounting and Auditing 
vii. Community Development and Pancbayati Raj Institutions (lo'bal administration) 
viii. Statistics

At the post-graduate diploma level preparation of a paper -based on project 
study of a cooperative problem or some cooperatives should be an integral part of 
the curricula.

It was also pointed out that students of some Universities who had acquired 
post-graduate diplomas in cooperation had difficulties in getting employment 
in either the cooperatj.vo departments or institutions. Stipulations that these 
students will have preforGntxal treatment in recruitment policies of State 
Governments had not been of much holp. It was suggested that the cooperative 
department of the Government of India should study the demand for cooperatively 
trained people and should try to coordinate the institution of additional coopera
tion Courses in the Universities and that the recruitment' policies of the State 
Governments, Reserve Bank of India, Qtate Bahlc of India, apex cooperative 
institutions etc, should give due weightage to the post-graduate diploma.

It was felt that training provided in the post-graduate, courses in some 
Universities v;as of the sam.o nature as that provided in the regional cooperative 
training centres. A question T,;as raised by several participants that,̂  when the 
Universities tur^ out adequate number of properly trained students, would it be 
necessary for the regional training centres to continue. As more Universities 
start providing basic training courses in cooperation, these training centres 
should gradually shift the emphasis in their training programmes from basic 
cooperation courses to much more practical and job-oriented training and refresher 
courses and seminara.

The question of teacher-training was discussed in the context of introduc
tion of cooperation diploma courses in the Universities, At present teachers of 
cooperation are usually those who possess post-graduate degrees in economics or 
commerce, and have teaching or. research ejqperience. It was suggested that 
cooperation should be regai’ded as a separate department for purposes of academic 
acMinistration and that these dopa3rbinents should also provide facilities for research 
and extension work. In ordei- to strengtlien the teaching of cooperation, the 
following steps were suggested :

1. the Universities mifht secure the services of Deputy Registrars 
from cooperative departments, having appropriate academic quali
fications, as in Andhra and Aiinamalai Universities.

2. those'teaching the subject of cooperation at present might be 
given field experience through institution of research fellowships 
for specified periods.



• 3. Teachers of the subject should associate themselves with the
movement throu.gh membership in cooperative societies, and 
participation in seminars and conferences of the movement.
AIsq special training seminars of teachers could be airanged,

U, Some of the activities in the University campus shovild be organised 
on a cooperative basis such as cooperative canteen, cooperative 
stores, hostel cooperatives etc., and it should be the responsibility 
of cooperation teachers to promote and develop such societies.

Review of Gooperativo Literature

The subject was discussed from the point of view of uptodatenees of the 
relevant literature, availability of material on cooperative movements abroad, 
gaps in the existing material, and production aspects.

Text Books

A text-book war. proscrib3d and obligatory reading in terras of the syllabus, 
presented a factual description of the subject, and although it discussed the pros 
and cons of an issue, it did not generally present a point of view. However, in 
practice the subjective element can never bo completely absent, since the latter 
would show itself, for instance, in the varying emphasis given by the author to 
the various aspects of a problem. The wi’iter of a text-book would need to keep 
certain considerations in view, such as level of students' knowledge of the medium 
of instruction, division of the subject matter into proper chapters, clarity of 
expression, and last but not the least,̂  the level of imderstanding of the audience. 
As regards the scope of coopei'ative tert-books, it was felt that a cooperation 
text-book cannot merely content itself by outlining cooperative principles 
and organization. When the techniques of cooperation are applied to various 
social and economic spheres, the movement obviously has to deal with varied types 
of social and economic problems.. In any sphere of cooperative activity, these 
social and economic problems are as important as the technique of cooperation 
and the structure of cooperative organization, A text-book on cooperative 
marketing of -agricultural produce, for instance, has to deal not only with the 
organizational structure of cooperative marketing, but will also have to deal 
with, to a large e::tent, problems of agricultural marketing as such. Knowledge 
of economic -and sociological problems, therefore, is essential, for a student of 
cooperation. Different areas of economics and sociology contain a large body 
of knowledge and analytical details which' could be easily utilised by teachers 
of cooperation. Books both in political science and sociology have discussed 
the problems of concentration of power in an organization, causes wliich create 
this situation, and the ways in which internal checks would help to hold the 
various opposing groups in a state of heolthy tension with each other thus 
iuaintaining democracy. In prescribing tox±-books to students, therefore, teachers 
should take a broader view ".nd not confine their suggestions to books dealing 
strictly with the cooperative movement.

Cooperative Movement in Foreign Countries

Syllabi of cooperation courses in Indian Universities require the 
students to know about cons-umer cooperation in U.K., and Sweden; Cooperative 
credit in Germany, Italy, France, Sweden, Australia, U.K., and sometimes in the' 
UiS.A.; producers cooperation pjid cooperative marketing in Denmark, ]JSA and 
Canada; cooperative farming in Israel, Russia, China, Yugoslavia,



Czechoslovakia etc; industrial cooperatives in Japan, China, U.K. and 
/in France and certain other forms of cooperation/particixLar countries. In regard 

to the study of foreign cooperative movements, it was agreed, that cooperative 
practices found effective in foreign coiontries could not .always be adopted in 
a student's o\-m. country on account of the differences in economic and social 
conditions, and hence careful analysis of the movements in foreign countries 
should be made with a view to finding €ut possibilities of utilising foreign 
experiences.

The cooperative credit movement in India is modelled on the Raiffeisen 
system of cooperative.credit and banking in Germany. The Raiffeisen system 
is century old and during this long period it has undergone a number of modifi
cations in some of the original principles and pattern of credit organization. 
However teachers in our Universities usually rely upon the Nicholson's report 

/and on land/agricultural banks, on J.R.Caliills's excellent report on "agricultural 
credit and agricult iral cooporation in Germany” or on C.R.Fay's "Cooperation 
at home and abroad". ĵxcellent though these bookp are from the point of view of 
wealth of material,analysis 5 in treatment and explanation, they are pretty old 
•and hence their value .Cor teaching purposes is considerably reduced. Lack of 
uptodate material Is thus felt in. regard to cooperative credit in Gemany, 
the farm credit system in America and some other foreign movements. In regard 
to land moartgage credit the teachers rely on Belshaw's "the provision of credit 
with special reference to agx-iĉ jlture", This book is of some help 'with regard 
to England's agriC'jltural land mortgage cooperatives. However, so far as 
agricultural credit systems in France and Sweden are concerned, practically 
nothing is available by wa;7 of reference material to ‘the teacher.

•

In regard to farming societies, in Rusdia, China, Yugoslavia, Q-zechoSlovakia 
and Israel etc. it was felt that it was rather difficip.t to know about the' correct 
position or the recent developments in China, Russia and several East European 
co-untries. Since the report of the Indian Delegation on Cooperative Farming 
in China came out, considerable shifts in policy have taken place in that country. 
In logoslavia reports available show that a preference has been manifesting 
there towards the traditional individual farming. It was felt that syllabus 
on cooperative farming was drax-m up long time back and stood In need of consi
derable reviaion. Books and reports on the ŝ b̂Ject should be carefully selected 
so as to ensure an uptodate, correct and balanced understanding. Other areas 
in respect of which literature on cooperative activities abroad are either not 
available or not adequate include (i) industrial cooperation in Japan, China, 
England* and France, (ii) housing cooperation in Scandinavia and (iii) labour and 
construction cooperatives in Italy, It was felt that/comparative study of /a 
consumer cooperation in UK and Scandinavi.an countries incorporating developments 
în regard to the parliamentary organization, management structure, relationship 
between the primary and ^̂ holesale, and cooperative education and training would 
be of considerable val''e ô the students of cooperation.

Translation of Forei.gn Material

In regard to the availability and use of foreign literature, it was pointed 
out by various participints that literature in most of the foreign countries such

■ as Germany^ Scandinavian countries, Switzerland, France, Italy etc. was usually 
available only in their languages and very little in English. Translation of 
such material was therefore neceasary. In translating material from foreign 
books it was essential that originality should not be lost and the material should 
as far as possible be adapted to Indian conditions. Adaptation of foreign 
literature therefore called a thorough ’knowledge of not only the foreign movement 
but also the Indian Mo/ement. Reports of the study teams sâ it by the Government 
of India to foreign co’ontries contained useful material--on foreign movements
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which could be utilised with advantage by the teachers. It was also suggested 
by'the Workshop thai the ICA Regional Office and Education Centre-with its 
world wide contacts should help the Universities in securing coop^ative lite
rature. It was indicated that the teachers when requesting for li/terature 
should as- far as possible make a detailed statement of their requirements.
The ICA could then approach the concerned cooperative movement abroad to 
obtain the required literature, or summary translations.

Literature on Indian Movement

Although some books wore already available for use of students of coopera- 
tion, there were practically no text books on the subject which conformed to 
prescribed syllabus in the Universities. It was felt that the existing 
literature on cooperation was generally a good attempt at compilation of avai
lable informatioii. and consiĉ erable data was pressed into the publications, but 
a fairly large number of books suffered from lack of unity, cogency of treatment 
and analysis of the matter presented.

The following areas were indicated by the Workshop wherein the need 
for literat'ure was specifically felt,

i. History of Cooperative Credit in India : Diiring the last half century 
the cooperative credit structure has gone through a number of important changes. 
There had been, for instance, rethinking of the basic principles of organization, 
structure, function and management of agricultural credit cooperatives. Land 
mortgage banking has also made notable progress in some States of India.
Numerous committees and commissions have investigated into the subject of 
agricultural credit, the last of which viz. the Rural Credit Survey Committee Report 
initiated far-reaching developments in the cooperative credit movement. All 
this material, found in different sources, could be utilised for the purpose of 
bringing out an authentic well-documented text-book on cooperative t:redit in India.

ii. The second gap in the cooperative literature is in the field of 
cooperative marketing. It would be of great advantage if some book on coopera
tive marketing is brought out which treats the subject in the larger setting 
of rural economic and social structure and discusses developments in the 
field of regulated markets, storage and warehousing, and the inter-relationship 
between credit, marketing, processing, and consumer cooperation.

iii. The third area is in the sphere of cooperative farming on which a 
large volume of material, both theoretical and ideological, has come out.
It was felt that some of this current literature was of propagandist value and 
the teachers should be careful in their use so as to not to give the students 
an overdrawn picture.

iv. A publication on industrial cooperation dealing with, among other 
things, developments which have taken place on account of the activities of«the 
various boards specially created for promoting small-scale and cottage indus
tries, would be of considerable help.

V. Othor subjects on which-material is required relate to the administra
tive set-up of the cooperative departments and its functioning, ikjÎ  of 
cooperation in social and economic development, ^



In cooperative literature in India, there is lack of emphasis on the socio
logical aspects. There are questions like group cohesion, loyalty, leadership 
etc. which can only be understood through sociological studies.

Government Reports

Nicholson and Maclagan Committee Reports have been reprinted by the 
Reserve Bank of India. Similarly, it would be extremely useful if publications 
like important reports of the Provincial BanJcing Enquiry Gommittees, the 
Indian Central Banking Enquiry Coinniittee, parts on cooperation in the report 
of the Royal Commission on Agriculture in India, the report of the Agricultural 
Finance (Godgil Comiaittee), some important reports of the Registrars'
Conferences, etc. whioh are now not available could be reprinted by the 
Reserve Bank of India or the Ministry of Cooperation,

The review of the cooperative movement and the statistical statement 
brought out by the Reserve Bank of India as also the reports of various coopera
tive departments of the State Crovemments were usefi£L source of material for 
teaching purposes. The value of these reports could be considerably increased 
by reducing the time lag between the coliection of data and the publication of 
reports* it was felt that there was lack of uniformity in presentation in the 
reports of cooperative departments as between different States and sometimes 
from year to year vdthin the same State.

As regards the uptodateness of text-books, it was felt that in a developing 
subject like cooperation no text book was likely to remain uptodate for more 
than a year or two. There vas therefore a standing need for periodically 
revising all the text booksj so far as current developments were concerned, 
the teacher should place considerable reliance on the journals brought out by 
the cooperative movements and the cooperative departments.

Production of Cooperative Material

It was x’elt that small amoiznt of literature on the subject of cooperation 
was due to lack of practical knowledge on the part of academio' men and inability 
of people in the field to write and express v:ell. A collaborative effort 
therefore between the field people and the University men vrould help in bringing 
about the right type of literature. National agencies like the National Coopera-> 
tive Union of India o:? the Central Ministry of Cooperation could constitute 
a small board of editors to deal with questions of production of text-books 
and cooperative literature. They could commission people on an adhoc basis 
to prepare publications". Another way in which literature could be rapidly 
produced is by joint authorship by academic people. The lack of analytical 
literatxare on cooperative movement largely stem from the fact that comparatively 
not adequate research \<rork was being done in the subject. Suitable text-books 
with creticial and analytical approach can be brought out only when adequate 
volume of research reports and papers are available to the writers.

It was suggested that an "article’service" could be started by the ICA 
Education Centre, with the help of University teachers. A small committee of 
University teachers could be constituted to decide on priority of subjects, to 
indicate journals from which articles could be selected, and in making the 

/the final selection of art.icles to be included in/"article service", A preliminary 
selection might be done by suitable distribution of work among the different 
University teachers who could be assigned specific fields and commissioned to 
do the job. The articles selected could then be mimeographed and reproduced
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in a journal or newsletter brought out by the ICA, In order for the University 
teachers to be able to do this and also for teaching purposes, it was felt that 
a well-stocked periodical library was essential.

Another important source of material was dissertations prepared by University 
students in fulfilment of requirements of master's and doctorate degrees. These 
dissertations however were not available to the teachers and the s tudents since 
many of them remained unpublished* Copies of dissertations however are invariably 
placed in the University libraries for reference purposes.
It was noted that the inter-miiversity board in India brings out every year a 
list of Phd./D.Litt./D.Sc. dissertations either in progress or completed and 
approved for the degrees. Sometimes such documentation in regard to research work 
is also done by the Indian Society of Agricultural Economics. It was suggested 
that the ICA should bring out an annotated bibliography of the various dissertations 
-submitted by the post-:_~raduate students. Such information would be helpful in 
avoiding duplication of research xTOrk and in providing useful source material to 
the research workers. After such a bibliography was brought out by the ICA it 
would be quite easy to provide a regular information service regarding research 
work done in the field of cooperation. A small committee comprising three University 
teachers (i) Dr.S.B.Rfngnekar, Panjab University, (ii) Dr.K.N.Naik, MS University 

/ & of Baroda/(iii) Dr.P.R.Baichwal, Bombay University, was constituted in order to 
draw up the necessary questionnaire for the purpose.

Teaching Methods '

The choice of teaching methods would be governed by the (i) objectives of 
teaching (ii) the ability of the teachers, (iii) the level of the students, and
(iv) the examination system. The last three viz, teaching, learning and examina
tion constitute a unity of functions which should contribute to the total 
purpose of education. The objectives of higher education in cooperation are to 
develop among the students an understanding of the Cooperative Movement, to develop 
faculties of thinking and an inquiring mind, capacity for critical analysis, 
judgement and leadership qualities and in addition, to develop professional 
skills and technical competence among students.

The second important constituent in the educational system is the teacher.
The teacher's knowledge of the subject - his studies for keeping abreast of the 
growing knowledge in the subject, and his own research activities, and familiarity 
with vai-ious teaching methods, play an important part in the teaching process.
It may also be stated that generally speaking, teachers at the University level are 

not required to possess knowledge of teaching methods although it is most vital.

The third.important factor is the student himself. It needs to be recognised 
that all students do not have the aptitude and ability for higher studies and 
hence careful selection is most vital. If it is assumed that the present examina
tions give a rough measure of student's capabilities - it would be seen later that 
the present examination system is far from satisfactory - a high failiure rate 
to the extent of 50!̂  at the B.A., B.Sc., and B.Com. levels indicates tremendous 
national waste of resources and human energy. The best efforts of a teacher would 
be of little avail if the material -available to him is of poor quality.

The teaching methods and the examination system are closely interdependent. 
Examination , truly speaking, means evaluB.ting the progress o'f the student and 
should be such as contributes to the total objectives of education. The present 
examination practices suffer from a number of serious draw-backs and have a verjr_ 
deleterious effect on the teaching process. In the pî sent_.system.
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IS an annual ritual of setting up a question paper to which students are expected 
to provide essay-t ’̂pe answers. It is directed mainly at testing, memory and does 
not satisfactorily meayui-e thie critical power and intellectual development of the 
students. Further^ the crucial examination for the students generally is the 
final arnaual examination and tho mid-tena and end-of-session examinations do not 
enter into the final evaluation of the students* It is no wonder then that in the 
present teaching aqd learning processj there is an overwiielniing emphasis on 
cramming the minds of the students with information and not on developing the 
faculties of thinking and critical analysis. There are a plethora of guide books 
and guaranteed success books available in the market to help the students to pass 
the examinations. Even professional guess malccrs exist to suggest likely questions 
to be asked at the ensuing examir^tions.

Lectures

The above factors combined together are responsible for an overwhelming 
emphasis placed on the lecture os the main teaching method. The traditional 
lecture method has its advantages and will have a place in any educational system. 
It could be used to present in a systematic form knowledge available in various 
sources, particularly the journals, and he?.p students understand various view 
points on a particular problem and situation, and their implications. The 
teacher can open up new viste.E of thought among his students by his wide-ranging 
knowledge and stimulate them to think and search for more knowledge by well-direc- 
ted reading. However, under the Indian system the analytical and critical 
expression of the teacher is under heavy pressure, firstly, from students who 
demand that the teacher dictate them notes on various topics for their future 
use, and secondly, from college authorities to show a satisfactory rate of 
passing students. The lectures then obviously have to be aimed at helping the 
students to cross their examination and tend to be more informative than analy
tical. Excepting a handful of students who may do extensive reading, the 
majority of students are content to depend on lecture notes and guides. Most of 
their time is devoted to memorising and I'illing up their minds with information 
and facts rather than to self~study devoted to proper assimilation of informa
tion and analysis of problems. The lecture method, hence, in the form in which 
it is used and unsupplemented by other methods, suffers from very serious 
limitations. It is a one-way traffic and does not involve the students directly 
in the learning process. The lecture car at best guide the student and if the 
studentstudy remains limited to lecture notes and guides, the knowledge acquired 
by him would be superficial. The mind of the student in the sense of 
developing analytical faculties cannot be trained through lectures alone.

The lecture could be made more effectivê  by turning it into a continuous 
discussion between the students and the teacher. After giving a short exposition, 
say, of ten or 15 minutes, the teacher could pose leading questions and involTe 
students in carrying the discussion fixrther. Irrelevant questions could be 
left out politely while any useful points suggested by students could be taken 
up and expounded furth_r. Alternatively, the teacher can use the last ten to 
fifteen minutes of the lecture period for a discussion and also for ascertaining 
the extent to which students have grasped the subject. Secondly, the teacher 
may circulate the synopsis of his .lecturc and give references for further reading. 
Thirdly the lecture could be niade more interesting by use of various -teaching 
aids and demonstration material like the black board, maps, hhartŝ -etc.
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The second category of teaching methods are those which place greater 
emphasis on studentvj ' own ’'̂ ork. The tutorial method which has acquired great 
reputation ir Cambridge and Oxford Universities places main responsibility of 
learning on. the student himself and provides for effective guidance by the 
teacher. Although there f'.re some variations in the system between Cambridge
and Oxford and the methods of its implamentation, in broad terms, the tutorial
system comprises in the student's meetihg their tutor alone or in pairs once 
a week. In some o+her Uriversities in the U.K, 5 to 6 students meet the 
teacher in a group. The tutorial is usually of one hour per week for each 
'student. In most cases^ the lecturer himself -<̂ unctions as a ,tutor and no 
separate tutors are appointed. ‘I'he student is given a task to study, suggested 
relevant books tĝ  read, and he -‘s asl'ed to prepare, on the- basis of his study, 
a written essay. The essay is then discussed in the weekly meeting -with the 
teacher who discusses it in such a manner that it stimulates and provokes 
argument and discucsicn.

The 'tutoriiu is an G:ctremely irforraal system, takes place in the teacher-' 
study and is hir;hl., p^rpcnal in .̂he sense ohat the students are encouraged to 
argue and not merel-'̂  to listen, and in the a-ense that the teacher's primary 
concern is with aa' i st̂ iaen'u "'s individual work and problems. Complete 
discretion is l^ft oo teacher in the matter of assigiiing t^sks which may 
be close to the ex£.iiination system or more wide-ranging. An abler pupil 
is given a freer rein since the emphasis is not on what is taiight, within 
limits, but how wel._ it is taught from the point of view of training the 
pupil's mind. The system has the folloxdLng advantages :

1. The student ras to work regularly throughout the year.
2. He is assigned reading so that his knowledge grows and 

becomes vride-ranging,
3. In preparing a paper, he c'̂ illects facts, assimilates and •. 

analyse;-' 'hem̂  This develops in the student faculties- of 
independert st icy .nd thinlcing, and capacity for crititial 
aualysls al ■'io f-cil-ity in expressing ideas,

4-. The student has t,o aiscuss and defend his arguments with the 
teaciier. Thi;j dave].op3 in the student pov;er of expression 
and confiderce for handling discussions.

5. His work is guided by the Poacher so that his reading is not 
haphazard but on v;ell~determined lines^ The student receives 
individual att:;rtion

Group Discussion .Methods

The Ijbeval arts colleges arid miiversities in the USA place greater 
reliance on grou’o a'scu!'!£:icn̂  Lian on the formal lecture as a method of 
instruction. Thu '?‘̂ude.i''s -â e placed in.-discusaion--groups, each of which 
consists of ten to 'ift- r. A few days before the day of discussion the 
teacher suggests t'̂ iding asLiignmentc to his class and the students are 
expected to read th ̂ si'ê ert-d -aterial before coming to the group discussion**. 
Then discussion is nelfi -:,ir,orip the students with the help of the teaciier.
Although the group ĉ .is-'iuscx-n achieves some of the advantages of the tutorial 
method, the trainirg given i 3 not as thorough and. rigorous as in the 
tutorials.

Tutorial Work



u
Seminars

The terTTi ’’seminar" is used for the written work done by post-graduate 
students and discussic is f-î reon. They are req̂ uired to make a study of a 
particular aspect o- c problem and prupeire a paper which is then read before 
a group of stuaents anr' a teacher. Tho paper is discussed and the writer is 
asked questions^ criticised a-id raqiiirud t^ «:cplain his views in the light 
of the comn ̂ nts and observations of tie participants.

Pro.iect Method ; Case Studies an;̂  Rosearch

In physical aciences, the student acquires practical knowledge by carrying 
on experiments in the laboratory. Ir social sciences the laboratory is the 
society or organizations where tho studen+ must go and study life situations 
in order to acouire first hand knowledge, "̂ his applies to the cooperative movement 
also. Case studies axu'' research could b^ an important tool of practical training 
 ̂since it would ĉ ive bo thd sxuderts an -insight into the problems of the 
cooperatives and tr'ai:.i them •’’■i .av>thodj of collecting relevant information 
having p bearing on th" j.Tob].em_, methods nf mialysis of tho information collected, 
and arriving at apo"oajhes tc d dl v'th hhese pr-blems. From the point of 
view of training the s+iL>nts ' ulnds, leveloping critical faculties in them 
as also the ebilit/ to r.t J. v̂ ît,, actual ife situations, the case study method 
is likely to be of re. o va?

For the post-gracaa'-e u.iploma students such cose studies or researdi work 
may be for a period of four oo six monthvT and the student may be asked to 
prepare a report thereon.

The consensus of opinion in the group was that wiiile the lecture method 
cannot be entirely dispensed with under the present conditions, it should be 
supplemented by other methods such as tutorials and group discussions in order to 
involve the student;̂  in the process of learning and to establish a two-way 
commuxiica.tion uetween the teachor and the taught. The nixmber of teachers would 
have to be enlarged if individual attenti.on was to be given to students in the 
tutorials, and the student-tcacher ratio wor,ld thus have to be much more 
manageable than at present. The libraries in the Universities vrould have to be 
strengthened so that sufficient number of copies of important text-books and 
reference material wcro available. In order to facilitate holding of students- 
teacher discussions or group discussions, accommodation for the purpose lould 
also have to be pi-ovidcd.

The present system of examination î as not conducive to adoption of new 
teaching methods, Tt was suggested that adequate weightage should be given to 
the internal assessment comprising cumulr.tive records based on the tutorial 
work of each student, rnless tutorial nwthod was integrated into the evaluation 
system, it would be difficult to make tho tutorial system effective.

Practical Training

Practical trainin ah. ''■'e dij’eCo(-->i at (i) familiarising the students 
with the working of '̂ noon̂ '̂‘itiV'.> Ans and understanding their problems, and
(ii) at training the ti-dunt) in i."'-nethods of collecting data relevant to the 
particular probl'3in end analysing the data so that they would be in a position 
to deal with actual prcolums lAen ĥt/ start working in the cooperative movement.



Observation Tours

This is the l.sû .1 riiethod adopted by various training centres for practical 
training. The trainees are taken to Vifsit various primary and secondary coopera
tive institutions. Observati"̂  i toi-X'S fair>iliarise the students with the organiza
tion, activities, of cooperatives xid g^ve them an opportxinity to discuss
problems with the leaders arjd officers of cooperative societies. Secondly, in 
the course of their tears, the students can also collect bye-laws, annual reports 
and get th4 models of various kinds of records used in cooperative societies.
They could also tn a cert.ain extent '̂ an.iliarise themselves with the actual 
procedures used. ObsfiiTration tours, however, i,o be fruitful should be properly 
planned. The trainee"̂  shoiJ, be given broad features of the societies to be 
visited and they shou.ld f̂ !̂Pulatu |,oipts on which information is to bo 
collected. Secondlŷ ,, the b ',ch of trainees to be taken into an institution 
should not be ovejly largf". , a- ti’ained guide or a lecturer should
accompany the trainee" so that tht. progf'amme is conducted on proper lines. The 
guide should also -.ondict the disoussion of the students with the officers and 
lead#>rs of the society.

However, ojservp^ion ootirs have important limitations. They are too 
hurried and give onx a superficial view to the students since not much time
can be spent at .̂ach roc-ioty. A detriled study of the methods of organization
or problem.s of th<̂  cocoeratives is rot possible. Quite often there is a 
great emphasis on procedural matters wh^ch, although udeful, might restric'6' 
the scope of inquirief of uhc student and lead him to develop a narrow view 
of things.

Participation in the Work of Cooperative'4

On-the-job tra: ling is nuch more useful than observation tours in giving
an idea to the studen+ oi the orgarjizational set-up, the procedures followed, 
as also the problems. Fowever, this kind of training demands considerable 
attention and tiTTie froF the officer of tnc society to whom a trainee is attached. 
The officers should have a sympathetic understanding of the trainee ''s problems 
and should -appreciate the contributiun they are making towards the training 
of cooperative personi el. Quit^ often the officers are iimnersed in their daily 
tasks and are tor ujs  ̂ to give aaequate attention and regard the trainee 
as a needless bother, fhos att’tades xvcixLd considerably detract from the value 
of on-the-job train!n. .

On-the-job urau-.int  ̂ '.ik<dl/ to turn cut to be procedural unless adequate 
care is taken to see ia+ f îu. ont comes in touch with the day-t«-day problems 
of the cooperative socie- 'ind the mann- . in which these problems are d@alt with. 
In order to âchieve this object, the;; should be attached to senior officers and 
even associated in the preparation of agenda papers, reports on various problems, 
and projects, as also the deliberations cf the mar_aging committee.
Project Method

The project meo.h'̂ d •’.£ already outlined earlier.

The group felt - lat i sixitauxe combination of observation tours, bn-the-j-ob 
training, and proj -ct .e-hoC necessary t<̂ achieve the above objectives.
In order to give a oros'̂  t ,iTia,iarity ô 'ohe student about the working of various 
types of societies,, obi ei-vation tc jra wore nejessary. However, it was felt 
that project -".ethnd s’' ’ilc be employed for developing the ^tu4«nts *' critical 
and ajialytical f= ̂ ult- s ’'n; for equipping them with research methodology.
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They felt that on-the-job training may best be given in the students * ovn 
cooperative stores, Tlio students * laay be allowed to run their cooperative stores 
and perform day-to-day operations under a teacher's guidance. The group felt 
that the students &}iould bt given training in erfcension methods also and for this 
purpose they should be placed in some development block to work the Educa 
Officer for Gooperation^^^^

Research in Cooperation

The need for field study and research in cooperation arises firstly 
becausb cooperation is a socio-economic movement expected to fulfill certain 
objects, and secondly, becauso cooperation fijnctions not in a static but in a 
dynamic society. It iS; thereforej essential to find out, situations in viiich 
cooperative movement offers a possible solution, to evaluate the performance of 
the movement in different fields of econoiric activity, mth reference to compe
ting enterprises, sna .0 ezacftrne the policies and practices follow«d by the 
cooperatives on the to\ ch store of reality and adjust them to changing circums
tances, The Workshop 'iphasiaed that in undertaking research in cooperation 
the terms and corcopts used should be rogrrously defined. Absence of conceptual 
clarity often Icjicfeto confased thinking and -fruitless discussion 
on many cooperative prcoloms. For iiiEtance, jy cooperative farming is understood 
various kinds of farmir'g socioties via. better farming societies, land 
colonisation societies and joint farming societies. When a study on copperative 
farming is undertaken, the research worker should set limits to the variations 
vrithin which he would confine hift study. Secondly, a distinction should be 
drawn between genuine and-non-gonuine cooperative societies, both of viiich are 
found to function within the framerork of the existing cooperative law, A study 
of cooperative societies of any typo shou2.d sift out the non-genuine forms of 
cooperatives in order to ensure that results of his study are not vitiated by 
an ill-defined sample.

The group felt that while it vra.s not possible to suggest precisely the cri
teria of genuineness wifchoux reference to tjjpes of cooperatives, the foUovring 
were tentatively listoi.' as indicative of genuineness ;

i. Voluntariness of association.
No elements of compuLsion should have been used at_ the time of 
formation or in keepirî  the society together. What constitutes 
compulsion, howeverj was yet another subject which must be defined 
for the sake cf regorous anaT.ysis.

ii. The societ/ s).ould not be a family business.

iii. Broad homoreniuty in econr̂ .ic vSbatus of members.
This condi"io'i vjaa cf groat I’alidity in producers' societies such 
as cooperat.lve ferm.ng and ir.dustrial cooperative societies. The 
combination oi l-;rrge and rmall ixu’d holders in one farming society

. maybe equitable,

iv. Actual control by beneficiaries of the activities of the society.
V. Absence of exploitative alements in a cooperative^society and the 

manner ir whicl-. surplus is disposed of.
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An important area of investigetion was the input-out ratio in various 
types of cooper-̂ itives and oconoTnic efficiency of the latter in comparison 
•with other forms of -jnterprises. An irt&resting question which was discussed 
in this connection vis whether ecoiiomic efficiency shoiiLd and could to some 
extent be sacrificeo Jor the- non-ucon.cn'ic benefits of cooperative action.
Such non-economic Donofi.tg were in terms of dovelopment of citizenship qualities 
in members, their edac?'tion in hu'̂ .inees jconbmics and democratic methods, etc.
It is a research job to quantify these riOn-Gconomic benefits and convert them 
into economic categories: for evaluating tho performance of cooperatives. It was 
felt that cooperative societies might be in a position, within limits, to 
sacrifice economic officiercy in the interest of non-economic benefits but a 
policy of this nature beyond a certain poxnt would endanger the existence of 
the society on account of competition 'rom otner enterprises. On the other 
hand, the monct.ory svo?plus generated, 5f -he society worked on criteria of 
strict economic efficiercy. could parti;;- be utilised to provide non-monetary 
benefits to members ‘ i thn form ô' educational facilities, cooperative 
literature, recreotionol fr.cilities etc

The Worksnop g-.'eeri ,hat -ho si''oll size of a cooperative society did not 
necessarily confer non-economi’i benefits or generate cooperative spirit. The 
usual dichotomy in'oo '.ar'̂e an̂'' small, societies, it was felt, did not have much 
practical significance. Wh*"t was nuoded was research work to indicate the 
guide lines for drterainin.; tlr'- optimum size of societies on the basis of 
detailed factual investigations

The other research t.rfis listed by thu group were as follows ;

1. Snciologicnl 'factors .n '3uccerJ3 of cooperatives.
2. ''̂laC' of c jopei’rtion .r̂ plcjined economy.
3. Soci .1 anJ fno'.omic hcnefits of cooperative movement in India,
4.. iJtil.isati' 1? lof̂ ns the ’lon.bers,
5. Socif̂ l '-CO coni]303ibion of members of cooperative

society 3 'id i -n ef-̂  ctn on their working,
6. Goncf'pt c ic' k( ‘■ircT efficioncy in relation to cooperatives.
7. Deviatir-’- x Ooopera‘''ive Moveniert from the orthodox

princî :lc:c- c+‘ c iopeA’a.tivo.̂  and i os jus'oification under 
Indir.i co^di iors.

3, Financin̂ j f 'ariou3 types cooperati'/es.
9. Ps-uional̂  costing in thu cooperative movement.
10. Eŷ aiiiiaati, o" -t-’-d State's joliĉ / of loans and subsid'es to 

the 6ooporMtive3.
11. Coop, ■f’- ti’ D nugar industry,
12. Stud̂  of surplus gur<=ratin̂  capacity of the cooperative organization,
13. Economics of Sr-slc ir cpeci 'ic tyiDes of cooperatives.
14-. Study of t'-e p-̂ oblens of liiikiiig credit with marketing..
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