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REPORT QF THE UNIVERSITY TEACHERS' WORKSHOP HELD AT BANGALORE
from 25th May to 5th June 1962
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A Workshop of University Teachers wis organised by the ICA Educatlon Centre
at Bangalore from May 25 to June 5, 1962. About 25 participants from various
Universities of India participated in the Seminar., The programme of the
Workshop mainly dealt with the various aspects of teaching of Cooperation, such
a8 place of Cooperation in academic teaching, review of syllabi, review of
" cooperative literature and production problems, teaching methods, and research
areas in Cooperation. A4 few talks were also erranged with a view to provide
the participants with information on latest developmentg in the field of
Cooperative policy and programmes. THe participants visited two rural credit
societies, a marketing society at Mandya, Bangalore City Consumers ® Cooperative
Society and the Apex Cooperative Bank and the Apex Marketing Society.

The Workshop was inaugurated by Mr.,Mangeldas Pakwasa, Ag. Governor of
the Mysore State. Mr.B.Mathsson, Director of the ICA Education Centre, and
Mr,V Murthy, President of the Mysore State Cooperative Union welcomed the
partieipants,

A list of participants is appended hereto.

Acadenic Teaching of Cooperation -~ Background

The subject of Cooperation is usually taught in the Commerce, Arts and .
Agriéulture faculties of the Universities. There are considerable variations
both in emphasis and cntent of Cooperation in the syllabi from Universdby to
University in these faculties but by and large it could be stated that this
subject has found more favour with the commerce faculties than the arts and
agriculture faculties., Out of 38 Universities for which information was
available (1) for 1960-61, 31 Universities had commerce faculties. (2)

l~: There were 44 Universities in India in the academic session 1960-61.

2., .Cooperation is also taught in 13 Rural Institutes located in various parts

of India which have been established to provide higher education to the rural
youth in their own environment end prepare them for community developmert and
rural gervices. The diplomas awarded by these Institutes are regarded as equi-~
valent to degrees of the Universities. The diploma courses comprise, among
other subjects, three papers on Cooperation and practicel training., A two-year
post-graduate diploma course in Cooperation has also been introduced in two
@ural Institutes,

In addition, several Gooperative Training €entres, established by the
combined effort of the Reserve Bank of India and the Government of India,are
engaged in in-service training of employées of Cooperative Departments and
Cooperative Institutions, The Natlonal Cooperative College and Research Institute,
Poona, imparte short training to senior officers of the Cooperative Departments
and Cooperative Institutions and will henceforward also conduct research studies.
There are 13 Cooperative Training Centres in the different States for training
the intermediate personnel and 66 Cooperative Training Schools for Junior level
persdnnel, The Central Committee for Cooperative training which was jointly
established by the Reserve Bank of India and the Governm?nt of Indi? in 1953

contd, p.2
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In commerce faculties of 21 Universities the subject of Cooperation is included
in the syllabi as an optional peper. In-the commerce faculties of six Universi-
ties viz, located at Bombay, Gujarat, Anand, Baroda, Andhra and Kerals, there
are two orthree papers on the subject which is taught in a fairely intensive
nanner,

‘In Andhra University a post-graduate diploma in Cooperation has been
instituted for which students holding B.A. and B,Com. degrees are admitted
while in Baroda University there are one year under ~-graduate and ,post-graduate
diploma courses in Cooperation., Both these Universities have established
departments of Cooperation with specialised staff,

In the arts faculties of most of the Universities the subject is taught

" as part of economics courses and some topics on Cooperation, are included in
“he gyllabus on Indian economic problems, In a few Universities there are one
cr two papers on Cooperation at the M.A. level,

In agriculture faculties, although professional training is imparted,
“he emphasis is placed to a large extent on severely technical aspects of
agricultural science such as plant breeding, horticulture, plant pathology etc,
« few topics on Cooperation are included in a paper on agricultural economics
The limited attention given to Cooperation may perhaps be because Cooperativm -
is regarded more as a part of social studies than a professional course for
agricultural students, (3)

wal incharge of formulating training programmes for the senior, intermediate and
junior personnel, coordinating the actiVvities of the various training centres,

and was directly administering the training centres for the senior and the inter-
rediate personnels The junior training schools were run by the State Governments,
Cooperative training work has been transferred during 1962 to the National

ind State Cooperative Unionsg which have now undertaken to run the various
training centres, A Committee for Cooperative Training has been constituted

by the National Cooperative Union of India to be in oversll charge of directing,
‘ormulating and coordinating of the training programmes of the various

“raining centres, an’ operating the National College.

3 ¢ Government of India, Ministry of Community Development, Panchayati Raj

and Cooperation : Report of the Study Team on Cooperative Training - Vol.II



Place of Cooperation in Academic Teaching

It was recognised “hat the main objectives of University Educgtion are
three~fold : (i) to providc leadership in all walks of life, (ii) to train profes-
sional people and techniciang in important fields in the life of the country, and
(1ii) to train research workers, and to expand the frontiers of knowledge in
the various academic disciplines through the researches of the Universi ty teachers
themselves, In the early stages, Universities all over the world were based on
the liberal aims of education, which, in the words of Cardinal Newman, were to
give "a man a clear conscious view of his own opiniong and judgements, a truth
in developing them, an eloquence in expressing them and a forece in urging then,

It teaches him to see things as they are, to go right to the point, to disentangle
a gkein of thought, to detect what is sophistical and to discard what is irrelevant.
It prepares him to fill eny post with credit and to master any subject with
facility". Upiversity education was thus so fashioned as to result in the
creation cf men, who, %ecause of their vision, intelligence and breadth of outlook,
would become the initintors of social and economic progress as also progress in
the world of ideas. 'The tradition  of Brahminical learning in India, which was
weighted in favolr of literary and philosophical study, as well as the glamour
of the modern administrative civilians, who were brought up in the liberal
tradition and were occupying leading positions in the governmental hierarchy
reinforced the liberal education attitudes of the University authorities and
University-educated men in India. The acceptance of the second objective by the
Universities viz, providing professional and technical training has been rather
slow and it has cone about, in the case of many technical subjects after prolonged
. struggle on the part of scientists and technicians all the world over. The
courses in engineering, medicine and law are the oldest but new occupational=-
type courses, such as in architecture, nursing, home sicence etc., have been
added, as industrialisation progressed and the need for various kinds of personnel
was felt.

The Cooperative Movement would deserve a place in academic teaching in

the Universities on several grounds. Tirstly the Cooperative Movement has a
distinct ideology, which envisages control over economic institutions by the
user-members and distribution of the surplus in proportion to the utilisation of
the services by members. The role of capital as a productive agent is recognised
but it is no longer the arbiter of cconomic destiny of people. The returns

to capital are limited to a fixed quantum. While it is true that Cooperation

ig not a militant ideology and does not aim at usurption of political power, 9
its distinctive appeal lines on its emphesis on the worth of the individual, on
equality of one man with the other, and its trust that ordinary men can, through °
combined economic power, take their fate into their own hands and fashion a
better soeial and economic life for themselves. From modest beginnings of a

small shop on Todc Lene, in Rochdale in U.K., the Cooperative Movement is now

a world-wide movement spread over 53 countries and comprising 174. million
members,

Secondly, the Cooperative Movement in India is on its way to becoming
an important segment of ¢the social and economic system of the country., Introduced
purely as a credit movement, Cooperation has ramified in many fields of economic
activity which include, among the important fields, cooperative marketing, coope—
rative processing, industrial cooperatives, cooperative dairying, consumers’
cooperation and fisheries cooperatives. In so far as service cooperatives are
concerned, the Moverent has now within its compass almost the entire rural India.
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The accelerated pace of the Movement during the last ten years has been
no less due to conscious governmental policy and planning. Cooperation has
been regarded as one of the vitel means of achieving economic progress. The
Government of India has stated that the character of economic development in
India with 1ts emphasis on social change, provides a gréat deal of scope for
the organization of cooperative activity, and has declared that the building
up of a cooperative sector as part of the scheme of planned development is
one of the central aims of national policy.

The requirements of leadership and personnel for the cooperative movement
of the size and diversity as’'in India are immense. The Government and the Reserve
Bank of India have built up ~ nebwork of cooperative training centres to provide
basic training to the employees of the cooperative departments and institutions.
The Rural Institutes have also introduced Cooperation courses which give
fairly intensive training., These developments are of comparatively recent
origin and it is not possible to evaluate their results. It is needless to
emphasise, however, that the contribution which the Universities could make to
the teaching of cooperation would be significant in view of the possibilities
for them to build up specialised departments and the availebility of qualified
teadhing staff in allied subjects. The growth of knowledge in the subject would
also take place on account of the research work in the Universities and the
Movement would stend to gain through a dispassionate analysis of its problems.
One of the fundamentel problems of the cooperative movement in India is lack
of dynamic leadership. Although the Movement is about 60 years old, by and
large it has not atbracted men of outstanding abilities., If the Universities
recognise the significance of the cooperative movement and introduce courses
in cooperation, as also undertake researches in the subject, it is bound
to create a reservoir of knowledgeable men out of whose ranks leadership for
the cooperative movement might emerge.

Thirdly, as indicated earlier, the Universities and technical colleges
are training ground for the future leadprs of the nation. It is important that
this elite~key men in politics and govornment parliamentarians, lawyers,
economists, educators, physicians, enginecrs and agronomists ~ should acquire
knowledge of the cooperative movement, and its aims and achievements which will’
at least enable them to rccognise Cooperatlon when they come across it, and to
deal with it with due regard to its distinetive nature, and which w1ll give them
the ability to think and build not merely in terms of government department
or limited company but also in terms of Cooperation . (4)

The Wbrkshop felt thet the objectives of academic teaching of cooperation
may be summarised as follows :

a. to develop in the students an understanding of the cooperative
movement and capacity for its critical apprisalj

b. to develop in the students faculties of thinking, a questioning
mind, capacity for critical analysis and a sound judgement;

¢, to trein students for leadership positions for cooperative
institutions, cooperative departments, the movement and rural !
development work as a whole;
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42~ The University Grants Commission has recommended :
1. the introduction of a. one-year or two-year diploma course in
Cooperation in a few selected Universities and,

2. an optional grouping for courses in commerce, economics-and agricul~
ture both at the under-graduate and. post-graduate levels.
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d. to meet personnel nceds of cooperative institutions and
departments by imparting technical competence, and

‘. 1o equip the students so as to enable them to motivate
people for formation of cooperative societies and cooperative
action i.e. to training the -students for cooperative extension
work.,

Where students have already gone through a basic course in Cooperation as
provided in B.Com courses in Ahdhra University, the objectives of post-graduate
training in cooperation would be to provide advanced training and specialisation
in a selected field of cooperative activity, and in imperting to the student
a theoretical and practical knowledge of research methodology.

In the discussicn on the question viz, whether cooperation could be
introduced as a separate discipline in Jniversity study, the working groups
had different opinions. One group felt that on principle there ¢ould be no
objection to regarding cooperation as an academic discipline, and that it
was feasible to work out a suitable grouping of papers on agooperation and
other allied subjects for an hohours course in cooperation, The other two
groups felt that in view of lack of adequate literature and the present stage
of developnent of the subject, Cooperation could not be treated as a separate
academlc discipline.

In practical terms, there was, howcver, general agreement about the place
of cooperation in the variocus courses. Xceping in view the objective of
orientating the future leaders of the country-regarding-—cooperation, whatever

-+ _profeselon-they-may take, it was suggested that cooperation should form part of
"general education papcrs" in all faculties, and particularly in arts, commerce

and agriculture faculties. Secondly, in B.A. (with Economics or Sociology)

. B.Com and B.(Agri)/ccurses, the curricula should give greater weightage to coope-

ration. Cooperation could also be introduced as one of the elective or

special subjects at the B.A. and B.Com. level, particularly in honours courses

in order to impart advanced knowledge of the subject to those who want to stud

it, It was suggested thot elective cooperation subject/include the papers : /should
(i) principles and practice of cooperution and (ii) history of cooperative

movement in India and sbroad with special reference to U.K., Germany, and
Scandinavia , (iii) cooperative law and administration.

In regard to practical training, it was suggested that where cooperation
course offers one or more papers, the range and depth of practical training
would have to be much greater. Where cooperation forms only a part of a paper,
observation visits to a few cooperatives may suffice.

Thirdly, it was felt that specialisation in cooperation at the degree level
may create employment difficulties in terms of reduction of dlternative oppor-
tunities and hence, degree courses should be somewhat broad-based. Specialisation
in cooperation could thereforc, be best introduced at the post-graduate level by
instituting post-graduate diploma courses in cooperation. For the post-graduate
diploma students all the three e¢lective subjects metnioned earlier for degree
courses should be compulsory and ithe topics suggested shoild have advanced and
intensive treatment,  Eesides the papers compulsory to all, there should be
one or two remedial papers e¢.g. & groduate in economics may be given additional
paper in accountancy end a graduate in agriculture may be given additional
Papers in economic thecry and accountancy. Scme of the following subjects



may be included as allied subjects:

i. Rural Econonics

ii. Saciology and Rural Sociology
iii, Economic Planning

iv. Banking

v. Metholology of Social Research

vi. Accounting and Auditing
vii. Community Development and Panchayati Raj Institutions (local administration)

viii, Statistics

At the post-gradvate diploma level preparation of a paper .based on project
study of a cooperative problem or some cooperatives should be an integral part of
the curricula.

It was also pointed cut that students of some Universities who had acquired
postegraduate diplemes in cooperation had difficulties in getting employment
in either the cooperative departments or institutions., Stipulations that these
students will have preferent.al treatment in recruitment policies of State
Governments had not becn of much help., It was suggested that the cooperative
department of the Government of India should study the demand for cooperatively
trained people and should try to coordinate the institution of additional coopera-
tion courses in the Universities and that the recruitment policies of the State
Governments, Reserve Bank of India, State Bank of India, apex cooperative
institutions ete, should give due weightage to the post-graduate diploma.

It was felt that training provided in the post-graduate courses in some
Universities was of the same nabture as that provided in the regional cooperative
training centres, A question was raised by several participants that, when the
Universities turm out cdequate number of properly trained students, would it be
necessary for the regional iraining centres to continue, As more Universities
start providing basic “raining courses in cooperation, these training centres
should gradually shift the emphasis in their training programmes from basic
cooperation courses to much more practical and job-oriented training and refresher
courses and seminara.

The question of teacher-training was discussed in the context of introduc-
tion of cooperation diploma courses in the Universities. At present teachers of
cooperation are usually thosc who possess post-graduate degrees in economics or
commerce, and have teaching or research experience. It was suggested that
cooperation should be regorded as a scparate devartment for purposes of academic
administration and the® these depariments should also provide facilities for research
and extension work. In order to strengthen the teaching of cooperation, the
following steps were suggesied :

1. the Universities mi;ht secure the services of Deputy Registrars
from cooperative dcpertuments, having appropriate academic quali-
fications, as in Andhra and Arnamelai Universities.

2. those teaching the subject of cooperation at present might be
given field experience through institution of research fellowships
for specified periods.
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3. Teachers of the subject should associate themselves with the
movement through membership in cooperative societies, and
participation in seminars and conferences of the movement.
Alsq special training seminars of teachers could be arranged,

4. Some of the activities in the University campus should be organised
on a cooperative basis such as cooperative canteen, cooperative
stores, hostel cooperatives etc.,, and it should be the responsibility
of cooperation teachers to promote and develop such societies,

Review of Cooperatiye Literature

The subject was discussed from the point of view of uptodateness of the
relevant literature, availability of material on cooperative movements abroad,
gaps in the existing material, and production aspects.

Text Books

A text-book was prescribad and obligatory reading in terms of the syllabus,
presented a factual description of the subject, and although it discussed the pros
and cons of an issue, it did not generally present a point of view., However, in
practice the subjective element can never be completely absent, since the latter
would show itself, for instance, in the varying emphasis given by the author to
the various aspects of a problem, The writer of a text-book would need to keep
certain considerations in view, such as level of students’ knowledge of the medium
of instruction, division of the subject matter into proper chapters, clarity of
expression, and last but not the least, the level of understanding of the audience.
As regards the scope of cooperative text-books, it was felt that a cooperation
text~book cannot merely content itself by outlining cooperative principles
and organization, When the techniques of cooperation are applied to various
social and economic spheres, the movement obviously has to deal with varied types
of social and cconomic problems.. In any sphere of cooperative activity, these
social and economic problems are as important as the technique of cooperation
and the structure of cooperative organization. A texte~book on cooperative
marketing of agricultural produce, for instance, has to deal not only with the
organizational structure of cooperative marketing, but will also have to deal
with, to a large extent, problems of agricultural marketing as such. Knowledge
of economic -and sociological problems, therefore, is essential. for a student of
cooperation, Different areas of economics and sociology contain a large body
of knowledge and analytical details which' could be easily utilised by teachers
of cooperation, Books both in political seience and sociology have discussed
the problems of concentration of powsr in an organization, causes which create
this situation, and the ways in which internal checks would help to hold the
various opposing groups in a state of healthy tension with each other thus
waintaining democracy. In prescribing text~books to students, therefore, teachers
should take a broader view ~nd not confine their suggestions to books dealing
strictly with the cooperative movement,

Cooperative Movement in Forelen Countriesg

Syllabi of cooperation courses in Indian Universities require the
students to know about consumer cooperation in U.K., and Sweden; Cooperative
credit in Germany, Italy, France, Sweden, Australia, U.K., and sometimes in the
U4S.A.; producers cooperation end cooperative marketing in Denmark, USA and

“‘Ei?ada; cooperative farming in Israel, Russia, China, Yugoslavia,

i
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/and

Gzechoslovakia etecy industrial cooperatives in Japan, China, U.K. and

France and certain other forms of cooperation/particular countries, In regard
to the study of foreign cooperative movements, it was agreed, that cooperative
practices found effective in foreign countries could not glways be adopted in
a student s own country on account of the differences in economic and social
conditions, and hence careful analysis of the movements in foreign countries
should be made with a view to finding eut possibilities of utilising foreign
experiences. e

The co6perative credit movement in India is modelled on the Raiffeisen
system of cooperative.credit and banking in Germany. The Raiffeisen system
is century old and during this long pericd it has undergone a number of modifi-
cations in some of the original principles and pattern of credit organization.
However teachers in our Universities usually rely upon the Nicholson’s report
on land/agricultural banks, on J.R.Cshills ‘s excellent report on "agricultural
credit and agricultiral cooperation in Germany" or on C.R.Fay’s "Cooperation
at home and abroad". ixcellent though these bookg are from the point of view of
wealth of material,anaiysis, in treatment and explanation, they are pretty old
and hence their velue Jor teaching purposes is considerably reduced. Lack of
uptodate material is thus felt in regard to cooverative credit in Germany,
the farm credit system in Aserica and some other foreign movements. In regard
to land mortgage credit the teachers rely on Belshaw’s "the provision of credit
with special reference %o agriculture". This book is of some help with regard
to England ‘s agricultural land mortgage cooperatives. However, so far as
agricultural credit systems in France and Sweden are concerned, practically
nothing is available by way of referencc material to *the teacher,

In regard to farming societies, in russia, China, Yugoslavia, Czechoslovakia
and Israel etc. it was felt that it was rather difficult to know about the correct
position or the recent developments in China, Russia and several East Eurépean
countries, Since the report of the Indian Delegation on Cooperative Farming
in China came out, considerable shifts in policy have taken place in that country.
In Yogoslavia reports aveilable show that a preference has been manifesting
there towards the traditional individusl farming, It was felt that syllabus
on cooperative farming was drawn up long time back and stood in need of consi-
derable reviaion. Books and reports on the subject should be carefully selected
so as to ensure an uptodate, correct and balanced understanding. Other areas
in respect of which literature on cooperative activities abroad are either not
available or not adecuate include (i) industrial cooperation in Japan, China,
England and France, (ii) housing cooperation in Scandinavia and (iii) labour and
construction cooperatives in Italy, It was felt that/comparative study of /a
consumer cooperation in UK and Scandinavian countries incorporating developments

JAn regard to the parliamcntary organization, management structure, relationship

between the primary and vholesale, and cooperative education and training would
be of considerable valie .o the students of cooperation.

Translation of Foreigsn Mnaterial

In regard to the availability and use of foreign literature, it was pointed
out by various participints that literature in most of the foreign countries such
as Germany, Scandinavian countries, Swibzerland, France, Italy etc. was usually
available only in their languages and very little in English. Translation of
such material was therefore necessary. In translating material from foreign
books it was essential tha®t originality should not be 1ost and the material should
as far as possible be adapted to Indian conditions, Adaptation of foreign
literature therefore called a thorough knowledge of not only the foreign movement
but also the Indian Movement, Reports of the study teams sent by the Government
of India to foreign countries contained useful material-on foreign movements



which could be utilised with advantage by the teachers. It was alpo suggested
by the Workshop thav the ICA Regional Office and BEducation Centre frith its
world wide contacts should help the Universities in securing coopegrative lite-
rature, It was indicated that the teachers when requesting for literature
should as far as possible make a detailed statement of their requirements.

The ICA could then approach the concerned cooperative movement abroad to
obtain the required literature, or summary translations.

Literature on Indian Movement

Al though some books were already available for use of students of coopera~
tion, there were practically no text books on the subject which conformed to
prescribed syllabus in the Universities. It was felt that the existing
literature on cooperation was generally a good attempt at compilation of avai-
lable information and considerable data was pressed into the publications, but
a fairly large number of books suffered frem lack of unity, cogency of treatment
and analysis of the matter presented.

The following areas were indicated by the Workshop wherein the need
for literature was specifically felt.

i. History of Cooperative Credit in India : During the last half century
the cooperative credit structure has gone through a number of important changes.
There had been, for instance, rethinking of the basic principles of organization,
structure, function and management of agricultural credit cooperatives, Land
mortgage banking has also made notable progress in some States of India.
Numerous committees and commissions have investigated into the subject of
agricultural credit, the last of which viz, the Rural Credit Survey Committee Report
initiated far-reaching developments in the cooperative credit movement. All
this material, found in differcnt sources, could be utilised for the purpose of
bringing out an authentic well-documented text-book on cooperative rredit in India.

iil, The second gap in the cooperative literature is in the field of
cooperative marketing, It would be of great advantage if some book on coopera-
tive marketing is brought out which treats the subject in the larger setting
of rurel economic and sccial structure and discusses developments in the
field of regulated markets, storage and warehousing, and the inter-relationship
between credit, marketing, processing, and consumer cooperation.

iii. The third area is in the sphere of cooperative farming on which a
large volume of material, both theoretical and ideological, has come out.
It was felt that some of this current literature was of propagandist value and
the teachers should be careful in their usc so as to not to give the students
an overdrawn picture,

iv. A publication on industrial cooperation dealing with, among other
things, developments which have teken place on account of the activities of «the
various boards specially oreated for promoting small-scale and cottage indus-
tries, would be of considerable help.

v. Other subjects on which material is required relate to the administra-
tive set-up of the noopewatlve departments and its functioning, role of
cooperation in social and economic development, 4
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In cooperative literature in India, there is lack of emphasis on the socio-
logical aspects. There are questions like group cohesion, loyalty, leadership
etc. which can only be understoqd through sociological studies.

Government Reports

Nicholson and Maclagan Committee Reports have been reprinted by the
Reserve Bank of India, Similarly, it would be extremely useful if publications
like important reports of the Provincial Banking Enquiry €ommittees, the
Indian Central Banking Enquiry Committee, parts on cooperation in the report
of the Royal Commission on Agriculvure in India, the report of the Agricultural
Finance (Godgil Committee), some important reports cf the Reglstrars’
Conferences, etc. which are now not available could be reprinted by the
Reserve Bank of India or the Ministry of Cooperation.

The review of the cooperative movement and the statistical statement
brought out by the Reserve Bank of India as also the reports of various coopera-
tive departments of the State Governments were useful surce of material for
teaching purposes, The value of these reports could be considerably increased
by reducing the time lag between the collection of data and the publication of
reports. It was felt that there was lack of uniformity in presentation in the
reports of cooperastive departments as between different States and sometimes
from year to year within the same State.

As regards the uptodateness of text-books, it was felt that in a developing
subject like cooperation no text book was likely to remain uptodate for more
than a year or two. There 'ras therefore a standing need for periodically
revising all the text booksy so far as current developments were concerned,
the teacher should place considerable reliance on the journals brought out by
the cooperative movements and the cooperative departments.

Production of Cooperative Material

It was Felt that small amount of literabture on the subject of cooperation
was due to lack of practical knowledzge on the part of academic men and inability
of people in the field to write and express well., A collaborative effort
therefore between the field people and the University men would help in bringing
about the right type of literature, National agencies like the National Cooperge
tive Union of Incia o the Central Ministry of Cooperation could constitute
a small board of editors to deal with questions of production of text-books
and cooperative literature. They could commission people on an adhoc basis
to prepare publications., Anotner way in which literature could be rapidly
produced is by joint authorship by academic people. The lack of analytical
literature on cooperative movement largely stem from the fact that comparatively
not adequate research work was being done in the subject. Suitable text-books
with creticial and analytical approach can be brought out only when adequate
volume of research reports and papers are available to the writers.

It was suggested that an "article service" could be started by the ICA
Education Centre, with the help of University teachers, A small committee of
University teachers could be constituted to decide on priority of subjects, to
indicate journals from which articles could be selected, and in making the
final selection of articles to be included in/"article service", A preliminary
selection might be done by suitable distribution of work among the different
University teachers who could be assigned specific fields and commissioned to
do the job., The articles selected could then be mimeographed and reproduced
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in a journal or newsletter brought out by the ICA. In order for the University
teachers to be able to do this and also for teaching purposes, it was felt that
a well-stocked periodical library was essential,

Another important scurce of material was dissertations prepared by University
students in fulfilment of requirements of master’s and doctorate degrees. These
dissertations however were not available to the teachers and the s tudents since
many of them remained unpublished. Copies of dissertations however are invariably
placed in the University libraries for reference purposes. )

It was noted that the inter-university board in India brings out every year a
1list of Phd./D.Litt./D.Sc. dissertations either in progress or completed and
approved for the degrees. Sometimes such documentation in regard to research work
is also done by the Indian Society of Agricultural Economics., It was suggested
that the ICA should bring out an annotated bibliography of the various dissertations
-submitted by the post-sraduate students. Such information would be helpful in
avoiding duplication of research work and in providing useful source material to
the research workers. After such a bibliography was brought out by the ICA it
would be quite easy to provide a regular information service regarding research
work done in the field of cooperation., A smell committee comprising three University
teachers (i) Dr.S.B.Rengneker, Panjab University, (ii) Dr.K.N.Naik, MS University

/ & of Baroda/(iii) Dr.P,.R.Baichwal, Bombay University, was constituted in order to
draw up the necessary questionnaire for the purpose.

_ZTeaching Methods !

The choice of teaching methods would be governed by the (i) objectives of
teaching (ii) the ability of the teachers, (iii) the level of the students, and
(iv) the examination system. The last three viz, teaching, learning and examina-
tion constitute a unity of functicns which should contribute to the total
purpose of education. The objectives of higher education in cooperation are to
develop among the students an understanding of the Cooperative Movement, to develop
faculties of thinking and an inquiring mind, capacity for critical analysis,
judgement and leadership qualitieg and in addition, to develop professional
skills and technical competence among students.

The second important constituent in the educational system is the teacher.
The teacher ‘s knowledge of the subject - his gtudics for keeping abreast of the
growing knowledge in the subject, and his own research activities, and familiarity
with vairious teaching methods, play an important part in the teaching process.
It may also be stated that generally speaking, teachers at the University level are
not required to possess knowledze of teaching: methods although it is most vital,

The third.important factor is the student himself. It needs to be recognised
that all students do not have the aptitude and ability for higher studies and
hence careful selection is most vital. If it ig assumed that the present examina-
tions give a rough measure of student’s capabilities - it would be seen later that
the present examinatior system is far from satisfactory - a high failure rate
to the extent of 50% at the B.A., B.Sc., and B.Com, levels indicates tremendous
national waste of resources and human energy. The best efforts of a teacher would
be of little avail if the material -available to him is of poor quality.

The teaching methods and the examination system are closely interdependent.
Examination , truly speaking, means evaluating the progress of the gtudent and
should be such as contributes to the tétal objectives of education., The present
examination practices suffer from a number of serious draw-backs and have a very
deleterious effect on the tegcﬁing process, In the present_system, examination T



12

18 an annual rituel of setting up a question paper to which students are expected
tc provide essay-type ecnswers. It is directed mainly at testing. memory and does
not satisfactorily measure the critical pcwer and intellectual development of the
students, Further, the crucial examination for the students generally is the
final amusl examination and the mid-term and end-of-session examinations do not
enter into the final evaluation of the gtudents, It is no wonder then that in the
present teaching and learning process, there is an overwhelming emphasis on
cramming the minds of the students with information and not on developing the
faculties of thinking and critical analysis. There are a plethora of guide books
and guaranteed success books available in the market to help the students to pass
the examinations, Even professional guess makors exist to suggest likely questions
to be asked at the ensuing examinations.

Lectures

The above factors combined together are responsible for an overwhelming

- emphesig placed on the lecture os the main teaching method, The traditional
lecture method has its edventqg g and will have a place in any educational system.
It could be used to present in a systematic form knowledge available in various
gources, particularly tae journals, and help students understand various view
points on a particular problem and situation, and their implications. The
teacher can open up new vistag of thought among his students by his wide-ranging
knowledge and stimulate them 1o think and search for more knowledge by well-direc-
ted reading, However, under the Indian system the analytical and critical
expression of the teacher is under heavy pressure, firstly, from students who
demand that the teacher dictate them notes on varisus topics for their future
use, and secondly, from college authorities to show a satisfactory rate of
passing students. The lectures then obviously have to be aimed at helping the
students to cross their examination and tend to be more informative than analy-
tical. Excepting a handful of students who may do extensive reading, the
majority of students are content to depend on lecture notes and guides. Most of
their time is devoted to memorising and Iilling up their minds with information
and facts rather than to self-study devoted to proper assimilation of informa-
tion and analysis of problems. The lecture method, hence, in the form in which
it is used and unsupplemented by other rethods, suffers from very serious
limitations. It is a2 one-way traffic and does not involve the students directly
in the learnlng process. The lecture car at best guide the student and if the
student ‘s study remains limited to lecture notes and guldes the knowledge acquired
by him would be superficial, The mind of the student in the sense of

develeping analytical faculties cannot be trained through lectures alone.

The lecture could bte made more effective by turning it into a continuous
discussion between the students and the teacher. After giving a short exposition,
say, of ten or 15 minutes, the teacher could pose leading questions and involve
students in carrying the discussion further. Irrelevant questions could be
left out politely whil: any useful pointssuggested by students could be taken
up and expounded furth.r., Alternatively, the teacher can use the last ten to
fifteen minutes of the lecture period for a discussion and also for ascertaining
the extent to which students have grasped the subject. Secondly, the teacher
may circulate the synopsis of his lecturc and give roferences for further reading,
Thirdly the lecture could be nade more interesting by use of various -teaching
~ alds and demonstration material like the black board, maps, hharts.etc.
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The second category of teaching methods are those which place greater
emphasis on student.” own *ork. The tutorial method which has acquired great
reputation ir Cambridge and Oxford Universities places main responsibility of
learning on the student himself and provides for effective guidance by the
teacher, Although there nare some variations in the system between Cambridge
and Oxford and the methods of 1Ls impl:mentation, in broad terms, the tutorial
system comprises in the student ‘s meeting their tutor alone or in pairs once
a week, In some nther Uriversities in the U.K. 5 to 6 students meet the
teacher in a group. The tutorial is usually of one hour per week for each
student. In most cases, the lecturer himself functions as a jtutor and no
separate tutors are appointed. The student is given a task to study, suggested
relevant books tg read, and he ‘s as-ed to prepare, on the basis of his study,
a written essay., Tme escoy is then discussed in the weekly meeting with the
teacher who discuse~s it in such a manner that it stimulates and provokes
argument and discussica.

—

The tvtorie. is an oxtremely irformal system, takes place in the teacher“
study and is hirhl, perscnal in .he sense Jhat the students are encouraged to
argue and not merelw o 1luteﬂ. and in ‘the zense that the teacher’s primary
concern is with zar . sthdent’s individuel work and problems, Complete
discretion is 1.ft vo the teacher in the matter of assigning tesks which may
be close to the exsuination system ur more wide-ranging. An abler pupil
is given a freer rein since ithe emphasis is not on what is taught, within
llmlts, but how wel. it is taught from the point of view of training the

pupil ‘s mind., The system has the following advantages :

1. The student ras to work regularly throughou% the year,

2. He is assigned reading so that his knowledge grows and
becomes wide--ranging.

3. In prepuring e raper, he cnllects facts, assimilates and .
analyse:r ~hem., Jbkis develops in *he student faculties of
independert sticy .nd thinking, and capacity for critical
auvalysis = a0 frcility in expressing ideas.

Lo The studert hag 1o wiscuss and defend his arguments with the
teacner, This develops ir. the sludent power of expressi’n
and confiderce for hardlin- Aiscussions.

5. His wor?¥ is guided by the *eacher so that his reading is not
haphazard but on welledetermined lines. The student receives
individual attortion

Group Discussion Jethodg *

The libevsl arts collsges = d wniversities in the USA place greater
reliance on groun u’'scusicicn3 Loan on the formal lecture as a method of
instruction. Ihe <*ade.’s 2.2 dlaced in discussion.groups, each of which
consists of ten to "ifton A few Jays before the day of éiscussion the
teacher suggests Y- :ding essigmmerts to his class and the students are
expected to rea? tr> sierert d aterial before coming to the group discussions.
Then discussion is 7ela ~mong ths students with the help of the teacher.
Although the group cisiusci~n achieves some of the advantages of the tutorial
method, the trainirg given i3 not as thorough and rigorous as in the
tutorials .
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Seminars

Tke term "geminar" is used for the written work done by post-graduate
students and discussic.e t"creon. They are rejuired to make a study of a
partioular aspect of ¢ problem and prepare o paper which 1s then read before
a group of students und a teacher. The paper is discussed and the writer is
asked guestions, criticised z.d reguircd 4~ explain his views in the 1light
of the comn-nts and observations of tre participants.

Project Method : Case Suvudies and Rescarch

In physical acienrces, the student acguires practical knowledge by carrying
on experiments in the laboratory. Inr social sciences the laboratory is the
society or organizations where the student must go and study life situations
in order to acoulre first hand knowiedge. This arvlies to the cooperative movement
also, Case studies aud research could be an impartant tool of practical training
since it would rive to th: swuderts an ingight into the problems of the
cooperatives and train them 1 aotheds of collecting relevant information
having = bearing on th- Lroblem, methods of analysis of thc information collected,
and arriving at apyroaches tc 4 4l v'th these pr~blems. From the point of
view of training tre stiwients’ ninds, leveloping critical faculties in them
as also the ebility to de.l witu actual 4fe situations, the case study method
is likely to be of wre v val .o,

For the post—gracua“e uiploma students such cose studies or research work
may be for a period of four o six months and the student may be asked to
prepare a report thereomn,

The consensus of opinion in the group was that while the lecture method
cannot be entirely dispensed with under the present conditions, it should be
supplemented by other methods such as tutorials and group discussions in order to
involve the students in the process of learning and to establish a two-way
communication vetween thc teachcr and the taught. The number of teachers would
have to be enlarged if individual attention was to be given to students in the
tutorials, and the student-itcacher ratio world thus have to be much more
manageable than at present. The libraries in the Universities would have to be
strengthened so that suflicient number of copies of important text-books md
reference material were available., In order to facilitate holding of students-
teacher discussions or group discussirns, accommodation for the purpose wuld
also have to be providcd,

The present system of cxamination wag not conducive to adoption of new
teaching methods, Tt was suggested that adequate weightage should be given to
the internal agsessment comprising cumulctive records based on the tutorial
work of each studoent. Tnless tutorial metnod was integrated into the evaluation
gystem, 1t would be difricult to make the tutorial system effective,

Practical Training

Practical trainin+ sh. .J ™o dircc.el at (i) familiarising the students
with the working of rnooorative c~ori. ,ins and understanding their problems, and
(i1) at training the =Sudentt in "o methods of collccting data relevant to the
particular problom end analvsing thé date go that they would be in a position
to deal with actual prcoiemg when .hey start working in the cooperative movement.,
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Observation Tours

This is the isw.l method adopted by various training centres for practical
training, The trainees are taken to visit various primary and secondary seoopera-
tive institutions. Observatini torrs familiarise the students with the organiza-
tion, activities, »uc. of cooperatives mnd give them an opportunity to diseuss
problems with the leacders and officers of cooperative societies. Seeondly, in
the course of their tcirs, the students can also collect bye-laws, annual reports
and get the models nf various kinds of record: used in cooperative societies.
They could also to a certain sxtent “aniliarise themselves with the actual
procedures used, Observation tours, however, 1o be fruitful should be properly
planned. The trainece~ showl be given btroad features of the socleties to be
visited and they should f~rmulate poirts cn which informaiion is to be
collected, Secondly, thc t -ch of trainees to be taken into an institution
should not be ove.ly large, Thirdly, a trained guide or a lecturer should
accompany the traine.- so trat the prograrme is conducted on proper lines. The
guide should also .ondict the disousiion of the students with the nfficers and
leaders of the socicty.

However, ooserve.ion vours have important limitations. They are too
hurried and give oa. a superficial view to the students since not much time
can be spent at =aach meiaty. A deteiled study of the methods of organization
or problems of the cocneratives is ro% possible, Quite often there is a
great emphasis on procedural matters wk.ch, although useful, might restrict
the scope of inquiries of the student and lead him to develop a narrow view
of things.

Participation in the Work of Cooperatives

On~the~job tra’iing is much more useful than observation tours in giving
an idea to the student of the crganizational set-up, the procedures followed,
as also the problems, Fowever, this kind of training demands considerable
attention and time fror the nfficer o tuc scciety to whom a trainee is attached.
The officers should have a sympathetic understanding of the trainee’s problems
and should ‘appreciate the contributiun they are making towards the training
of cooperative personi 31, Quite often the officers are immersed in their daily
tasks and are toc wuis, to give acequate astention  and regard the trainee
as a needless bothz2r. rhcs cltitadss weuld considerably detract from the value
of on~the-~job trainin. .

On~the~job wraw.inm . .ikel, to turn out to be procedural unless adequate
care is taken to fec “1at *.~ rou 20t comes in touch with the day-te-day problems
of the cooperative socie v «nd the maan: . in which these problems are deglt with,
In order to =mchieve thic opject, they should be avtached to senior officers and
even associated in the prepareiion of agenda papers, reports on various problems,
and projests, as also the ‘sliberations cf the managing committee.

Project Method

The project mavh~d "¢ already outlined earlicr.

The group feli ~1a:¢ 1 &ituacie combination oi observation tours, on-the-job
training, and proj ¢t .ethol wrs necessary tr achicve the above abjectives.
In order to give a orozu f ri.dority vo the scudent about the working of various
types of societles, obiervation tcuirs wore ne:escary. However, it was felt
that project methnd s* ulc be enployed for developing the qiudcnts' eritical
anC analytical f=~ult. s ~n ror cquipping them with research methodology.
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They felt that on-the-job 1n1ng may best be given in the students’ own
cooperative stores. The studontq nay be allowed tc run their cooperative stores
and perform day-to-day operations under a teacher’s guidance. The group felt
that the students should be given training in extension methods also and for this
purpose they should Le placed in some development block to work the Educa
Officer for Cooperatlon),//

Research in Cooperation

The need for field study and research in cooperation arises firstly
becausk cooperation is a socio~economic uwovement expected to fulfill certain
objects, and secondly, becausc cooperation functions not in a static but in a
dynamic society. Tt is, therefore, essential to find out, situations in which
cooperative movement cflfers a nossivle solution, to evaluate the performance of
the movement in different ficlds of econoric activity, with reference to compe-
ting enterprisss. enu .0 evamine the policies and practices followed by the
cooperatives on the toich store of “ealiby'and adjust them to changing circums~
tances. The Workshcp «aphasized that in undertaking research in cooperation
the terms and corcepts used shonld be rez ~rously defined., Absence of conceptual
clarity often leoad to confused thinking and fruitless discéussion
on many cooperative prcolems, For inshance, .y cooperative farming is understood
various kinds of farmirg socicties viz. betver farming societies, land
colonisation societies and joint ferming societies. When a study on copperative
farming is undertaken, the research worker should set limits to the variations
within which he would eonfinc hie study. Secondly, a distinction should be
drawn between genuine and-nore-genuine codperative societies, both of vhich are
found to function within th= framerork of the existing cooperative law, A study
of cooperative socicties of any type should sift out the non-genuine forms of
cooperatives in order to ensure that results of his study are not vitiated by
an ill=defined sample.

The group felt that while it was not possible to suggest precisely the cri-
teria of genuineness without reference to types of cooperatives, the following
were tentatively listed as indicative of genuineness :

i. Voluntariness of asaociation.

No elements of comnulsion should have been used at the time of
formation or ia keepinz tre socicty together. What constitutes
conpulsion, however, was yet another subject which must be defined
for the sake of regorous analysis,

ii. The society slould not be & family business.

iii. Broad homorenicty in econcmic shatus of members.

This conditiot was cf great validity in producers ’ societies such

as cooperative forming and irdustrial cocperative socleties., The

combination oi large and rmell luard holders in one farming society
maybe equitable,

iv. Actual control by heneficiaries of the actvivities of the society.

v. Absence of exploitetive elements in a cooperative_ society and the
manner ir whicl surplus is disposed of.
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An important area of investigetion was the input-out ratio in various
types of cooper=tives and cconomic efficiency of the latter in comparison
with other forms of unterprises. An irteresting question which was discussed
in this connection wus whether econociic efficiency should and could to some
extent be sacrificed Jor the anon-uvcoacric benefits of cooperative action.
Such non-economic ocneflite were in terms of dovelopment of citizenship qualities
in members, their edacation in hu<inecs sconomics and democratic methods, etc.
It is a research job to quantify these non-cconomic benefits and convert them
into economic categories for evaluating the performance of cooperatives. It was
felt that cooperative socleties might be in & posltion, within limits, to
sacrifice econonmic c¢fficiercy in the interes’ of non~economic benefits but a
policy of this naturr beyond 2 certain point would endanger the existence of
the society on account of competition ‘'rom otner enterprises. On the other
hand, the monctnry surplus generated, if “he society worked on criteria of
strict economic efficiercy, could partly be utilised to provide non-monetary
benefits to members . the form o cducaticnal facilitles, cooperative
literature, recrectional frcilities ete

The Workshop geed hat “he siall size of a cooperative society did not
necessarily conle; non-economi: benefits or generate cooperative spirit. The
usual dichotomy iayo ‘ar~e an? small sccieties, it was felt, did not have much
practical significamecc, Whst was nunded was research work to indicate the
guide lines for delerninin. tr- optimum size of societlies on the basis of
detailed factuel invegtigatiors

The other resuarch wres listed by the group were as follows :

Snciological factors n success of cooperatives.,

Plac: of cooperrtion 1. plerned ceonomy.

Sceil and eco.cemic henefifts of cooperative movement in India,
Utiligati » § Jorms ty the nenbers,

Social ur reovrnic combos3ivion of members of cooperative
socioty s wd 15 eff ctg en their werking.

Conceps ¢ w ke *ro efficlency in rcelation to cooperatives.
Devia®irr L 7 Tirv Cooperative Movemert from the orthodox
princi iece ¢t coperatives ard Zus jusiification under
Indiec. cordi icrs,
3. Finaneing © -arious types of cooperatives.

9. RBaivinnal: o2 coshting in the cooperative movement,
10. Erminnati, o *: Staete’s .olicy of loans and subsidies to
the eoopor-tives,

11. Coop: ™ ti~ > nugar industry.
12. Studr of surplus gererating capacity of the cooperative organization,
13. kconomicg of Segle ir speci Zc types of cooperatives.
14. Study of tre prctlems of linkiang rredit with marketing.
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